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2. CUVINTE CHEIE

Teza de doctorat Particularitdti ale leadershipului si culturii
organizationale 1n sistemul de invatdmant preuniversitar actual” isi propunerea
atingerea obiectivelor si validarea ipotezelor prin urmatoarele cuvinte cheie:

» Inteligentd emotionald;
»  Stil de leadership;

» Personalitate;

»  Cultura organizationala.

3. INTRODUCERE

Conceptul de leadership educational face referire in principal la
procesele si mecanismele de insusire si de indrumare a energiilor si talentelor de
care dispun cadrele didactice, elevii si parintii acestora pentru a putea atinge cu
succes obiectivele educationale. De cele mai multe ori, conceptul de leadership
educational este utilizat ca sinonim al celui de managerment educational sau de
conducere a scolii, dar el a inlocuit treptat, in ultima perioada, acesti ultimi doi
temeni.

Termenul de leadership educational a apérut in literatura de specialitate
pentru prima oard la sfarsitul secolului al XIX-lea pe baza a mai multor
considerente. In acea perioada, au fost solicitate institutii de invatimant care sa
asigure un nivel cat mai ridicat de pregatire a elevilor, fapt ce a obligat scolile sa
se reformeze, sd-si Imbunatiteascd actul educational din punct de vedere
calitativ. Toate aceste expectante au fost dublate de solicitari exprese in ceea ce
priveste responsabilizarea in cadrul unitatii scolare. Ca atare, mentinerea status
quo-ului nu mai era o cerinta acceptabila si, prin urmare, atat gestionarea, cat si
administrarea apar ca sarcini ce concretizau un grad ridicat de stabilitate, pin
exercitarea de catre lideri a supravegherii si controlului angajatilor.

Conceptul de leadership este unul plin de productivitate si dinamism,
ceea ce-l pune intr-un real avantaj fatd de celelalte concepte utilizate. Dacd in
trecut, seful, directorul gcolii era considerat ca de la sine inteles si liderul scolii,
realitatea actuald este cu totul alta, deoarece conducerea, managementul unei
institutii de invatamant poate sa cuprinda si alte persoane, cadre didactice sau nu,
ce contribuie la indeplinirea obiectivelor scolii.

Desi notiunea de leadership educational are la bazd literatura de
specialitate cu caracter multi-, inter- si transdisciplinar, originile sale sunt in
domeniile pedagogiei, ale dezvoltari umane, ale epistemologiei.

Conceptul de leadership educational are ca fundament stiintific
literatura de specialitate cu caracter multi- si interdisciplinar, dar, indiferent de
unghiul de abordare, apar in prim-plan dezvoltarea umana, pedagogia si
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epistemologia si, mai nou, domeniul afacerilor si al stiintelor politice. Iar
dezbaterile legate de leadershipul educational au in vedere exact tensiunea
creatd din interferenta sferelor mai sus amintite. Mai mult, se investigheaza in
continuare atdt metodologia, cat si calitatea principalelor programe de pregatire.

4. ACTUALITATEA TEMEI DE CERCETARE SI MOTIVATIA
ALEGERII TEMEI

La nivel mondial, exista foarte multe publicatii de specialitate si fundatii
care si-au dedicat activitatea investigarii exigentelor particulare legate de
leadershipul mediului educational, managementul si leadershipul educational
fiind de altfel predate ca discipline de sine statdtoare in cele mai multe dintre
universitati.

Multe dintre tarile lumii si-au afirmat In mod public si academic
politicile referitoare la managementul si leadershipul educational, inclusiv
politici si bugete alocate in vederea formarii liderilor scolari.

in SUA, sunt foarte frecvente asa-numitele “audituri curriculare” cu

caracter formal, In cadrul carora, liderii educationali, Impreuna cu auditorii ce
sunt instruiti pe aceastd tema, evalueaza performantele conducerii institutiilor
scolare si masura in care acestea (scolile) au reusit sd alinieze curriculum-ul la
scopurile si obiectivele propuse.
Curriculum-urile de audit si cartografierea curriculumu-lui au fost introduse de
F.W. English la finele anilor 1970. in SUA, atat liderii educationali, cat si
auditorii care realizeazd auditurile unitatilor de Invatdmant, sunt acreditati prin
certificate Phi Delta Kappa. Iar, pe de altd parte, aproape toate studiile in
domeniu au evidentiat modul in care leadershipul educational influenteaza
activitate de invatare a elevilor.

La ora actuala, educatia reprezinta unul dintre proiectele de cea mai
mare insemnitate pentru urmdtorii 25 de ani. In acest sens, sunt vizate trei
valente de baza, fundamentale:

1) Valenta istorici. In contextul actual, scoala, ca institutie,
functioneaza dupd un model destul de invechit, intr-o mare masura inadecvat
contemporaneitatii, dar mai les viitorului.

2) Valenta sociald. Principalul sistem public cu rol in scimbare
infrastructurii mentale a societatii romanesti (dar si a celei de la nivel mondial)
este (sau ar trebui sa fie) educatia. La ora actuald, iIn Romania apare ca prioritate
schimbarea infrastructurii sale la nivel mental, pentru a ne putea plia pe toate
exigentele UE .

3) Valenta economicad. Investirea in educatie este o investitie
profitabild, chiar dacd, la prima vedere, acest aspect este destul de greu de
realizat. Datele aratd ca rata de rentabilitate a investitiei in educatie se situeaza
ntre 8-35%, asa cum arati statisticile O.E.D.C.
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Si pentru cd, in ultima perioada, elevii si studentii romani obtin rezultate
exceptionale la nivel international, in cele mai multe dintre competitiile
organizate la nivel mondial, acest aspect nu probeaza decat calitatea exceptionala
a elitelor, care sunt capabile de a obtine rezultate remarcabile, a antrenorilor si a
competitorilor lor, dar care nu poate fi generalizat la sistemul de Invatamant
romanesc. lar testele PISA din ultimii 15-20 de ani confirma, din pacate, cu
prisosintd aceasta trista realitate.

Prin urmare, necesitatea transformarii profunde a sistemului educational
romanesc are in vedere, In primd instantd si cu necesitate, nu atat elitele, ce
reprezintd o minoritate, ci marea masa, mediocra si chiar submediocra.

Prin maniera de abordare, teza de doctorat elaborata poate reprezenta un
ghid pentru managerii si cadrele didactice din invatimantul preuniversitar, ca si
pentru alte persoane (specialisti sau nu) care doresc sa inteleaga in profunzime
aspectele legare de leadershipul educational in invatamantul preuniversitar.

Noutatile pe care le aduce demersul stiintific elaborat sunt:

a) 1In primul rand, a fost elaborat un model de lider educational bazat
pe interdependenta dintre peesonalitatea liderului, stilul sdu de leadership,
inteligenta emotionald si cultura organizationald in care acesta isi desfasoara
activitatea;

b) n al doilea rand, au fost elaborate o serie de concluzii relevante din
punct de vedere stiintific in ceea ce priveste aspectele investigate.

5.  OBIECTIVELE CERCETARII STIINTIFICE

Obiectivul general al acestei cercetari a fost acela de a elabora un model
de lider eficient in sistemul educational actual, abordat din perspectiva
interactiunii personalitate — stil de leadership — inteligentd emotionala, ca
elemente definitori ce influenteazd in mod direct cultura organizationald din
sistemul de Invatamant preuniversitar.

Obiectivele specifice urmarite au fost urmatoarele:

1) Identificarea acelor trasaturi specifice liderilor din unitatile scolare,
ce pot influenta atat stilul lor de conducere, cat si cultura organizationalda din
scoli.

2) Identificarea stilurilor de leadership ce caracterizeaza invitamantul
preuniversitar din Romania.

3) Stabilirea nivelului inteligentei emotionale a liderilor — manageri
din sistemul de preuniversitar de invatamant din Romania.

4) Identificarea  particularititilor  culturii  organizationale a
invatamantului preuniversitar din Romania.

5) Identificarea gradului in care personalitatea liderilor manageri,
stilul lor de conducere si inteligenta emotionala pe care o detin influenteaza
cultura organizationala din unitatile de Tnvatamant preuniversitar din Romania.
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6. IPOTEZELE CERCETARII STIINTIFICE

In acest studiu, pornind de la obiectivele mentionate mai sus, s-a pornit
de la urmatoarele asumptii:

Ipoteza centralia: Presupunem ca trasaturile de personalitate ale
liderilor-manageri din sistemul de invatamant preuniversitar, stilul de conducere
al acestora si nivelul lor de inteligentd emotionald influenteaza cultura
organizationala din invatimantul preuniversitar.

Ipotezele de lucru sunt urmatoarele:

Ipoteza 1. Presupunem ca existd o corelatie semnificativa din punct de
vedere statistic intre trasdturile de personalitate ale liderilor-manageri din
sistemul de Invatdmant preuniversitar si stilul de conducere.

Ipoteza nr. 2. Presupunem ca exista o corelatie semnificativa din punct
de vedere statistic intre stilul de conducere si nivelul inteligentei emotionale la
liderii-manageri din sistemul de invatdmant preuniversitar.

Ipoteza nr. 3. Presupunem ca existd o corelatie semnificativa din punct
de vedere statistic intre trasaturile de personalitate si si inteligenta emotionald la
liderii-managerii din sistemul de invatamant preuniversitar.

Ipoteza nr. 4. Presupunem ca existd o corelatie semnificativa statistica
intre trasaturile de personalitate ale liderilor-manageri si cultura organizationala
dezvoltata in unitatile scolare pe care le conduc.

Ipoteza nr. 5. Presupunem cé existd o corelatie semnificativa din punct
de vedere statistic ntre stilul de conducere al liderului-manager si cultura
organizationald a unitatii de Invatamant.

Ipoteza nr. 6. Presupunem cé existd o corelatie semnificativa din punct
de vedere statistic intre inteligenta emotionald a liderilor-manageri si cultura
organizationald a institutiilor de invatdmant.

7. POZITIONAREA EPISTEMOLOGICA A CERCETARII
STIINTIFICE

Sub aspect epistemologic, teme pe care am propus-0 in lucrarea de
obtinerea a doctoratului In management are o importantd deosebit de mare, nu
doar pentru domeniul managementului, ci si pentru intreg sistemul de invatamant
actual, aflat intr-un proces amplu de permanenta transformare.

Complexitatea deosebitd a sistemului educational din zilele noastre
impune cu necesitatea reconstruirii modelului de lider educational, in calitatea sa
de lider manager, in reconfigurarea unui model de lider care sd detind toate
abilitatile si toate competentele necesare adaptarii la contextele educationale si
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sociale actuale, de a genera o culturd organziationald viabila si de a facilita
schimbarea organizationald in randul tuturor partenerilor scolii — elevi, parinti,
cadre didactice, comunitate.

Chiar daca 1n prezent este destul de greu sd depédseasca toate
problemele de ordin epistemologic si este destul de dificil sa se identifice,
defineasca si operationalizeze cele mai importante concepte si aspecte legate de
leadershipul modern in sistemul educational, este absolut necesara o astfel de
pozitionare epistemologica, in care cercetitorul este pus in postura de a explica,
dintr-o anumita perspectiva, transformarile din realitate, transformari ce-si au
izvorul in raporturile de forte existente intre diferite contexte sociale si
educationale.

Si, din aceastd perspectivd, demersul stiintific pe care-l propun se
situeaza pe axa pozitivism-constructivism, daca se iau in considerare urmatoarele
aspecte:

1) obiectul cunoasterii, adica realitatea in acceptiunea sa obiectiva vs.
subiectiva, faptele cunoasterii vazute din perspectiva subiectiva vs. obiectiva,
reprezentarile pe care le au actoroii sociali si sensul pe care ei il atribuie
realitdtii;

2) formarea sistemului notional, de cunostinte, prin observarea
nemijlocitd sau mijlocita a realitatii; in acest sens, actul cunoasterii apare ca un
construct propriu individului, care are ca rezultat al inetractiunii dintre subiectul
si obiectul cerectdrii, din acest punct de vedere cercetarea fiind un poces
incremental;

3) natura cunoasterii (subeictiva vs. obiectiva);

4) relatia care existd intre subiectul si obiectul cunoasterii;

5) metodele pe care le utilizeazd individul in demersul de cunoastere
(metode deductive vs. metede inductive).

8. METODOLOGIA CERCETARII STIINTIFICE

Pentru acest studiu au fost utilizate metode stiintifice cu caracter
interdisciplinar, care au aplicabilitate atdt in management,cat si in stiintele
socio-umane. Aceste metode sunt:

a)  Observatia sistematica

Intr-o acceptiune extinsi, asimilati sensului comun al termenului,
observatia poate fi definitd ca acea operatie generald prin intermediul cireia
poate fi realizatd o cunoastere a realitdtii, printr-un contact direct, nemijlocit
dintre cercetdtor si aceasta realitate. Asadar, se poate spune ca a observa este
echivalent cu a vedea cu propriii ochi sau a auzi cu prorpiile urechi fenomene,
evenimente, persoane, etc. , pentru a produce ulterior un set de informatii sau de
cunostinte pornind de la acestea.
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Din perspectiva strict stiintifica, din perspectiva pozitivista, observatia
sistematicd poate duce la date cu un grad ridicat de validitate daca indeplineste
urmatoarele conditii:

e dacd este capabild sd urmareascd un numdr determinat de atitudini si
comportamente, care sunt in prealabil definite si operationalizate printr-
un numar exact de categorii observationale;

e daca poate urmari respectivele atitudini si comportamente in conditii cat
mai riguroase si controlate stiintific;

e daca toate aceste categorii de observatie sunt incluse in protocoale de
observatie;

e daca observatia este repetatd de mai multe ori, in conditii similare;

e daca are loc o inregistrare riguroasa a atitudinilor si comportamentelor,
de obieci ntr-o fisd de observatie se abordeaza la inceputul procesului
observational;

e dacd se consemneazd In mod riguros orice schimbare neasteptatd in
timpul observatiei;

e daca existd o atitudine neutra din partea cercetatorului, acesta neavand
voie sa intervind in evenimentul/procesul pe care-1 observa.

In cercetarea realizatd, s-a apelat la metoda observatiei sistematice
pentru a putea identifica cele mai relevante atitudini si comportamente ale
liderilor-manageri si a cadrelor didactice din invatamantul preuniversitar
romanesc.

b) Ancheta pe baza de chestionar

Numitd pe scurt si metoda chestionarului, aceastd metoda este una
dintre cele mai utilizate in cercetarile stiintifice, ea fiind definitd, de-a lungul
timpului, Tn multiple forme.

Astfel, P. Pichot definea chestionarele ca fiind teste ce sunt constituite
dintr-un numar variabil de intrebari, care li se prezinta in scris subiectilor si care
fac referire la sentimentele, cerintele, opiniile, comportamentele si interesele
acestora 1n anumite circumstante precis specificate.

Ca instrument de cercetare, chestionarul este utilizat Tn etapele
intermediare ale acesteia, el oferind informatii foarte importante si, prin urmare,
el trebuie conceput, aplicat si interpretat cu maximum de seriozitate si implicare.

Tn studiul realizat, au fost aplicate trei chestionare — unul referitor la
stilul de leadership, unul privind nivelul de inteligentd emotionald si un
chestionar referitor la cultura organizationald. Toate aceste instrumente vor fi
prezentate in detaliu in subcapitolul urmator.

C) Metoda testarii/ metodele psihometrice

Testele sunt acele metode cantitative si/sau calitative prin intermediul
carora pot fi puse in corespondentd numere sau atribute cu unele proprietiti ale
faptelor psihice. Metodele psihometrice au drept scop masurarea unor capacitati
psihice ale indivizilor, pentru a se putea stabili daca acestea existd sau nu sau, si
mai important, nivelul de dezvoltare al acestora.
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Tn acest studiul a fost utilizat un test inventar de personalitate
(Inventarul de personalitate California - C.P.1.), pentru a surprinde trasaturile de
personalitate ale liderilor-manageri din invatdmantul preuniversitar.

d) Metoda statistica

Aceasta metoda este definitd ca ansamblul de procedee ce presupun
selectarea, ordonarea, clasificarea, analiza, interpretarea si corelarea datelor de
cercetare, avand ca principal scop estimarea lor din punct de vedere numeric
pentru a se putea obtine concluzii relevante referitoare la fenomene esentiale si
pentru descoperirea unor legitati ale acestor fenomene.

Momentele unui asemenea demers sunt:

1) colectarea datelor de cercetare brute;

2) procesarea si analiza acestor date culese;

3) interpretarea rezultatelor cercetarii.

Tn acest studiu, am utilizat metoda statistici pentru a realiza analiza
cantitativa a datelor obtinute in urma aplicarii testelor si a chestionarului.

In vederea verificarii si validarii ipotezelor de cercetare formulate, a fost
utilizat un set de instrumente, de probe de evaluare astfel: Inventarul de
personalitate C.P.1. (California Personality Inventory) Chestionarul privind stilul
de leadership, Chestionarul privind nivelul inteligentei emotionale si
Chestionarul privind cultura organizationala.

9. EXPUNEREA SUCCINTA A STRUCTURII SI CONTINUTULUI
TEZEI

Studiul pe care il propun este structurat in patru capitole, dupa cum
urmeaza:

Primul capitol reprezinta stadiul cunoasterii in domeniu, capitol in care
a fost definit conceptul de leadership, au fost descrise principalele stiluri de
leadership si a fost evidentiata relatia dintre leadershipul educational si prestigiu.

Cel de-al doilea capitol cuprinde cadrul conceptual, cadrul
epistemologic si cadrul metodologic. In sectiunea alocat cadrului conceptual, au
fost definite si descrise conceptele-cheie (variabilele) cercetarii — leadership
educational, inteligentd emotionald, culturd organizationald, au fost prezentate
particularitatile leadershipului participativ, au fost evidentiate relatiile dintre
stilul de leadership, inteligenta emotionala si cultura organizationald in sistemul
de invatamant preuniversitar. In cadrul epistemologic am integrat studiul din
punctul de vedere al paradigmei. Tn cadrul metodologic au fost specificate
obiectivele si ipotezele de cercetare, au fost descrise lotul de subiecti, metodele si
instrumentele utilizate, etapele cercetarii.
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Capitolul al treilea cuprinde cercetarea empiricd si propunerile de
proiectare a unui model de lider eficient in Invatamantul preuniversitar din
perspectiva conceptelor-cheie selectate si studiate.

1n cel de-al patrulea capitol este descris modelul LEQ de lider-manager
in sistemul de invatdmant preuniversitar din Romania, dar acest capitol cuprinde
si doud ghiduri de bune practici in ceea ce priveste dezvoltarea inteligentei
emotionale si optimizarea culturii organizationale in sistemul de Invatamant
universitar.

Studiul se incheie cu un set de concluzii finale, la care am adaugat
bibliografia si anexele.

10. CONCLUZII FINALE

In urma analizei si interpretarii datelor de cercetare colectate, pot fi
formulate cateva concluzi preliminare.

In ceea ce priveste ipoteza centrald de la care am pornit aceasti
cercetare, conform careia “personalitatea managerilor, stilul de conducere si
nivelul inteligentei emotionale influenteaza cultura organizationala a institutiilor
de Invatamant preuniversitar”, aceasta a fost confirmatd. Aceastd confirmare
este sustinutd de confirmarea tuturor ipotezelor de lucru, ce au fost validate

Astfel, referitor la prima dintre ipotezele de lucru, in care am pornit de
la premisa ca “exista o corelatie semnificativa din punct de vedere statistic intre
trdsaturile de personalitate ale managerilor din sistemul de Invatdmant
preuniversitar si stilul de conducere”. Aceasta a fost confirmata. Astfel, in urma
aplicarii si interpretarii raspunsurilor subiectilor inclusi in lotul de cercetare, s-a
observat ca, intr-adevér, personalitatea managerilor influenteaza stilul de
conducere pe care acestia il adopta.

Pentru cea de-a doua ipoteza, in care am pornit de la premisa cd “exista
o corelatie semnificativa din punct de vedere statistic Intre stilul de conducere si
nivelul inteligentei emotionale la managerii din sistemul de Invatamant
preuniversitar”, si aceasta a fost validata. Astfel, s-au obtinut relatii semnificative
ntre inteligenta emotionala si stilurile democrat participativ si autoritar obiectiv,
dar si intre inteligenta emotionala si luarea deciziilor §i rezolvarea conflictelor.

n cazul celei de-a treia ipoteze, conform cireia “Se prezumi ci existd
o corelatie semnificativa din punct de vedere statistic intre trasaturile de
personalitate si si inteligenta emotionald la managerii din sistemul de Invatamant
preuniversitar”’, de asemenea a fost validata. Scorurile obtinute de manageri au
confirmat cd multe dintre trasaturile stabile de personalitate ale managerilor din
unitdtile de Invatdmant coexista si evolueaza odatd cu inteligenta emotionald a
acestora.

Pentru cea de-a patra ipoteza, in care am presupus cd “existd o corelatie
semnificativa statistic intre trasaturile de personalitate ale managerilor si cultura
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organizationala dezvoltatd in unitatile scolare pe care le conduc”, de asemenea, a
fost validata. Astfel, multe dintre trasaturile dominante ale directorilor de scoli
isi pun amprenta asupra mesajelor formale si informale pe care le transmit
cadrelor didactice, care la randul lor adoptd anumite idei, atitudini,
comportamente, ce actioneazd la nivelul culturii organizationale a institutiilor
scolare.

Tn cazul celei de-a cincea ipoteze, unde am presupus ci “existi o
corelatie semnificativa din punct de vedere statistic intre stilul de conducere al
managerului si cultura organizationald a unitatii de Invatdmant”, ca si in cazul
ipotezelor anterioare, a fost confirmatd, variabilele fiind interconectate intre ele.

Si pentru ultima ipoteza, unde am pornit de la prezumtia ca “existd o
corelatie semnificativa din punct de vedere statistic Intre inteligenta emotionala a
managerilor si cultura organizationald a institutiilor de invatamant”, de
asemenea, datele de cercetare au confirmat-o.

Ipoteza generala: Se prezuma ca personalitatea

managerilor, stilul de conducere si nivelul

inteligentei  emotionale influenteazd  cultura Validata
organizationala a institutiilor de invatamant

preuniversitar.

Ipoteza de lucru nr. 1. Se prezumi ci existi o

corelatie semnificativid din punct de vedere statistic

intre trisaturile de personalitate ale managerilor Validata
din sistemul de invatimant preuniversitar si stilul de

conducere.

Ipoteza de lucru nr. 2. Se prezuma cii existi o
corelatie semnificativa din punct de vedere statistic
intre stilul de conducere si nivelul inteligentei Validata
emotionale la managerii din sistemul de invitimant
preuniversitar.

Ipoteza de lucru nr. 3. Se prezuma ca existi o

corelatie semnificativa din punct de vedere statistic

intre trasaturile de personalitate si  inteligenta Validata
emotionali la managerii din sistemul de invatamant

preuniversitar.

Ipoteza de lucru nr. 4. Se prezumi ca exista o
corelatie semnificativa statistic intre trasiturile de
personalitate  ale  managerilor si  cultura Validata
organizationald dezvoltata in unititile scolare pe
care le conduc.

Ipoteza de lucru nr. 5. Se prezumi ci existi o S
. ] A AT . . Validata
corelatie semnificativi din punct de vedere statistic
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ntre stilul de conducere al managerului si cultura _
organizationala a unititii de invatamant.

Ipoteza de lucru nr. 6. Se prezuma ci existi o
corelatie semnificativi din punct de vedere statistic

intre inteligenta emotionald a managerilor si cultura
organizationala a institutiilor de invataimant.

Validata

Asa cum am amintit anterior, pe baza validarii ipotezelor de lucru a fost
validata si ipoteza generala.

Validarea ipotezei generale, ca si a celor de lucru s-a facut pe baza
infirmarii ipotezei nule de ordinul II formulate initial, in care am considerat ca
nu exista nicio influenta a stilului de conducere, a personalitatii managerului si
a inteligentei emotionale a managerului asupra culturii organizationale din
institutiile de invatamdnt preuniversitar din Romdnia.

Referitor la stilul managerial adoptat de liderii manageri inclusi in lotul
de cercetare, s-a evidentiat faptul ca acestia au caracteristicile liderilor de tip
democrat participativ asociat cu stilul obiectiv. Dintre trasaturile acestora pot fi
mentionate: accent atdt pe sarcini, cat si pe resursa umana, bune abilitati de
comunicare la toate nivelurile, persuasiune, flexibilitate, responsabilitate,
creativitate, orientare spre muncd, dorintd de afirmare socio-profesionald si de
succes. Au un grad ridicat de sociabilitate, de empatie si de intuitie psihologica.
Sunt deschisi la nou si la provocarile pe care le aduce sistemul educational
actual.

De asemenea, liderii manageri chestionati sunt constiinciosi, atenti la cei
din jurul lor. Au tendinta de a face o buna impresie, de a aparea intr-o lumina
favorabild. Functioneaza In buni parametri atat in cadre institutionale fixe, cat si
in cadre institutionale cu un grad mai ridicat de libertate, mai flexibile.

Au un control bun al emotiilor si bune capacitati de luare a deciziilor,
implicand si angajatii in acest proces decizional. Au o stare fizica si emotionala
bund, simtindu-se confortabil la locul de munca si in postura de lideri manageri.
Incearci si nu ia in considerare prejudecitile, avand respect pentru fiecare
individ si pentru diversitatea culturald si respectdnd drepturile celorlalti in
masura in care acest lucru depinde de ei.

Sunt permanent preocupati de motivarea cadrelor didactice pe care le au
in subordine, imbinand atingerea scopurilor educationale si organizationale cu
satisfactia membrilor institutiilor scolare.
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Au spirit analitic, au capacitatea de a-si forma cu destul de mare
rapiditate opinii corecte, sunt atenti la tot ce se intampla in jurul lor, sunt deschisi
la diversitate si schimbare.

Referitor la indicatorii muncii, subiectii investigati au aptitudini
manageriale de nivel mediu-ridicat, dar si alte abilitati si competente care sa-i
faca buni lideri. Sunt pasionati de munca pe care o fac, atat la catedra, cat si in
calitate de manageri. Sunt eficienti, inventivi, creativi, inovativi.

De catre angajati, sunt perceputi ca oameni de incredere, altruisti,
preocupati de angajati si de elevi, ca oameni ce pun profesia pe primul loc si care
depun eforturi constante de afirmare a scolii si a educatiei in general.

Referitor la gestionarea situatiilor de crizd sau a celor conflictuale,
subiectii chestionati au bune abilitati sub aceste aspecte. Incearc sa fie neutri si
obiectivi, sd asculte toate partile implicate, sd ia decizii optime, sd analizeze
situatiile din cat mai multe unghiuri, sa analizeze consecintele posibile pentru
orice decizie ar adopta. Sunt mai degraba negociatori decat implicati direct in
situatiile conflictuale.

Asa cum am mentionat pe parcursul studiului, cei mai multi dintre
liderii manageri de scoala s-au incadrat in stilul B — stilul democratic
participativ, caracterizat prin incredere in cei din jur, luarea in considerare a
ideilor si opiniilor acestora, implicarea celorlalti in cat mai multe dintre
activitatile din institutiile gcolare, deleaga sarcini si vegheaza la indeplinirea cu
succes a acestora. Motiveaza personalul, fiind atenti la nevoile angajatilor. In
situatiile conflictuale sau de criza, incearca, impreuna cu toti colegii, s gaseasca
cele mai bune solutii.

Referitor la inteligenta emotionald pe care o detin, aceasta este de nivel
mediu, liderii manageri fiind caracterizati de maturitate emotionald, stabilitate,
abordare matura si obiectiva a realitatii si a celor din jur.

In ceea ce priveste trasaturile culturii organizationale ale institutiilor
educationale romanesti in prezent, au fost remarcate atat asemanari, cat si
deosebiri intre opiniile liderilor manageri si ale celorlalte cadre didactice. Astfel,
majoritatea angajatilor din Invatamant considera absolut necesara existenta unui
regulament de ordine interioara, dar si a altor proceduri dupa care sa functioneze
activitatea din scoald. De asemenea, toti respondentii pun mare accent pe setul de
valori pe care-1 promoveaza scoala, chiar daca acesta este intr-un proces de plind
transformare.

Referitor la relatiile existente intre liderii manageri si celelalte cadre
didactice, opiniile celor doud categorii sunt oarecum diferite. Astfel, daca
directorii de scoli considera ca-si implicd colegii intr-o mare masurd in
activitatile din unitatile scolare pe care le conduc, celelalte cadre didactice si-ar
dori 0 mai mare implicare, mai ales in procesul decizional si in relatia dintre
scoala si alte institutii. De asemenea, a fost amintita si o oarecare distanta dintre
scoald si inspectoratele scolare din fiecare judet, respectiv din municipiul
Bucuresti.
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Dintre cele mai frecvent amintite valori ale culturii organizationale din
scoala romaneasca au fost amintite: respectul fatd de colegi, flexibilitatea.,
transparenta, respectarea normelor, regulamentelor si  procedurilor,
corectitudinea.

Toti cei 600 de participanti la cercetare, indiferent dacd au sau nu
functie de conducere, au fost de acord ca sunt suficiente intdlniri cu caracter
formal si non-formal in cadrul institutiilor de Invatamant (in special sub forma
consiliilor profesorale, comisiilor metodice, cercurilor pedagogice, concursurilor,
parteneriatelor, meselor rotunde, simpozioanelor, etc.) si chiar cd s-ar putea
renunta la unele din activititile formale pentru a se pune un mai mare accent pe
ntalnirile cu caracter non-formal, mult mai dinamice, mai interactive.

Din toate aspectele mentionate mai sus, apare cu necesitate elaborarea
unui nou model de lider-manager al institutiilor de invdtamant, care sa
optimizeze activitatea educationald si manageriala din scoala romaneascd. lar
aceasta, intrucat, la ora actuald, suntem martorii unui sistem profund de
transformari atat in plan educational, cat si in plan social. Amploarea pe care a
luat-o in ultima perioadd inovarea s-a reflectat in special in ritmul cu care se
schimba tot mediul educational, de la cadre didactice, pana la elevi, parinti,
comunitate, societatea in ansamblul ei.

Demersul de a fi si de a deveni lider si manager este un amplu proces ce
presupune multiple transformari in plan personal. Printr-o largire a perspectivei
individului cu privire la lume si viata, acesta 1si maximizeaza nivelul constiintei,
isi descopera propriile motivatii si sistemul de norme si principii care sa-i dea
capacitatea de a-i conduce pe membrii grupului, devenind o persoand care sa
merite a fi urmata de catre angajati.

Modificarile profunde aparute in ultimii ani in sistemul de invatdmant
preuniversitar impun regandirea, reconfigurarea modelului de lider manager in
invatdamantul romanesc, ceea ce implica o regandire si 0 noud viziune cu privire
la leadershipul educational, care presupune:

e pe de o parte, reproiectarea Intregului sistem de conduecre si a acelor
elemente componente ale sale: componeneta infrmationald,
componenta decizionala, componenta metodologicd si componenta
organizatorica;

e pe de altd parte, se are in vedere imbunatitirea managementului
institutiilor de invatdmant, precum si cresterea calitatii serviciilor
educationale din institutiile scolare, prin accentul pus pe dezvoltatea si
pe implementarea unui nou model de managemet, care si promoveze
cooperarea, utilizarea de instrumente moderne de leadership,
competitivitatea loiald, dezvoltarea de abilitati si competente lideriale
prin conceperea si implementarea unor programe de formare si de
instruire.

Managerul scolar, in calitatea sa de lider formal, pentru a avea
performante cat mai bune, trebuie sa fie apt de a crea conditii cat mai favorabile
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in vederea formarii noii generati, de a promova o culturd manageriala cit mai
democraticd, de a-si focaliza fortele si obiectivele pentru a putea asigura un
proces de Invatamant de o calitate cat mai inalta.

In general, leadershipul educational isi propune drept obiective
strategice si operationale pentru unitatile scolare, indeplinirea misiunii si viziunii
pe care o are scoala, ca o expresie a culturii si a ethosului institutiilor de
invatamant. De aceea, in activitdtile de leadership educational accentul trebuie
pus pe coordonarea si conducerea oamenilor, pe directionarea potentialului pe
care acestia il detin, pe o cat mai eficientd relationare dintre liderul scolar si
mediul educational.

De aceea, promovarea unui leadership pe baza de competente trebuie sa
reprezinte o prioritate Tn tot acest context de reorientare a prioritatilor
educationale si de gandire a filosofiei educatiei care sa fie centrata pe elevi, asa-
numita ’Scoald prietenoasa pentru copii”.

In vederea atingerii finalitatilor propuse de educatie, apar cu necesitate o
mai mare deschidere catre lumea valorilor si mobilizarea tuturor resurselor
umane, iar in acest sens, liderul educational trebuie sd-si cunoasca, sa-si dezvolte
si sd-si gestioneze toate abilitatile si competentele lideriale si manageriale.

Intr-o epoca aflati in permanenti schimbare, apare cu necesitate
dezvoltarea de noi competente, ca de exemplu competente legate de participare si
prevedere, sau capacitati, cum ar fi capacitatea de a gandi, capacitatea de a fi
creativ, capacitatea de a reactiona adecvat la situatiile noi, noi competente
implicate in construirea ”dimensiunilor omului real”.

In calitatea sa de lider educational, managerul scoalar, prin multitudinea
de roluri, are si de obligatii, este personalitatea care, la nivel concret, reprezinta
imaginea institutiei de Invatamant. Aceastd multitudine de obligatii pe care le are
managerul scolar deriva din actiunea dintre serviciile educationale, realizate prin
intermediul unor metode si tehnici noi de administrare si organizare
institutionala.

Constient In permanentd de propriile sale actiuni, liderul educational
trebuie sa-si promoveze cu o cat mai mare demnitate personalitatea, iar imaginea
pe care o are scoala nu va face decat sa dubleze personalitatea liderului sau.

in tripla sa calitate, de lider, manager si cadrul didactic, cel care
conduce o scoala trebuie sa fie un model de cunoastere, atit pentru copii, cét si
pentru cadrele didactice pe care le are in subordine. Luénd cele mai adecvate
decizii, care coroborate cu personalitatea sa, liderul educational oferd garantia
realizarii obiectivelor pe care le are unitatea de Invatamant si are posibilitatea de
a promova unitatea scolard in comunitate. In acest mod, unitatea de invatimant
apare ca un centru educational deschis, care sa permitd dezvoltarea personalitatii
celor ce o frecventeaza, ca un centru cultural competitiv, atdt pentru lider, cat si
pentru scoald, ca entitate.
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Stabilirea unei relatii autentice, reale, intre liderul educational, elevi,
parinti, cadre didactice si comunitate faciliteazd sincronizarea multitudinii de
actiuni educationale din scoald, ce au efecte pozitive care, in procesele
educational si managerial, devin o conditie indispensabila in procesul de
administrare si de influentare a unei personalitati reale.

Deoarece liderul educational este prima persoand care conditioneaza
mediul scolar, managementul scolar trebuie privit si ca un proces social, in care
se Intrepatrund relatiile umane cu actiunile ce vizeaza producerea de impresii, de
valori, de efecte in plan educational.

De altfel, a fi manager si lider educational presupune a fi un om bun al
societdtii in care traiesti, presupune a fi o personalitate marcantd nu doar o
scolii, ci si a comunitatii, a sistemului public. Prin urmare, este necesar ca functia
manageriald sd fie creatd pe baza realitatii nemijlocite in care se dezvolta si
functioneaza institutiile de invatdmant si societatea in ansamblul sdu. Si pentru
ca orice unitate scolard functioneazd dupa criterii de concurentd, dar si de
corectitudine si de transparenta, este absolut necesar ca scolile sa-si propuna in
permanenta obiective noi, care sa aibd in vedere modernizarea procesului de
invatamant i promovarea individului uman ca personalitate cit mai bine
integratd in societate.

Un lider educational trebuie sa fie in permanentd preocupat de
problemele comunitétii pe care o conduce si, de aceea, trebuie s puna mai
presus de propriile interese interesele acestei comunitati. De asemenea, liderul
educational trebuie s aiba o tinutd morala ireprosabila in toate prestatiile sale, el
trebuie sa fie un bun pedagog, dar si un conducator calificat si un bun prieten
pentru elevi si colegii de breasla. Prin toate acestea, un lider de elitd este liderul
care asigurd un echilibru cat mai echitabil, bazat pe eticd, intre manager, cadru
didactic si elev, dar si corelatia obiectiva dintre culturd — set de valori — educatie
— personalitate — identitate.

Nu in ultimul rand, trebuie amintit faptul ca sistemul de Invatdmant are,
dincolo de tendintele sale europene, un caracter istoric si national, ca el
evolueaza odatd cu dezvoltarea in plan social si economic a societatii, odatd cu
traditiile si cultura ce caracterizeaza o anumita perioada istoricd. Drept urmare,
se poate spune cd nivelul de dezvoltare al unui stat are un rol deosebit de
important in dezvoltarea si functionarea sistemului siu de invatimant. in prezent,
sistemul de invatdimant din Romania apare ca fiind rezultatul valorificarii in mod
creator a celor mai valoroase traditii ale natiunii noastre, care s-au cristalizat de-a
lungul istoriei, a evolutiei noastre in timp ca popor. Restructurarile si inovérile
suferite de sistemul de invatimant din ultimii ani au fost determinate atit de
transformarile profunde ce au avut loc la nivelul socio-economic al tarii noastre,
cat si de schimbarea sistemului legislativ aplicabil in sistemul de invatamant.

Invatimantul trebuie sa reprezinte o prioritate a vietii sociale, el este un
domeniu in care trebuie sé se investeasca pe termen lung, intrucat de invatamant
depinde formarea celui mai important capital — omul. De aceea, conducerea,
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eficienta si competenta invatamantului , atat la nivelul unitdtilor de invatimant,
cat si la nivelul sistemului de invatamant in ansamblul siu, trebuie sa fie
fundamentate stiintific. lar la baza acestei fundamentdri trebuie sd fie stiinta
conducerii invatamantului — leadeshipul si managementul educational.

»Lumea in care patrundem cu pasi mari este complet de diferitd de
experienta noastra anterioard, incat trebuie sd admitem ca toate speculatiile
noastre de ordin psihologic sunt foarte nesigure. Este foarte clar ca forte
puternice actioneaza convergent asupra caracterului nostru social”. (Alvin
Toffler)

Este nevoie de strategii cat mai eficiente, ale caror informatii si tehnici
adecvate sa fie cat mai bine integrate in structura si in continutul programelor de
studiu ale elevilor, metodele, strategiile si materialele didactice utilizate, 1n
leadreshipul si managementul educational, ca demersuri. Din pécate, este o
realitate decalajul social si, de aceea, este necesar a se tine sub control clivajul
aparut intre educatie si dezvoltarea societatii.

Schimbadrile aparute in sistemul educational sunt fenomene normale
pana la un anumit punct si, din motive diverse (mai mult sau mai putin
obiective), este la fel de normal ca orice schimbare sa intdmpine rezistentd din
partea oamenilor (cadre didactice, elevi, parinti, societate).

De aceea, este necesar ca orice viitor educational si se bazeze pe trei
tipuri de studii:

1) pe identificarea tuturor consecintelor pe care le au
planificarea si procesul de luare a deciziilor in ceea ce priveste
institutiile scolare, programele scolare si sistemul de studii, dar si in
ceea ce priveste rolul pe care-l au cadrele diadctice; de asemenea,
trebuie pus accentul pe reglarea actualelor decizii pentru contextul
viitor. Astfel, nu trebuie sd se impuna ce se va intimpla maiine, ci
ceea ce este posibil sa se intdmple. Prin urmare, este necesara o cat
mai mare deschidere catre mai multe solutii, citre mai multe

2) pe analiza contingentelor scolare, pe evolutia
costurilor si pe utilizarea mijloacelor didactice auxiliare;

3) pe studii privitoare la raportul existent intre valorile in
plan politic si social, pe de o parte, si educatie, pe de alta parte. De
aceea, modelul societitii de maine nu trebuie redus la simpla
transpunere a evolutiei in plan stiintific si tehnologic, deoarece
extrem de important este si modul cum utilizim aceste resurse
stiintifice si tehnologice. Deci, trebuie facutd o clara diferentiere
intre esential si neesential in procesul educational.

Pe baza acestor considerente, pot fi evidentiate cateva realitati si
tendinte actuale:
» este necesar ca educatia sd fie un proces care sd Insoteascd intreaga
viatd activa a individului;
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» 1n viitor, educatia nu va mai viza doar anumite segmente de viatd si nu
va mai avea, In mod obligatoriu, examene si certificate ca puncte de
intrare si de iesire, ea va fi mai degraba un proces continuu,

» din ce in ce mai mult educatia are caracter diseminat, ea fiind tot mai
accesibild unui numar din ce in ce mai mare de persoane;

» vom asista la intrepatrunderea si integrarea dintre educatia generala si
pregatirea profesionald, cu atat mai mult cu cat este aproape imposibil
de precizat ce tip de pregatire profesionala va fi solicitata 1n viitor;

» principalele sarcini ale cadrului didactic vor deveni sustinerea,
planificarea si evalurea fiecarui elev in parte;

» rolul educativ pe care-1 au institutiile scolare va fi in scadere, in
comparatie cu alte medii educationale, ca de exemplu, mediul on-line,
care a capdtat o importanta din ce In ce mai mare 1n ultima perioada.

Prin urmare, un lider scolar eficient ar trebui sd fie In permanentd
preocupat nu doar de problemele scolii, ci si de cele ale comunitatii. Prin urmare,
el trebuie sa detionad o tinutd morald impecabild in tot ceea ce intreprinde, in fata
celorlalti oameni. De asemenea, un lider educational trebuie sa fie nu doar un
bun pedagog, ci si un conducator abil si calificat si, nu In ultimul rand, un prieten
pentru elevi si colegi. Prin toate acestea, un lider educational de elitd trebui sa se
asigure in permanenta de existenta unui echilibru cat mai echitabil si cat mai etic
intre manager, cadru didactic si elev, precum si o corelatie cat mai obiectiva intre
educatie, cultura, valoare, personalitate si identitate.

Este necesar ca Invatdmantul sa reprezinte un domeniu prioritar in
societatea actuald, in care sa se investeasca permanent si pe termen lung, intrucat
de calitatea invatamantului depinde valoare formarii noilor generatii. Prin
urmare, un leadership si un manager de calitate trebuie sd se bazeze pe stiinta
conducerii sistemului de Invatamant.

In concluzie, se poate considera ci teza de doctorat propusa si-a atins
scopul, cel de a releva importanta culturii organizationale scolare in complexul
proces de schimbare al acestuia, precum si necesitatea implicarii tuturor actorilor
educationali si ai partenerilor acestora in actul educational, necesitatea unei
abordari participative si transformationale a sistemului de invatamant, pentru a se
putea realiza tranzitia de la vechea paradigmd catre o noud viziune asupra
educatiei, pentru a se putea concepe si implementa cu succes un nou tip de
invatamant, la standarde europene si mondiale.

11. CONTRIBUTII PERSONALE

Cercetarea realizata a avut drept elemente de originalitate urmatoarele:
a) contributii cu caracter de sinteza:
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v' abordarea conceptului de leadership educational din
perspectiva participativa, transformationald si obiectiva;

v’ inter-relationarea si integrarea conceptelor de leadrrship,
inteligentd emotionald, personalitate si culturd organizationala
in sistemul de invatdmant preunuiversitar.

b) Contributii cu caracter teoretic:

v’ evidentierea relatiei dintre trasaturile de personalitate, stilul de
leadership, inteligenta emotionala si cultura organizationald;

v evidentierea impactului pe care personalitatea, inteligenta
emotionald si stilul de leadrrship il au asupra culturii
organizationle din Invatdmantul romanesc;

v elaborarea modelului LEQ de lideri in sistemul de invatimant
preuniversitar.

c) Contrubutii cu acracter stiintific:
v Intocmirea si predarea rapoartelor de cerectare in cei trei ani de
studii doctorale;
v"Realizarea tezei doctorale.

12. PROPUNERI SI PERSPECTIVE VIITOARE ALE CERCETARII
STIINTIFICE

Ca urmare a verificdrii/validarii ipotezelor de cercetare de la care am
pornit demersul stiintific si a elaborarii modelului LEQ de lider in sistemul de
invatamant preuniversitar, consider ca in viitor ar trebui urmdrite o serie de
directii, dintre care cele mai importante sunt:

» investigarea masurii in care acest model, prin dimensiunile si relatiile pe
care le comporta, constituie un ghid valoros in selectarea si evaluarea
liderilor din gcoala romaneasci;

» extinderea acestui studiu la un numar i mai mare de subeicti;

» elaborarea si implementarea unor programe de optimizare a procesului
de Invatamant, din perspectiva leadershipului educational;

» elaborarea unui ghid de bune practici Tn domeniul leadershipului
educational.
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2. KEY WORDS

The doctoral thesis "Peculiarities of leadership and organizational culture in the
current pre-university education system" proposes the achievement of the
objectives and the validation of the hypotheses through the following keywords:

» Emotional intelligence;

»  Leadership style;

» Personality;

»  Organizational culture.

3. INTRODUCTION

The concept of educational leadership refers mainly to the processes

and mechanisms of acquiring and guiding the energies and talents of teachers,
students and their parents in order to successfully achieve educational goals.
Most of the time, the concept of educational leadership is used as a synonym for
educational management or school management, but it has gradually replaced, in
the last period, these last two terms.
The term educational leadership appeared in the specialized literature for the first
time at the end of the 19th century based on several considerations. During that
period, educational institutions were requested to ensure the highest possible
level of student training, a fact that forced the schools to reform, to improve their
educational act from a qualitative point of view. All these expectations were
doubled by express requests regarding accountability within the school unit. As
such, maintaining the status quo was no longer an acceptable requirement, and
therefore both management and administration appear as tasks that embodied a
high degree of stability, through the exercise by leaders of supervision and
control of employees.

The concept of leadership is one full of productivity and dynamism,
which puts it at a real advantage over the other concepts used. If in the past, the
head, director of the school was considered as self-evident and the leader of the
school, the current reality is completely different, because the leadership,
management of an educational institution can also include other people, teaching
staff or not, who contribute to the fulfillment school objectives.

Although the notion of educational leadership is based on specialized
literature with a multi-, inter- and transdisciplinary character, its origins are in
the fields of pedagogy, human development, and epistemology.

The concept of educational leadership has as its scientific foundation
the specialized literature with a multi- and interdisciplinary character, but
regardless of the approach angle, human development, pedagogy and
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epistemology and, more recently, the field of business and political sciences
appear in the foreground. And the debates related to educational leadership have
in mind exactly the tension created by the interference of the spheres mentioned
above. Furthermore, both the methodology and the quality of the main training
programs are still being investigated.

4. THE CURRENTNESS OF THE RESEARCH TOPIC AND THE
MOTIVATION FOR CHOOSING THE TOPIC

Worldwide, there are many specialized publications and foundations
that have dedicated their activity to investigating the particular demands related
to the leadership of the educational environment, management and educational
leadership being otherwise taught as independent subjects in most of the
universities.

Many of the world's countries have publicly and academically stated
their policies on educational management and leadership, including policies and
budgets allocated to the training of school leaders.

In the USA, formal so-called "curriculum audits" are very common, in
which educational leaders, together with auditors who are trained on this topic,
evaluate the performance of the management of school institutions and the extent
to which they (schools) have managed to align the curriculum with the proposed
goals and objectives.

Auditing curricula and curriculum mapping were introduced by F.W.
English in the late 1970s. In the US, both educational leaders and auditors who
perform audits of educational units are accredited with Phi Delta Kappa
certificates. And, on the other hand, almost all studies in the field have
highlighted how educational leadership influences students' learning activity.

At present, education is one of the most important projects for the next
25 years. In this sense, three basic, fundamental values are targeted:

1) Historical valence. In the current context, the school, as an
institution, operates according to a rather outdated model, to a large extent
inadequate for contemporaneity, but even less for the future.

2) Social valence. The main public system with a role in changing the
mental infrastructure of Romanian society (as well as that of the world) is (or
should be) education. At the present time, in Romania, changing its infrastructure
on a mental level appears as a priority, in order to be able to comply with all EU
requirements.

3) Economic valence. Investing in education is a profitable investment,
even if, at first glance, this aspect is quite difficult to achieve. Data shows that
the rate of return on investment in education is between 8-35% as shown by
O.E.D.C statistics.
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And because, in the last period, Romanian pupils and students achieve
exceptional results at the international level, in most of the competitions
organized worldwide, this aspect only proves the exceptional quality of the elites,
who are capable of obtaining outstanding results, of coaches and their
competitors, but which cannot be generalized to the Romanian education system.
And the PISA tests of the last 15-20 years, unfortunately, abundantly confirm this
sad reality.

Therefore, the need for the profound transformation of the Romanian
educational system has in mind, in the first instance and necessarily, not so much
the elites, who represent a minority, but the great mass, mediocre and even sub-
mediocre.

Through the approach, the developed doctoral thesis can represent a
guide for managers and teachers in pre-university education, as well as for other
people (specialists or not) who want to understand in depth the aspects related to
educational leadership in pre-university education.

a) first of all, an educational leader model was developed based on the
interdependence between the leader's personality, his leadership style, emotional
intelligence and the organizational culture in which he works;

b) secondly, a series of scientifically relevant conclusions were drawn
up regarding the investigated aspects.

5. THE OBJECTIVES OF SCIENTIFIC RESEARCH

The general objective of this research was to develop an effective leader
model in the current educational system, approached from the perspective of the
interaction personality - leadership style - emotional intelligence, as defining
elements that directly influence the organizational culture in the pre-university
education system.

The specific objectives pursued were the following:

1) Identifying those specific traits of leaders in school units, which can
influence both their leadership style and the organizational culture in schools.

2) Identifying the leadership styles that characterize pre-university
education in Romania.

3) Establishing the level of emotional intelligence of leaders - managers
in the pre-university education system in Romania.

4) Identifying the particularities of the organizational culture of pre-
university education in Romania.

5) Identifying the degree to which the personality of leaders, managers,
their leadership style and the emotional intelligence they possess influence the
organizational culture in pre-university education units in Romania.
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6. HYPOTHESES OF SCIENTIFIC RESEARCH

In this study, starting from the objectives mentioned above, the
following assumptions were made:

Central hypothesis: We assume that the personality traits of
pre-university education system leaders-managers, their leadership style and
their level of emotional intelligence influence the organizational culture of pre-
university education.

The working assumptions are the following:

Hypothesis 1. We hypothesize that there is a statistically significant
correlation between the personality traits of pre-university education system
leader-managers and leadership style.

Hypothesis no. 2. We assume that there is a statistically significant
correlation between the leadership style and the level of emotional intelligence in
leaders-managers in the pre-university education system.

Hypothesis no. 3. We assume that there is a statistically significant
correlation between personality traits and emotional intelligence in leaders-
managers from the pre-university education system.

Hypothesis no. 4. We assume that there is a statistically significant
correlation between the personality traits of the leaders-managers and the
organizational culture developed in the school units they lead.

Hypothesis no. 5. We assume that there is a statistically significant
correlation between the leadership style of the leader-manager and the
organizational culture of the educational institution.

Hypothesis no. 6. We assume that there is a statistically significant
correlation between the emotional intelligence of leaders-managers and the
organizational culture of educational institutions.

7. EPISTEMOLOGICAL POSITIONING OF SCIENTIFIC
RESEARCH

From an epistemological point of view, the themes that I proposed in the
paper for obtaining the doctorate in management have a particularly great
importance, not only for the field of management, but also for the entire current
education system, which is in an extensive process of permanent transformation .

The particular complexity of the educational system nowadays
requires the need to rebuild the model of the educational leader, in his capacity as
a managerial leader, in the reconfiguration of a leader model that has all the skills
and all the competencies necessary to adapt to the current educational and social
contexts, to generate a viable organizational culture and to facilitate
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organizational change among all school partners — students, parents, teachers,
community.

Even if it is currently quite difficult to overcome all
epistemological problems and it is quite difficult to identify, define and
operationalize the most important concepts and aspects related to modern
leadership in the educational system, such an epistemological positioning is
absolutely necessary, in which the researcher is put in the position of explaining,
from a certain perspective, the transformations in reality, transformations that
have their source in the existing power relations between different social and
educational contexts.

And, from this perspective, the scientific approach that I propose is
located on the axis of positivism-constructivism, if the following aspects are
taken into account:

1) the object of knowledge, i.e. reality in its objective sense Vvs.
subjective, the facts of knowledge seen from a subjective perspective vs.
objective, the representations that social actors have and the meaning they
attribute to reality;

2) formation of the notional system of knowledge, through direct or
mediated observation of reality; in this sense, the act of knowledge appears as a
construct specific to the individual, which results in the interaction between the
subject and the object of research, from this point of view, research is an
incremental process;

3) the nature of knowledge (subjective vs. objective);

4) the relationship that exists between the subject and the object of
knowledge;

5) the methods that the individual uses in the pursuit of knowledge
(deductive methods vs. inductive methods).

8. SCIENTIFIC RESEARCH METHODOLOGY

Interdisciplinary scientific methods were used for this study, which have
applicability both in management and in social and human sciences. These
methods are:

a) Systematic observation

In an extended sense, assimilated to the common meaning of the term,
observation can be defined as that general operation through which a knowledge
of reality can be achieved, through a direct, direct contact between the researcher
and this reality. So, it can be said that observing is equivalent to seeing with one's
own eyes or hearing with one's own ears phenomena, events, people, etc. , to
later produce a set of information or knowledge based on it.
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From a strictly scientific, positivist perspective, systematic observation
can lead to data with a high degree of validity if it meets the following
conditions:

« if it is able to follow a determined number of attitudes and behaviors,
which are previously defined and operationalized through an exact number of
observational categories;

» if he can follow the respective attitudes and behaviors under as
rigorous and scientifically controlled conditions as possible;

» if all these observation categories are included in observation
protocols;

« if the observation is repeated several times, under similar conditions;

« if there is a rigorous recording of attitudes and behaviors, objections in
an observation sheet are addressed at the beginning of the observational process;

« if any unexpected change during the observation is rigorously
recorded;

« if there is a neutral attitude on the part of the researcher, he is not
allowed to intervene in the event/process he observes.

In the conducted research, the method of systematic observation was
used to be able to identify the most relevant attitudes and behaviors of leaders-
managers and teaching staff in Romanian pre-university education.

b) Questionnaire-based investigation

Also called the questionnaire method for short, this method is one of the
most used in scientific research, being defined, over time, in multiple forms.

Thus, P. Pichot defined questionnaires as tests consisting of a variable
number of questions, which are presented in writing to the subjects and which
refer to their feelings, requirements, opinions, behaviors and interests in certain
precisely specified circumstances.

As a research tool, the questionnaire is used in its intermediate stages, it
provides very important information and, therefore, it must be designed, applied
and interpreted with maximum seriousness and involvement.

In the conducted study, three questionnaires were applied - one
regarding the leadership style, one regarding the level of emotional intelligence
and a questionnaire regarding the organizational culture. All these tools will be
presented in detail in the next subsection.

¢) Testing method/psychometric methods

Tests are those quantitative and/or qualitative methods by means of
which numbers or attributes can be put in correspondence with some properties
of psychic facts. Psychometric methods aim to measure the mental capacities of
individuals, in order to determine whether they exist or not or, more importantly,
their level of development.

In this study, a personality inventory test (California Personality
Inventory - C.P.1.) was used to capture the personality traits of leaders-managers
in pre-university education.
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d) Statistical method

This method is defined as the set of procedures that involve the
selection, ordering, classification, analysis, interpretation and correlation of
research data, with the main purpose of estimating them from a numerical point
of view in order to obtain relevant conclusions regarding essential phenomena
and for the discovery some laws of these phenomena.

The moments of such an approach are:

1) collection of raw research data;

2) processing and analysis of this collected data;

3) interpretation of research results.

In this study, we used the statistical method to perform the quantitative
analysis of the data obtained following the application of the tests and the
questionnaire.

In order to verify and validate the formulated research hypotheses, a set
of tools and evaluation samples was used as follows: C.PI. Personality
Inventory. (California Personality Inventory) Leadership Style Questionnaire,
Emotional Intelligence Level Questionnaire and Organizational Culture
Questionnaire.

9. BRIEF EXPOSITION OF THE STRUCTURE AND CONTENT
OF THE THESIS

The study I propose is structured in four chapters, as follows:

The first chapter represents the state of knowledge in the field, chapter
in which the concept of leadership was defined, the main leadership styles were
described and the relationship between educational leadership and prestige was
highlighted.

The second chapter includes the conceptual framework, the
epistemological framework and the methodological framework. In the section
dedicated to the conceptual framework, the key concepts (variables) of the
research were defined and described - educational leadership, emotional
intelligence, organizational culture, the particularities of participative leadership
were presented, the relationships between leadership style, emotional intelligence
and organizational culture were highlighted in the pre-university education
system. In the epistemological framework I integrated the study from the point of
view of the paradigm. In the methodological framework, the research objectives
and hypotheses were specified, the group of subjects, the methods and tools
used, the stages of the research were described.

The third chapter includes empirical research and proposals for the
design of an effective leadership model in pre-university education from the
perspective of the key concepts selected and studied.
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In the fourth chapter, the LEQ leader-manager model is described in the
pre-university education system in Romania, but this chapter also includes two
best practice guides regarding the development of emotional intelligence and the
optimization of organizational culture in the university education system.

The study concludes with a set of final conclusions, to which we have
added the bibliography and appendices.

10. FINAL CONCLUSIONS

Following the analysis and interpretation of the collected research data,
some preliminary conclusions can be formulated.

Regarding the central hypothesis from which we started this research,
according to which "managers' personality, leadership style and level of
emotional intelligence influence the organizational culture of pre-university
educational institutions", this was confirmed. This confirmation is supported by
the confirmation of all working assumptions, which have been validated

Thus, regarding the first of the working hypotheses, in which we
started from the premise that "there is a statistically significant correlation
between the personality traits of the managers in the pre-university education
system and the management style". This has been confirmed. Thus, following the
application and interpretation of the answers of the subjects included in the
research group, it was observed that, indeed, the personality of the managers
influences the leadership style they adopt.

For the second hypothesis, in which we started from the premise that
"there is a statistically significant correlation between leadership style and the
level of emotional intelligence in managers from the pre-university education
system", and this was validated. Thus, significant relationships were obtained
between emotional intelligence and the participatory democratic and objective
authoritarian styles, but also between emotional intelligence and decision-
making and conflict resolution.

In the case of the third hypothesis, according to which "It is assumed
that there is a statistically significant correlation between personality traits and
emotional intelligence in managers from the pre-university education system", it
was also validated. The scores obtained by the managers confirmed that many of
the stable personality traits of educational unit managers coexist and evolve with
their emotional intelligence.

For the fourth hypothesis, in which we assumed that "there is a
statistically significant correlation between the personality traits of managers and
the organizational culture developed in the school units they lead", it was also
validated. Thus, many of the dominant traits of school principals leave their mark
on the formal and informal messages they convey to teachers, who in turn adopt
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certain ideas, attitudes, behaviors, which act at the level of the organizational
culture of school institutions.

In the case of the fifth hypothesis, where we assumed that "there is
a statistically significant correlation between the management style of the
manager and the organizational culture of the educational unit", as in the case of
the previous hypotheses, it was confirmed, the variables being interconnected
with each other.

And for the last hypothesis, where we started from the presumption
that "there is a statistically significant correlation between the emotional
intelligence of managers and the organizational culture of educational
institutions", the research data also confirmed it.

General hypothesis: It is assumed that managers'
personality, leadership style and level of emotional
intelligence influence the organizational culture of
pre-university educational institutions.

Working hypothesis no. 1. It is assumed that there Validate
is a statistically significant correlation between
personality traits of pre-university managers and
leadership style.

Working hypothesis no. 2. It is assumed that there Validate
is a statistically significant correlation between the
leadership style and the level of emotional
intelligence in managers in the pre-university
education system.

Working hypothesis no. 3. It is assumed that there Validate
is a statistically significant correlation between
personality traits and emotional intelligence in pre-
university managers.

Working hypothesis no. 4. It is assumed that there Validate
is a statistically significant correlation between the
personality traits of managers and the
organizational culture developed in the school units
they lead.

Working hypothesis no. 5. It is assumed that there Validate
is a statistically significant correlation between the
leadership style of the manager and the
organizational culture of the educational
institution.

Validate
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Working hypothesis no. 6. It is assumed that there Validate
is a statistically significant correlation between the
emotional intelligence of managers and the
organizational culture of educational institutions.

As mentioned previously, based on the validation of the working
hypotheses, the general hypothesis was also validated.

The validation of the general hypothesis, as well as the working ones,
was based on the refutation of the null hypothesis of the second order formulated
initially, in which we considered that there is no influence of the leadership style,
the manager's personality and the manager's emotional intelligence on the
organizational culture in pre-university educational institutions in Romania.

Regarding the managerial style adopted by the managerial leaders
included in the research group, it was highlighted that they have the
characteristics of the participative democratic leaders associated with the
objective style. Among their features can be mentioned: focus both on tasks and
on human resources, good communication skills at all levels, persuasion,
flexibility, responsibility, creativity, work orientation, desire for socio-
professional affirmation and success. They have a high degree of sociability,
empathy and psychological intuition. They are open to new things and the
challenges that the current educational system brings.

Also, the leaders managers surveyed are conscientious, attentive to
those around them. They tend to make a good impression, to appear in a
favorable light. It works in good parameters both in fixed institutional
frameworks and in institutional frameworks with a higher degree of freedom,
more flexible.

They have good control of emotions and good decision-making
capabilities, involving employees in this decision-making process. They have a
good physical and emotional state, feeling comfortable at work and in the
position of managerial leaders. Try not to take prejudice into account, having
respect for each individual and for cultural diversity and respecting the rights of
others to the extent that it depends on them.

They are constantly concerned with the motivation of the teachers under
their supervision, combining the achievement of educational and organizational
goals with the satisfaction of the members of the school institutions.

They have an analytical spirit, they have the ability to form correct
opinions quite quickly, they are attentive to everything that happens around
them, they are open to diversity and change.
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Regarding the work indicators, the investigated subjects have medium-
high managerial skills, but also other skills and competencies that make them
good leaders. They are passionate about the work they do, both in the department
and as managers. They are efficient, inventive, creative, innovative.

By employees, they are perceived as reliable, selfless people, concerned
about employees and students, as people who put the profession first and who
make constant efforts to affirm the school and education in general.

Regarding the management of crisis or conflict situations, the surveyed
subjects have good skills in these aspects. They try to be neutral and objective,
listen to all parties involved, make optimal decisions, analyze situations from as
many angles as possible, analyze the possible consequences for any decision they
make. They are negotiators rather than directly involved in conflict situations.

As we mentioned during the study, most of the school managers fell into
the B style - the participatory democratic style, characterized by trust in those
around, taking into account their ideas and opinions, involving others as much as
possible many of the activities in school institutions, delegate tasks and see to
their successful completion. Motivate staff by being attentive to employee needs.
In conflict or crisis situations, he tries, together with all his colleagues, to find
the best solutions.

With regard to the emotional intelligence they possess, it is of an
average level, with managers being characterized by emotional maturity,
stability, a mature and objective approach to reality and those around them.

Regarding the features of the organizational culture of Romanian
educational institutions today, both similarities and differences were noted
between the opinions of leaders, managers and other teaching staff. Thus, the
majority of education employees consider it absolutely necessary to have an
internal order regulation, but also other procedures according to which the
activity in the school should function. Also, all respondents place great emphasis
on the set of values that the school promotes, even if it is in a process of full
transformation.

Regarding the existing relationships between the leaders, managers and
the other teaching staff, the opinions of the two categories are somewhat
different. Thus, if school principals consider that they involve their colleagues to
a great extent in the activities of the school units they lead, the other teachers
would like more involvement, especially in the decision-making process and in
the relationship between the school and other institutions. Also, some distance
between the school and the school inspectorates in each county, respectively in
the municipality of Bucharest, was mentioned.

Among the most frequently mentioned values of the organizational
culture in the Romanian school were mentioned: respect for colleagues,
flexibility, transparency, compliance with norms, regulations and procedures,
fairness.
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All the 600 participants in the research, regardless of whether or not
they have a management position, agreed that there are enough formal and non-
formal meetings in educational institutions (especially in the form of professorial
councils, methodical committees, pedagogical circles , competitions,
partnerships, round tables, symposia, etc.) and even that some of the formal
activities could be abandoned in order to put more emphasis on non-formal
meetings, much more dynamic, more interactive.

From all the aspects mentioned above, the development of a new model
of leader-manager of educational institutions, which optimizes the educational
and managerial activity in the Romanian school, emerges with necessity. And
this, since, at the present time, we are witnessing a deep system of
transformations both in educational and social terms. The extent that innovation
has taken recently has been reflected especially in the pace with which the entire
educational environment is changing, from teachers to students, parents, the
community, society as a whole.

The approach to being and becoming a leader and manager is an
extensive process that involves multiple transformations on a personal level. By
broadening the individual's perspective on the world and life, he maximizes his
level of consciousness, discovers his own motivations and the system of norms
and principles that will give him the ability to lead the members of the group,
becoming a person worthy of be followed by employees.

The profound changes that have appeared in recent years in the pre-
university education system require a rethinking, a reconfiguration of the leader-
manager model in Romanian education, which implies a rethinking and a new
vision regarding educational leadership, which implies:

* on the one hand, the redesign of the entire management system and its
component elements: criminal component, decision-making component,
methodological component and organizational component;

* on the other hand, they will be seen in the creation of the management
of educational institutions, and the increase in the quality of educational services
in school institutions, by focusing on the development and implementation of a
new management model, which promotes cooperation, the use of modern
management tools. leadership, fair competitiveness, development of leadership
skills and competencies through the design and implementation of training
programs.

The school manager, in his capacity as a formal leader, in order to
perform as well as possible, must be able to create more favorable conditions in
order to train new generations, promote or the most democratic managerial
culture, to focus. forces and objectives to be able to ensure an education process
of the highest possible quality.

In general, educational leadership and proposals as strategic objectives
for units, fulfilling the mission and vision that the school has, as an expression of
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the culture and ethos of educational institutions. That is why, in educational
leadership activities, the emphasis must be placed on the coordination and
management of people, on directing the potential they possess, on the most
effective relationship between the school leader and the educational
environment.

That is why the promotion of leadership based on competences must be
a priority in this whole context of reorienting educational priorities and thinking
about the philosophy of education that is centered on students, the so-called
"Child Friendly School".

In order to achieve the proposed goals of education, a greater
openness to the world of values and the mobilization of all human resources are
necessary, and in this sense, the educational leader must know, develop and
manage all his skills and competencies leadership and management.

In an age of constant change, there is a need to develop new skills, such
as skills related to participation and foresight, or capabilities, such as the ability
to think, the ability to be creative, the ability to respond appropriately to new
situations, new skills involved in building the "dimensions of the real man".

In his capacity as an educational leader, the school manager, through the
multitude of roles, also has obligations, he is the personality who, on a concrete
level, represents the image of the educational institution. This multiplicity of
obligations that the school manager has derives from the action between the
educational services, achieved through new methods and techniques of
administration and institutional organization.

Constantly aware of his own actions, the educational leader must
promote his personality with as much dignity as possible, and the image that the
school has will only double the personality of its leader.

In his triple capacity, as a leader, manager and teacher, the one who
leads a school must be a model of knowledge, both for the children and for the
teaching staff under his supervision. By making the most appropriate decisions,
which combined with his personality, the educational leader guarantees the
achievement of the objectives of the educational unit and has the opportunity to
promote the school unit in the community. In this way, the educational unit
appears as an open educational center, which allows the development of the
personality of those who attend it, as a competitive cultural center, both for the
leader and for the school, as an entity.

Establishing an authentic, real relationship between the educational
leader, students, parents, teachers and the community facilitates the
synchronization of the multitude of educational actions in the school, which have
positive effects that, in the educational and managerial processes, become an
indispensable condition in the administration and influence of a real personality.

Since the educational leader is the first person who conditions the
school environment, school management must also be seen as a social process, in
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which human relations are interwoven with actions aimed at producing
impressions, values, and educational effects.

Besides, being a manager and educational leader means being a good
person of the society you live in, means being a prominent personality not only
of the school, but also of the community, of the public system. Therefore, it is
necessary for the managerial function to be created based on the immediate
reality in which educational institutions and society as a whole develop and
function. And because any school unit operates according to criteria of
competition, but also of fairness and transparency, it is absolutely necessary for
schools to constantly propose new objectives, which have in mind the
modernization of the education process and the promotion of the human
individual as a personality as much as possible. better integrated into society.

An educational leader must be constantly concerned with the problems
of the community he leads and, therefore, must put the interests of this
community above his own interests. Likewise, the educational leader must have
an impeccable moral standing in all his performances, he must be a good
pedagogue, but also a qualified leader and a good friend to students and fellow
guild members. Through all of this, an elite leader is the leader who ensures as
fair a balance as possible, based on ethics, between manager, teaching staff and
student, but also the objective correlation between culture - set of values -
education - personality - identity.

Last but not least, it must be remembered that the education system has,
beyond its European tendencies, a historical and national character, that it
evolves along with the social and economic development of society, along with
the traditions and culture that characterize a certain period historical. As a result,
it can be said that the level of development of a state has a particularly important
role in the development and functioning of its education system. Currently, the
education system in Romania appears to be the result of the creative exploitation
of the most valuable traditions of our nation, which have crystallized throughout
history, of our evolution over time as a people. The restructuring and innovations
suffered by the education system in recent years were determined both by the
deep transformations that took place at the socio-economic level of our country,
and by the change in the applicable legislative system in the education system.

Education must represent a priority of social life, it is an area in which
long-term investment must be made, since the formation of the most important
capital - man - depends on education. That is why the leadership, efficiency and
competence of education, both at the level of educational units and at the level of
the education system as a whole, must be scientifically based. And the basis of
this foundation must be the science of educational management - educational
leadership and management.

"The world into which we are rapidly entering is so completely different
from our previous experience that we must admit that all our psychological
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speculations are very uncertain. It is very clear that powerful forces act
convergently on our social character." (Alvin Toffler)

The most effective strategies are needed, the information and techniques
of which are best integrated into the structure and content of the students' study
programs, the methods, strategies and didactic materials used, in educational
leadership and management, as approaches. Unfortunately, the social gap is a
reality and, therefore, it is necessary to keep the gap between education and the
development of society under control.

Changes in the educational system are normal phenomena up to a
certain point and, for various reasons (more or less objective), it is just as normal
that any change meets resistance from people (teachers, students, parents,
society).

That is why it is necessary that any educational future is based on three
types of studies:

1) on the identification of all the consequences that the planning and the
decision-making process have in terms of school institutions, school programs
and the study system, but also in terms of the role of teaching staff; the emphasis
must also be placed on adjusting current decisions for the future context. Thus,
one must not impose what will happen tomorrow, but what is possible to happen.
Therefore, it is necessary to be as open as possible to as many solutions as
possible, to more possibilities, to more opportunities;

2) on the analysis of school contingencies, on the evolution of costs and
on the use of auxiliary teaching aids;

3) on studies regarding the existing relationship between political and
social values, on the one hand, and education, on the other. That is why the
model of tomorrow's society should not be reduced to the simple transposition of
evolution in scientific and technological terms, because the way we use these
scientific and technological resources is also extremely important. So, a clear
differentiation must be made between essential and non-essential in the
educational process.

Based on these considerations, some current realities and trends can be
highlighted:

» it is necessary for education to be a process that accompanies
the entire active life of the individual;

» in the future, education will no longer target only certain
segments of life and will no longer necessarily have exams and
certificates as entry and exit points, it will rather be a
continuous process;

» more and more education has a disseminated character, it being
more and more accessible to a growing number of people;

» we will witness the interpenetration and integration of general
education and professional training, all the more so as it is
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almost impossible to specify what type of professional training
will be required in the future;

» the main tasks of the teaching staff will become the support,
planning and evaluation of each individual student;

» the educational role of school institutions will be decreasing,
compared to other educational environments, such as, for
example, the online environment, which has gained more and
more importance recently.

Therefore, an effective school leader should be constantly concerned
not only with the problems of the school, but also with those of the community.
Therefore, he must possess an impeccable moral bearing in all that he
undertakes, in front of other people. Also, an educational leader must be not only
a good pedagogue, but also a skilled and qualified leader and, last but not least, a
friend to students and colleagues. Through all this, an elite educational leader
must constantly ensure the existence of a balance as fair and ethical as possible
between manager, teacher and student, as well as a correlation as objective as
possible between education, culture, value, personality and identity.

It is necessary for education to represent a priority field in today's
society, in which to invest permanently and in the long term, since the value of
training new generations depends on the quality of education. Therefore, a
quality leadership and manager must be based on the science of management of
the education system.

In conclusion, it can be considered that the proposed doctoral thesis has
achieved its goal, that of revealing the importance of school organizational
culture in its complex change process, as well as the need to involve all
educational actors and their partners in the educational act, the need for a
participatory and transformational approaches to the education system, in order
to achieve the transition from the old paradigm to a new vision of education, in
order to successfully conceive and implement a new type of education, at
European and world standards.

11. PERSONAL CONTRIBUTIONS

The research carried out had the following elements of originality:
a) summary contributions:
e proaching the concept of educational leadership from a
participatory, transformational and objective perspective;
e the inter-relationship and integration of the concepts of
leadership,  emotional intelligence, personality  and
organizational culture in the pre-university education system.
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b) Theoretical contributions:

e highlighting the relationship between personality traits,
leadership style, emotional intelligence and organizational
culture;

e  highlighting the impact that personality, emotional intelligence
and leadership style have on the organizational culture of
Romanian education;

e developing the LEQ model of leaders in the pre-university
education system.

¢) Scientific contributions:
e Preparation and delivery of research reports during the three
years of doctoral studies;
o  Completion of the doctoral thesis.

12. PROPOSALS AND FUTURE PERSPECTIVES OF SCIENTIFIC
RESEARCH

As a result of the verification/validation of the research hypotheses from
which we started the scientific approach and the development of the LEQ leader
model in the pre-university education system, I believe that a series of directions
should be pursued in the future, the most important of which are:

» investigating the extent to which this model, through its dimensions and
relationships, constitutes a valuable guide in the selection and
evaluation of Romanian school leaders;

» extending this study to an even greater number of subjects;

» the development and implementation of programs to optimize the
education process, from the perspective of educational leadership;

» development of a guide of good practices in the field of educational
leadership.
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