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MULTUMIRI

Finalizarea acestei teze de doctorat nu ar fi fost posibila fara sprijinul,
incurajarea si implicarea unor oameni valorosi, cdrora le sunt profund
recunoscatoare.

in mod special, adresez multumiri doamnei prof. univ. dr. habil
Constanta Popescu, coordonatoarea acestei lucrdri, pentru Indrumarea
constantd, pentru profesionalismul, rabdarea si exigenta constructivd care au
ghidat fiecare etapd a cercetarii. Fara feedback-ul oferit la momentul potrivit si
fara sustinerea continud, aceastd lucrare nu si-ar fi gasit coerenta si directia
necesare.

Exprim recunostintd fatd de cadrele didactice ale Scolii Doctorale de
Stiinte Economice si Umaniste din cadrul Universitatii ,,Valahia” din
Targoviste, care au contribuit la formarea mea academica, oferindu-mi repere
teoretice si metodologice valoroase. Multumiri deosebite se indreaptd catre
echipa proiectului ,,Progressio”, care a oferit contextul favorabil pentru
dezvoltare profesionala si pentru aprofundarea temei cercetate.

Aduc multumiri si tuturor profesorilor, elevilor si parintilor care au
facut posibild realizarea cercetdrii aplicative prin implicare deschisd si
cooperanta. Participarea lor a contribuit semnificativ la validarea ipotezelor de
lucru si la conturarea modelului PACE propus in aceasta lucrare.

Nu in ultimul rand, sunt profund recunoscatoare familiei mele, care a
fost alaturi de mine cu rabdare, sustinere morala si intelegere, in special in
perioadele dificile. Fara echilibrul si sprijinul lor, acest efort nu ar fi fost dus
pana la capat.

Aceasta lucrare este, in mod real, rezultatul unei colaborari extinse, iar
fiecare contributie, fie ea stiintifica, emotionala sau logistica, a fost esentiala.
Multumesc tuturor celor care cred ca educatia este un spatiu al transformarii si
al binelui comun.



CUPRINSUL TEZEI DE DOCTORAT

INTRODUCERE

CAPITOLUL 1: MANAGEMENTUL CONFLICTELOR-REPERE

GENERALE

1.1. Definirea conceptului de conflict

1.2. Elementele conflictului

1.3. Tipologii ale conflictului

1.4. Abordari ale conflictului

1.5. Teorii referitoare la managementul conflictului
1.5.1. Radacini sociologice ale teoriei conflictului
1.5.2. Conflictul functional si aparitia managementului conflictelor
1.5.3. Cele trei paradigme ale managementului conflictului
1.5.4. Aplicatii moderne si teoria secventiala

1.6. Conflictul in mediul educational

Concluzii partiale

CAPITOLUL 2: CONFLICT vs. BULLYING

2.1. Conflictul si fenomenul bullying — asemanari si deosebiri

2.2. Definirea conceptului de bullying

2.3. Stadiul actual al cunoasterii fenomenului bullying

2.4. Tipologia bullying-ului

2.5. Manifestari asociate fenomenului bullying

2.6. Actori ai fenomenului bullying
2.6.1. Agresorul - caracteristici psihocomportamentale
2.6.2. Victima - caracteristici psihocomportamentale
2.6.3. Martorul - actor-cheie in cadrul bullying-ului

2.7. Bullying-ul in mediul educational

Concluzii partiale

CAPITOLUL 3: PARTENERI EDUCATIONALI iMPOTRIVA

BULLYING-ULUI

3.1. Scoala

3.2. Familia

3.3. Psihoterapeutul

3.4. Politia

3.5. Implicarea ONG-urilor

3.6. Alti parteneri din comunitate

Concluzii partiale



CAPITOLUL 4: PREZENTAREA MEDIULUI EDUCATIONAL DIN
JUDETUL DAMBOVITA
4.1. Structura retelei scolare
4.2. Caracteristici ale populatiei scolare si ale personalului didactic
4.3. Analiza cazurilor de violenta Inregistrate in mediul educational din judetul
Dambovita
Concluzii partiale
CAPITOLUL 5: CERCETAREA EMPIRICA PRIVIND
IDENTIFICAREA FENOMENULUI BULLYING SI IMPACTUL
ACESTUIA ASUPRA ELEVILOR iN ORGANIZATIILE SCOLARE
DIN JUDETUL DAMBOVITA
5.1. Fundamentarea cercetarii

5.1.1. Motivatia cercetarii

5.1.2. Scopul si obiectivele cercetarii

5.1.3. Intrebarile de cercetare

5.1.4. Ipotezele cercetarii

5.1.5. Importanta si relevanta cercetirii in contextul local
5.2. Metodologia cercetarii

5.2.1. Tipul de cercetare

5.2.2. Instrumente de cercetare

5.2.3. Esantionul cercetarii

5.2.4. Etapele desfasurarii cercetarii
5.3. Prelucrarea si analiza rezultatelor cercetarii

5.3.1. Prezentarea generala a instrumentelor aplicate si a caracteristicilor
demografice ale respondentilor

5.3.2. Analiza raspunsurilor elevilor

5.3.3. Analiza raspunsurilor cadrelor didactice

5.3.4. Analiza raspunsurilor parintilor

5.3.5. Analiza comparativa intre cele trei categorii de respondenti
Concluzii cercetarii
CAPITOLUL 6: IDENTIFICAREA UNOR MASURI DE PREVENIRE SI
COMBATERE A BULLYING-ULUI SI ELABORAREA MODELULUI
PACE iIN ORGANIZATIILE SCOLARE
6.1. Importanta prevenirii fenomenului bullying
6.2. Consiliere educationala in prevenirea si combaterea bullying-ului
6.3. Managementul emotional
6.4. Model managerial (conceptual si operational) in vederea prevenirii si
combaterii bullying-ului in organizatiile scolare (modelul PACE)

6.4.1. Parteneriatulul

6.4.2. Autocontrolul

6.4.3. Comunicarea asertiva

6.4.4. Empatia
6.5. Model matematic conceptual pentru prevenirea bullying-ului in
organizatiile scolare (modelul PACE extins)



6.6. Directii institutionale si educationale pentru consolidarea unui climat scolar
sigur si incluziv

Concluzii partiale
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IMPORTANTA, ACTUALITATEA, NECESITATEA,
OPORTUNITATEA SI UTILITATEA TEMEI

Conflictul este o componentd intrinsecd a relatiilor umane, iar
gestionarea sa corespunzatoare poate avea un rol esential in dezvoltarea sociala
si personala. Totusi, formele disfunctionale ale conflictului — precum bullying-
ul — pot afecta profund climatul educational, relatiile interpersonale si evolutia
psiho-emotionald a copiilor si adolescentilor. Fenomenul bullying nu reprezinta
un simplu conflict intre egali, ci o relatie dezechilibrata de putere, marcatd de
intentia deliberata si repetitivd de a produce suferintd, dominare sau excludere,
in forme verbale, fizice, relationale sau digitale.

Actualitatea temei este subliniatd de extinderea agresiunii in mediul
virtual (cyberbullying), de intensificarea atentiei institutionale asupra
fenomenului si de pozitionarea Romaniei pe locuri fruntase in Europa in ceea
ce priveste prevalenta bullying-ului in organizatiile scolare, conform datelor
Organizatiei Mondiale a Sanatitii. In ciuda progreselor legislative —
introducerea termenului de bullying in Legea Educatiei Nationale, adoptarea
unor norme metodologice si constituirea Grupurilor de Actiune Anti-bullying —
se mentin disfunctionalitati in aplicare, lipsa formarii specializate si un deficit
al strategiilor integrate de preventie.

Necesitatea cercetarii deriva din aceste realitati: din impactul dovedit
al bullying-ului asupra starii de bine a elevilor, din dificultatea diferentierii intre
conflict si agresiune sistematicd, precum si din lipsa unor modele de interventie
coerente, validate stiintific si adaptate contextului educational romanesc.

Oportunitatea temei este sustinutd si de interesul crescut manifestat
la nivel international pentru intelegerea si combaterea acestui fenomen, dar si
de initiativele locale 1n care s-a implicat autorul tezei — printre care participarea
la programul Erasmus+ ,,Who Let the Bullies Out?” si organizarea de cursuri
pentru cadre didactice in judetul Dambovita.

Utilitatea lucrarii constd in caracterul sdu aplicativ si integrativ:
cercetarea oferd o analiza empirica a perceptiilor elevilor, parintilor si cadrelor
didactice asupra bullying-ului, propune un model teoretic original (PACE),
fundamenteaza un model conceptual matematic si formuleaza directii strategice
pentru interventii institutionale si educationale. Prin abordarea sa
multidisciplinarda — ce imbina elemente din managementul conflictelor,
psihologie, sociologie, drept si stiintele educatiei — teza ofera un cadru viabil
pentru dezvoltarea unor politici publice si interventii sustenabile, in vederea
cultivarii unui climat scolar sigur, echitabil si incluziv.



PROBLEMATICA CERCETARII STIINTIFICE

Scopul general al cercetirii consta in analiza complexa a impactului
fenomenului bullying in mediul educational preuniversitar, cu accent pe judetul
Dambovita, din perspectiva elevilor, cadrelor didactice si parintilor, in vederea
identificarii unor masuri eficiente de prevenire, interventie si reducere a acestui
tip de violenta scolara.

Subordonate acestui scop, cercetarea isi propune urmatoarele obiective
specifice:

»  Determinarea frecventei si incidentei comportamentelor de tip bullying,
din perspectiva elevilor, parintilor si cadrelor didactice, pe diferite niveluri
de invatamant si in functie de mediul de provenientd (urban/rural);

»>  Explorarea perceptiilor elevilor, profesorilor si périntilor cu privire la
consecintele bullying-ului;

»  Evaluarea gradului de constientizare si pregatire a personalului didactic in
identificarea si gestionarea situatiilor de bullying, precum si a
mecanismelor institutionale de raportare si interventie existente;

»  Identificarea si sistematizarea celor mai eficiente practici educationale,
psihopedagogice si comunitare in prevenirea si combaterea bullying-ului
in scoli;

»  Formularea unor propuneri de politici educationale si interventii aplicabile
in vederea construirii unui climat scolar sigur, incluziv si orientat spre
bunastarea elevilor.

Pentru a raspunde scopului si obiectivelor cercetarii privind
identificarea si analiza fenomenului bullying in mediul educational
preuniversitar din judetul Dambovita, au fost formulate urméatoarele intrebari
de cercetare:

»  Care sunt formele predominante de manifestare ale bullying-ului in
organizatiile scolare din judetul Dambovita, asa cum sunt percepute de
elevi, cadre didactice si parinti?

»  Care este frecventa si distributia comportamentelor de tip bullying in
functie de varsta, sexul, mediul de rezidenta si nivelul de scolarizare al
elevilor?

» Ce consecinte are fenomenul bullying asupra climatului scolar, a
participarii scolare si a starii de bine a elevilor?

»  Care este perceptia elevilor si a cadrelor didactice cu privire la eficienta
reglementarilor legislative §i a masurilor institutionale in prevenirea
bullying-ului?



»  Ce relatie exista intre dezvoltarea competentelor prosociale (empatie,
comunicare asertivd, cooperare) i diminuarea comportamentelor
agresive intre elevi?

»  Care sunt barierele percepute de actori educationali (elevi, profesori,
parinti) in combaterea eficientd a bullying-ului, in special a formei de
cyberbullying?

» Ce rol are comunitatea educationald extinsa (inclusiv parintii si
reprezentantii institutiilor) in gestionarea fenomenului bullying?
in contextul investigrii manifestarilor de tip bullying in mediul

educational preuniversitar din judetul Dambovita, cercetarea si-a fundamentat

demersul empiric pe urmatoarele ipoteze:

Ipoteza generala HI1: Exista o relatie invers proportionald Iintre
dezvoltarea competentelor prosociale la elevi si manifestarea comportamentelor
de tip bullying in mediul scolar.

Ipoteza secundara HI.1: Elevii care demonstreaza un nivel ridicat al
competentelor de cooperare si prietenie sunt mai putin predispusi sd manifeste
comportamente de tip bullying.

Ipoteza secundara HI.2: Un nivel ridicat de empatie este asociat cu o
probabilitate mai scdzutd de implicare in comportamente agresive de tip
bullying.

Ipoteza secundara HI1.3: Elevii care comunica asertiv si manifestd o
atitudine non-agresiva au o tendintd redusd de a adopta comportamente de tip
bullying.

Ipoteza H2:

Existd o corelatie semnificativd intre intensificarea fenomenului de
bullying si cresterea ratelor de absenteism si abandon scolar in unitatile de
invatamant.

Ipoteza H3:

Adoptarea cadrului legislativ privind prevenirea si combaterea bullying-
ului, precum si includerea acestuia in regulamentele unitatilor scolare
(ROFUIP), a contribuit la diminuarea incidentei cazurilor de bullying in scoli.

Ipoteza H4 (exploratorie):

Existd diferente semnificative intre perceptiile elevilor, parintilor si
cadrelor didactice privind frecventa, formele si impactul comportamentelor de
tip bullying in mediul scolar.

Ipoteza secundara H4.1: Elevii identificd mai frecvent forme subtile sau
relationale de bullying (excludere sociald, barfe, ironii) decat cadrele didactice
sau parintii.

Ipoteza secundara H4.2: Parintii subestimeazd impactul emotional al
bullying-ului comparativ cu perceptia elevilor.

Ipoteza secundara H4.3: Cadrele didactice considera ca interventiile
organizatiilor scolare sunt mai eficiente decat le percep elevii sau parintii.
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STRUCTURA TEZEI DE DOCTORAT

Teza cu titlul Bullying-ul in organizatiile scolare - intre conflict si
interventie. Mdsuri de prevenire §i combatere a acestui fenomen ecste
structuratd n sase capitole, urmate de concluziile finale, insotite de contributiile
personale, limitérile cercetarii si directiile posibile de dezvoltare ulterioara:

Capitolul 1, intitulat Managementul conflictelor — repere generale,
abordeaza conflictul ca realitate inevitabild in interactiunile umane si
organizationale, analizat dintr-o perspectiva multidisciplinard. Sunt prezentate
principalele definitii ale conflictului, evidentiind trecerea de la o viziune
negativa, centratd pe opozitie si disfunctionalitate, citre o abordare constructiva,
in care conflictul poate stimula schimbarea, adaptarea si progresul. Elementele
fundamentale ale conflictului — contradictiile, atitudinile si comportamentele —
sunt explicate in relatia lor dinamica.

Sunt descrise multiple tipologii ale conflictului (intrapersonal,
interpersonal, intergrupal), cu accent pe distinctiile dintre conflictele afective,
cognitive si de proces. Capitolul detaliazd trei paradigme majore de
management al conflictului: paradigma ,,cea mai buna” (care privilegiaza
colaborarea), perspectiva contingenta (care adapteaza strategiile la context) si
perspectiva complexitatii (care recunoaste dinamica si multidimensionalitatea
conflictului).

Aplicabilitatea acestor modele este analizatd in mediul educational,
unde conflictele apar frecvent la nivelul relatiilor elev-elev, profesor-elev, intre
cadrele didactice sau in relatia scoald-familie. Comunicarea eficientd, climatul
organizational pozitiv si un stil managerial democratic sunt identificate drept
factori-cheie in prevenirea si gestionarea conflictelor. Astfel, conflictul este
conceptualizat nu doar ca o sursa de tensiune, ci si ca un potential catalizator al
invatarii, al consolidarii relatiilor institutionale si al dezvoltarii personale.

Capitolul 2 - Conflict vs. Bullying, investigheazd fenomenul bullying
in contextul educational, subliniind distinctia esentiald intre conflictul
interpersonal si comportamentele de tip abuziv. Bullying-ul este definit prin
trasaturi specifice (intentionalitate, repetitivitate si dezechilibru de putere), fiind
analizat in formele sale verbale, fizice, relationale si digitale (cyberbullying).
Sunt discutate efectele negative asupra victimelor, agresorilor, martorilor si
asupra intregului climat scolar.

Capitolul examineaza cauzele si factorii de risc, precum si cadrele
teoretice relevante, inclusiv modelul ecologic al lui Bronfenbrenner. Sunt
prezentate date statistice, tendinte si cercetdri actuale care evidentiaza
amploarea fenomenului in Romania. In final, se propune o intelegere
integrativa a bullying-ului ca forma de violenta relationala, diferita de conflictul
obisnuit, cu implicatii majore asupra sanatdtii mintale, incluziunii sociale si
sigurantei 1n organizatiile scolare. Acest capitol oferd o sinteza actualizatd a

11



stadiului cunoasterii in domeniu, contribuind la clarificarea conceptualad
necesard fundamentarii cercetdrii.

Capitolul 3 - Parteneri educationali impotriva bullying-ului,
evidentiaza rolul esential al actorilor educationali si comunitari in prevenirea si
combaterea bullying-ului in organizatiile scolare. Este analizatd implicarea
institutiilor cheie (scoala, familia, psihoterapeutul, politia, ONG-urile si alti
parteneri locali) in dezvoltarea unei retele de sprijin si interventie sistemica.

Organizatia scolard este prezentatd ca nucleu al interventiei, avand
responsabilitatea de a crea un climat incluziv, de a forma personalul si de a
activa Grupul de Actiune Anti-bullying. Familia este recunoscutd pentru rolul
preventiv in modelarea valorilor, iar consilierul scolar si psihoterapeutul
contribuie la identificarea timpurie a victimelor si agresorilor.

Capitolul argumenteazd necesitatea colabordrii interinstitutionale si
promoveazd abordarea parteneriatului educational extins, cu implicarea
autoritatilor locale, politiei, organizatiilor nonguvernamentale si comunitatii.
Astfel, se propune o strategie coerentd, colaborativd si adaptatd nevoilor
concrete ale mediului scolar romanesc.

Capitolul 4, intitulat Prezentarea mediului educational din judetul
Dambovita, ofera o imagine de ansamblu asupra sistemului educational din
judetul Dambovita, reprezentand cadrul contextual al cercetarii empirice
desfasurate 1n tezd. Analiza incepe cu structura retelei scolare, evidentiind
distributia unitatilor de invatdmant in functie de mediul urban si rural, nivelul
de studiu si gradul de accesibilitate.

Sunt prezentate caracteristicile populatiei scolare si ale personalului
didactic, cu accent pe dinamica numericd, profilul demografic si gradul de
calificare profesionald al cadrelor didactice. Se remarca disparitati intre mediile
de rezidenta, precum si provocari legate de abandonul scolar si deficitul de
personal specializat.

Ultima sectiune este dedicatd analizarii cazurilor de violentd scolara
inregistrate oficial, inclusiv a manifestarilor de tip bullying. Datele statistice
reflectd cresterea raportarilor si contureazd un tablou complex al
vulnerabilitatilor sistemice, subliniind nevoia unor masuri coordonate de
preventie si interventie.

Capitolul 5 - Cercetarea empirica privind identificarea fenomenului
bullying si impactul acestuia asupra elevilor in organizatiile scolare din
Jjudetul Dambovita, constituie nucleul aplicativ al tezei, punand In evidentd
dimensiunea exploratorie si analitici a fenomenului studiat. Cercetarea este
fundamentata teoretic prin clarificarea motivatiei, a obiectivelor, Intrebarilor si
ipotezelor formulate, precum si prin justificarea relevantei in contextul
educational local.

in partea metodologici sunt descrise instrumentele utilizate
(chestionare distincte pentru elevi, cadre didactice si parinti), etapele derularii
investigatiei si caracteristicile esantionului selectat. Analiza statistica a datelor
obtinute evidentiaza perceptii nuantate asupra manifestarilor de tip bullying,
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oferind o perspectiva comparativd intre cele trei categorii de respondenti,

concluziile fiind urmatoarele:

- gradul de constientizare al fenomenului bullying este ridicat, dar difera

perceptia detaliilor;

- exista o capacitate moderatd de diferentiere bullying—conflict;

- perceptii diferite privind frecventa bullyingului;

- raportarea incidentelor raimane partial deficitara;

- victimizarea este o realitate semnificativa, dar subraportata;

- dimensiunea emotionald a impactului bullying-ului este cea mai puternic

recunoscuta;

- empatia, prietenia si cooperarea sunt unanim valorizate ca abilitdti sociale

esentiale;

- existd o discrepanta semnificativd intre frecventa doritd si cea reald a

activitatilor anti-bullying;

- evolutia fenomenului in pandemie si post-pandemie difera intre grupuri

- actorii educationali recunosc responsabilitatea comuna, dar cu accente diferite.

Rezultatele, in ansamblu, confirma validitatea conceptuald si statistica a
ipotezelor formulate in cadrul cercetarii, oferind un cadru coerent de intelegere

a relatiilor dintre competentele prosociale, perceptia si manifestarea

comportamentelor de tip bullying:

» Ipoteza principala H1: Existd o relatie invers proportionald intre
dezvoltarea competentelor prosociale la elevi si manifestarea
comportamentelor de tip bullying in mediul scolar, validata.

» Ipoteza secundard H1.1: Elevii care demonstreazda un nivel ridicat al
competentelor de cooperare si prietenie sunt mai putin predispusi sa
manifeste comportamente de tip bullying, validata.

» Ipoteza secundara H1.2: Un nivel ridicat de empatie este asociat cu o
probabilitate mai scazuta de implicare in comportamente agresive de tip
bullying, validata.

» Ipoteza secundara H1.3: FElevii care comunicd asertiv §i manifestd o
atitudine non-agresiva au o tendintd redusa de a adopta comportamente
de tip bullying, validata.

» Ipoteza H2: Existda o corelatie semnificativd intre intensificarea
fenomenului de bullying si cresterea ratelor de absenteism si abandon
scolar in unitdtile de invatamadnt, validata.

» Ipoteza H3: Adoptarea cadrului legislativ privind prevenirea si
combaterea bullying-ului, precum i includerea acestuia in regulamentele
unitatilor scolare (ROFUIP), a contribuit la diminuarea incidentei
cazurilor de bullying in scoli, invalidata.

» Ipoteza H4 (exploratorie): Exista diferente semnificative intre perceptiile
elevilor, parintilor si cadrelor didactice privind frecventa, formele si
impactul comportamentelor de tip bullying in mediul scolar, validata.
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» Ipoteza secundara H4.1: Elevii identifica mai frecvent forme subtile sau
relationale de bullying (excludere sociala, barfe, ironii) decdt cadrele
didactice sau parintii, validata.

» Ipoteza secundard H4.2: Parintii subestimeaza impactul emotional al
bullying-ului comparativ cu perceptia elevilor, invalidata.

» Ipoteza secundara H4.3: Cadrele didactice considera ca interventiile
organizatiilor scolare sunt mai eficiente decdt le percep elevii sau parintii,
validata.

Capitolul 6 - Identificarea unor masuri de prevenire si combatere a
bullying-ului si elaborarea modelului PACE in organizatiile scolare,
sintetizeaza dimensiunea aplicativad si constructiva a cercetarii, oferind un set
coerent de solutii si directii de interventie. Sunt evidentiate importanta
consilierii educationale, a managementului emotional §i a cooperarii
interinstitutionale in crearea unui climat scolar sigur si incluziv. Tot in acest
capitol este elaborat modelul teoretic PACE (Parteneriat, Autocontrol,
Comunicare asertivd, Empatie), aldturi de un model matematic conceptual
derivat din acesta, care structureaza relatiile dintre variabilele-cheie implicate in
prevenirea fenomenului bullying. Capitolul se incheie cu propuneri strategice
pentru politici institutionale si educationale, fundamentate pe analiza datelor si
pe bune practici internationale.

In incheierea lucrarii sunt formulate concluziile generale, insotite de
evidentierea contributiilor personale ale autorului: realizarea unei cercetari
aplicative in mediul scolar, elaborarea modelului teoretic PACE, validarea
ipotezelor privind eficienta interventiilor, precum si propunerea unui model
conceptual-matematic explicativ.

Totodata, sunt recunoscute limitele cercetarii, inclusiv cele legate de
delimitarile esantionului si de contextul pandemic care a influentat desfasurarea
partiald a activitatilor educationale in mediul online.

Lucrarea de fata, prin caracterul sau aplicativ si inovativ, deschide noi
perspective de explorare stiintificd asupra fenomenului bullying in mediul
educational, invitand la extinderea cercetarii prin esantioane mai largi, abordari
longitudinale, experimente controlate si validari empirice ale modelului PACE,
in vederea fundamentirii unor politici educationale sustenabile, adaptate
realitatilor diverse in organizatiile scolare din Romania.

CONCLUZII GENERALE

Teza de doctorat s-a concentrat asupra unui fenomen de o gravitate
crescatoare in contextul educational contemporan: bullying-ul in organizatiile
scolare. Printr-o abordare interdisciplinara, lucrarea a integrat contributii din
domeniile managementului conflictelor, psihologiei, sociologiei si stiintelor
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educatiei, construind un cadru teoretic solid, validat prin cercetare aplicativa.

Concluziile rezultate reflecta atdt complexitatea fenomenului, ct si urgenta

interventiei sistematice in vederea prevenirii si combaterii sale.

Bullying-ul nu este un simplu conflict intre elevi, ci o manifestare
sistemicd a dezechilibrelor emotionale, sociale si institutionale. Pe parcursul
lucrarii, s-a evidentiat ca prevenirea acestuia nu se poate realiza prin masuri
punctuale, ci doar printr-o strategie integrati, care implicd toti actorii
educationali: elevi, profesori, parinti si comunitate. Modelul PACE propus 1n
teza (Parteneriat, Autocontrol, Comunicare asertiva si Empatie) oferd un cadru
coerent de actiune, care poate fi aplicat atat la nivel curricular, cit si
extracurricular. Modelul matematic conceptual asociat acestuia prezinta o
perspectiva noua asupra analizei fenomenului, sugerand relatii de cauzalitate si
permitand estimarea impactului interventiilor.

Teza releva necesitatea cultivarii competentelor socio-emotionale inca
din Invatamantul prescolar, accentuand rolul esential al consilierii educationale
si al dezvoltarii empatiei, al autocontrolului si al comunicarii responsabile.
Totodata, a fost demonstrata importanta formarii continue a cadrelor didactice
si implicarea elevilor in elaborarea politicilor anti-bullying, ca mecanisme reale
de schimbare institutionald. Concluziile confirmd cd doar prin abordari
sistemice, adaptate cultural si validate empiric, poate fi diminuat bullying-ul in
organizatiile scolare din Romania.

Rezultatele obtinute din aceastd cercetare au implicatii semnificative
pentru politicile educationale si practicile la nivel deorganizatie scolara, oferind
fundament empiric pentru initiative de prevenire a violentei scolare. in primul
rand, ele sustin implementarea riguroasa a politicilor anti-bullying existente.
Faptul ca toate scolile din Romania sunt acum obligate prin lege sd adopte
masuri anti-bullying trebuie urmat de actiuni concrete, iar studiul nostru indica
exact ce tip de actiuni sunt necesare si eficiente.

Rezultatele cercetarii valideazd importanta unor masuri la nivel
institutional:

»  integrarea explicitd a valorilor si normelor anti-bullying in documentele
scolare oficiale (regulamente, coduri de conduitd);

»  stabilirea unor proceduri clare de raportare si interventie in cazurile de
bullying (pentru ca personalul scolii sd stie exact cum sa reactioneze
prompt si eficient);

»  asigurarea unui suport adecvat pentru cadrele didactice si personalul scolii
in gestionarea acestor situatii.

Profesorii trebuie formati continuu in domeniul prevenirii bullying-ului,
dat fiind ca multi declard cd nu stiu cum sa abordeze astfel de incidente; in
acest sens, rezultatele noastre sugercaza necesitatea includerii sistematice a
tematicii anti-bullying in programele de formare continud a personalului
didactic. Totodata, scolile ar trebui sa beneficieze de sprijinul consilierilor
scolari si al psihologilor: cercetarea noastrda evidentiazd rolul crucial al
consilierului scolar in atdt preventie, cat si interventie, insa acest rol trebuie
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consolidat (de exemplu, prin reducerea raportului elevi/consilier si extinderea
atributiilor de suport). De altfel, una dintre recomandari este cresterea
capacitatii serviciilor de consiliere scolara, astfel incat fiecare caz de bullying
sd poata primi asistenta prompta si profesionista.

Pentru practica scolara curenta, rezultatele studiului transmit mesajul ca
o abordare sistemica si cooperativd este esentiald. Nu doar conducerile
organizatiilor scolare si profesorii au responsabilitate in combaterea bullying-
ului, ci si elevii insisi, parintii si comunitatea largita. In lumina constatarilor
noastre, se impune crearea unor retele de sprijin care sa includa toti acesti actori
— de exemplu, echipe anti-bullying la nivelul fiecarei scoli, formate din
profesori, consilieri, reprezentanti ai elevilor si parintilor, care sa monitorizeze
clima scolard si sd intervind colaborativ. Acest mod de lucru corespunde unei
viziuni de tipul abordarii unitare la nivelul institutiei de invatdmant, pe care atat
literatura de specialitate o recomanda, cat si politicile Ministerului Educatiei si
Cercetarii incearcd s o promoveze. Concret, implicatiile practice ale studiului
includ: imbunatatirea regulamentelor scolare (cu prevederi anti-bullying
explicite si sanctiuni graduale), introducerea in curriculum a unor activitati
focalizate pe dezvoltarea abilitatilor socio-emotionale si a empatiei (de exemplu,
ore de dirigentie dedicate subiectului, programe ca ,,Scoala cu tolerantd zero la
violentd” etc.), precum si dezvoltarea de parteneriate cu organizatii specializate
(ONG-uri, politie, directii de asistentd sociald) pentru a asigura o reactie
integrata la cazurile grave.

Rezultatele cercetarii noastre ofera dovezi cd astfel de masuri nu sunt
doar teoretic benefice, ci au efecte reale: scolile care adoptd politici clare si
implicd intreaga comunitate obtin o reducere a cazurilor de bullying si creeaza
un mediu mai sigur pentru elevi. Prin urmare, studiul serveste ca argument
stiintific iIn favoarea extinderii si finantdrii programelor anti-bullying in
organizatiile scolare din Romaénia, contribuind la fundamentarea politicilor
educationale bazate pe dovezi.

CONTRIBUTII PERSONALE

Contributiile personale se articuleaza pe sase directii esentiale:

1. Realizarea unei analize longitudinale asupra evolutiei
fenomenului bullying si a cadrului legislativ, de la studiile pionieratului
realizate de Dan Olweus, pand la cele mai recente cercetdri si reglementari
internationale si nationale. Este evidentiat progresul normativ in Romania in
ceea ce priveste recunoasterea si combaterea acestui fenomen, iar lucrarea
valorificad o bibliografie ampla si diversificata, oferind o viziune integratoare
asupra temei.

16



2. Realizarea unei cercetiri aplicative in organizatiile scolare, prin
proiectarea si desfasurarea unui studiu comparativ, care a implicat trei categorii
relevante de respondenti: elevi, cadre didactice si parinti. Aceastd abordare a
permis explorarea perceptiilor multiple asupra bullying-ului, a cauzelor,
efectelor si a eficientei strategiilor de interventie utilizate in practica. Analiza
datelor a wvalidat ipoteze fundamentale privind rolul autocontrolului,
comunicdrii asertive, empatiei si parteneriatului educational in prevenirea si
combaterea comportamentelor agresive in cadrul organizatiilor scolare.

3. Elaborarea si utilizarea unor instrumente de cercetare originale:
chestionare distincte pentru elevi, cadre didactice si parinti, dar cu intrebari
corelate. Aceste instrumente au vizat explorarea dimensiunilor atitudinale,
comportamentale si relationale legate de fenomenul bullying, contribuind la
obtinerea unor date relevante si pertinente pentru analiza fenomenului.

4. Elaborarea modelului teoretic PACE — acronim pentru Parteneriat,
Autocontrol, Comunicare asertiva si Empatie — constituie un cadru teoretic
coerent, adaptabil realitatilor din organizatiile scolare din Romaénia, ce poate
ghida interventiile anti-bullying la nivel institutional si curricular.

Componenta Parteneriat evidentiaza importanta colaborarii constante si
reale Intre scoald, familie, elevi si comunitate, ca factor decisiv 1n identificarea
si gestionarea comportamentelor problematice;

Autocontrolul este abordat ca o competentd de bazd in reglarea
emotionald si prevenirea escaladarii conflictelor;

Comunicarea asertiva este promovata ca strategie relationala eficienta
in raporturile interpersonale si ca mijloc de evitare a comunicarii pasive sau
agresive;

Empatia, in dimensiunile sale cognitivd si afectiva, este consideratd
elementul care sustine interventia pozitivd si diminuarea intentiei de ranire a
celorlalti.

5. Propunerea unui model matematic conceptual, construit pe baza
celor patru dimensiuni ale modelului PACE, care ofera o schema functionala de
analizd a incidentei comportamentelor de tip bullying. Acest model permite
cuantificarea relatiilor dintre parteneriat, autocontrol, comunicare si empatie, in
raport cu factorii de risc si frecventa manifestarii bullying-ului, putand constitui
un instrument de evaluare si predictie in cercetarile viitoare.

6. Formularea unui set de directii strategice de interventie
institutionald - recomandari concrete si fezabile, structurate intr-un cadru de
politici educationale, care vizeaza: actualizarea regulamentelor scolare cu
prevederi explicite anti-discriminare, crearea de mecanisme clare de raportare a
bullying-ului, formarea continud a personalului scolar, integrarea tematicilor
relevante in curriculumul obligatoriu, sprijinirea consilierilor educationali,
precum si dezvoltarea retelelor de sprijin pentru toate rolurile implicate
(victime, agresori, martori). Aceste propuneri reflectd o viziune sistemica,
orientatd spre sustenabilitate si incluziune, in concordantd cu principiile
educatiei bazate pe drepturile copilului.
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LIMITELE CERCETARII

Desi prezenta cercetare isi propune sa aduca o contributie relevantd in
domeniul prevenirii $i combaterii bullying-ului in mediul educational, este
important ca rezultatele si concluziile formulate sa fie intelese si interpretate in
lumina unor limite metodologice si contextuale specifice.

1. Dimensiunea si structura esantionului, pentru ca studiul a avut
caracter regional si un volum relativ limitat al esantionului implicat in
cercetarea aplicativd. Desi s-a urmadrit obtinerea unei diversitati institutionale
(urban/rural, gimnaziu/liceu), datele colectate reflectda in primul rand specificul
unor unitati scolare dintr-un anumit judet. Astfel, generalizarea concluziilor la
nivel national trebuie facutd cu prudenta, fiind necesare cercetdri suplimentare,
pe esantioane extinse si reprezentative statistic.

2. Subiectivitatea raspunsurilor si limitirile instrumentelor, pentru
ca atat elevii, cat si cadrele didactice sau parintii pot fi influentati de factori
contextuali (presiunea de conformare, dorinta de a oferi ,,raspunsuri corecte”)
sau de inclinatia spre autoreprezentare favorabild. De asemenea, instrumentele
utilizate, desi validate stiintific, pot fi afectate de limitarile caracteristice
masurarii constructelor psihosociale complexe, cum ar fi empatia sau
autocontrolul.

3. Caracterul transversal al cercetarii, limitcaza capacitatea de a
surprinde evolutii longitudinale in comportamentele de tip bullying sau in
eficienta unor interventii aplicate in timp. Desi analiza datelor a permis
validarea unor ipoteze cu valoare predictiva, o intelegere aprofundati a
impactului  masurilor anti-bullying propuse presupune monitorizarea
fenomenului pe termen lung, in contexte educationale variate.

4. Implicarea partiali a parintilor in esantionul de cercetare.

Numaérul relativ redus de parinti participanti, precum si lipsa unor
sectiuni dedicate exclusiv explorarii atitudinilor, comportamentelor si implicarii
acestora In actiuni anti-bullying, restrang amploarea concluziilor ce pot fi
formulate.

5. Lipsa unei evaluiri comparative pre si post-interventie

Modelul PACE si directiile de interventie propuse in tezd nu au fost
insotite de o aplicare sistematica si o masurare a impactului interventiilor, din
ratiuni de timp si resurse. De aceea, eficienta practica a modelului ramane, in
acest moment, la nivel de propunere teoreticd validata doar indirect prin
corelatiile statistice identificate. O cercetare experimentald viitoare, cu grupuri
de control si interventie, ar permite validarea aplicativa riguroasa a modelului
propus.

6. Conditionirile impuse de contextul pandemic, care a influentat
profund dinamica relatiilor scolare, a comunicarii i a accesului la activitati
fata-in-fatd. Acest context a afectat inclusiv fenomenul bullying-ului, mutandu-1
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adesea in spatiul virtual (cyberbullying), ceea ce a impus adaptari in
metodologia cercetarii si poate fi considerat un factor perturbator in raport cu
functionarea normala a mediului scolar.

DIRECTII PENTRU CERCETARI VIITOARE

Aceasta lucrare aduce o contributie semnificativa la intelegerea si
abordarea bullying-ului in organizatiile scolare, insa si-a propus totodatd sa
deschidd drum pentru noi intrebari si investigatii:

1. Extinderea ariei de studiu pe esantioane mai largi si mai diverse
(incluzdnd un numar semnificativ de scoli rurale, precum si scoli din diferite
regiuni ale tarii), pentru a verifica generalizarea concluziilor si a surprinde
eventualele diferente contextuale. O astfel de extindere ar contribui la
formularea unor strategii nuantate, adaptate diversitatii mediilor scolare din
Romania.

2. Studii longitudinale - cercetdri pe termen lung, care sd urmareasca
evolutia fenomenului bullying si efectele interventiilor in timp. Un design
longitudinal (de exemplu, masuratori repetate pe parcursul a 1-2 ani scolari) ar
scolar si comportamentelor elevilor, precum si identificarea momentelor critice
(tranzitia de la un nivel de invatamant la altul, efectul absolvirii elevilor care au
beneficiat de program etc.).

3. Experimente controlate si studii de interventie in care modelul
PACE sa fie implementat Intr-un grup de scoli, iar alte scoli sa serveasca drept
grup de control.

4. Analiza componentelor si adaptari pentru diferite grupuri, prin
investigarea componente specifice ale interventiilor (de exemplu, viitoare studii
ar putea testa separat impactul implicarii parintilor, al sesiunilor de consiliere
individuala, al activitatilor cu colegii etc., pentru a vedea ce anume din modelul
PACE produce schimbarea cea mai mare). De asemenea, avand in vedere ca
eficacitatea poate varia in functie de varsta sau gen, se recomanda dezvoltarea
si evaluarea unor versiuni adaptate ale programelor anti-bullying.

5. Validarea modelului matematic pe date empirice. Prin colectarea
unor date detaliate (eventual in colaborare cu mai multe scoli si utilizand
instrumente digitale de raportare a incidentelor), s-ar putea estima parametrii
modelului (rata de raportare a comportamentului de tip bullying, probabilitatea
de incetare sub diverse interventii etc.) si verifica acuratetea predictiilor sale.
Un astfel de demers interdisciplinar (imbinand stiintele educatiei cu modelarea
matematicd) ar putea oferi perspective suplimentare despre dinamica ascunsa a
bullyingului si despre pragurile la care interventiile devin cu adevarat eficiente.
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THE IMPORTANCE, TIMELINESS, NECESSITY,
OPPORTUNITY AND UTILITY OF THE THEME

Conflict is an intrinsic component of human relationships, and its
proper management can play a vital role in both social and personal
development. However, dysfunctional forms of conflict—such as bullying—
can profoundly affect the educational climate, interpersonal relationships, and
the psycho-emotional development of children and adolescents. The
phenomenon of bullying does not represent a simple conflict between equals,
but rather an imbalanced power relationship, marked by the deliberate and
repetitive intention to inflict suffering, domination, or exclusion, in verbal,
physical, relational, or digital forms.

The topical relevance of the theme is emphasized by the expansion
of aggression into the virtual environment (cyberbullying), the growing
institutional attention to the phenomenon, and Romania’s concerning position
among the top countries in Europe regarding the prevalence of bullying in
school organizations, according to World Health Organization data. Despite
recent legislative progress—including the introduction of the term ‘bullying’
into the National Education Law, the adoption of methodological norms, and
the establishment of Anti-Bullying Action Groups—implementation challenges
persist, such as the lack of specialized training and the absence of integrated
prevention strategies.

The necessity of this research stems from these realities: from the
proven impact of bullying on students' well-being, from the difficulty in
distinguishing between conflict and systematic aggression, and from the lack of
coherent, scientifically validated intervention models adapted to the Romanian
educational context.

The relevance of the topic is further supported by the growing
international interest in understanding and addressing this phenomenon, as well
as by local initiatives in which the author has been actively involved—such as
participation in the Erasmus+ program “Who Let the Bullies Out?” and the
organization of training courses for teachers in Dambovita County.

The utility of this thesis lies in its applied and integrative nature: the
research offers an empirical analysis of the perceptions of students, parents, and
teachers regarding bullying, proposes an original theoretical model (PACE),
develops a conceptual mathematical model, and outlines strategic directions for
institutional and educational interventions. Through its multidisciplinary
approach—combining elements of conflict management, psychology, sociology,
law, and education sciences—the thesis provides a viable framework for the
development of public policies and sustainable interventions, aimed at fostering
a safe, equitable, and inclusive school climate.
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RESEARCH PROBLEM STATEMENT

The general objective of this research is to conduct a comprehensive

analysis of the impact of the bullying phenomenon in pre-university educational
settings, with a particular focus on Dambovita County, as perceived by students,
teachers, and parents, in order to identify effective measures for prevention,
intervention, and reduction of this form of school violence.

In accordance with this objective, the research pursues the following

specific goals:

>

To determine the frequency and incidence of bullying behaviors from the
perspective of students, parents, and teaching staff, across various
educational levels and according to their environment of origin
(urban/rural);

To explore the perceptions of students, teachers, and parents regarding the
consequences of bullying;

To assess the level of awareness and preparedness of teaching staff in
identifying and managing bullying situations, as well as the effectiveness
of institutional mechanisms for reporting and intervention;

To identify and systematize the most effective educational, psycho-
pedagogical, and community practices for preventing and combating
bullying in schools;

To formulate proposals for educational policies and applicable
interventions aimed at building a safe, inclusive school climate focused on
student well-being.

In order to address the research purpose and objectives regarding the

identification and analysis of the bullying phenomenon in pre-university
education in Dambovita County, the following research questions were
formulated:

>

vV VvV VYV VY

What are the predominant forms of bullying as perceived by students,
teachers, and parents in school organizations in Dambovita County?

What is the frequency and distribution of bullying behaviors according to
students’ age, gender, residential environment, and level of schooling?
What are the consequences of bullying on the school climate, student
attendance, and overall well-being?

How do students and teachers perceive the effectiveness of legislative
regulations and institutional measures in preventing bullying?

What is the relationship between the development of prosocial skills
(empathy, assertive communication, cooperation) and the reduction of
aggressive behaviors among students?
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»  What are the perceived barriers by educational stakeholders (students,
teachers, parents) in effectively combating bullying, especially
cyberbullying?

»  What role does the extended educational community (including parents
and institutional representatives) play in managing the bullying
phenomenon?

Within the context of investigating bullying manifestations in the pre-
university educational environment of Dambovita County, the research is
empirically based on the following hypotheses:

General Hypothesis HI:

There is an inverse relationship between the development of prosocial
skills among students and the occurrence of bullying behaviors in the school
environment.

Secondary Hypothesis HI.1:

Students who demonstrate a high level of cooperation and friendship skills
are less likely to engage in bullying behaviors.

Secondary Hypothesis H1.2:

A high level of empathy is associated with a lower likelihood of
involvement in aggressive bullying behaviors.

Secondary Hypothesis H1.3:

Students who communicate assertively and display non-aggressive
attitudes tend to adopt bullying behaviors less frequently.

Hypothesis H2:

There is a significant correlation between the intensification of bullying
and increased rates of absenteeism and school dropout in educational
institutions.

Hypothesis H3:

The adoption of legislative frameworks for the prevention and combating
of bullying, as well as their inclusion in school regulations (ROFUIP), has
contributed to the reduction in the incidence of bullying cases in schools.

Exploratory Hypothesis H4.

There are significant differences between students’, parents’, and
teachers’ perceptions regarding the frequency, forms, and impact of bullying
behaviors in schools.

Secondary Hypothesis H4.1:

Students more frequently identify subtle or relational forms of bullying
(e.g., social exclusion, gossip, sarcasm) than teachers or parents.

Secondary Hypothesis H4.2:

Parents tend to underestimate the emotional impact of bullying compared
to students’ perceptions.

Secondary Hypothesis H4.3:

Teachers consider school organization interventions to be more effective
than they are perceived to be by students or parents.
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STRUCTURE OF THE DOCTORAL THESIS

The doctoral thesis entitled "Bullying in School Organizations —
Between Conflict and Intervention. Measures for the Prevention and
Combating of This Phenomenon" is structured into six chapters, followed by
final conclusions, including the author's personal contributions, research
limitations, and potential directions for further development.

Chapter 1, entitled Conflict Management — General Landmarks,
addresses conflict as an inevitable reality in human and organizational
interactions, analyzed from a multidisciplinary perspective. The main
definitions of conflict are presented, highlighting the shift from a negative view
focused on opposition and dysfunctionality to a constructive approach in which
conflict can stimulate change, adaptation, and progress. The fundamental
elements of conflict—contradictions, attitudes, and behaviors—are explained in
their dynamic relationship.

Multiple typologies of conflict (intrapersonal, interpersonal, intergroup)
are described, with an emphasis on distinctions between affective, cognitive,
and process-related conflicts. The chapter details three major paradigms of
conflict management: the “best” paradigm (which prioritizes collaboration), the
contingency perspective (which adapts strategies to context), and the
complexity perspective (which recognizes the dynamic and multidimensional
nature of conflict).

The applicability of these models is analyzed in the educational
environment, where conflicts frequently arise in student-student, teacher-
student, teacher-teacher, or school-family relationships.  Effective
communication, a positive organizational climate, and a democratic managerial
style are identified as key factors in preventing and managing conflicts. Thus,
conflict is conceptualized not only as a source of tension but also as a potential
catalyst for learning, strengthening institutional relationships, and personal
development.

Chapter 2 — Conflict vs. Bullying explores the phenomenon of
bullying in the educational context, emphasizing the essential distinction
between interpersonal conflict and abusive behaviors. Bullying is defined by
specific characteristics—intentionality, repetition, and power imbalance—and
is analyzed in its various forms: verbal, physical, relational, and digital
(cyberbullying). The chapter discusses the negative effects on victims,
perpetrators, bystanders, and the overall school climate.

The chapter also examines the causes and risk factors associated with
bullying, along with relevant theoretical frameworks, including
Bronfenbrenner’s ecological model. It presents statistical data, trends, and
recent research that highlight the scope of the phenomenon in Romania.

30



Ultimately, the chapter proposes an integrative understanding of
bullying as a form of relational violence—distinct from ordinary conflict—with
significant implications for mental health, social inclusion, and safety within
school organizations. This section provides an up-to-date synthesis of the
current state of knowledge in the field, contributing to the conceptual
clarification necessary for grounding the research.

Chapter 3 — Educational Partners Against Bullying highlights the
essential role played by educational and community actors in preventing and
combating bullying within school organizations. It analyzes the involvement of
key institutions—such as schools, families, psychotherapists, the police, NGOs,
and other local partners—in developing a support network and systemic
intervention framework.

The school organization is presented as the core of intervention,
bearing the responsibility to create an inclusive climate, train staff, and activate
the Anti-Bullying Action Group. The family is acknowledged for its preventive
role in shaping values, while the school counselor and psychotherapist
contribute to the early identification of victims and aggressors.

This chapter argues for the necessity of interinstitutional collaboration
and promotes an extended educational partnership approach, involving local
authorities, law enforcement, NGOs, and the broader community. It proposes a
coherent and collaborative strategy tailored to the specific needs of the
Romanian school environment.

Chapter 4 — Overview of the Educational Environment in Ddmbovita
County provides a comprehensive picture of the educational system in
Dambovita County, serving as the contextual framework for the empirical
research conducted in the thesis. The analysis begins with the structure of the
school network, highlighting the distribution of educational institutions by
urban and rural settings, levels of education, and degree of accessibility.

It presents the characteristics of the student population and teaching
staff, with a focus on numerical dynamics, demographic profiles, and the
professional qualification levels of teachers. The chapter notes disparities
between different residential areas, as well as challenges such as school dropout
and shortages of specialized personnel.

The final section is dedicated to the analysis of officially reported
cases of school violence, including bullying manifestations. Statistical data
reflect an increase in reported incidents and outline a complex picture of
systemic vulnerabilities, underlining the need for coordinated prevention and
intervention measures.

Chapter 5 — Empirical Research on Identifying the Bullying
Phenomenon and Its Impact on Students in School Organizations in
Dambovita County represents the applied core of the thesis, emphasizing the
exploratory and analytical dimension of the studied phenomenon. The research
is theoretically grounded through the clarification of the motivation, objectives,
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research questions, and hypotheses, as well as through the justification of its
relevance within the local educational context.

The methodological section describes the tools used (separate
questionnaires for students, teachers, and parents), the stages of the
investigation process, and the characteristics of the selected sample. The
statistical analysis of the data obtained highlights nuanced perceptions of
bullying behaviors, offering a comparative perspective among the three
respondent categories. The conclusions are as follows:

- The level of awareness regarding the bullying phenomenon is high, but
perceptions of specific details vary;

- There is a moderate capacity to differentiate between bullying and conflict;

- Perceptions of the frequency of bullying differ;

- Incident reporting remains partially deficient;

- Victimization is a significant but underreported reality;

- The emotional dimension of the bullying impact is the most strongly
acknowledged;

- Empathy, friendship, and cooperation are unanimously valued as essential
social skills;

- There is a significant discrepancy between the desired and actual frequency
of anti-bullying activities;

- The development of the phenomenon during and after the pandemic differs
among groups;

- Educational stakeholders acknowledge shared responsibility, but with
varying emphases.

Overall, the results confirm the conceptual and statistical validity of the
hypotheses formulated in the research, offering a coherent framework for
understanding the relationships between prosocial competencies, perceptions,
and the manifestation of bullying behaviors:

»  Main Hypothesis H1: There is an inverse relationship between the
development of students’ prosocial competencies and the occurrence of
bullying behaviors in the school environment — validated.

»  Secondary Hypothesis H1.1: Students who demonstrate a high level of
cooperation and friendship competencies are less likely to engage in bullying
behaviors — validated.

»  Secondary Hypothesis H1.2: 4 high level of empathy is associated with a
lower likelihood of engaging in aggressive bullying behaviors — validated.

»  Secondary Hypothesis H1.3: Students who communicate assertively and
exhibit a non-aggressive attitude tend to adopt bullying behaviors to a lesser
extent — validated.

»  Hypothesis H2: There is a significant correlation between the
intensification of the bullying phenomenon and increased rates of absenteeism
and school dropout in educational institutions — validated.

»  Hypothesis H3: The adoption of a legislative framework for preventing
and combating bullying, as well as its inclusion in school regulations
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(ROFUIP), has contributed to the reduction in the incidence of bullying cases
in schools — invalidated.
»  Hypothesis H4 (exploratory): There are significant differences between
students’, parents’, and teachers’ perceptions regarding the frequency, forms,
and impact of bullying behaviors in the school environment — validated.
»  Secondary Hypothesis H4.1: Students more frequently identify subtle or
relational forms of bullying (social exclusion, gossip, mockery) than teachers
or parents — validated.
»  Secondary Hypothesis H4.2: Parents underestimate the emotional impact
of bullying compared to students’ perceptions — invalidated.
»  Secondary Hypothesis H4.3: Teachers perceive school organizational
interventions as more effective than they are perceived by students or parents —
validated.

Chapter 6 — Identifying Measures for Preventing and Combating

Bullying and Developing the PACE Model in School Organizations
synthesizes the applied and constructive dimension of the research, offering a
coherent set of solutions and intervention directions. The chapter highlights the
importance of educational counseling, emotional management, and inter-
institutional cooperation in creating a safe and inclusive school climate.

This chapter also introduces the theoretical PACE model (Partnership,
Autocontrol, Assertive Communication, Empathy), along with a derived
conceptual mathematical model that structures the relationships between key
variables involved in bullying prevention. The chapter concludes with strategic
proposals for institutional and educational policies, grounded in data analysis
and international best practices.

In the final part of the thesis, general conclusions are drawn,
accompanied by a presentation of the author's personal contributions:
conducting an applied study in the school environment, developing the PACE
theoretical model, validating hypotheses regarding the -effectiveness of
interventions, and proposing an explanatory conceptual-mathematical model.

At the same time, the limitations of the research are acknowledged,
including those related to sample boundaries and the pandemic context, which
partially influenced the conduct of educational activities in the online
environment.

Through its applied and innovative nature, this thesis opens new
perspectives for scientific exploration of the bullying phenomenon in
educational settings. It encourages the expansion of research through larger
samples, longitudinal approaches, controlled experiments, and empirical
validations of the PACE model, with the aim of grounding sustainable
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educational policies adapted to the diverse realities of Romanian school
organizations.

GENERAL CONCLUSIONS

The doctoral thesis focused on a phenomenon of growing severity in the
contemporary educational context: bullying within school organizations.
Through an interdisciplinary approach, the thesis integrated contributions from
conflict management, psychology, sociology, and educational sciences,
constructing a solid theoretical framework validated through applied research.
The conclusions reflect both the complexity of the phenomenon and the
urgency of a systematic intervention aimed at its prevention and mitigation.

Bullying is not merely a simple conflict between students, but a systemic
manifestation of emotional, social, and institutional imbalances. Throughout the
thesis, it was emphasized that its prevention cannot be achieved through
isolated actions but only through an integrated strategy involving all
educational stakeholders: students, teachers, parents, and the broader
community. The PACE model proposed in the thesis (Partnership, Autocontrol,
Assertive Communication, and Empathy) provides a coherent framework for
action, applicable both within and beyond the curriculum. The associated
conceptual mathematical model introduces a new perspective on analyzing the
phenomenon, suggesting causal relationships and enabling the estimation of
intervention impacts.

The thesis underscores the necessity of cultivating socio-emotional skills
from early childhood education, emphasizing the essential role of educational
counseling and the development of empathy, self-control, and responsible
communication. It also demonstrates the importance of ongoing teacher training
and the involvement of students in the development of anti-bullying policies as
genuine mechanisms for institutional change. The conclusions confirm that
only through systemic, culturally adapted, and empirically validated approaches
can bullying in Romanian school organizations be significantly reduced.

The results obtained from this research carry significant implications for
educational policies and school-level practices, providing empirical support for
initiatives aimed at preventing school violence. First and foremost, they
advocate for the rigorous implementation of existing anti-bullying policies. The
fact that all schools in Romania are now legally required to adopt anti-bullying
measures must be followed by concrete actions—and this study clearly outlines
the types of actions that are necessary and effective.

The research findings validate the importance of implementing

institutional-level measures:
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» the explicit integration of anti-bullying values and norms into official school
documents (such as regulations and codes of conduct);

» the establishment of clear procedures for reporting and intervening in
bullying cases (so that school staff know exactly how to respond promptly and
effectively);

» the provision of adequate support for teachers and school staff in managing
these situations.

Teachers must receive ongoing training in bullying prevention,
especially since many report not knowing how to address such incidents. In this
regard, our findings suggest the systematic inclusion of anti-bullying content in
continuous professional development programs for teaching staff. At the same
time, schools should be supported by school counselors and psychologists. Our
research highlights the crucial role of the school counselor in both prevention
and intervention; however, this role needs to be strengthened (for example, by
reducing the student-to-counselor ratio and expanding support-related
responsibilities). One of our key recommendations is to increase the capacity of
school counseling services so that each bullying case can receive prompt and
professional assistance.

For current school practice, the study sends the clear message that a
systemic and cooperative approach is essential. The responsibility to combat
bullying does not rest solely with school leadership and teachers, but also with
students, parents, and the broader community. In light of our findings, the
creation of support networks involving all these actors is necessary—for
example, anti-bullying teams in every school, made up of teachers, counselors,
student and parent representatives, tasked with monitoring the school climate
and intervening collaboratively. This approach aligns with the whole-school
strategy advocated by both academic literature and the policies promoted by the
Ministry of Education and Research.

In practical terms, the implications of the study include: improving
school regulations (by including explicit anti-bullying provisions and
progressive sanctions); integrating activities focused on developing socio-
emotional skills and empathy into the curriculum (e.g., homeroom hours
dedicated to the topic, programs like “Schools with Zero Tolerance for
Violence”); and developing partnerships with specialized organizations (NGOs,
police, social assistance services) to ensure an integrated response to severe
cases.

Our research provides evidence that such measures are not merely
theoretically beneficial but have real-world effects: schools that adopt clear

35



policies and involve the entire community see a reduction in bullying incidents
and create a safer environment for students. Therefore, this study serves as
scientific support for the expansion and funding of anti-bullying programs in
Romanian school organizations, contributing to the development of evidence-
based educational policies.

PERSONAL CONTRIBUTIONS

The personal contributions of the author are structured along six key
directions:

1. Conducting a longitudinal analysis of the evolution of the bullying
phenomenon and its legislative framework, from the pioneering studies of
Dan Olweus to the most recent international and national research and
regulations. The thesis highlights Romania’s normative progress in recognizing
and addressing bullying and draws on an extensive and diverse bibliography,
offering an integrative perspective on the topic.

2. Carrying out an applied research study within school organizations,
through the design and implementation of a comparative study involving three
relevant respondent categories: students, teachers, and parents. This approach
enabled the exploration of multiple perspectives on bullying, including its
causes, effects, and the effectiveness of intervention strategies used in practice.
Data analysis validated key hypotheses regarding the role of self-control,
assertive communication, empathy, and educational partnership in preventing
and combating aggressive behavior within school settings.

3.Design and use of original research instruments: distinct
questionnaires for students, teachers, and parents, yet correlated in content.
These instruments were developed to explore attitudinal, behavioral, and
relational dimensions associated with bullying and contributed to the collection
of relevant and meaningful data for analyzing the phenomenon.

4. Development of the theoretical PACE model (an acronym for
Partnership, Self-control, Assertive Communication, and Empathy) which
constitutes a coherent theoretical framework adaptable to the realities of
Romanian school organizations and capable of guiding institutional and
curricular anti-bullying interventions.

The Partnership component emphasizes the importance of sustained and
genuine collaboration between the school, family, students, and the community
as a decisive factor in identifying and addressing problematic behaviors.
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Self-control is treated as a core competency for emotional regulation and
preventing conflict escalation.

Assertive communication is promoted as an effective relational strategy
in interpersonal interactions and as a means of avoiding passive or aggressive
communication styles.

Empathy, in both its cognitive and affective dimensions, is regarded as
the foundation for positive intervention and the reduction of intent to harm
others.

5. Proposing a conceptual mathematical model, built upon the four
dimensions of the PACE framework, which provides a functional schema for
analyzing the incidence of bullying behaviors. This model enables the
quantification = of  relationships  between  partnership,  self-control,
communication, and empathy, in relation to risk factors and the frequency of
bullying manifestations, offering a tool for evaluation and prediction in future
research.

6. Formulating a set of strategic institutional intervention directions -
feasible, concrete recommendations structured within an educational policy
framework. These include: updating school regulations with explicit anti-
discrimination provisions; establishing clear bullying reporting mechanisms;
ensuring continuous training for school staff; integrating relevant themes into
the mandatory curriculum; supporting educational counselors; and developing
support networks for all parties involved (victims, aggressors, witnesses). These
proposals reflect a systemic, sustainability-oriented, and inclusive vision
aligned with the principles of child rights-based education.

LIMITATIONS OF THE RESEARCH

Although this research aims to make a relevant contribution to the field of
bullying prevention and intervention in educational settings, it is important that
the results and conclusions are understood and interpreted in light of specific
methodological and contextual limitations:

1. Sample size and structure: The study had a regional scope and
involved a relatively limited sample in the applied research component.
Although an effort was made to ensure institutional diversity (urban/rural,
lower and upper secondary education), the collected data primarily reflect the

37



specific characteristics of schools in a particular county. Therefore,
generalizing the conclusions to a national level should be done with caution,
and further research involving larger and statistically representative samples is
necessary.

2. Response subjectivity and instrument limitations: Responses from
students, teachers, and parents may have been influenced by contextual factors
such as social desirability bias (the tendency to give “correct” or socially
acceptable answers) or pressure to conform. In addition, although the research
instruments used were scientifically validated, they are still subject to the
inherent limitations of measuring complex psychosocial constructs such as
empathy or self-control.

3. Cross-sectional nature of the research: The study's design limits its
ability to capture longitudinal developments in bullying behaviors or in the
effectiveness of interventions over time. Although the data analysis allowed for
the validation of hypotheses with predictive value, a deeper understanding of
the impact of proposed anti-bullying measures would require long-term
monitoring of the phenomenon in diverse educational contexts.

4. Partial involvement of parents in the research sample:

The relatively small number of participating parents, along with the absence of
sections specifically dedicated to exploring their attitudes, behaviors, and
involvement in anti-bullying efforts, limits the scope of the conclusions that can
be drawn regarding parental roles.

5. Lack of pre- and post-intervention comparative evaluation: The
PACE model and the proposed intervention directions were not accompanied
by a systematic application and impact assessment due to time and resource
constraints. Therefore, the practical effectiveness of the model currently
remains at the level of a theoretical proposal, validated only indirectly through
identified statistical correlations. A future experimental study, involving control
and intervention groups, would allow for rigorous applied validation of the
proposed model.

6. Constraints imposed by the pandemic context: The COVID-19
pandemic profoundly affected the dynamics of school relationships,
communication, and access to in-person activities. This context also impacted
the manifestation of bullying, which often shifted to the virtual space
(cyberbullying), requiring adaptations in research methodology and
representing a disruptive factor relative to the normal functioning of the school
environment.

38



DIRECTIONS FOR FUTURE RESEARCH

This paper makes a significant contribution to the understanding and
approach to bullying in school organizations, while also aiming to open the
path for new questions and investigations:

1. Expanding the study area to larger and more diverse samples -
including a significant number of rural schools as well as schools from various
regions of the country - in order to verify the generalizability of the conclusions
and to capture potential contextual differences. Such an extension would
contribute to the development of nuanced strategies adapted to the diversity of
school environments in Romania.

2. Longitudinal studies - long-term research tracking the evolution of the
bullying phenomenon and the effects of interventions over time. A longitudinal
design (e.g., repeated measurements over the course of 1-2 school years) would
allow for an evaluation of the sustained impact of the PACE model on school
climate and student behaviors, as well as the identification of critical transition
points (such as progression between educational levels or the graduation of
students who benefited from the program).

3. Controlled experiments and intervention studies in which the PACE
model is implemented in a group of schools, with other schools serving as a
control group.

4. Component analysis and adaptations for different groups, by
investigating specific elements of the interventions. For example, future studies
could separately test the impact of parental involvement, individual counseling
sessions, peer activities, etc., to determine which aspects of the PACE model
drive the most significant change. Furthermore, considering that effectiveness
may vary by age or gender, the development and evaluation of adapted versions
of anti-bullying programs is recommended.

5. Validation of the mathematical model with empirical data. By
collecting detailed data (potentially in collaboration with multiple schools and
using digital incident reporting tools), it would be possible to estimate the
model's parameters (e.g., bullying reporting rates, probability of behavior
cessation under different interventions) and verify the accuracy of its
predictions. Such an interdisciplinary endeavor - combining educational
sciences with mathematical modeling - could provide deeper insight into the
hidden dynamics of bullying and help identify the intervention thresholds at
which actions become truly effective.
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