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ACTUALITATEA, OPORTUNITATEA, NOUTATEA SI

IMPORTANTA TEMEI

Tema aleasd este una extrem de actuald, dat fiind ca educatia reprezintd o componenta
cruciald a dezvoltirii unei societati si a indivizilor care o compun. In Romania, sistemul de
invatamant se confrunta cu o serie de probleme care afecteaza invatarea si dezvoltarea elevilor,
precum si calitatea educatiei si pregatirea profesorilor. Printre cele mai semnificative provocari
cu care se confrunta sistemul de invatdmant romanesc se numara: elevii romani sunt clasificati
in continuare sub media europeand in ceea ce priveste performanta scolard, in special in
domeniul matematicii, stiintelor si limbilor straine. Aceasta indica faptul ca sistemul de
invatamant romanesc are nevoie de o imbunétitire semnificativa in ceea ce priveste calitatea
educatiei. Unele regiuni din Romania se confruntd cu probleme legate de accesibilitatea la
educatie, inclusiv accesul la resurse educationale de calitate si la profesori bine pregatiti. Acest
lucru poate duce la o diferentiere semnificativa in calitatea educatiei dintre regiuni si Intre elevi.

Multi profesori din Romdnia nu beneficiaza de o pregatire adecvata si continua, ceea ce
poate afecta calitatea educatiei oferite elevilor si poate impiedica dezvoltarea abilitatilor
pedagogice necesare. Multe scoli din Romdnia se confruntd cu probleme legate de
infrastructura, cum ar fi cladiri invechite si neadaptate nevoilor actuale, lipsa de resurse
educationale si tehnologie limitatd sau invechitd. Aceste probleme pot afecta Invatarea si
dezvoltarea elevilor si pot limita capacitatea profesorilor de a preda in mod eficient.

Invatimantul reprezinta una dintre cele mai importante componente ale societtii si are
un impact major asupra vietii oamenilor si a dezvoltarii societitii in ansamblu. In ceea ce
priveste sistemul de invatimant romanesc, existd numeroase provocdri cu care se confrunta,
cum ar fi lipsa de resurse, infrastructura invechita, sistemul de evaluare inadecvat si pregéatirea
insuficientad a cadrelor didactice. Aceste probleme au un impact negativ asupra calitatii
educatiei si a pregatirii elevilor pentru viitor. De aceea, crearea unui model de dezvoltare a
sistemului de invatamdnt romdnesc este absolut necesara pentru a aborda aceste probleme si a
imbunatati calitatea educatiei. Un model adecvat de dezvoltare ar trebui si ia in considerare
toate aspectele sistemului de invatdmant, inclusiv pregétirea cadrelor didactice, sistemele de
evaluare, infrastructura gi tehnologia, precum si finantarea acestuia. De asemenea, un astfel de
model ar trebui sa fie adaptat la nevoile si cerintele elevilor si ale societétii in ansamblu, pentru
a se asigura cd elevii sunt pregititi pentru a face fatd provocarilor actuale si viitoare.

Imbunatatirea sistemului de invatamant romanesc va avea un impact pozitiv asupra educatiei si



a viitorului societatii in ansamblu, prin asigurarea unei pregatiri adecvate a elevilor pentru
viitor.

Am ales sd studiem aceastad temd deoarece educatia este o conditie fundamentala pentru
dezvoltare si este un sistem educational eficient, accesibil tuturor. Mai mult, educatia este
instrumentul de primire a copiilor si tinerilor in societate. Astfel ca, educatia este piatra de
temelie a unei societati.

Impactul globalizarii, al tehnologiei informatiei, dar si al exploziei de cunostinte a dus
la o serie de schimbari in societatea moderna, care determina fiecare aspect al stilului nostru de
viatd modern. Pentru a face fata acestor schimbari rapide, trebuie sa pregatim forta de munca
cu abilitatile necesare pentru a gestiona o serie de tehnologii electronice care caracterizeaza
aceasta erda digitald. Pentru a pregati cetitenii cu perspectivd cosmopolitd, intelegere
interculturala, capabili sd lucreze in medii multiculturale la proiecte de grup si capacitatea de a
gandi creativ si critic este necesara o abordare diferita a furnizarii educatiei.

Aceasta lucrare analizeaza provocarile cu care se confruntd sistemul educational
preuniversitar romanesc facand o paralela cu sistemul educational preuniversitar finlandez, in

care sunt analizate avantajele si dezavantajele fiecarui sistem in parte pe doua teme majore.

OBIECTIVUL GENERAL SI OBIECTIVELE SPECIFICE

Obiectivul general al acestei lucrari este de a analiza provocérile cu care se confrunta
sistemul de invatdmant roméanesc.

In privinta temelor majore ale acestei cercetari, ne vom concentra atentia pe doud teme,
si anume: provocdrile sistemului de Tnvatamant roménesc si sistemul de Invatamént din

perspectiva leadership-ului.

Obiectivele cercetarii teoretice

O1. Analiza literaturii de specialitate in privinta provocarilor cu care se confrunta
sistemul de invatamant roméanesc si cel finlandez.

02. Analiza literaturii de specialitate referitor la structura si limitele sistemului de
invatdmant romanesc si al celui finlandez.

03. Analiza literaturii de specialitate in privinta schimbarilor ce au loc in sistemul de
invatdmant romanesc si cel finlandez in contextul globalizarii.

03.1 Analiza literaturii de specialitate referitor la impactul pe care 1l are digitalizarea

scolilor din Romaénia si Finlanda.



03.2 Analiza literaturii de specialitate referitor la efectele crizei de Covid-19.

03.3 Analiza literaturii de specialitate in ceea ce priveste importanta dezvoltarii
leadership-ului in scoli.

in privinta obiectivelor specifice ale cercetirii pragmatice am avut in vedere:

Obiective specifice:

O1. Identificarea provocarilor cu care se confrunta sistemul de invatdmant romanesc.

02. Analiza impactului pe care 1-a avut scoala online asupra performantelor elevilor.

03. Analiza impactului pe care l-a avut scoala online asupra performantei de predare a
profesorilor.

04. Analiza impactului pe care l-a avut criza Covid-19 asupra starii emotionale ale
elevilor.

05. Analiza impactului pe care l-a avut criza Covid-19 asupra starii emotionale ale
profesorilor.

06. Identificarea stilului de leadership cel mai predominant in randul profesorilor din
sistemul educational romanesc.

O7. Analiza nivelului de stres din perioada pandemiei in randul profesorilor in functie
de genul acestora.

08. Analiza impactului numarului de elevi asupra performantei la scoala online din

perioada pandemiei.

IPOTEZELE DE LUCRU

Ipotezele de lucru avute n vederea realizarii prezentei teze de doctorat sunt urmatoarele:

H1. Exista diferente semnificative intre sistemul educational romanesc din mediul urban
si cel rural (Amariei, 2020).

Pentru O2. Analiza impactului pe care l-a avut scoala online asupra performantelor
elevilor.

H2. In timpul pandemiei de Covid-19 trecerea la scoala online a dus la inechititi in
randul elevilor 1n ceea ce priveste invatarea din sistemul educational roménesc (Adilova et al.,
2020).

H3. Profesorii au intampinat dificultati semnificative in ceea ce priveste predarea in
mediul online (Koro, 2019).

H4. in timpul pandemiei de Covid-19, o mare parte din elevii sistemului educational

romanesc au recurs la abandonul scolar (Balacescu si Badea, 2021).
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Pentru OS. Analiza impactului pe care 1-a avut criza Covid-19 asupra stérii emotionale
ale profesorilor.

HS5. In timpul pandemiei de Covid-19, o mare parte din profesorii sistemului educational
roménesc au intdmpinat un nivel ridicat de stres (Adnan si Anwar, 2020; Baradei, 2021).

H6. In sistemul educational romanesc predomini stilul de leadership autoritar
(Northouse, 2018).

H7. Nivelul de stres al profesorilor in perioada pandemiei a fost mai ridicat in cazul
femeilor decat in cazul barbatilor.

HS8. Numarul de elevi a avut un impact semnificativ asupra atmosferei de lucru la clasa

si asupra performantei in timpul scolii online pe perioada pandemiei.

STRUCTURA TEZEI DE DOCTORAT

Teza de doctorat cuprinde sase capitole dintre care:

Capitolul 1 se intituleazd “Studiu comparativ privind sistemul de evaluare a
performantei in invatdmantul preuniversitar norvegian si roman”, In care ne-am propus sa
prezentam contextul general al invatdmantului preuniversitar in Romania si Norvegia, modul
de evaluare in scolile preuniversitare din Norvegia si Romania, sa analizam performanta
organizationala in sistemul de invatdmant preuniversitar romanesc si cel norvegian. Tot in
capitolul 1 am prezentat importanta evaludrii in cadrul performantei organizationale din
invatamantul preuniversitar romanesc si cel norvegian, am realizat analiza similaritatilor si
diferentelor dintre cele doua sisteme de invatdmant preuniversitar In ceea ce priveste
performanta organizationald. In cele din urma, am realizat analiza provocirilor cu care se
confruntd invatdmantul preuniversitar romanesc si cel norvegian in ceea ce priveste
performanta organizationala.

in cel de-al doilea capitol intitulat ”Studiu comparativ privind sistemul de evaluare a
performantei in invatdmantul preuniversitar finlandez si roman” am avut in vedere de a prezenta
provocarile cu care se confrunta sistemul de invatamant roménesc si cel finlandez, am prezentat
structura si limitele sistemului de invatamant roméanesc si al celui finlandez. De asemenea, am
prezentat sistemul de Invatdmant romanesc si cel finlandez in contextul globalizarii, am aratat
care este impactul digitalizarii scolilor din Romania si Finlanda si am analizat efectele crizei
Covid-19 asupra sistemelor de invatimant. In cele din urma am avut in vedere prezentarea

schimbarile din invatamantul preuniversitar romanesc si cel finlandez prin sistemul de
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leadership, in care am analizat: comportamentul leadership-ului in sistemul de invatamant
preuniversitar si comportamentul motivational in invatdmantul preuniversitar.

Capitolul 3 se intituleazd “Cadrul conceptual, epistemologic si metodologic al
demersului stiintifice”, In care am prezentat cadrul conceptual, abordarea epistemologica si
cadrul metodologic. In cadrul metodologic am prezentat problema si variabilele de cercetare,
intrebarea si scopul cercetdrii, obiectivele si ipotezele de cercetare, metodologia cercetarii,
modalitatea prin care a avut loc pretestarea instrumentelor de cercetare, unitatea de sondaj,
unitatea de observare, colectarea datelor, stabilirea si caracterizarea esantionului, prezentarea
programului in care s-a realizat analiza, confidentialitatea si protectia datelor, utilitatea
cercetarii.

Capitolul 4 cuprinde un studiu cantitativ privind provocérile cu care se confrunta
sistemul educational preuniversitar romanesc.

Capitolul 5 face referire la studiul calitativ privind provocérile cu care se confrunta
sistemul educational preuniversitar romanesc.

Ultimul capitol, capitolul 6 prezinta modelul de dezvoltare a sistemului de invatamant
romanesc realizat in urma analizei cercetarii teoretice si a celei pragmatice.

in cele din urma am prezentat partea de concluzii si recomandari, contributii personale,

limitele cercetarii, utilitatea cercetarii, directii viitoare de cercetare, bibliografie si anexe.

CONCLUZII GENERALE

Profesorii au afirmat ca exista suficiente unitati scolare. Este suficient personal didactic
in scoala in care acestia predau raportat la numarul de elevi. Sunt suficiente sali de clasa in
scoala in care acestia predau raportat la numarul de elevi. In scoala in care acestia predau sunt
suficienti elevi conform numarului de locuri din salile de clasa.

Profesorii au spus ca este buna calitatea conditiilor din scoala 1n care acestia predau.
Toti profesorii au afirmat ca detin aproape de mijloacele de transport, cantind, laboratoare, sala
de sport, cluburi educationale, parcare, spatiu de relaxare, asistentd medicala.

Toti profesorii au afirmat ca detin toate laboratoarele: chimie, geografie, istorie,
matematicd, limbi strdine, fizicd si muzica. Profesorii au mentionat ca detin cluburi/activitati
educationale ce tin de: matematica, teatru, sah, muzica, lectura si pictura.

Profesorii au mentionat cd nu se mai realizeaza organizarea cursurilor pe schimburi

scolare intre elevi, nu se ofera masa de pranz in mod gratuit elevilor si profesorilor, nu exista
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obligativitatea purtarii uniformei pentru elevi, nu este pus la dispozitie transportul in mod
gratuit elevilor. De asemenea, profesorii au spus cd scoala in care acestia predau nu a atras
fonduri Europene pentru dezvoltarea unitatii.

Acestia au atras atentia ca se pune putin accentul in scoala in care predau pe dezvoltarea
talentelor elevilor In schimb, profesorii au spus ci se pune mult accentul in scoala in care predau
pe dezvoltarea cunostintelor in cazul elevilor slab dotati. Majoritatea profesorilor au spus ca
elevii sunt cel mai putin implicati in deciziile care se iau la nivelul conducerii scolii.

Majoritatea profesorilor au raspuns cu acord total referitor la faptul ca invatamantul la
distantd ar permite accesul tuturor elevilor atat din mediul urban, cat si din mediul rural la o
educatie mult mai buna decat cea de acum.

Majoritatea profesorilor au raspuns cu total acord referitor la faptul cd accesul la
bibliotecile virtuale ar fi oportun tuturor elevilor atat din mediul urban, cét si din mediul rural.

Majoritatea profesorilor au raspuns cu total dezacord referitor la faptul ca oferta
educationald este adaptata la nevoile societatii. Majoritatea profesorilor au spus ca scoala online
i-a afectat pe elevi pe perioada pandemiei de Covid-19. Majoritatea profesorilor au raspuns ca
scoala online i-a impactat activitatea de predare.

Pe partea de dificultati in perioada pandemiei, profesorii au mentionat lipsa
disponibilitatii elevilor de a sta cu camera video pornita. Majoritatea profesorilor au spus ca da
in perioada scolii online le-a fost afectata performanta de predare. Majoritatea profesorilor au
spus ca nu avut elevi care au abandonat scoala in urma crizei de Covid-19.

Majoritatea profesorilor au inovat pe partea de predare prin studiul de caz si prezentarea
de filmulete scurte. Modalitatea de evaluare a profesorilor a fost prin teste grild. Majoritatea
profesorilor au raspuns ca nivelul de stres a fost foarte mare. Majoritatea profesorilor au raspuns
ca In cadrul scolii in care predau se pune intr-o mare masurd accentul pe dezvoltarea de
programe de leadership profesorilor,

Majoritatea profesorilor au raspuns ca in cadrul scolii in care predau se pune intr-o foarte
mare masura accentul pe incurajarea colaborarii intre conducerea scolii, profesori si elevi intr-
0 maniera prietenoasa. Majoritatea profesorilor au mentionat ca nu au incredere sa-si destainuie
problemele ce tin de activitatea de predare si nivelul stres in fata conducerii scolii.

Majoritatea profesorilor au raspuns ca in cadrul scolii in care predau se pune intr-o mare
masura accentul pe bunistarea personalului. Majoritatea profesorilor au raspuns céd in cadrul
scolii in care predau se pune intr-o mica masura accentul pe motivarea personalului. Majoritatea
profesorilor au spus ca percep atmosfera de lucru de la scoala in care acestia predau ca fiind

placutd. Majoritatea profesorilor au spus cd in cadrul scolii in care predau nu existd o
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comunicare clard intre conducere si profesori. Majoritatea profesorilor sunt de gen feminin, cu
varsta cuprinsa intre 36-45 ani si provin din mediul urban.

Un numar mic de profesori intr-o scoald poate avea un impact semnificativ asupra
elevilor. Sidlile de clasd supraaglomerate, atentia personalizatd redusa, ofertele reduse de
cursuri, epuizarea profesorilor si oportunitatile extracurriculare reduse pot avea un impact
negativ asupra dezvoltarii academice si sociale a studentilor. Este important ca scolile sa
mentina un raport adecvat profesor-elev pentru a se asigura ca elevii primesc sprijinul, atentia
si oportunitdtile de care au nevoie pentru a reusi.

Numarul sililor de clasa este un factor important care nu trebuie trecut cu vederea atunci
cand vine vorba de asigurarea unei educatii de 1nalta calitate pentru elevi. Scolile trebuie sa se
asigure cd au suficiente sali de clasa pentru a satisface nevoile elevilor lor si sa le ofere un
mediu de Invatare sigur, confortabil si de sprijin. Acest lucru va permite elevilor sd primeasca
cea mai buna educatie posibila si sa fie bine pregatiti pentru viitorul lor.

Relatia dintre numarul de elevi si numdrul de locuri in sali de clasa este un echilibru
delicat. Scolile ar trebui sa depuna eforturi pentru a se asigura ca exista suficienti elevi pentru
a utiliza in mod optim salile de clasa si resursele disponibile. Acest lucru va ajuta la crearea
unui mediu de invatare dinamic si antrenant, care sprijina cresterea si performanta elevilor.

Calitatea conditiilor dintr-o scoald este un factor crucial in determinarea calitatii
educatiei pe care o primesc elevii. Conditiile bune de scoald creeaza un mediu de invatare sigur,
sandtos si de sprijin, care promoveaza invatarea elevilor, bunastarea si succesul general. Prin
urmare, este important ca scolile s acorde prioritate mentinerii si imbunatatirii conditiilor lor
pentru a se asigura cd oferd cea mai buna educatie posibila pentru elevii lor.

Facilitatile de care dispune o scoala reprezinta un factor crucial in determinarea calitatii
educatiei pe care o primesc elevii. Facilitati adecvate si bine Intretinute pot promova invatarea
eficientd, pot crea un mediu de Invatare sigur si sandtos si pot promova o culturd scolara
pozitiva. Prin urmare, este important ca scolile sa acorde prioritate Intretinerii si imbunatatirii
instalatiilor lor pentru a se asigura ca oferd cea mai buna educatie posibila pentru elevii lor.

Laboratoarele, cat si cabinetele sunt componente esentiale ale unei scoli. Ele ofera
elevilor experiente practice si un mediu de sprijin pentru a invéta si a se dezvolta. Asigurandu-
ne ca scolile au acces la aceste resurse, putem ajuta sa oferim elevilor cea mai bund educatie
posibila si sa-i pregatim pentru succes in viitor.

Cluburile si activitatile educationale pot ajuta, de asemenea, elevii sa gestioneze stresul
si sd-si imbunatateasca sandtatea mintald. Prin participarea la aceste programe, studentii au
posibilitatea de a se angaja in activitati care le plac si de a lua o pauza de la rigorile academice

ale clasei. Acest lucru poate ajuta la reducerea stresului si la promovarea bunastarii generale.
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Cluburile si activitatile educationale joaca un rol vital in dezvoltarea elevilor si le
sporesc experienta scolard generald. Aceste programe oferd studentilor un sentiment de
apartenenta, ii ajutd sd dezvolte abilitati importante de viata si le ofera sansa de a-si explora
interesele si pasiunile. Oferind elevilor acces la aceste programe, scolile pot contribui la
promovarea unui mediu de Invatare favorabil si imbogatitor.

Transportul gratuit pentru studenti este o idee valoroasa care poate oferi numeroase
beneficii. Poate reduce povara financiara a familiilor, poate Tmbunatati accesul la educatie,
poate avea un impact pozitiv asupra mediului si poate promova egalitatea si incluziunea.
Guvernele si comunitatile ar trebui sa ia In considerare implementarea programelor de transport
gratuite pentru studenti, pentru a se asigura ca toti copiii au oportunitatea de a reusi si de a-si
atinge potentialul maxim.

Transportul gratuit poate avea si un impact pozitiv asupra mediului. Multi elevi se
bazeaza pe vehiculele personale sau pe transportul public pentru a ajunge la scoald, ceea ce
poate contribui la congestionarea traficului si la poluarea aerului. Oferind transport gratuit,
comunitatile pot reduce numarul de masini de pe drum, reducand astfel poluarea aerului si
congestionarea traficului. In plus, transportul gratuit poate incuraja studentii si foloseasca
moduri de transport mai durabile, cum ar fi autobuzele sau trenurile, care pot reduce si mai mult
impactul negativ al transportului asupra mediului.

Un alt beneficiu al transportului gratuit pentru studenti este ca poate promova egalitatea
si incluziunea. Elevii din medii defavorizate se pot confrunta cu bariere suplimentare in calea
frecventarii scolii, inclusiv cu lipsa transportului. Oferind transport gratuit, acesti studenti vor
avea acelasi acces la oportunitati educationale ca si colegii lor, ceea ce poate contribui la
reducerea decalajului de realizare si la promovarea unei societdti mai echitabile.

Atragerea de fonduri europene pentru dezvoltarea scolilor din Roménia este un pas critic
in asigurarea faptului ca elevii tarii primesc cea mai bund educatie posibila. Cu strategia,
angajamentul si resursele potrivite, Romania isi poate asigura finantarea de care are nevoie
pentru a avea un impact pozitiv asupra educatiei si dezvoltarii economice. Lucrand impreuna,
guvernul, educatorii si comunitatile pot contribui la crearea unui viitor mai luminos pentru
studentii din Romania.

Oferind elevilor oportunitati de Invatare practica, oferind activitati extracurriculare si
incorporand tehnologie 1n sala de clasa, scolile pot ajuta elevii sd-si descopere pasiunile, sa
exploreze noi interese si sa dezvolte abilititile de care au nevoie pentru a reusi in viitor.

Dezvoltarea cunostintelor in cazul elevilor slab supradotati poate fi o provocare, dar este
un obiectiv important care poate avea un impact semnificativ asupra succesului lor viitor. Cu

sprijinul si resursele potrivite, acesti studenti isi pot dezvolta cunostintele si abilitdtile de care
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au nevoie pentru a reusi. Acest lucru necesita un efort de colaborare din partea profesorilor,
scolilor, familiilor i comunitatilor, care trebuie sa lucreze impreuna pentru a oferi elevilor
experiente de Tnvatare personalizate, sprijin si resurse, precum si incurajarea de care au nevoie
pentru a-si atinge intregul potential.

Nivelul de implicare a elevilor in procesul decizional la nivelul managementului scolii
variaza in functie de scoala si de sistemul educational. Cu toate acestea, scolile care promoveaza
implicarea elevilor ii pot ajuta pe elevi sa-si dezvolte abilitati importante, sa dobandeasca un
sentiment de responsabilitate civicd si s modeleze politicile si practicile care le afecteaza
educatia. Lucrand pentru a creste implicarea elevilor, scolile pot ajuta elevii s devind membri
activi si implicati ai comunitatilor lor si sd-i pregateasca mai bine pentru succes In viitor.

Invatimantul la distanta are potentialul de a imbunitati semnificativ accesul la educatie
pentru elevii din mediul urban si rural. Oferind elevilor acces la 0 gama mai larga de continut
si resurse educationale, indiferent de locatia lor, educatia la distantd poate ajuta la atenuarea
provocdrilor asociate educatiei traditionale la clasd si le poate oferi elevilor abilitdtile si
cunostintele de care au nevoie pentru a reusi in viitor.

Un alt avantaj al predarii in limbi straine internationale este cd promoveaza intelegerea
sirespectul cultural. Prin expunerea elevilor la culturi si limbi diferite, personalul didactic poate
contribui la promovarea unui mediu mai incluziv si mai acceptabil. Acest lucru este deosebit
de important In comunitdtile in care existd populatii mari de imigranti sau unde existd o
diviziune culturald semnificativa. Predand in limbi straine internationale, personalul didactic
poate ajuta la eliminarea acestor lacune culturale si poate Incuraja studentii sa aprecieze si sa
respecte diversitatea colegilor lor.

Pe langa aceste beneficii, predarea in limbi striine internationale poate ajuta elevii sa-si
dezvolte abilitati lingvistice valoroase. In plus, ei vor fi mai bine pregititi pentru a participa la
schimburi internationale si la programe de studiu in strdinatate si chiar pot descoperi ca sunt
mai increzatori in capacitatea lor de a interactiona cu oameni din culturi diferite.

Oferta educationala trebuie sa fie si flexibila si receptiva la nevoile economice si sociale
in schimbare ale societatii. Acest lucru poate fi realizat prin dezvoltarea de programe care ofera
studentilor abilitatile si cunostintele de care au nevoie pentru a reusi in forta de munca moderna.
De exemplu, programele in domenii precum antreprenoriatul, codificarea si analiza datelor pot
ajuta elevii sa aiba abilitatile de care au nevoie pentru a reusi pe piata muncii in schimbare
rapida de astizi. In plus, oferind programe profesionale si tehnice, scolile pot ajuta la pregitirea
elevilor pentru cariere in domenii care sunt foarte solicitate si ofera locuri de munca bine platite.

Trecerea la Invatarea online in timpul pandemiei de Covid-19 a avut un impact

semnificativ asupra elevilor. In timp ce scoala online a fost o masura necesara pentru a incetini
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raspandirea virusului, aceasta a dus, de asemenea, la o pierdere a interactiunii sociale, o scadere
a performantei academice, acces inegal la tehnologie si internet si intreruperi ale programelor
si rutinelor elevilor. Este important ca scolile si educatorii sa recunoasca aceste efecte si sa ia
masuri pentru a sprijini elevii In aceasta perioada dificila.

Digitalizarea scolilor a dus la inechitéti intre elevii care au resurse financiare si cei care
nu au. Trecerea catre invatarea online a dus la acces inegal la tehnologie si internet, o lipsa de
resurse educationale si de sprijin, o pierdere a interactiunii sociale si perturbari ale programelor
si rutinelor elevilor. Aceste inechitati au avut un impact negativ asupra educatiei si bunastarii
elevilor din gospodariile cu venituri mici si au evidentiat necesitatea unui sprijin si resurse mai
mari pentru a se asigura ca toti elevii au acces la o educatie de calitate.

Trecerea la predarea online in timpul pandemiei de Covid-19 a prezentat multe noi
dificultati pentru profesori. In ciuda acestor provociri, profesorii au demonstrat o rezistenta si
creativitate incredibile in eforturile lor de-a continua sa ofere educatie elevilor lor. Impactul
pandemiei asupra profesiei didactice va continua sd se faca simtit In anii urmatori si este
important ca profesorii sa primeasca sprijinul si resursele de care au nevoie pentru a depasi
dificultatile cu care se confrunta.

Trecerea la invdtarea online a avut un impact semnificativ asupra performantei de
predare a multor profesori. In ciuda provocirilor, profesorii au demonstrat o rezistentd
remarcabild si au continuat sd ofere educatie elevilor lor in moduri noi si inovatoare. Este
important ca profesorii sa primeasca sprijinul si resursele de care au nevoie pentru a depasi
dificultdtile invatdrii online si pentru a continua sa ofere elevilor o educatie de inalta calitate.

Pandemia de Covid-19 a prezentat provocari unice sistemului de invatamant, fortand
profesorii s inoveze in metodele lor de predare. Utilizarea sporita a tehnologiei, dezvoltarea
de noi metode de predare si oportunitatile de colaborare au jucat toate un rol in a ajuta profesorii
sd continue si ofere o educatie de calitate studentilor in aceastd perioada dificila. Imbratisand
inovatia si lucrdnd impreuna, profesorii pot contribui la asigurarea ca studentii au acces la o
educatie de calitate, indiferent unde se afla.

In ciuda acestor provociri, profesorii au demonstrat o rezistentd si o hotirare
remarcabile in adaptarea la noua realitate a invatarii si predarii online. Ei au pus nevoile elevilor
lor pe primul loc si au muncit neobosit pentru a le oferi o educatie de calitate in fata provocarilor
fara precedent.

Programele de leadership a profesorilor sunt esentiale pentru cresterea si dezvoltarea
acestora si pentru imbundtatirea rezultatelor elevilor. Scolile care se concentreaza pe
dezvoltarea programelor de leadership a profesorilor pot crea o culturd scolard de sprijin si

colaborare, le oferd profesorilor oportunitati de a dezvolta noi abilitati si cunostinte si de a
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imbunatati rezultatele elevilor. Investind in leadership-ul profesorilor, scolile pot contribui la
crearea unei comunitati educationale mai vibrante si de succes.

Incurajarea colaborarii intre conducerea scolii, profesori si elevi intr-o maniera
prietenoasa poate avea numeroase beneficii pentru comunitatea scolard. Poate promova o
culturd scolard pozitivd, poate Imbunatdti comunicarea si Intelegerea, poate duce la solutii
creative si inovatoare, poate imputernici elevii si poate Imbundtati rezultatele elevilor. Prin
promovarea colabordrii, scolile pot contribui la crearea unui mediu educational mai dinamic si
de succes pentru toti.

Este esential ca profesorii sa simtd ca pot avea incredere in conducerea scolii pentru a
le asculta preocupatrile si a lucra cu ei pentru a rezolva orice probleme care pot aparea. Oferind
oportunititi de comunicare deschisa si sincera, oferind sprijin si resurse si conducénd prin
exemplu, managementul scolii poate ajuta la reducerea nivelului de stres al profesorilor si la
imbunatatirea bunistarii lor generale. Incurajand o relatie de sustinere si colaborare, conducerea
scolii si profesorii pot lucra impreuna pentru a crea un mediu educational pozitiv si de succes
pentru toti elevii.

Accentul pus pe motivatia personalului din scoli este un aspect important al sistemului
de invatamant. Oferind oportunitati de dezvoltare profesionald, recunoscand si recompensand
munca grea si oferind un mediu de lucru sustinator, conducerea scolii este capabila s se asigure
ca personalul este motivat sa dea tot ce € mai bun, ceea ce duce la rezultate mai bune pentru
elevi.

Atmosfera de lucru intr-o scoala este un aspect critic al sistemului de invatamant. Un
mediu de lucru pozitiv si de sprijin poate juca un rol semnificativ in promovarea motivatiei si
a bunastarii profesorilor si a personalului, ceea ce duce la rezultate mai bune pentru elevi.
Conducerea scolii are un rol esential de jucat in promovarea unei atmosfere de lucru pozitive si
este important ca resursele si masurile necesare sa fie puse in aplicare pentru a asigura un mediu
de lucru sustindtor pentru profesori si personal.

Comunicarea eficienta ajutd la stimularea colaborarii, la reducerea neintelegerilor si la
promovarea unui sentiment de responsabilitate comuna intre toate partile interesate.
Conducerea scolii are un rol esential de jucat in asigurarea unei comunicari clare si este
important ca resursele si masurile necesare sa fie puse in aplicare pentru a promova o
comunicare eficientd intre conducere si profesori.

Sistemul de invatadmant din Romania are nevoie de capital din partea Uniunii Europene
pentru a creste calitatea educatiei si disponibilitatea resurselor pentru profesori si elevi. De
asemenea, este necesar sa se realizeze investitii in partea de infrastructura si tehnologie pentru

a oferi experiente de Invitare elevilor. Pentru a Incuraja educatia de calitate este necesar sa
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existe un procent tot mai mare de profesori calificati, in special in zonele rurale si la unele
discipline precum matematica, fizica si informatica. Este necesar sa existe o pregatire adecvata
a profesorilor pe baza de participari la conferinte, congrese etc. prin care sa-si aduca
imbunatatiri in ceea ce priveste capacitatea de a preda si sprijini in mod eficient elevii. In felul
acesta ar scadea si rata de abandon scolar din partea elevilor.

Totodatd, sunt necesare sisteme de evaluare si evaluare adecvate care sa masoare
eficient rezultatele invatarii elevilor.

In general, abordarea acestor provociri va necesita un efort sustinut din partea
guvernului, a educatorilor si a societdtii in general pentru a investi in sistemul de invatamant si
pentru a se asigura ca toti elevii romani au acces la o educatie de calitate care sa-i pregateasca

pentru viitor.

CONTRIBUTII PERSONALE

Aceasta cercetare se doreste a fi una relevanta in domeniu, dat fiind faptul ca nu s-a mai

realizat un astfel de studiu la nivel de Romania pe domeniul managementului.
in ceea ce priveste analiza critici a literaturii de specialitate:

1. Am propus o tema noud in domeniul managementului care poate servi: celor care
lucreaza in cadrul departamenului Ministerului Educatiei, inspectorilor, directorilor,
profesorilor, formatorilor, cercetatorilor, cat si altor persoane interesate de domeniul
invatdmantului.

2. Am creat o noud metodologie de lucru a cercetarii teoretice.

3. Am analizat din punct de vedere critic articolele din legislatia Ministerului Educatiei
din Romania, cat si a celui finlandez, constitutie si la articole ale Comisiei Europene.

4. Am analizat din punct de vedere critic literatura de specialitate referitoare la
provocarile cu care se confrunta sistemul de invatamant romanesc si cel finlandez.

5. Am analizat din punct de vedere critic literatura de specialitate referitoare la
structura si limitele sistemului de invatamant roméanesc si al celui finlandez.

6. Am analizat din punct de vedere critic literatura de specialitate referitoare la
schimbdrile ce au loc in sistemul de Invatamant romanesc si cel finlandez in

contextul globalizarii.
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10.

11.

12.

13.

14.

Am analizat din punct de vedere critic literatura de specialitate referitoare la
impactul pe care il are digitalizarea scolilor din Romania si Finlanda.

Am analizat din punct de vedere critic literatura de specialitate referitoare la efectele
crizei de Covid-19 si abandonul scolar.

Am analizat din punct de vedere critic literatura de specialitate referitoare la
importanta dezvoltarii leadership-ului in scoli.

Am prezentat asemandrile si deosebirile Intre cele doud sisteme de invatimant,
romanesc, respectiv finlandez.

Am prezentat oportunitatile si amenintarile globalizarii la adresa sistemului
educational.

Am realizat analiza pe partea de oportunititi si aseméanari ale sistemului de
invatdmant romanesc.

Am reprezentat grafic conceptele teoretice si am prezentat corespondenta dintre
acestea.

Am creat un model de bune practici pe care le-ar putea adopta sistemul de

invatdmant romanesc de la sistemul de Invatamant finlandez.

In ceea ce priveste metodologia de cercetare:

A

Am stabilit variabilele de cercetare si le-am definit.

Am stabilit scopul, obiectivele si ipotezele de lucru.

Am stabilit metodologia de cercetare.

Am creat ghidul de interviu care va fi aplicat pe directorii de scoli.

Am creat chestionarul ce va fi aplicat pe profesorii din sistemul de invatamant

preuniversitar romanesc.

In ceea ce priveste partea practica:

Am analizat si interpretat datele din chestionar in programul SPSS.

Am analizat si interpretat datele din ghidul de interviu.

Astfel am creat modelul PSI (acronimul de la Provocdrile sistemului de invatamant din
Romania) care face referire la urmdtoarele: unitdti scolare, personal didactic, sdli de
clasd, numar de elevi, conditii scoald, facilitati scoald, laboratoare si cabinete si cluburi
educationale.

Am creat modelul de dezvoltare a sistemului de invatdmant romanesc (MDS).

Am creat modelul intitulat TLP (acronimul de la teacher leadership program) care

include partea de: colaborare, destainuire probleme, bunastarea personalului, motivarea
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personalului, atmosfera de lucru, autonomie si delegare. Acest model isi propune sa
imbunatateasca situatia leadershipului profesorilor din domeniul preuniversitar din

Romania.

LIMITELE CERCETARII

In ceea ce priveste cercetarea teoretici am intAmpinat dificultati a gasi studii complete,
relevante sau de actualitate.

Pentru partea de interviuri am aplicat doar 5 interviuri, pe directorii din Bucuresti de la
5 licee de top.

In cazul chestionarului am reusit s colectim 345 de chestionare.

Prin urmare, datele din acest studiu nu pot fi generalizate.

DIRECTII VIITOARE DE ACTIUNE SI CERCETARE

Ne propunem ca pe viitor sa aplicdm focus grupul pe 10 directori de gimnaziu din
Bucuresti prin care sa analizam strategiile prin care elevii slab dotati 1si pot dezvolta
cunostintiile atat in clasa, cat si in afara ei.

Intrucat in teza doctorald am inserat rezultatele unui studiu cantitativ (corelational) si
ale unui studiu calitativ, se va avea in vedere realizarea unui studiu bazat pe metoda analizei
comparativ-calitative, care si exploreze configuratiile de conditii cauzale cu impact
semnificativ asupra performantelor organizationale in invatamantul preuniversitar.

O strategie importantd pentru dezvoltarea cunostintelor in cazul elevilor slab dotati este
de a oferi sprijin si resurse in afara salii de clasa. Acestea pot include indrumare, resurse online
si programe dupa scoald care sunt concepute pentru a ajuta elevii sd-si dezvolte cunostintele si
abilitatile. De exemplu, scolile pot oferi elevilor acces la resurse online care le permit sa
exploreze noi subiecte, si-si dezvolte abilititile si si se angajeze in invitarea colaborativa. in
plus, programele dupa scoald pot oferi elevilor oportunitatea de a participa la experiente practice

de invatare, cum ar fi experimente stiintifice, arte si mestesuguri si activitati sportive.
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De asemenea, este important de mentionat ca dezvoltarea cunostintelor in cazul elevilor
slab dotati necesita implicarea familiilor si comunitatilor. Parintii si ingrijitorii pot juca un rol
important in sprijinirea invatarii copiilor lor, oferindu-le resurse si sprijin in afara salii de clasa.
De exemplu, familiile pot oferi elevilor acces la carti, tehnologie si resurse educationale si, de
asemenea, ii pot Incuraja sa participe la activitati extracurriculare care sunt concepute pentru a-
i ajuta sa-si dezvolte cunostintele si abilitatile.

De asemenea, ne propunem sa aplicam chestionarul pe 1000 de profesori din Romania
prin care sd ne concentram mai mult atentia asupra digitalizari scolilor, dezvoltarea programelor
de leadership, modul in care ar putea fi imbunatititd colaborarea intre conducerea scolii,
profesori si elevi si mediul de lucru.

Digitalizarea scolilor a deschis noi oportunitati pentru viitorul educatiei. Prin furnizarea
de experiente de invitare personalizate, acces la o gama mai largd de resurse educationale,
distrugerea barierelor geografice, oferirea de programe flexibile si convenabile si promovarea
unui mediu educational mai incluziv si mai divers, digitalizarea scolilor are potentialul de a
transforma educatia in bine.

Dezvoltarea programelor de leadership a profesorilor necesita o investitie semnificativa
de timp, resurse si sprijin din partea directorilor scolii. Este important ca profesorii sd aiba
oportunitati adecvate de a participa la activitati de conducere si ca contributiile lor sa fie
recunoscute si apreciate. Acest lucru poate fi realizat prin oportunitéti regulate de dezvoltare
profesionald, programe de recunoastere si furnizarea de resurse si sprijin adecvate.

Colaborarea intre conducerea scolii, profesori si elevi trebuie incurajatd intr-o maniera
care sa fie respectuoasa si care sa sprijine toti membrii comunitdtii scolare. Conducerea scolii,
profesorii si elevii trebuie sa fie dispusi sa se asculte unii pe altii, sa respecte diverse opinii si
perspective si sa lucreze Impreuna in vederea atingerii unor obiective comune.

Conducerea scolii este importantd si conduca prin exemplu si s modeleze mecanisme
sdndtoase de coping si strategii de gestionare a stresului. Demonstrand aceste abilitati si
incurajand utilizarea lor in randul profesorilor, managementul scolii poate contribui la

In cadrul scolilor ar trebui si se ofere acces la servicii de consiliere, pentru profesorii
care se confrunta cu stres. Acest lucru arata angajamentul scolii fatd de bunastarea lor si ofera
un spatiu sigur si confidential pentru ca acestia sa caute sprijin.

In cadrul scolilor este necesar si se creeze un mediu de lucru favorabil pentru profesori.
Aceasta poate include furnizarea resurselor si infrastructurii necesare, promovarea muncii in
echipa si asigurarea faptului ca personalul are un echilibru sandtos intre viata profesionala si

viata privatd. Un mediu de lucru favorabil poate ajuta la reducerea nivelului de stres in randul
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profesorilor si la cresterea satisfactiei lor in muncd, ceea ce duce la niveluri mai ridicate de
motivatie.

Intr-o atmosfera ideald de lucru, profesorii ar trebui sd se simta apreciati si sprijiniti.
Acest lucru ar putea fi realizat prin furnizarea de resurse si infrastructurd adecvate, prin
promovarea comunicarii deschise si prin stimularea unui sentiment de colaborare si lucru in
echipd in randul personalului. In plus, un echilibru sanitos intre viata profesionald si viata
privatd, oportunitatile de crestere profesionala si un sistem de recompensa corect si corect pot
contribui, de asemenea, la o atmosfera de lucru pozitiva.

Conducerea scolii are un rol esential de jucat in asigurarea unei comunicari clare intre
conducere si profesori. Aceasta ar putea implica oferirea de oportunitati regulate pentru
profesori de a oferi feedback, promovarea canalelor de comunicare deschise si asigurarea ca
informatiile sunt partajate in timp util si eficient. In plus, conducerea poate incuraja profesorii
sa fie proactivi in cautarea de clarificari si feedback, promovand o culturda a imbunatatirii

continue $i a colaborarii.
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INFORMATII PERSONALE

1. EXPERIENTA
PROFESIONALA

Septembrie 2022- prezent

Septembrie 2016 —
Septembrie 2022

CURRICULUM VITAE

Tatiana Tutunaru

Adresa de domiciliu: Municipiul Bucuresti

Telefon mobil: 0733 722 528
Email: tatiana.tutunaru@gmail.com

Director General

Asociata British College, Bucuresti

Expert-Coordonator Regional Sud-Muntenia si sectorul 5
Agentia Romana pentru Asigurarea Calitatii in invatamantul

Preuniversitar (ARACIP), Bucuresti

Stabilirea obiectivelor de dezvoltare ale Liceului International “King
George”, in concordanta cu strategia elaborata de Asociatia British
College si Consiliul de Administratie;

Reprezintarea institutiei in relatiile cu tertii, beneficiarii indirecti si alte
organisme/organizatii cu impact real/potential asupra rezultatelor scolii;
Asigurarea managementul organizatiei scolare:

Stabilirea obiectivelor managerilor din subordine, termenele-limita si
modalitatile de masurare a gradului de realizare a obiectivelor;
Participare la elaborarea procedurilor de interes general ale scolii
(aprovizionare, financiare, service, resurse umane)

Elaborarea si implementarea sistemelor de raportare si a sistemului de
calitate;

Dezvoltarea mijloacelor de motivare a personalului din subordine
Stabilirea masurilor de eficientizare a activitdtii personalului,
Stabilirea cdilor de colaborare si decizie asupra parteneriatelor

strategice

Analiza proceselor verbale, rapoartelor de evaluare interna si externa
repartizate;

Comunicarea cu unitatile de invatamant, inspectorate scolare etc;
Gestionarea petitiilor, reclamatiilor si corespondentei (alta decat cea;
legata de rapoartele de evaluare) incredintate spre solutionare de catre
conducerea ARACIP;

Gestionarea informatiilor privind unitétile scolare evaluate din judetele

repartizate;
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Gestionara si utilizarea platformei informatice https://calitate.aracip.eu;

in derularea procedurilor de evaluare externd a unitatilor de invatamant;

Decembrie 2021 - Martie 2022 Presedinte
Agenta Romani pentru Asigurarea Calititii in invﬁg{lmﬁntul Preuniversitar

(ARACIP), Bucuresti

Septembrie 2016 — Ianuarie 2022  Expert-Coordonator Regional Sud-Muntenia si sectorul 4
Agentia Romana pentru Asigurarea Calitatii in invatamantul

Preuniversitar (ARACIP), Bucuresti

Martie 2011 - August 2016 Profesor

Inviatamant particular, Norvegia

preuniversitar de stat si particular.

Exercitarea functiei de ordonator de credite, in conditiile prevazute de
lege;

Reprezentarea ARACIP in justitie, in raporturile cu Ministerul Educatiei,
cu celelalte autoritati publice, cu persoanele fizice sau juridice din tara si
din straindtate, cu orice institutie, organism interesat in domeniul de!
activitate al ARACIP;

Coordonarea angajatilor aflati in subordine.

Analiza proceselor verbale, rapoartelor de evaluare interna si externaj
repartizate;

Participarea la analizarea rapoartelor de evaluare externa in Consiliul
ARACIP, in vederea realizarii propunerii catre ME;

Comunicarea cu unitatile de invatamant, inspectorate scolare etc;
Gestionarea petitiilor, reclamatiilor si corespondentei (alta decat cea
legata de rapoartele de evaluare) incredintate spre solutionare de catre
conducerea ARACIP;

Gestionarea informatiilor privind unitétile scolare evaluate din judetele;
repartizate;

Gestionara si utilizarea platformei informatice https://calitate.aracip.eu;
in derularea procedurilor de evaluare externa a unitatilor de invatamant
preuniversitar de stat si particular;

Participarea la vizite de evaluare externa / de monitorizare si control,
dupa caz;

Intocmirea fiselor de evaluare a activititii colaboratorilor externi, in bazal

rapoartelor de evaluare externa analizate.

Organizarea activitatilor pedagogice,

Participarea la intocmirea planurilor saptamanale,
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Iunie 2010 — August 2010

Octombrie 2009- Martie 2010

- Organizarea activitatilor recreative, culturale si artistice (desen/pictura,
muzica, confectionare obiecte decorative prin folosirea materialelor:
reciclabile),

- Plimbari in aer liber, cominicare si dezvoltare,

- Relatia cu parintii si evaluarea periodica a dezvoltarii copiilor.

- Membru al comisiei de evaluare si asigurare a calitatii.

Inspector

Casa Locala de Pensii Sector 3, Bucuresti

- Inregistrarea si asigurarea evidentei contribuabililor, in conditiile legii;

- Incheiere de contracte de asigurari sociale, potrivit legii, si inregistrarea
declaratiilor de asigurare;

-Verificarea modului de costituire, virare si incasare a contributiei de asigurari
sociale si dispunerea, dupa caz, a masurilor prevazute de lege;

- Transmiterea datelor catre nivelul central, in vederea consolidarii bazei de date

nationale a CNPP.

Consilier juridic

SC Petromar, Bucuresti

- asistenta juridica pt. societatea si in fata oricaror organe jurisdictionale;
-evidenta aparitiei actelor normative si aducerea la cunostinta conducerii a
obligatiilor ce-i revin;

-vizarea pentru legalitate a deciziilor emise de conducerea societatii;
-vizarea tuturor documentelor cu caracter de norme si regulamente care
reglementeaza activitatea societatii;

-participarea la elaborarea Regulamentului intern, aducand la cunostinta
conducerii societatii a dispozitiilor legale care trebuie respectate in acest caz;
-urmarirea respectarii legalitatii in cazul incheierii, modificarii si desfacerii

contractelor individuale de munca.

Octombrie 2008-Octombrie 2009 Consilier 1A

Consiliul Local Plataresti, Calarasi
- Consultanta compartimentelor institutiei;Intocmirea referatelor privind:
avizarea Proiectelor de hotarari ale Consiliului Local;
- Colaborarea cu secreatarul comunei pentru o mai bund calitate a
documentelor juridice;
- - Redactarea contractelor de achizitie publica, de inchiriere, concesionare;

si intocmirea dosarelor de achizitie, de inchiriere sau concesionare;
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Mar 2008- Sept 2008

Oct 2007- Nov 2007

Tun 2000 - Aug 2003

- Solutionarea impreund cu compartimentul agricol a cererilor din:
domeniul fondului funciar;

- Deplasari in teren alaturi de ceilalti membri ai Comisiei locale pentru
punerea in posesie a proprietarilor, pentru aplicarea Sentintelor
judecdtoresti definitive si irevocabile, respectiv pentru solutionarea pe|
cale amiabild a neintelegerilor dintre vecini pentru a preintdmpina pe
aceasta cale cresterea numarului de procese intre cetateni;

- Deplasari in teren in vederea rezolvarii problemelor legate de
compartimentul administrarea domeniului public si privat;

- Transmiterea corecta i la timp a corespondentei si a sesizarilor primite;
colaborarea cu celelalte compartimente in vederea pregatirii i

organizarii licitatiilor/Intocmire caiete de sarcini.

Director Comercial

Atlantic Computers Trading SA, Bucuresti

- Monitorizarea si contribuirea la calitatea vanzarilor;

- Elaborarea si implementarea programelor pt satisfacerea cerintelor clientilor;
- Urmarirea si respectarea obligaiilor contractuale de catre clienti si parteneri;
- Prospectarea pietei de profil si a conditiilor de livrare in vederea realizarii de
profituri;

- Identificarea potentialilor clienti.

Profesor limba Italiana

Liceul Teoretic "Dante Alighieri'", Bucuresti
- Profesor de Limba si Literatura Italiana, cl. IX-XII,

- Activitati de predare-invatare- evaluare.

Manager
Bio Test SA, Chisiniau
- Monitorizarea operatiunilor juridice legate de infiintarea firmei;
- Administrarea operatiunilor legale de incadrare in muncd a tuturor
angajatilor (fisa de protectie si PSI, medicind muncii etc.);
- Relatia cu oficiul Registrului Comertului, procedurile juridice legate de

realizarea obiectului de activitate ai societdtii comerciale, gestionarea

bunurilor societatii si verificarea stocurilor firmei.
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2. EDUCATIE SI
FORMARE

2020- 2023

2005 - 2007

2003-2007

1999- 2003

1995- 1999

3. Limba materna  Romdna

4. Alte limbi strdine

cunoscute INTELEGERE VORBIRE SCI?EIER
Ascultare Citire Partlclpa}re' la Discurs oral
conversatie
Limba straina Cl Cl Cl Cl Cl
Italiana Facultatea de Limbi Straine
Limba straina B2 B2 B2 BI B2
Engleza Facultatea de Limbi Straine
Limba strdina Cl Cl Cl Cl Cl

Doctorat: Domeniul Management
Temi de cercetare: "Directii de dezvoltare a performantelor organizationale in
invatamantul preuniversitar”

Universitatea ”Valahia”, Targoviste

Masterat: Drept International si Comunitar

Universitatea Crestina "Dimitrie Cantemir" (UCDC), Bucuresti

Facultate: Limbi straine
Universitatea Crestina "Dimitrie Cantemir" (UCDC), Bucuresti

Studii Universitare de limbi strdine: Italiana, Engleza

Facultate: Drept
Institutul Relatii Internationale Perspectiva, Chisindu
Unitate acreditatd si recunoscutd pe teritoriul Romaniei, conform Aderintd

CNRED Nr. 382_CNRED/08.07.2010CN

Liceu Teoretic: Profil uman
Liceul Teoretic ”Alexei Mateevici”, Orasul Soldanesti. Studii Echivalate

conform Atestat Nr. 78926
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Norvegiana Norskkurs hoyere mellomniva - Bergenstest

Limba straina B2 B2 Bl A2 Bl1

Rusd Limba nationalitatii conlocuitoare din Republica Moldova

Niveluri: A1/A2: Utilizator elementar - B1/B2: Utilizator independent - C1/C2:
Utilizator experimentat
Cadrul european comun de referinta pentru limbi strdine

5. Competente AUTOEVALUARE
digitale Rezolva
Procesarea Comunica Creare de Securita rea de
informatiei re continut te proble
me

UTILIZATOR | UTILIZATOR

INDEPENDENT| INDEPENDEN
INDEPENDENT - | INDEPENDENT - INDEPENDENT -

UTILIZATOR UTILIZATOR UTILIZATOR

- T -
Niveluri: Utilizato elementar - Utilizator independent - Utilizator
experimentat
Competentele digitale - Grila de auto-evaluarer

6. Abilitati Capacitate optima de comunicare, capacitatea de observare critica, capacitatea de

gestionare corecta a timpului de realizare a unei sarcini, capacitate de integrare
rapida in colectiv, capacitate decizionald, capacitate de invéitare rapida,

adaptabilitate, capacitate de analiza si sinteza, spirit de initiativa.

7.  Permis de conducere  Categoria B (Aug 2000)
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INFORMATII
SUPLIMENTARE

Dec 2022-Mai 2023

Aprilie 2022

August 2019

Iunie 2018 - Iulie 2018

Decembrie 2017

Mai 2015

Certificari

“Accesibilitatea cercetirilor avansate pentru o dezvoltare economica sustenabila -

ACADEMIKA”, Nr. identificare proiect: POCU/993/6/13/153770 (grup tintd)

Certificare Program de perfectionare profesionasa “Platforma CEAC 2022-2023”,

(Vivid Education)

Certificat de competete antreprenoriale (juridice si economice)

Curs cu certificare (40 de ore), organizat de Universitatea "Valahia", Targoviste, in
calitate de beneficiar, in cadrul Proiectul POCU “STAR — Student astazi, Antreprenor
maine”

Auditor in Domeniul Calitatii- cod COR 214130
Curs 180 ore, (Top Quality Management, Bucuresti)

Manager Proiect - cod COR 242101
Curs ”Manager Proiect” (Euro Best Team, Bucuresti). Durata: 48 ore.

Curs Certificare Formator (96 ore)
Ministerul Muncii-MENCS (prin Asociatia Centrul de Resurse si Initiative Strategice)

Folkeuniversitetet Oslo/ Norvegia

"Norskkurs hoyere mellomniva - Forberedelse til Bergenstesten"- Cursuri de Limba si
Cultura Norvegiana in vederea sustinerii examenului de Limba si Cultura Norvegiana
nivel superior- echivalent Bergenstest.

I. Lucrari stiintifice publicate:

1. Tutunaru, T. (2023), Improving Assessment and Feedback in the Learning
Process: Directions and Best Practices, REd Journal Issue No: 8/2023, ISSN:
2559-2033

2. Tutunaru, T. (2023), Leadership in Romanian Schools, OVIDIUS
UNIVERSITY ANNALS ECONOMIC SCIENCES SERIES Volume XXII,
Issue No: 2/2022, ISSN-L 2393-3119 ISSN 2393-3127 (INTERNATIONAL
CONFERENCE ,,Global Economy Under Crisis” (GEUC))

3. Tutunaru, T. (2023), The Challenges of the Education System in Romania,
OVIDIUS UNIVERSITY ANNALS ECONOMIC SCIENCES SERIES
Volume XXII, Issue No: 2/2022, ISSN-L 2393-3119 ISSN 2393-3127
(INTERNATIONAL CONFERENCE ,Global Economy Under Crisis”
(GEUQ))

4. Tutunaru, T. (2022), The Impact of Online Classes on Student Performance
during the Pandemic Period of COVID 19 in Romania, OVIDIUS
UNIVERSITY ANNALS ECONOMIC SCIENCES SERIES Volume XXII,
Issue No: 1/2022, ISSN-L 2393-3119 ISSN 2393-3127 (INTERNATIONAL
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CONFERENCE ,,Present Issues of Global Economy” (PIGE))

Tutunaru, T. (2022), The Impact of Online Classes on Teachers Performance
during the Pandemic Period of COVID 19 in Romania, OVIDIUS
UNIVERSITY ANNALS ECONOMIC SCIENCES SERIES Volume XXII,
Issue No: 1/2022 ISSN-L 2393-3119 ISSN 2393-3127 (INTERNATIONAL
CONFERENCE ,,Present Issues of Global Economy” (PIGE))

Tutunaru, T. (2021), Approaching quality of education in romanian and
finnish education systems, Faculty of Management, Academy of Economic
Studies, Bucharest, Romania, Volume 15 (1), pages 342-349, November, SSRN,
CEEOL (INTERNATIONAL MANAGEMENT CONFERENCE “Managing
People and Organizations in a Global Crisis” November 4 th - 5 th, 2021
Bucharest, Romania)

Tutunaru, T. (2021), Importanta familiei in dezvoltarea copilului, REVISTA
EDUCATIE SI NOI ORIZONTURI, Issue No: 5/2021, ISSN 2734 5491 ISSN-
L 2734 - 5491

Tutunaru, T. (2021), Analysis of Norwegian education system-advantages
and opportunities, UNIVERSITY OF PITESTI FACULTY OF ECONOMIC
SCIENCES AND LAW, Issue No: 1/2021, ISSN 2360 — 1841 ISSN-L 2360 —
1841 Online: ISSN 2360- 395X Publishing House C.H. Beck, Bucharest
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THE ACTUALITY, THE OPORTUNITY, THE NOVELTY AND

THE IMPORTANCE OF THE THEME

The chosen theme is an extremely current one, given that education is a crucial
component of the development of a society and the individuals that make it up. In Romania, the
education system faces a number of problems that affect the learning and development of
students, as well as the quality of education and teacher training. Among the most significant
challenges facing the Romanian education system are: Romanian students are still classified
below the European average in terms of school performance, especially in mathematics, science
and foreign languages. This indicates that the Romanian education system needs a significant
improvement in terms of the quality of education.

Some regions in Romania face problems related to accessibility to education, including
access to quality educational resources and well-trained teachers. This can lead to significant
differentiation in the quality of education between regions and between students.

Many teachers in Romania do not benefit from adequate and continuous training, which
can affect the quality of education offered to students and prevent the development of the
necessary pedagogical skills.

Many schools in Romania face infrastructural problems, such as buildings that are
outdated and not adapted to current needs, lack of educational resources, and limited or outdated
technology. These problems can affect student learning and development and limit teachers'
ability to teach effectively.

Education is one of the most important components of society and has a major impact
on people's lives and the development of society as a whole. Regarding the Romanian education
system, there are numerous challenges that it faces, such as lack of resources, outdated
infrastructure, inadequate evaluation system and insufficient training of teaching staff. These
problems have a negative impact on the quality of education and the preparation of students for
the future.

Therefore, the creation of a development model of the Romanian education system is
absolutely necessary to address these problems and improve the quality of education. An
appropriate development model should consider all aspects of the education system, including
teacher training, assessment systems, infrastructure and technology, as well as its financing.
Such a model should also be adapted to the needs and demands of students and society as a
whole to ensure that students are prepared to face current and future challenges. Improving the
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Romanian education system will have a positive impact on education and the future of society
as a whole, by ensuring an adequate preparation of students for the future.

We chose to study this topic because education is a fundamental condition for
development and it is an effective educational system accessible to all. Moreover, education is
the tool for welcoming children and young people into society. So, education is the cornerstone
of a society.

The impact of globalization, information technology, and the explosion of knowledge
has led to a series of changes in modern society that determine every aspect of our modern
lifestyle. To cope with these rapid changes, we need to prepare the workforce with the necessary
skills to manage the range of electronic technologies that characterize this digital age. To
prepare citizens with a cosmopolitan outlook, intercultural understanding, able to work in
multicultural environments on group projects and the ability to think creatively and critically
requires a different approach to providing education.

This paper analyzes the challenges faced by the Romanian pre-university educational
system by drawing a parallel with the Finnish pre-university educational system, in which the

advantages and disadvantages of each system are analyzed separately on two major themes.

GENERAL OBJECTIVE AND SPECIFIC OBJECTIVES

The general objective of this paper is to analyze the challenges faced by the Romanian
education system.

Regarding the major themes of this research, we will focus our attention on two themes,
namely: the challenges of the Romanian education system and the education system from the
perspective of leadership.

The objectives of the theoretical research

O1. Analysis of specialized literature regarding the challenges faced by the Romanian
and Finnish education systems.

02. Analysis of specialized literature regarding the structure and limits of the Romanian
and Finnish education systems.

03. Analysis of specialized literature regarding the changes taking place in the
Romanian and Finnish education systems in the context of globalization.

03.1 Analysis of specialized literature regarding the impact of the digitization of
schools in Romania and Finland.
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03.2 Analysis of specialized literature regarding the effects of the Covid-19 crisis.

03.3 Analysis of specialized literature regarding the importance of leadership
development in schools.

Regarding the specific objectives of the pragmatic research, we had in mind:

Specific objectives:

O1. Identifying the challenges faced by the Romanian education system.

02. Analysis of the impact online school has had on student achievement.

03. Analysis of the impact online school has had on teachers' teaching performance.

04. Analysis of the impact that the Covid-19 crisis had on the emotional state of
students.

0S5. Analysis of the impact that the Covid-19 crisis had on the emotional state of
teachers.

06. Identifying the most predominant leadership style among teachers in the Romanian
educational system.

O7. Analysis of the level of stress during the pandemic among teachers according to
their gender.

08. Analysis of the impact of the number of students on online school performance

during the pandemic.

WORKING HYPOTHESES

The working hypotheses for the realization of this doctoral thesis are the following:

H1. There are significant differences between the Romanian educational system in
urban and rural areas (Amariei, 2020).

H2. During the Covid-19 pandemic, the transition to online school led to inequities
among students in terms of learning in the Romanian educational system (Adilova et al., 2020).

H3. Teachers have encountered significant difficulties in teaching online (Koro, 2019).

H4. During the Covid-19 pandemic, a large part of the students of the Romanian
educational system resorted to dropping out of school (Bélacescu and Badea, 2021).

HS. During the Covid-19 pandemic, a large part of the teachers in the Romanian
educational system experienced a high level of stress (Adnan and Anwar, 2020; Baradei, 2021).

H6. In the Romanian educational system, the authoritarian leadership style

predominates (Northouse, 2018).
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H7. The stress level of teachers during the pandemic was higher for women than for
men.
H8. The number of students had a significant impact on the classroom atmosphere and

performance during online schooling during the pandemic.

STRUCTURE OF THE DOCTORAL THESIS

The doctoral thesis includes six chapters, of which:

Chapter 1 is entitled "Comparative study on the performance evaluation system in
norwegian and romanian pre-university education"”, in which we aimed to present the general
context of pre-university education in Romania and Norway, the assessment method in pre-
university schools in Norway and Romania, to analyze the performance organizational in the
Romanian and Norwegian pre-university education system. Also in chapter 1, we presented the
importance of evaluation within the organizational performance of Romanian and Norwegian
pre-university education, we analyzed the similarities and differences between the two pre-
university education systems in terms of organizational performance. Finally, we analyzed the
challenges faced by Romanian and Norwegian pre-university education in terms of
organizational performance.

In the second chapter entitled "Comparative study on the performance evaluation
system in finnish and romanian pre-university education", we aimed to present the challenges
faced by the Romanian and Finnish education systems, we presented the structure and limits of
the Romanian education system and the Finnish one. we also presented the Romanian and
Finnish education systems in the context of globalization, showed the impact of the digitization
of schools in Romania and Finland and analyzed the effects of the Covid-19 crisis on the
education systems. Finally, I had in mind the presentation of the changes in Romanian and
Finnish pre-university education through the leadership system, in which we analyzed:
leadership behavior in the pre-university education system and motivational behavior in pre-
university education.

Chapter 3 is entitled "The conceptual, epistemological and methodological framework
of the scientific approach", in which we presented the conceptual framework, the
epistemological approach and the methodological framework. In the methodological
framework, we presented the research problem and variables, the research question and

purpose, the research objectives and hypotheses, the research methodology, the way in which
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the pretesting of the research instruments took place, the survey unit, the observation unit, data
collection, establishment and characterization the sample, the presentation of the program in
which the analysis was carried out, the confidentiality and protection of the data, the usefulness
of the research.

Chapter 4 includes a quantitative study on the challenges faced by the Romanian pre-
university educational system.

Chapter 5 refers to the qualitative study on the challenges faced by the Romanian pre-
university educational system.

The last chapter, chapter 6, presents the development model of the Romanian education
system made following the analysis of theoretical and pragmatic research.

Finally, we presented the part of conclusions and recommendations, personal
contributions, research limits, research usefulness, future research directions, references and

appendices.

GENERAL CONCLUSIONS

The teachers stated that there are enough school units. There are enough teaching staff
in the school where they teach in relation to the number of students. There are enough
classrooms in the school where they teach relative to the number of students. In the school
where they teach there are enough students according to the number of places in the classrooms.

The teachers said that the quality of the conditions in the school where they teach is
good. All the teachers stated that they have close to the means of transport, canteen,
laboratories, gymnasium, educational clubs, parking, relaxation space, medical assistance.

All teachers stated that they own all the labs: Chemistry, Geography, History,
Mathematics, Foreign Languages, Physics and Music. The teachers mentioned that they have
clubs/educational activities related to: mathematics, drama, chess, music, reading and painting.

The teachers mentioned that there is no longer the organization of exchange courses
between students, no free lunch is offered to students and teachers, there is no obligation to
wear a uniform for students, no free transportation is provided to students. The teachers also
said that the school where they teach has not attracted European funds for the development of
the unit.

They pointed out that there is little emphasis in the school where they teach on the
development of students' talents. Conversely, the teachers said that there is a lot of emphasis in

the school where they teach on the development of knowledge in the case of less gifted students.
60



Most of the teachers said that the students are the least involved in the decisions that are made
at the school management level.

The majority of teachers responded with total agreement regarding the fact that distance
education would allow access to all students from both urban and rural areas to a much better
education than it is now.

The majority of teachers responded with complete agreement regarding the fact that
access to virtual libraries would be appropriate for all students from both urban and rural
environments.

The majority of teachers responded with total disagreement regarding the fact that the
educational offer is adapted to the needs of society. Most teachers said that online school has
affected students during the Covid-19 pandemic. Most of the teachers answered that the online
school impacted their teaching activity.

On the side of difficulties during the pandemic, teachers mentioned the lack of students'
availability to sit with the video camera on. Most of the teachers said yes during the online
school period their teaching performance was affected. Most teachers said they had no students
drop out of school as a result of the Covid-19 crisis.

Most of the teachers have innovated on the teaching side through case studies and short
video presentations. The way teachers were evaluated was through grid tests. Most of the
teachers answered that the stress level was very high. Most of the teachers answered that within
the school where they teach, there is a great emphasis on the development of teacher leadership
programs,

Most of the teachers answered that in the school where they teach, the emphasis is very
much on encouraging collaboration between the school management, teachers and students in
a friendly manner. Most of the teachers mentioned that they do not have the confidence to
disclose their problems related to the teaching activity and the level of stress in front of the
school management.

Most of the teachers answered that the school where they teach places a great deal of
emphasis on the well-being of the staff. Most of the teachers answered that in the school where
they teach, the emphasis is to a small extent on staff motivation. Most of the teachers said that
they perceive the working atmosphere at the school where they teach as pleasant. Most of the
teachers said that in the school where they teach there is no clear communication between the
management and the teachers. Most of the teachers are female, aged between 36-45 and come
from the urban environment.

A small number of teachers in a school can have a significant impact on students.

Overcrowded classrooms, little personalized attention, reduced course offerings, teacher
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burnout, and reduced extracurricular opportunities can negatively impact students' academic
and social development. It is important that schools maintain an appropriate teacher-student
ratio to ensure that students receive the support, attention and opportunities they need to
succeed.

The number of classrooms is an important factor that should not be overlooked when it
comes to ensuring a high quality education for students. Schools must ensure they have enough
classrooms to meet the needs of their students and provide them with a safe, comfortable and
supportive learning environment. This will enable students to receive the best possible
education and be well prepared for their future.

The relationship between the number of students and the number of places in classrooms
is a delicate balance. Schools should strive to ensure that there are enough students to make
optimal use of available classrooms and resources. This will help create a dynamic and
engaging learning environment that supports student growth and achievement.

The quality of conditions in a school is a crucial factor in determining the quality of
education that students receive. Good school conditions create a safe, healthy and supportive
learning environment that promotes student learning, well-being and overall success. It is
therefore important that schools prioritize maintaining and improving their facilities to ensure
they provide the best possible education for their students.

A school's facilities are a crucial factor in determining the quality of education students
receive. Adequate and well-maintained facilities can promote effective learning, create a safe
and healthy learning environment, and promote a positive school culture. It is therefore
important that schools prioritize the maintenance and improvement of their facilities to ensure
they provide the best possible education for their students.

Laboratories as well as offices are essential components of a school. They provide
students with hands-on experiences and a supportive environment to learn and develop. By
making sure schools have access to these resources, we can help give students the best possible
education and set them up for success in the future.

Clubs and educational activities can also help students manage stress and improve their
mental health. By participating in these programs, students have the opportunity to engage in
activities they enjoy and take a break from the academic rigors of the classroom. This can help
reduce stress and promote overall well-being.

Clubs and co-curricular activities play a vital role in student development and enhance
their overall school experience. These programs give students a sense of belonging, help them

develop important life skills, and give them a chance to explore their interests and passions. By
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providing students with access to these programs, schools can help foster a supportive and
enriching learning environment.

Free transportation for students is a valuable idea that can provide numerous benefits.
It can reduce the financial burden on families, improve access to education, have a positive
impact on the environment and promote equality and inclusion. Governments and communities
should consider implementing free transportation programs for students to ensure that all
children have the opportunity to succeed and reach their full potential.

Free shipping can also have a positive impact on the environment. Many students rely
on personal vehicles or public transportation to get to school, which can contribute to traffic
congestion and air pollution. By offering free transportation, communities can reduce the
number of cars on the road, thereby reducing air pollution and traffic congestion. In addition,
free transportation can encourage students to use more sustainable modes of transportation,
such as buses or trains, which can further reduce the negative impact of transportation on the
environment.

Another benefit of free transport for students is that it can promote equality and
inclusion. Students from disadvantaged backgrounds may face additional barriers to attending
school, including lack of transportation. By providing free transportation, these students will
have the same access to educational opportunities as their peers, which can help close the
achievement gap and promote a more equitable society.

Attracting European funds for the development of schools in Romania is a critical step
in ensuring that the country's students receive the best possible education. With the right
strategy, commitment and resources, Romania can secure the funding it needs to have a positive
impact on education and economic development. Working together, government, educators and
communities can help create a brighter future for students in Romania.

By providing students with hands-on learning opportunities, offering extracurricular
activities, and incorporating technology into the classroom, schools can help students discover
their passions, explore new interests, and develop the skills they need to succeed in the future.

Developing knowledge for gifted students can be challenging, but it is an important goal
that can have a significant impact on their future success. With the right support and resources,
these students can develop the knowledge and skills they need to succeed. This requires a
collaborative effort by teachers, schools, families and communities, who must work together to
provide students with the personalized learning experiences, support and resources, and
encouragement they need to reach their full potential.

The level of involvement of students in the decision-making process at the level of

school management varies according to the school and the educational system. However,
63



schools that promote student engagement can help students develop important skills, gain a
sense of civic responsibility, and shape the policies and practices that affect their education. By
working to increase student engagement, schools can help students become active and engaged
members of their communities and better prepare them for future success.

Distance education has the potential to significantly improve access to education for
urban and rural students. By giving students access to a wider range of educational content and
resources, regardless of their location, distance education can help alleviate the challenges
associated with traditional classroom education and give students the skills and knowledge they
need to succeed in the future.

Another advantage of international language teaching is that it promotes cultural
understanding and respect. By exposing students to different cultures and languages, teaching
staff can help foster a more inclusive and accepting environment. This is especially important
in communities where there are large immigrant populations or where there is a significant
cultural divide. By teaching international foreign languages, teaching staff can help bridge these
cultural gaps and encourage students to appreciate and respect the diversity of their peers.

In addition to these benefits, international language instruction can help students
develop valuable language skills. In addition, they will be better prepared to participate in
international exchanges and study abroad programs, and may even find that they are more
confident in their ability to interact with people from different cultures.

The educational offer must also be flexible and responsive to the changing economic
and social needs of society. This can be accomplished by developing programs that provide
students with the skills and knowledge they need to succeed in the modern workforce. For
example, programs in areas such as entrepreneurship, coding, and data analytics can help
students have the skills they need to succeed in today's rapidly changing job market.
Additionally, by offering vocational and technical programs, schools can help prepare students
for careers in fields that are in high demand and offer high-paying jobs.

The shift to online learning during the Covid-19 pandemic has had a significant impact
on students. While online school has been a necessary measure to slow the spread of the virus,
it has also led to a loss of social interaction, a drop in academic performance, uneven access to
technology and the Internet, and disruptions to students' schedules and routines. It is important
that schools and educators recognize these effects and take steps to support students during this
difficult time.

The digitization of schools has led to inequities between students who have financial
resources and those who do not. The shift to online learning has resulted in uneven access to

technology and the Internet, a lack of educational and support resources, a loss of social
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interaction, and disruptions to students' schedules and routines. These inequities have
negatively impacted the education and well-being of students from low-income households and
highlighted the need for greater support and resources to ensure that all students have access to
a quality education.

The transition to online teaching during the Covid-19 pandemic has presented many
new difficulties for teachers. Despite these challenges, teachers have shown incredible
resilience and creativity in their efforts to continue providing education to their students. The
impact of the pandemic on the teaching profession will continue to be felt for years to come
and it is important that teachers receive the support and resources they need to overcome the
difficulties they face.

The shift to online learning has had a significant impact on the teaching performance of
many teachers. Despite the challenges, teachers have shown remarkable resilience and
continued to provide education to their students in new and innovative ways. It is important that
teachers receive the support and resources they need to overcome the challenges of online
learning and continue to provide students with a high-quality education.

The transition to online teaching during the Covid-19 pandemic has presented many
new difficulties for teachers. Despite these challenges, teachers have shown incredible
resilience and creativity in their efforts to continue providing education to their students. The
impact of the pandemic on the teaching profession will continue to be felt for years to come
and it is important that teachers receive the support and resources they need to overcome the
difficulties they face.

The shift to online learning has had a significant impact on the teaching performance of
many teachers. Despite the challenges, teachers have shown remarkable resilience and
continued to provide education to their students in new and innovative ways. It is important that
teachers receive the support and resources they need to overcome the challenges of online
learning and continue to provide students with a high-quality education.

The Covid-19 pandemic has presented unique challenges to the education system,
forcing teachers to innovate in their teaching methods. The increased use of technology, the
development of new teaching methods, and opportunities for collaboration have all played a
role in helping teachers continue to provide a quality education to students during this
challenging time. By embracing innovation and working together, teachers can help ensure that
students have access to a quality education, no matter where they are.

Despite these challenges, teachers have shown remarkable resilience and determination

in adapting to the new reality of online learning and teaching. They put the needs of their
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students first and worked tirelessly to provide them with a quality education in the face of
unprecedented challenges.

Teacher leadership programs are critical to teacher growth and development and to
improving student achievement. Schools that focus on developing teacher leadership programs
can create a supportive and collaborative school culture, provide opportunities for teachers to
develop new skills and knowledge, and improve student achievement. By investing in teacher
leadership, schools can help create a more vibrant and successful educational community.

Encouraging collaboration between school management, teachers and students in a
friendly manner can have many benefits for the school community. It can promote a positive
school culture, improve communication and understanding, lead to creative and innovative
solutions, empower students and improve student achievement. By fostering collaboration,
schools can help create a more dynamic and successful educational environment for all.

It is essential that teachers feel they can trust the school leadership to listen to their
concerns and work with them to resolve any issues that may arise. By providing opportunities
for open and honest communication, providing support and resources, and leading by example,
school management can help reduce teachers' stress levels and improve their overall well-being.
By fostering a supportive and collaborative relationship, school leadership and teachers can
work together to create a positive and successful educational environment for all students.

Emphasis on the motivation of school staff is an important aspect of the education
system. By providing opportunities for professional development, recognizing and rewarding
hard work and providing a supportive work environment, school leadership is able to ensure
that staff are motivated to do their best, leading to better outcomes for students.

The working atmosphere in a school is a critical aspect of the education system. A
positive and supportive work environment can play a significant role in promoting the
motivation and well-being of teachers and staff, leading to better student outcomes. School
leadership has a critical role to play in promoting a positive working atmosphere and it is
important that the necessary resources and measures are put in place to ensure a supportive
working environment for teachers and staff.

Effective communication helps foster collaboration, reduce misunderstandings, and
promote a sense of shared responsibility among all stakeholders. School leadership has a critical
role to play in ensuring clear communication and it is important that the necessary resources
and measures are put in place to promote effective communication between leadership and
teachers.

The education system in Romania needs capital from the European Union to increase

the quality of education and the availability of resources for teachers and students. It is also
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necessary to invest in infrastructure and technology to provide learning experiences for
students. To encourage quality education, it is necessary to have an increasing percentage of
qualified teachers, especially in rural areas and in some subjects such as mathematics, physics
and computer science. It is necessary to have adequate training of teachers based on
participation in conferences, congresses, etc. to improve their ability to effectively teach and
support students. In this way, the school dropout rate from students would also decrease.

At the same time, appropriate assessment and evaluation systems are needed to
effectively measure student learning outcomes.

Overall, addressing these challenges will require a sustained effort from the
government, educators and society at large to invest in the education system and ensure that all

Romanian students have access to a quality education that prepares them for the future.

PERSONAL CONTRIBUTIONS

This research is intended to be relevant in the field, given the fact that no such study has
been carried out at the level of Romania in the field of management.

Regarding the critical analysis of the specialized literature:

1. I proposed a new theme in the field of management that can serve: those who work
in the department of the Ministry of Education, inspectors, directors, teachers, trainers,
researchers, as well as other people interested in the field of education.

2. I created a new working methodology of theoretical research.

3. T analyzed from a critical point of view the articles of the legislation of the Romanian
Ministry of Education, as well as of the Finnish one, constitution and articles of the European
Commission.

4. I have analyzed from a critical point of view the specialized literature related to the
challenges faced by the Romanian and Finnish education systems.

5. I critically analyzed the specialized literature related to the structure and limits of the
Romanian and Finnish education systems.

6. I have analyzed from a critical point of view the specialized literature regarding the
changes taking place in the Romanian and Finnish education systems in the context of
globalization.

7. 1 critically analyzed the specialized literature on the impact of the digitization of

schools in Romania and Finland.
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8. I critically analyzed the specialized literature related to the effects of the Covid-19
crisis and school dropout.

9. 1 critically analyzed the specialized literature on the importance of leadership
development in schools.

10. I presented the similarities and differences between the two educational systems,
Romanian and Finnish.

11. I presented the opportunities and threats of globalization to the educational system.

12. T performed the analysis on the opportunities and similarities of the Romanian
education system.

13. I graphically represented the theoretical concepts and presented the correspondence
between them.

14. I created a model of good practices that the Romanian education system could adopt
from the Finnish education system.

Regarding the research methodology:

1. I established the research variables and defined them.

2. I have established the purpose, objectives and working hypotheses.

3. I established the research methodology.

4. I created the interview guide that will be applied to school principals.

5. I created the questionnaire that will be applied to teachers in the Romanian pre-
university education system.

As for the practical part:

1. I analyzed and interpreted the data from the questionnaire in the SPSS program.

2. I analyzed and interpreted the data from the interview guide.

3. Thus I created the PSI model (acronym for the Challenges of the Romanian education
system) which refers to the following: school units, teaching staff, classrooms, number of
students, school conditions, school facilities, laboratories and offices and educational clubs.

4. 1 created the development model of the Romanian education system (MDS).

5. I created the model called TLP (acronym for teacher leadership program) which
includes the part of: collaboration, problem solving, staff well-being, staff motivation, work
atmosphere, autonomy and delegation. This model aims to improve the leadership situation of

pre-university teachers in Romania.
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LIMITATIONS OF THE RESEARCH

In terms of theoretical research, [ encountered difficulties in finding complete, relevant
or up-to-date studies.

For the part of the interviews, I applied only 5 interviews, to the principals in Bucharest
from 5 top high schools.

In the case of the questionnaire, I managed to collect 345 questionnaires.

Therefore, the data from this study cannot be generalized.

FUTURE DIRECTIONS FOR ACTION AND RESEARCH

In the future, we propose to apply the focus group on 10 gymnasium principals from
Bucharest, through which we will analyze the strategies by which the less gifted students can
develop their knowledge both in the classroom and outside it.

An important strategy for developing knowledge for disadvantaged students is to
provide support and resources outside the classroom. These can include tutoring, online
resources, and after-school programs that are designed to help students develop their knowledge
and skills. For example, schools can provide students with access to online resources that allow
them to explore new topics, develop their skills, and engage in collaborative learning. In
addition, after-school programs can provide students with the opportunity to participate in
hands-on learning experiences such as science experiments, arts and crafts, and sports activities.

It is also important to note that the development of knowledge for disadvantaged
students requires the involvement of families and communities. Parents and caregivers can play
an important role in supporting their children's learning by providing them with resources and
support outside the classroom. For example, families can provide students with access to books,
technology, and educational resources and also encourage them to participate in extracurricular
activities that are designed to help them develop their knowledge and skills.

We also intend to apply the questionnaire to 1000 teachers in Romania, through which
we can focus more attention on the digitization of schools, the development of leadership
programs, the way in which the collaboration between school management, teachers and
students and the working environment could be improved .

The digitization of schools has opened up new opportunities for the future of education.

By providing personalized learning experiences, access to a wider range of educational
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resources, breaking down geographical barriers, offering flexible and convenient programs and
promoting a more inclusive and diverse educational environment, the digitization of schools
has the potential to transform education for the better.

Developing teacher leadership programs requires a significant investment of time,
resources, and support from school principals. It is important that teachers have adequate
opportunities to participate in leadership activities and that their contributions are recognized
and valued. This can be achieved through regular professional development opportunities,
recognition programs and the provision of appropriate resources and support.

Collaboration between school management, teachers and students should be encouraged
in a manner that is respectful and supportive of all members of the school community. School
management, teachers, and students must be willing to listen to each other, respect diverse
opinions and perspectives, and work together toward common goals.

School leadership is important to lead by example and model healthy coping
mechanisms and stress management strategies. By demonstrating these skills and encouraging
their use among teachers, school management can help foster a culture of self-care and
resilience within the school community.

Schools should provide access to counseling services for teachers experiencing stress.
This shows the school's commitment to their wellbeing and provides a safe and confidential
space for them to seek support.

In schools, it is necessary to create a favorable working environment for teachers. This
may include providing the necessary resources and infrastructure, promoting teamwork and
ensuring that staff have a healthy work-life balance. A supportive work environment can help
reduce stress levels among teachers and increase their job satisfaction, leading to higher levels
of motivation.

In an ideal work environment, teachers should feel valued and supported. This could be
achieved by providing adequate resources and infrastructure, promoting open communication
and fostering a sense of collaboration and teamwork among staff. In addition, a healthy work-
life balance, opportunities for professional growth, and a fair and just reward system can also
contribute to a positive work atmosphere.

School management has a critical role to play in ensuring clear communication between
management and teachers. This could involve providing regular opportunities for teachers to
provide feedback, promoting open channels of communication and ensuring that information is
shared in a timely and effective manner. In addition, management can encourage teachers to be
proactive in seeking clarification and feedback, fostering a culture of continuous improvement

and collaboration.
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CURRICULUM VITAE

PERSONAL INFORMATION

1. PROFESSIONAL
EXPERIENCE

September 2022-present

Tatiana Tutunaru

Home address: Bucharest City

Mobile phone: 0733 722 528
Email: tatiana.tutunaru@gmail.com

CEO

British College Association, Bucharest

Establishing the development objectives of the "King George"
International High School, in accordance with the strategy developed by
the British College Association and the Board of Directors;
Representing the institution in relations with third parties, indirect
beneficiaries and other bodies/organizations with real/potential impact
on school results;

Ensuring the management of the school organization:

Establishing the objectives of the subordinate managers, the deadlines
and the ways of measuring the degree of achievement of the objectives;
Participation in the elaboration of procedures of general interest of the
school (supply, financial, service, human resources)

Elaboration and implementation of reporting systems and the quality
system;

Development of means of motivating subordinate personnel
Establishing measures to make staff work more efficient,

Establishing ways of collaboration and decision on strategic

partnerships

September 2016 — September 2022 Regional Expert-Coordinator South-Muntenia and sector 5

Romanian Agency for Quality Assurance in Pre-University Education

(ARACIP), Bucharest

Analysis of minutes, assigned internal and external evaluation reports;
Communication with educational units, school inspectorates, etc.;
Management of petitions, complaints and correspondence (other than the;
one related to the evaluation reports) entrusted for resolution by the
management of ARACIP;

Management of information regarding the evaluated school units in the

assigned counties;
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December 2021 - March 2022

Management and use of the https://calitate.aracip.eu IT platform in
conducting external evaluation procedures of state and private pre-

university education units.

Chairman-Romanian Agency for Quality Assurance in Pre-University

Education (ARACIP), Bucharest

Exercising the function of credit orderer, under the conditions provided!
by law;

Representing ARACIP in court, in relations with the Ministry of
Education, with other public authorities, with natural or legal persons
from the country and abroad, with any institution, body interested ini
ARACIP's field of activity;

Coordination of subordinate employees.

September 2016 — January 2022 Regional Expert-Coordinator South-Muntenia and sector 4

March 2011 - August 2016

Romanian Agency for Quality Assurance in Pre-University Education

(ARACIP), Bucharest

Analysis of minutes, assigned internal and external evaluation reports;
Participation in the analysis of external evaluation reports in the ARACIP
Council, in order to make the proposal to the ME;

Communication with educational units, school inspectorates, etc.;
Management of petitions, complaints and correspondence (other than the
one related to the evaluation reports) entrusted for resolution by the]
management of ARACIP;

Management of information regarding the evaluated school units in the
assigned counties;

Management and use of the https://calitate.aracip.eu IT platform in;
conducting external evaluation procedures of state and private pre-
university education units;

Participation in external evaluation / monitoring and control visits, as
appropriate;

Preparation of evaluation forms for the activity of external
collaborators, based on the analyzed external evaluation reports.

Professor

Private education, Norway

Organization of pedagogical activities,

Participation in the preparation of weekly plans,
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June 2010 — August 2010

October 2009- March 2010

October 2008-October 2009

- Organization of recreational, cultural and artistic activities|
(drawing/painting, music, making decorative objects using recyclable
materials),

- Outdoor walks, communication and development,

- Relationship with parents and periodic assessment of children's|
development.

- Member of the evaluation and quality assurance committee.

Inspector

Local Pension House Sector 3, Bucharest

- Registering and ensuring the records of taxpayers, in accordance with the law;
- Conclusion of social insurance contracts, according to the law, and registration
of insurance declarations;

-Verification of the method of establishment, transfer and collection of the social
insurance contribution and the disposition, as the case may be, of the measures
provided for by law;

- Transmission of data to the central level, in order to consolidate the national

database of CNPP.

Legal Adviser

SC Petromar, Bucharest
- legal assistance for society and before any judicial bodies;

- evidence of the appearance of normative acts and bringing to the attention of

the management the obligations that fall to them;
- checking for legality the decisions issued by the management of the company;

- the endorsement of all documents with the nature of rules and regulations that

regulate the company's activity;

-participating in the elaboration of the internal Regulation, bringing to the
knowledge of the company's management the legal provisions that must be

respected in this case;

- monitoring compliance with the law in the case of concluding, modifying and

canceling individual employment contracts.

Counselor 1A

Plataresti Local Council, Calarasi

- Consultancy of the institution's departments; Preparation of reports on
the approval of the Draft Decisions of the Local Council;

- Collaboration with the commune secretary for a better quality of legal

documents;
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Mar 2008- Sept 2008

Oct 2007- Nov 2007

Jun 2000 - Aug 2003

- Drafting of public procurement, rental, concession contracts and
preparation of acquisition, rental or concession files;

- Solving, together with the agricultural department, requests from the land
fund field;

- Trips to the field together with the other members of the local
Commission for the possession of the owners, for the application of final
and irrevocable Court Sentences, respectively for the amicable settlement
of disagreements between neighbors in order to prevent the increase in
the number of lawsuits between citizens in this way;

- Trips to the field in order to solve problems related to the administration
of the public and private domain;

- The correct and timely transmission of correspondence and notifications
received;

- Collaboration with the other departments in order to prepare and

organize tenders/preparation of specifications.

Commercial Director

Atlantic Computers Trading SA, Bucharest

- Monitoring and contributing to the quality of sales;

- Elaboration and implementation of programs to satisfy customer requirements;
- Follow-up and compliance with contractual obligations by clients and partners;
- Prospecting the profile market and delivery conditions in order to make profits;
- Identification of potential clients.

Italian language teacher

"Dante Alighieri" Theoretical High School, Bucharest

- Teacher of Ttalian Language and Literature, cl. IX-XII,

- Teaching-learning-evaluation activities.

Manager

Bio Test SA, Chisiniau

- Monitoring of legal operations related to the establishment of the
company;

- Administration of the legal employment operations of all employees
(protection sheet and PSI, occupational medicine, etc.);

- The relationship with the Trade Registry office, the legal procedures
related to the realization of the commercial company's object of activity,
the management of the company's assets and the verification of the

company's stocks.
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2. EDUCATION
AND TRAINING

2020- 2023 Doctorate: Management Field
Research topic: "Directions for the development of organizational performance
in pre-university education"
"Valahia" University, Targoviste
2005 - 2007
Master's degree: International and Community Law

"Dimitrie Cantemir" Christian University (UCDC), Bucharest

2003- 2007 Faculty: Foreign Languages
"Dimitrie Cantemir" Christian University (UCDC), Bucharest
University studies of foreign languages: Italian, English
1999-2003 Faculty: Law
Perspective International Relations Institute, Chisinau
Accredited and recognized unit on the territory of Romania, according to

CNRED Adherence No. 382_CNRED/07.08.2010CN

Theoretical High School: Human profile
1995- 1999

"Alexei Mateevici" Theoretical High School, Soldanesti City. Equivalent Studies
according to Certificate No. 78926

3. Romanian mother tongue Romanian

4. Other known foreign COMPREHENSION SPEAKING WRITING
languages S . Participating in .
Listening Reading conversation Speaking
Foreign language Cl Cl Cl Cl Cl
Italian Faculty of Foreign Languages
Foreign language B2 B2 B2 Bi B2
English

Faculty of Foreign Languages
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5.

6.

7.

Foreign language

Norwegian

Foreign language

Russian

Digital skills

Cl CI CI CI

Cl
Norskkurs hoyere mellomniva - Bergenstest
B2 B2 Bl A2 BI
The language of the cohabiting nationality from the Republic of
Moldova

Levels: A1/A2: Elementary user - B1/B2: Independent user - C1/C2:
Experienced user
Common European Framework of Reference for Languages

SELF-EVALUATION

Informatio Communi Content . Solving
n . . Security proble
. cation creation
processing ms
INDEPENDEN |INDEPENDEN |INDEPENDEN INDEPENDE INDEPEND
T USER T USER T USER NT USER
ENT USER -

Levels: Elementary user - Independent user - Experienced user
Digital competences - Self-assessment grid

Skills

Driver's license

Optimum communication ability, critical observation ability, ability to correctly
manage time to complete a task, ability to quickly integrate into the team,
decision-making ability, ability to learn quickly, adaptability, ability to analyze

and synthesize, spirit of initiative.

B Category (Aug 2000)
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SCIENTIFIC AND RESEARCH ACTIVITY - PUBLICATIONS

Published articles:

1.

Tutunaru, T. (2023), Improving Assessment and Feedback in the Learning Process:
Directions and Best Practices, REd Journal Issue No: 8/2023, ISSN: 2559-2033 — accepted
(publishing) Research and Education

Tutunaru, T. (2023), Leadership in Romanian Schools, OVIDIUS UNIVERSITY ANNALS
ECONOMIC SCIENCES SERIES Volume XXII, Issue No: 2/2022, ISSN-L 2393-3119 ISSN
2393-3127 (INTERNATIONAL CONFERENCE ,,Global Economy Under Crisis” (GEUC))
https://stec.univ-ovidius.ro/html/anale/RO/2022-issue?/Section%203/33.pdf

Tutunaru, T. (2023), The Challenges of the Education System in Romania, OVIDIUS
UNIVERSITY ANNALS ECONOMIC SCIENCES SERIES Volume XXII, Issue No: 2/2022,
ISSN-L 2393-3119 ISSN 2393-3127 (INTERNATIONAL CONFERENCE ,,Global Economy
Under Crisis” (GEUC))
https://stec.univ-ovidius.ro/html/anale/R0O/2022-issue2/Section%203/34.pdf

Tutunaru, T. (2022), The Impact of Online Classes on Student Performance during the
Pandemic  Period of COVID 19 in Romania, OVIDIUS UNIVERSITY ANNALS
ECONOMIC SCIENCES SERIES Volume XXII, Issue No: 1/2022, ISSN-L 2393-3119 ISSN
2393-3127 (INTERNATIONAL CONFERENCE ,,Present Issues of Global Economy” (PIGE))
https://stec.univ-ovidius.ro/html/anale/R0O/2022-2/Section%203/21.pdf

Tutunaru, T. (2022), The Impact of Online Classes on Teachers Performance during the
Pandemic Period of COVID 19 in Romania, OVIDIUS UNIVERSITY ANNALS
ECONOMIC SCIENCES SERIES Volume XXII, Issue No: 1/2022 ISSN-L 2393-3119 ISSN
2393-3127 INTERNATIONAL CONFERENCE ,,Present Issues of Global Economy” (PIGE))
https://stec.univ-ovidius.ro/html/anale/R0/2022-2/Section%203/21.pdf

Tutunaru, T. (2021), Approaching quality of education in romanian and finnish education
systems, Faculty of Management, Academy of Economic Studies, Bucharest, Romania, Volume
15 (1), pages 342-349, November, SSRN, CEEOL (INTERNATIONAL MANAGEMENT
CONFERENCE “Managing People and Organizations in a Global Crisis” November 4 th - 5
th, 2021 Bucharest, Romania)
https://ideas.repec.org/a/rom/mancon/v15y2021i1p342-349.html

Tutunaru, T. (2021), Importanta familiei in dezvoltarea copilului, REVISTA EDUCATIE SI
NOI ORIZONTURI, Issue No: 5/2021, ISSN 2734 5491 ISSN-L 2734 — 5491
https://academiaabc.ro/wp-content/uploads/2021/03/Importanta-implicarii-familiei-in-viata-

scolarului.pdf

Tutunaru, T. (2021), Analysis of Norwegian education system-advantages and opportunities,
UNIVERSITY OF PITESTI FACULTY OF ECONOMIC SCIENCES AND LAW, Issue No:
1/2021, ISSN 2360 — 1841 ISSN-L 2360 — 1841 Online: ISSN 2360- 395X Publishing House
C.H. Beck, Bucharest (INTERNATIONAL CONFERENCE "HISTORY, CULTURE,
CITIZENSHIP IN THE EUROPEAN UNION" Pitesti, 21 May 2021 13" edition)
https://www.ceeol.com/search/article-detail ?id=992824

Tutunaru, T. (2021), Globalization limits and the elements that show globalization as an
outdated phenomenon, Hyperion Economic Journal, Year VIII, Issue No:3/ September 2021,
pp-52-56, ISSN 2343-7995, ("4th International Conference on Contemporary Challenges for the
Society in the Context of the Recent Economic and Social Changes" 23-24 iulie 2021)
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https://hej.hyperion.ro/component/content/article/37-hej-volume-8-issue-3-2021/222-
globalization-limits-and-the-elements-that-show-globalization-as-an-outdated-phenomenon

Papers presented at international conferences:

6.

10.

Tutunaru, T. (2023) The Funding Of Public Education: Challenges And Solutions For
Developing A Highperforming Educational System, International Conference Afisc, 21th
April 2023, University of Pitesti "Constantin Brancoveanu”
http://www.univcb.ro/java_script/uploaded/Brosura%20AFISC%202023%20SITE _1.pdf

Tutunaru, T. (2023) "The Impact of Educational Policies on International Relations and
European Studies: an Analysis of Study Programs and Academic Exchanges Between
States”, International Scientific Conference “History from the perspective of the XXI-st
century. Young scholars approaches, analysis and interpretations”, University of Suceava
”Stefan cel Mare”, 28th April, 2023

file:///C:/Users/crist/Downloads/international%20scientific%20conference%20programme %2

Ofinal.pdf

Tutunaru, T., Diaconu, N., Stanciulescu (Diaconu), M.L., Management in the context of the
modernday world in which we reside, M.A., 3 rd International Conference Global Interferences
of Knowledge Society, GIKS-2021, "Valahia" University of Targoviste, 19th Edition 14th —
16th July, 2022

https://drive.google.com/file/d/1sHL.2ykupJO0gBF 1 Dg2kMIIL 1 TFQHS9GR /view

Diaconu, N., Tutunaru, T., Stanciulescu (Diaconu), M.L., COVID-19 pandemic crisis and
digital education, 3 rd International Conference Global Interferences of Knowledge Society,
GIKS-2021, "Valahia" University of Targoviste, 19th Edition 14th — 16th July, 2022
https://drive.google.com/file/d/1sHL2ykupJOOgBF1Dg2kMIIL 1 TFQHS9GR /view

Stanciulescu (Diaconu), M.L., Tutunaru, T., Diaconu, From the old public administration to
the new public service. Implications for public sector management reform, 3 rd International
Conference Global Interferences of Knowledge Society, GIKS-2021, "Valahia" University of
Targoviste, 19th Edition 14th — 16th July, 2022
https://drive.google.com/file/d/1sHL2ykupJOOgBF1Dg2kMIIL 1 TFQHS9GR/view
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