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Actualitatea, contextul si motivatia temei de cercetare

Confruntédndu-se cu circumstante noi, fiinta umana si dezvoltarea capacitatilor
sale sunt dimensiuni de importanta critica in dezvoltarea tuturor organizatiilor.
Cresterea masiva a informatiilor si a cunostintelor, evolutia tehnologiei, a internetului
si a comunicatiilor instantanee au dus la un proces ireversibil de globalizare, iar in
acest mediu educatia este un factor determinant in dezvoltarea oamenilor,
organizatiilor, societatilor si tarilor.

Fiinta umana este in centrul fiecarei organizatii, iar cerintele permanent in
schimbare, aduc institutilor de invatamént si profesorilor noi responsabilitati, ca
emitatori si generatori de cunostinte. Acest mediu, caracterizat printr-o schimbare
constanta, creste provocarile educatorilor si ale institutiilor de invatamant, care trebuie
sa caute toate oportunitatile posibile de a rezolva noi probleme si de a imbunatati
calitatea muncii lor.

Prin urmare, sistemele educationale care nu reusesc sa se integreze rapid si
eficient Tn aceasta noua societate si in economia global&, raman in urma dezvoltarii si
progresului. in aceste conditii, calitatea educatiei este un factor esential pentru
dezvoltare, iar cautarea de solutii la problemele de management si de calitate in
educatie trebuie abordata in mod continuu.

In ultimile decenii, ideologia calitatii a devenit una dintre cele mai importante si
ambitioase directii de activitate pentru institutile de Thvatamant, indiferent de nivelul
acesteia. Cercetarile subliniaza ca organizatiile ating standarde de calitate si pot oferi
cele mai bune servicii, atunci cand starea de bine a lucratorilor este esentiala pentru
organizatie, iar oamenii sunt in centrul tuturor obiectivelor de management. Calitatea
trebuie sa fie o preocupare centrald si o responsabilitate critica pentru organizatiile
prescolare, atat din mediul public cat si in cel privat. Principile managementului
centrat pe om, sunt esentiale astazi in sectorul educatiei prescolare, pentru gasirea
unor modalitati noi de imbunatatire a calitatii.

Calitatea n educatie nu reprezintd o naratiune liniara, ci este dependenta de o
multitudine de factori interconectati. Astazi, acesti factori includ urmarile pandemiei de

COVID 19, criza resurselor si reducerea cheltuielilor publice ca urmare a crizei



economice si politice globale. Toate acestea conduc spre o dezacordare sistematica a
culturii calitatii in educatie! si dezvaluie o lipsa de incredere tot mai mare in institutiile
de educatie.

Sistemele de invatamént se afla astazi sub greutatea unor asteptari si aspiratii
multiple, legate de transformarea societatilor, contributia la cresterea economica si la
inovare, depasirea inegalitatilor sociale, oportunitati de angajare a cat mai multor
indivizi. In acest context, imbunatatirea calitatii in educatie trebuie vazutd ca un
raspuns, o necesitate si o responsabilitate majora.

Criza Covid-19 a adus si mai mult in atentie rolul jucat de cadrele didactice din
invatamantul prescolar, Tn sprijinul parintilor, pentru dezvoltarea abilitatilor cognitive,
sociale si emotionale ale copiilor. Asigurarea faptului ca toti copiii primesc o educatie
de inalta calitate este un pas crucial in educatia prescolara. Aceasta nevoie a existat
fnainte de pandemia COVID-19, dar este si mai urgenta acum cand milioane de copii
au fost in afara spatiilor educationale, copiii mici in special fiind lasati in afara
eforturilor de Tnvatare la distanta.

Factorii de decizie politica, parintii, cadrele didactice si alte parti interesate au
nevoie de informatii, care sa favorizeze imbunatatiri ale programelor si politicilor.

Educatia si ingrijirea copiilor prescolari, este primul pas pe scara invatarii pe tot
parcursul vietii. Prin urmare, toti copiii trebuie sa poata beneficia de educatie
prescolara de calitate, independent de circumstantele lor individuale sau familiale. Din
acest motiv cercetarile trebuie sa urmareasca cresterea eficientei si a sinergiilor de
imbunatatire a calitatii invataméantului prescolar, prin eforturi de colectare,
gestionare si analiza a datelor, despre mediul educational prescolar.

Teza de doctorat are in vedere identificarea problemelor pe care factorii de
decizie din Romania trebuie sa le ia in considerare, in dezvoltarea sau revizuirea
mecanismelor de monitorizare si asigurare a calitatii serviciilor din fnvatamantul
prescolar.

in timp ce o serie de factori pot fi monitorizati ca parte a sistemelor de
asigurare a calitatii, inclusiv performanta personalului si rezultatele dezvoltarii copiilor,
aceasta cercetare se concentreaza asupra factorilor care influenteaza cultura calitatii
in organizatiile prescolare.

Functile educationale de baza sunt afectate permanent de tehnologiile

! Tang, H., (2021), Quality Planning and Assurance, Wiley.



informatiei si comunicatiilor, de schimbarile din sistemele de producere a cunostintelor
si a dezvoltarii disciplinare. in acest context a fost oportun si util, sa reflectam asupra
conditiilor mediului de lucru, a practicilor, rolurilor si relatiilor care intervin astazi, in
definirea unei culturi a calitatii institutionale, in unitatile prescolare din invatamantul
public din Romania.

Cercetarea realizatd prin intermediul tezei de doctorat, a analizat perceptia
cadrelor didactice din Tnvataméntul prescolar public din Roméania, asupra factorilor
care afecteaza cultura organizationala, printr-o lentila a calitatii. Diferitele perspective
ale cadrelor didactice, pun in lumina barierele, problemele, valorile si motivatiile lor,
legate de imbunatatirea, dezvoltarea si asigurarea calitatii in organizatiile prescolare.
Punerea in lumind a perceptiilor acestora, este in sine o activitate importanta si
necesara in procesul de imbunatatire a calitati. Teza de doctorat ofera multe
perspective, care ar trebui sa intereseze si sa implice diversi factori interesati, sa
stimuleze noi politici si practici.

Importarea deliberata a conceptelor si practicilor legate de cultura calitatii, din
alte sectoare in organizatile prescolare, pot conduce spre noi forme de
profesionalism, impartasirea de bune practici, spre culturi reinnoite si revitalizate ale
calitatii.

|dentificarea factorilor de influenta ai culturii calitatii, la nivelul al organizatiilor
prescolare, (nivelul micro de analiza), este deosebit de importanta, pentru asigurarea
starii de bine organizationale. imbunatatirea reald si sustinutd a calitatii trebuie privita
ca o responsabilitate comuna, ca rezultat al unor eforturi de colaborare intre toate
partile implicate in procesul educational, necesitd o conducere competenta, sprijin si
resurse. Sprijinirea culturii calitatii se refera la recrutarea si pastrarea profesorilor si
educatorilor calificati, sprijinirea invatarii profesionale, oferirea de resurse adecvate
mediului de invatare, crearea unui mediu de lucru pozitiv.

In Romania, Cadrul National de Calitate pentru invatdmantul preuniversitar,
ghideaza obiectivele nationale de imbunatatire continua a calitati. Hotararea de
Guvern nr. 994/2020, a stabilit noi standarde de calitate pentru Tnvatamantul
prescolar, acestea fiind intrate in vigoare incepand cu anul scolar 2021-2022.

Noile standarde de calitate vizeaza in mod distinct, asigurarea starii de bine,
accesul la educatie si echitatea furnizarii serviciilor educationale, ca dimensiuni
esentiale ale standardelor de calitate. Pe de alta parte, deosebit de importanta devine
evaluarea feedbackului oferit de cadrele didactice, parinti, elevi, prescolari, prin
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chestionare si interviuri.

Asadar, factorii de influenta ai starii de bine a participantilor la educatie in
invatamantul prescolar, trebuie inclusi in evaluarea interna si externa a calitatii.
Cunoasterea acestor factori este deosebit de importanta, pentru adoptarea unor
actiuni de imbunatatire, ghidul ARACIP pentru evaluarea interna si externa a starii de
bine, mentioneaza necesitatea colectarii de date diverse, obiective si subiective, in
acest scop.

imbunétatirea efectivd a calitstii educatiei, poate fi realizatad prin cercetarea
starii de bine ca variabila masurabila si prin furnizarea cat mai multor date
concludente n acest sens.

Ghidul ARACIP propune colectarea cat mai multor date legate de evaluarea
starii de bine, a cat mai multor informatii despre factorii de influenta. Pe de alta parte
se recunoaste faptul cd aceasta tema nu a facut pana in prezent obiectul unor
preocupari de cercetare in Romania.

Toate unitatile prescolare trebuie sa evalueze starea de bine organizationala,
folosind instrumente de evaluare la alegerea lor, asadar prezenta cercetare este
deosebit de oportuna in acest context. Cercetarea intreprinsa prin intermediul tezei de
doctorat este subscrisa acestor cerinte, de identificare a factorilor care pot afecta
starea de bine in organizatiile prescolare, incearca sa prezinte partilor interesate, o
imagine a culturii organizatiilor prescolare, pentru a le intelege mai bine, a le

imbunatati si a facilita programe de schimbare.

Structura tezei de doctorat

Capitolul 1, intitulat Cultura organizationala centrata pe calitate, ia in
considerare calitatea ca imperativ al organizatiei moderne, propune o serie de repere
conceptuale ale culturii organizationale si ale culturii calitatii in organizatii. Analizand
schimbarea de paradigma Luénd in considerare cultura organizationala, se releva ca
modele de baza pentru cercetare Modelul Human Centered Management (HCM) si
Modelul L.E.A.P. pentru a analiza starea de bine si facilitatorii starii de bine la nivel
individual si organizational, ca deziderate esentiale ale asigurarii calitatii.

Capitolul 2, Managementul centrat pe om si cultura calitatii in organizatia
prescolara, conceptualizeaza calitatea in organizatiile prescolare si descrie trasaturile
distinctive ale culturii acestor organizatii. Pe de alta parte se propune dezvoltarea

culturii calitatii in organizatia prescolara prin adoptarea modelului Human Centred
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Management (HCM), in acest context fiind evidentiat rolul managerului si al cadrelor
didactice.  Asigurarea calitati mediului de lucru este determinata de climatul
organizational, calitatea conditilor de munca si calitatea relatiilor. Colaborarea si
sprijinul pentru cresterea calitatii sunt factori determinanti pentru starea de bine a
cadrelor didactice, asigurand sensul, motivatia si satisfactia profesionala a acestora.

Capitolul 3, Determinantii culturii calitatii in organizatiile prescolare din
Uniunea Europeana si din Romania, analizeaza o serie de factori determinanti ai
culturii calitatii, pe mai multe niveluri de analiza. Astfel sunt evidentiate conditiile de
munca ale cadrelor didactice, competentele si abilitatile personalului si oportunitatile
de dezvoltare profesionald. Factorii de influentd ai culturii calitatii in organizatiile
prescolare din Romania sunt evidentiati pe nivelurile macro, mezzo si micro de
analiza.

Capitolul 4, Cercetare empirica privind factorii de influenta ai culturii
calitatii si ai starii de bine in organizatiile prescolare din Romania, exploreaza
opiniile cadrelor didactice legate de conditile si modul de lucru, provocarile,
satisfactile si motivatiile profesiei, precum si factorii care influenteaza calitatea si
starea de bine la nivelul unitatilor prescolare.

Capitolul 5, intitulat, Propunerea unui model de autoevaluare a culturii
organizationale si a starii de bine in educatia timpurie, fundamenteaza si propune
un model de autoevaluare a culturii organizationale si a starii de bine in unitatile

prescolare.

Specificul metodologic al cercetarii

Literatura de specialitate in domeniul educatiei, sugereaza ca o modalitate
esentiala de asigurare a calitatii procesului este facilitarea unei culturi si a unui climat
organizational pozitiv, care sa sprijine personalul si dezvoltarea lor profesionala.

Cultura organizationald descrie asteptarile si normele comportamentale
comune care caracterizeaza si directioneaza comportamentul in mediul de lucru al
organizatiei prescolare. Importanta acesteia se datoreaza influentei sale asupra
modului in care angajatii prioritizeaza si executa sarcinile de serviciu, modului in care
dau sens evenimentelor din mediul lor de lucru si modului in care experimenteaza
impactul psihologic al mediului de lucru, asupra bunastarii lor personale.

In unitatile prescolare, normele culturale sunt asociate cu modul in care

educatorii relationeaza cu copiii, nivelul lor de disponibilitate si receptivitate fata de
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acestia, tipurile de relatii pe care le pot forma cu copiii si familille, modelele de practici
specifice pe care le folosesc, pentru siguranta si starea de bine a copiilor.

Cercetarile empirice si teoretice ale culturii organizationale, au dus la
identificarea unor dimensiuni strategice ale acesteia, care afecteaza comportamentul
angaijatilor si criteriile de rezultat. Modelul de cultura organizationala bazat pe Human
Centred Management, pune in prim plan oamenii din cadrul organizatiilor, reprezinta o
viziune ce se aliniaza obiectivelor cercetarii intreprinse in prezenta teza de doctorat.

Conditiile de munca, climatul organizational si sensul muncii, sunt determinanti
importanti ai calitatii locurilor de munca din unitatile prescolare.

Conditiile de munca contribuie simultan la cresterea starii de bine angajatilor si
la cresterea calitatii muncii acestora. Climatul organizational este important pentru
rezultatele organizatiilor prescolare, datorita efectelor sale asupra motivatiei
angajatilor si a satisfactiei in munca, acestea fiind asociate cu calitatea crescuta a
serviciilor educationale. lar pentru a fi implicati, educatorii trebuie sa simta ca munca
lor are sens, fiind apreciati pentru rezultatele si efortul lor.

O alternativa oportuna si eficienta pentru a accelera transformarea culturii
organizationale, este consideratd punerea in prim plan a oamenilor din cadrul
organizatiilor. Abordarea managementului centrat pe om, (Human Centered
Management - HCM), nu este noua, insa concentrarea asupra starii de bine a
oamenilor este vazuta astazi ca o solutie pentru a optimiza activitatea lucratorilor, intr-
un mod durabil.

Abordarea HCM, acorda atentie aspectelor care afecteaza munca oamenilor,
cum ar fi sanatatea fizica si mentala, vitalitatea personala, capacitatea de angajare,
inclusiv imbunatatirea continua a aptitudinilor, competentelor si dezvoltarii personale,
motivatia, implicarea si rezilienta. Toate aceste dimensiuni ale starii de bine a
angaijatilor sunt necesare pentru ca indivizii sa isi dezvolte cariere durabile pe pietele
de munca in permanenta schimbare. Cercetatorii si managerii deopotriva manifesta
un interes crescut pentru subiectul culturii organizationale si a modelelor de

management eficiente care imbunatatesc calitatea.
Obiectivele cercetarii
intelegerea importantei primilor ani de educatie prescolara este in crestere, iar

in aceasta perioada critica, efortul de a crea politici publice si programe care sa
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sprijine calitatea serviciilor educationale trebuie sa fie comun, iar in multe privinte,
trebuie sa tina pasul cu schimbarea.

Cercetarea si-a propus sa evidentieze realitatile cu care se confrunta sistemul
de educatie prescolar, a modului cum sunt percepute schimbarile sistemice la nivelul
organizatiilor prescolare.

Calitatea Tn Tnvatamantul prescolar introduce sensurile satisfacerii nevoilor
copiilor, a crearii, transferului si evaluarii cunostintelor, pregatirii Si perfectionarii
continue a cadrelor didactice. Paradigma rezultatelor cuprinde temele de satisfacere a
nevoilor, intereselor si asteptarilor copiilor si parintilor insa si a recunoasterii Si
respectului muncii depuse de educatori, in sensul satisfactiei si motivatiei acestora.
Obiectivele si rezultatele releva dimensiunea conceptului de calitate in institutia de
invatamant prescolar, aceasta fiind rezultatul implicarii mai multor parti interesate, in
procesele de asigurare a calitatii.

Starea de bine organizationald se refera la capacitatea unitatilor prescolare de
a atinge standardele de calitate si o cultura organizationala bazata pe incredere si
etica, in care liderii si angajatii se simt multumiti de mediul de lucru si de relatiile
sociale. Starea de bine organizationala reprezintd o preconditie pentru optimizarea
angajamentului in munca, a performantei si a sustenabilitatii pe termen lung, fiind
indisolubil legata de calitatea organizatiilor.

Obiectivul fundamental al cercetarii il constituie identificarea modului n care
cultura organizationald, influenteaza starea de bine si calitatea, in organizatiile
prescolare din Romania.

In scopul indeplinirii obiectivului fundamental al cercetérii au fost formulate
urmatoarele obiective derivate:

> Analiza culturii organizationale a calitatii in unitatea prescolara, din
perspectiva calitatii mediului de lucru.

> Investigarea relatiei dintre starea de bine organizationala si cultura
organizationala a calitatii in unitatea prescolara.

> Analiza influentei starii de bine din unitatea prescolara, asupra

calitatii serviciilor educationale

Formularea ipotezelor cercetarii

Cultura organizationala in cadrul organizatiei prescolare, poate fi vizibila si

compilatd din modelele tipice de comportament ale membrilor s&i. In cadrul unui
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sistem educational, cultura organizationald afecteaza activitatile de predare si
invatare.

O culturd organizationald concentrata pe autonomie, invatare si performanta
creste satisfactia profesionala a angajatilor si genereaza imbunatatirea continua a
calitatii. Succesul activitatii pedagogice de calitate depinde de motivatie, de stabilirea
obiectivelor si de dorinta de crestere a cadrelor didactice.

Motivatia este influentata de diversi factori individuali si organizationali, ce tin
de dezvoltarea carierei, competenta, ambitiile, abilitatile de comunicare si pregatirea
pentru educatie. Alti factori sunt legati de relatile de munca si climatul organizatiei,
relatia unui profesor prescolar cu colegii si cu conducerea.

Starea de bine a educatorilor, ca de altfel a tuturor angajatilor, este stréns
legata de calitatea practicilor, politicilor si procedurilor din mediul lor de lucru. Climatul
organizational este un construct agregat, format din perceptile comune ale
educatorilor cu privire la modul in care mediul lor de lucru le afecteaza propria stare
de bine.

Perceptiile angajatilor cu privire la impactul mediului de lucru asupra starii de
bine personale, formeaza baza pentru intelegerea climatului organizational al
organizatiei prescolare. Atunci cand cadrele didactice dintr-o organizatie prescolara
impartasesc perceptii similare, aceste perceptii individuale pot fi agregate pentru a
caracteriza climatul organizational al acesteia. Climatul organizational este important
pentru rezultatele organizatiilor prescolare, datoritd efectelor sale asupra motivatiei
angajatilor si a atitudinilor de munca, satisfactia in munca si angajamentul
organizational, toate acestea fiind asociate cu calitatea muncii in organizatie.

Stabilirea ipotezelor a presupus incadrarea acestora in contextul cercetarii
efectuate si gruparea variabilelor chestionarului pe harti tematice. Ipotezele formulate
in contextul tezei de doctorat, reprezinta afirmatii despre relatiile dintre variabilele
analizate prin intermediul cercetarii efectuate. Declaratiile de ipoteza contin mai multe
variabile care sunt masurabile sau potential masurabile si specificd modul in care
variabilele sunt legate intre ele.

Pentru ndeplinirea obiectivului fundamental al cercetarii, de identificare a
modului Tn care cultura organizationald, influenteaza starea de bine si calitatea, in

organizatiile prescolare din Romania, au fost formulate urmatoarele 3 ipoteze.
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Ipotezele cercetarii si corelatia cu obiectivele derivate

Ipoteze Obiectivele derivate

Exista o corelatie pozitiva intre | Analiza culturii organizationale
calitatea mediului de lucru si| a calitatii in unitatea prescolara,

lpoteza 1 cultura organizationala a calitatii. | din perspectiva calitatii mediului
de lucru.
Cultura organizationala a calitatii Investigarea relatiei dintre
Ipoteza 2 are o relatie pozitiva cu starea de starea de bine organ.iza’giounalé
bine organizational. si cultura organizationala a

calitatii in unitatea prescolara.

Calitatea serviciilor educationale | Analiza influentei starii de bine
Ipoteza 3 | este corelata pozitiv cu starea de | din unitatea prescolara, asupra
bine organizational. calitatii serviciilor educationale.

Testarea ipotezelor

Ipotezele statistice formulate, reprezinta afirmatii referitoare la caracteristici
necunoscute ale variabilelor analizate in cadrul cercetarii stiintifice. Pentru indeplinirea
obiectivelor de cercetare stabilite si testarea ipotezelor enuntate, au fost folosite
datele generate prin transmiterea chestionarului.

Pentru testarea ipotezelor propuse in cadrul tezei de doctorat, a fost necesara
formularea unui model statistic care sa reprezinte fenomenul empiric studiat, precum
si identificarea itemilor necesari a fi luati in considerare. Chestionarul folosit n
cercetare a fost proiectat astfel incat sa masoare o serie de variabile latente, care
sunt greu de masurat in mod direct. In acest scop intrebérile au fost clasificate pe
dimensiunile necesare cercetarii, astfel incat acestea s masoare diferitele constructe
de interes. Pentru obtinerea cat mai multor informatii, pornind de la setul de date
rezultat in urma aplicarii chestionarului, au fost utilizate tehnici de analiza inductive.

Modelul statistic folosit, a presupus gruparea itemilor pe dimensiuni relevante
pentru cercetare. Aceste variabile compozite au fost realizate printr-o metoda
specifica de mediere, variabilele originale fiind continue, s-au realizat medii simple ale
scorurilor itemilor. Indicii compoziti au fost utilizati fie ca variabile dependente (adica
de rezultat) fie ca variabile independente (factori) in analizele ulterioare efectuate.
Aceasta abordare a redus numarul de variabile incluse in analize si in acelasi timp a
cumulat informatiile desprinse din mai multe aspecte analizate, intr-un singur indice.
Prin crearea unor indici compoziti, au putut fi promovate perspective noi de analiza a
datelor, fiind obtinute rezultate concludente pentru testarea ipotezelor, legate de

calitatea mediului de lucru, cultura organizationala a calitatii, calitatea educatiei si
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starea de bine organizationala.

Concluzii in urma testarii ipotezelor

Punctul final al testarii ipotezelor statistice propuse in teza de doctorat a fost
acela de a formula concluzii, cu un nivel inalt de incredere. Prin testarea ipotezelor
am ncercat sa confirmam sau sa infirmam trei presupuneri despre calitatea mediului
de lucru, cultura organizationala a calitatii, calitatea serviciilor educationale si starea
de bine, din unitatile prescolare din invatamantul public din Romania.

Pentru testarea Ipotezei 1 au fost construite variabile sumative ce descriu
calitatea mediului de lucru si dimensiunile culturii organizationale a calitatii in unitatile
prescolare. Corelatiile dintre variabilele sumative conditi de munca, climat
organizational, angajament in munca al cadrelor didactice si variabilele sumative
invatare, autonomie si satisfactie profesionald, au confirmat relatile liniare,
semnificative statistic dintre acestea.

Asocierea dintre variabilele analizate este pozitiva, scazuta, moderata sau
inalta, demonstrand ca acestea tind sa creasca sau sa scada in acelasi timp astfel:

> cresterea calitatii conditiilor de munca, este in mod semnificativ
corelata cu cresterea variabilei invatare (r=0,565), cresterea autonomiei
(0,613), cresterea satisfactiei profesionale (r=0,397);

> cresterea calitatii climatului organizational, este in mod semnificativ
corelata cu cresterea invatarii (r=0.681), o autonomie crescuta (0,462) si
cresterea satisfactiei profesionale (r=0,612);

> cresterea angajamentului in munca, este moderat corelat cu cresterea
invatarii (r=0,551), autonomiei (0,507) si satisfactiei profesionale (0,529).

Ipoteza 1 se confirma, existand o corelatie pozitiva intre dimensiunile ce
descriu calitatea mediului de lucru si cele ce compun o cultura organizationala
a calitatii in gradinitele de copii din Romania.

Pentru testarea Ipotezei 2 au fost construite variabile sumative ce descriu
dimensiunile culturii organizationale a calitatii si unele aspecte definitorii pentru starea
de bine in unitatile prescolare. Corelatile dintre variabilele sumative invatare,
autonomie, satisfactie profesionala, si indicele compozit starea de bine
organizationala, au confirmat relatiile liniare, semnificative statistic dintre acestea.

Asocierea dintre variabilele analizate este pozitiva, moderata sau inalta, demonstrand
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ca acestea tind sa creasca sau sa scada in acelasi timp astfel:
> cresterea starii de bine in unitatile prescolare, este in mod semnificativ
corelata cu cresterea invatarii (r=0,685), o autonomie crescuta (r=0,526) si
cresterea satisfactiei profesionale (r=0,5795).

Ipoteza 2 se confirma, existand o corelatie pozitiva intre dimensiunile ce
compun cultura organizationala a calitatii si aspectele ce contribuie la starea de
bine in unitatile pregcolare din Romania.

Pentru testarea Ipotezei 3 au fost construite variabile sumative ce descriu
dimensiunile cadrului de calitate al serviciilor educationale si indicele compozit starea
de bine organizationala din unitatile prescolare. Corelatiile dintre variabilele sumative
evaluare si monitorizare, dezvoltarea profesionala a educatorilor, reglementarile
legislative si finantarea, accesibilitatea si facilitatile organizatiei prescolare, conditiile si
mediul de invatare, abordarile pedagogice si curicculum, si indicele compozit starea
de bine organizationala, au confirmat relatiile liniare, semnificative statistic dintre
acestea. Asocierea dintre variabilele analizate este pozitiva, scazuta, moderata sau
inaltd, demonstrand ca acestea tind sa creasca sau sa scada in acelasi timp astfel:

> evaluarea si monitorizarea ce sustin calitatea, sunt moderat corelate
cu cresterea starii de bine organizationale (r= 0.521);

» dezvoltarea profesionala a educatorilor, este corelatd intr-o masura
relativ scazuta cu starea de bine organizationala (r= 0.203);

> reglementarile legislative si finantarea sunt moderat corelate cu
cresterea starii de bine organizationale (r= 0.534);

> accesibilitatea si facilitatile organizatiei prescolare sunt inalt corelate
cu starea de bine organizationala (r=0.622);

> conditiile si mediul de invatare, sunt inalt corelate cu cresterea stéarii
de bine organizationale (r=0,717);

> abordarile pedagogice si curriculumul sunt inalt corelate cu cresterea
starii de bine organizationale (r= 0.615).

Ipoteza 3 se confirma, existdnd o corelatie pozitiva intre dimensiunile
calitatii serviciilor educationale si aspectele ce contribuie la starea de bine in

unitatile prescolare din Romania.

17



Concluzii finale

Un proces eficient de autoevaluare si imbunatatire a calitatii presupune
existenta unui angajament pentru imbunatatirea continua a calitatii, un cadru de
imbunatatire continud a serviciilor organizatiei prescolare. Reflectia trebuie
incorporata in practica educatorilor, reflectand in mod critic asupra tuturor domeniilor
de calitate, acestia pot aduce imbunatatiri in mod continuu activitatii lor.

Principalul obiectiv prevazut in planurile manageriale ale unitatilor prescolare
din Romania, il reprezinta implementarea politici educationale a Ministerului
Educatiei. La baza indeplinirii acestui obiectiv, trebuie sa stea cunoasterea si
respectarea legislatiei in vigoare, crearea conditiilor pentru asigurarea calitatii in
educatie, dezvoltarea capacitatii de autoevaluare a organizatiei prescolare, aplicarea
corecta si consecventa a principiilor managementului educational si consolidarea
culturii organizationale.

Cultura organizationala a calitatii si politica legata de starea de bine a
organizatiei prescolare, trebuie sa ghideze toate interactiunile cu copiii, pentru a
promova un comportament si relatii pozitive, pentru a crea un mediu sigur i
respectuos pentru copii, parinti si educatori.

Activitatea educatorilor trebuie sa se bazeze pe un repertoriu bogat de practici
pedagogice, necesitand o abordare holistica relationala, pentru a promova invatarea
copiilor, planificand si implementand invatarea prin joc, prin spatii flexibile de invatare,
care raspund intereselor si nevoilor copiilor. Luarea deciziilor privind curriculumul,
contribuie la rezultatele invatarii si dezvoltarii fiecarui copil in relatie cu identitatea sa,
conexiunea cu comunitatea, bunastarea si eficienta comunicarii. Din acest motiv
cunostintele, punctele forte, ideile, cultura, abilitatile si interesele cadrului didactic stau
la baza serviciilor educationale.

Toate aspectele programului educativ, inclusiv rutinele zilnice, trebuiesc
organizate in moduri care sa maximizeze oportunitatile de invatare ale fiecarui copil.
invatarea si dezvoltarea copiilor trebuiesc evaluate ca parte a unui ciclu continuu de
observare, analiza, documentare, planificare, implementare si reflectie.

Reflectia critica asupra invatarii si dezvoltarii copiilor, atat ca indivizi, cat si in
grupuri, trebuiesc incluse in planificarea si implementarea programelor educationale.
Familiile trebuiesc informate despre programul educativ si despre progresul copiilor

lor. Expertiza, cultura, valorile, credinta familiilor trebuiesc respectate iar parintii ar
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trebui sa participe la luarea deciziilor cu privire la invatarea si bunastarea copilului lor.

Pe de alta parte crearea unor medii fizice si sociale adaptate pentru procesul
de invatare, au un impact pozitiv asupra invatarii copiilor. O mare importanta in
realizarea acestui obiectiv, il au valorificarea contextelor culturale si sociale ale
copiilor si familiilor acestora, evaluarea si monitorizarea invatarii copiilor, pentru a
informa furnizarea si pentru a sprijini copiii in atingerea rezultatelor Tnvatarii,
construirea de relatii si parteneriate cu familiile si alti furnizori de servicii si agentii,
pentru a lucra colectiv, pentru a oferi copilului un mediu de invatare de calitate.

Conducerea, educatorii si personalul trebuie sa fie constienti de rolurile si
responsabilitatile lor de a raspunde necesitatilor fiecarui copil. Spatiile exterioare si
interioare, cladirile, mobilierul, echipamentele, facilitatile si resursele trebuie sa fie
adecvate scopului lor, sprijinind accesului fiecarui copil. Mediile de invatare in aer liber
trebuiesc dezvoltate pentru experiente de invatare bazate pe joc, care sporesc
dezvoltarea copiilor. Raportul educator/copil trebuie mentinut in orice moment, iar
personalul didactic trebuie sa aiba calificari adecvate.

Comunicarea, participarea si respectul in randul educatorilor trebuie sa aiba o
prioritate ridicata. Intalnirile regulate ale personalului cu comunitatea profesionald
contribuie la impartasirea unor oportunitati de invatare profesionala. Conversatiile
intre educatori si educatori si parinti, trebuiesc folosite pentru a discuta si a reflecta
asupra invatarii copiilor si practicilor folosite.

Educatia timpurie presupune o comunitate profesionald de invatare, asadar
dezvoltarea si invatarea profesionald continua trebuie incurajata si sustinuta.
Educatorii trebuiesc sprijiniti si incurajati sa-si foloseasca abilitatile, punctele forte si
interesele si sa le Tmpartaseasca cu alti educatori. Dezvoltarea profesionala a
educatorilor, prin participarea la programe de formare si dezvoltare, prin schimb de
bune practici este deosebit de importantd. Performanta educatorilor si membrilor
personalului este necesar sa fie evaluata in mod regulat fiind puse in aplicare planuri
individuale pentru a le sprijini dezvoltarea.

Cadrele didactice trebuie sa dezvolte relatii respectuoase, reciproce cu copiii.
Modelul educatorului ajuta copiii sa inteleaga sentimentele si drepturile celorlalti si sa
creeze o culturd a incluziunii. Fiecare copil va fi sprijinit sa-si regleze propriul
comportament, sa raspunda in mod corespunzator la comportamentul celorlalti si sa
comunice eficient pentru a rezolva conflictele, sa dezvolte abilitati si strategii de

autoajutorare, de gestionare a conflictelor, folosind limbajul si gesturile adecvate.
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Mai mult decat o variabila monolitica, cultura organizationala intr-un context
scolar este procedurala si dinamica, fiind rezultatul combinarii mai multor factori interni
si externi. Departe de a fi epuizatd teoretic sSi empiric, cercetarea culturii
organizationale este acum unul dintre pilonii fundamentali pentru intelegerea modului
in care organizatiile educationale promoveaza echitatea, incluziunea si democratia.

Un mediu organizational in care exista o cultura a calitatii, reprezinta un mediu
in care angajatii urmeaza regulile de calitate si recunosc valoarea colegilor de echipa,
cu care lucreaza impreuna. Pentru ca imbunatatirea calitatii sa fie adoptatd de
intregul personal, aceasta trebuie sa se alinieze cu valorile fiecarei persoane. Atunci
cand se dezvolta o legatura intre ceea ce conteaza cu adevarat in viata fiecaruia si
ceea ce realizeaza profesional, munca are un alt sens. Cand oamenii se simt bine la
locul de munca, se poate dezvolta un mediu intrinsec al calitatii, iar entuziasmul si
dorinta interna de a se imbunatati, sunt sustinute printr-o cultura a calitatii.

Cercetarea intreprinsa prin intermediul tezei de doctorat, dezvaluie partilor
interesate, o imagine complexa a culturii organizatiilor prescolare, pentru a le intelege
mai bine, a le imbunatati si a facilita programe de schimbare. In scopul cercetarii
academice, a fost deosebit de important sa fie relevat ceea ce se intdmpla cu
adevarat in acest mediu organizational, acest lucru fiind facilitat de experienta practica
indelungata in acest domeniu, a autoarei tezei de doctorat.

Cultura organizationala optima este cea centrata pe om, fiind imbunatatita
atunci cand se creeaza legaturi de incredere cu toate partile interesate relevante, ca o
conditie necesara pentru sustenabilitatea pe termen lung. Este de asemenea, cel mai
bun mod de a aduce o contributie substantiala la binele comun si la construirea unei
culturi a starii de bine.

Cu siguranta, cercetarea diferitelor dimensiuni ale culturii organizationale si a
starii de bine, fac parte din efortul de imbunatatire a calitatii, prin definirea unor
modele de analiza a datelor, determinarea riscurilor si a cauzelor principale si
implementarea imbunatatirilor.

Teza de doctorat ofera o perspectiva diferita, deosebit de actuala, celor
interesati in asigurarea calitatii in invatamantul prescolar, precum si cercetatorilor din
alte domenii de interes. Intentia autoarei a fost aceea de a aduce in prim plan, modul
in care starea de bine organizationald, trebuie integratd in cultura organizatiei
prescolare, pentru a creste calitatea educatiei. Managerii unitatilor prescolare au un

rol important si o responsabilitate crescuta in imbunatatirea generala a activitatii.
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Acest lucru se realizeaza cel mai bine prin crearea unui mediu in care oamenii se simt
apreciati si li se ofera indrumarea si sprijinul de care au nevoie pentru a se dezvolta.
Este vorba despre formarea unei viziuni comune care inspira si creeaza sens in
activitatea de zi cu zi a organizatiei prescolare. Toti cei implicati in aceasta activitate
trebuie sa se alinieze unui scop comun, o echipa in care fiecare membru al echipei
este concentrat pe obiectivul comun de educare a copiilor si de asigurare a starii de
bine a tuturor.

Educatia si ingrijirea de calitate la inceputul vietii conduc la rezultate mai bune
in materie de sanatate, educatie si angajare mai tarziu in viata. Primii ani sunt critici
pentru stabilirea stimei de sine, rezilientei, cresterii sdnatoase si capacitatii de a
invata. Educatia si ingrijirea de calitate modeleaza viitorul fiecarui copil si pun bazele
dezvoltarii si invatarii. Programele de educatie si ingrijire timpurie de inalta calitate
trebuie s& se imbunatateasca permanent. imbunatatirea continua trebuie sa inceapa
cu directorii de gradinite care sa se angajeze in reflectarea asupra punctelor forte si a
zonelor de crestere prin autoevaluari, feedback de la colegi si parinti si date colectate
despre calitatea educatiei, a salii de clasa sau a modului de ingrijire a copiilor.
Dezvoltarea profesionala trebuie legatd de zonele unde este nevoie de imbunatatire,
iar programele in ansamblu trebuie sa isi actualizeze anual scopurile, obiectivele si

strategiile de imbunatatire a serviciilor.

Contributii personale

Cercetarea realizata in cuprinsul tezei de doctorat, a analizat perceptia cadrelor
didactice din invatamantul prescolar public din Romaénia, asupra factorilor care
afecteaza cultura organizationald in unitatile prescolare.Diferitele perspective ale
cadrelor didactice au pus in lumina barierele, problemele, valorile si motivatiile lor,
legate de imbunatatirea, dezvoltarea si asigurarea calitatii in organizatiile prescolare.

Punerea in lumind a perceptiilor cadrelor didactice, reprezinta in sine o
activitate importanta si necesara in procesul de imbunatatire a calitati. Teza de
doctorat ofera multiple perspective, care ar trebui sa intereseze si sa implice diversii
factori interesati, sa stimuleze noi politici si practici.

Importarea deliberata a conceptelor si practicilor legate de cultura calitatii, din
alte sectoare, in organizatile prescolare, pot conduce spre noi forme de

profesionalism, impartasirea de bune practici, spre culturi reinnoite si revitalizate ale
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calitatii.

Cercetarea intreprinsa a vizat o gama larga de aspecte, subordonate
dimensiunilor culturii organizationale si a starii de bine in cadrul unitatilor prescolare
din fnvataméantul public din Romania, din care au fost desprinse informatii

comparative, cantitative si calitative.

v' Contributii teoretice in domeniul managementului

Modelul de cultura organizationala bazat pe Human Centred Management, ce
pune in prim plan oamenii din cadrul unitatilor prescolare, a reprezentat o viziune ce
S-a suprapus obiectivelor cercetarii intreprinse prin teza de doctorat.

Teza de doctorat descrie calitatea, ca imperativ al organizatiei moderne,
propune o serie de repere conceptuale ale culturii organizationale si ale culturii calitatii
in organizatii. Luand Tn considerare cultura organizationald, s-au relevat ca modele de
baza pentru cercetare, Modelul Human Centered Management (HCM) si Modelul
L.E.A.P., pentru a analiza starea de bine si facilitatorii starii de bine la nivel individual
si organizational, ca deziderate esentiale ale asigurarii calitatii.

Teoretizdnd managementul centrat pe om si cultura calitatii in organizatia
prescolara, teza de doctorat conceptualizeaza calitatea in organizatiile prescolare si

descrie trasaturile distinctive ale culturii acestor organizatii.

v' Contributii experimentale

Cercetarea calitatii in organizatiile prescolare a impus explorarea unei game
complexe de dimensiuni analitice.

Contextul social organizational a fost analizat prin prisma a doua dimensiuni
cheie, cultura organizationald si climatul organizational, ce se raporteazd in mod
diferential si semnificativ la performanta si rezultatele organizationale si individuale. in
acest context a fost oportun si util, sa reflectam asupra conditiilor mediului de lucru, a
practicilor, rolurilor si relatiilor care intervin astazi, in definirea unei culturi a calitatii
institutionale, n unitatile prescolare din invatamantul public din Romania.

Ca determinanti ai culturii calitatii Tn organizatiile prescolare din Uniunea
Europeana si din Romania, au fost evidentiate conditile de munca ale cadrelor
didactice, competentele si abilitatile personalului si oportunitatile de dezvoltare

profesionala.
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Cercetarea empirica intreprinsa a avut ca fundament stabilirea obiectivelor
generale si derivate, formularea si testarea unor ipoteze de lucru viabile.
Factorii de influenta ai culturii calitatii in organizatiile prescolare din Roménia

sunt evaluati pe niveluri macro, mezzo si micro de analiza.

v' Contributii la dezvoltarea cercetarii stiintifice
Cercetarea realizata in teza de doctorat propune dezvoltarea culturii calitatii in
organizatia prescolara, prin adoptarea modelului Human Centred Management
(HCM), in acest sens fiind evidentiat rolul managerului si al cadrelor didactice.
Ancheta pe baza de chestionar, a permis atat formularea unor concluzii cat si
realizarea unui model de autoevaluare a culturii organizationale si a starii de bine,

pentru unitatile scolare din educatia timpurie.

v' Contributii la optimizarea cadrului normativ al

managementului in educatia timpurie

Teza de doctorat va putea fi folosita pentru documentarea mai multor aspecte
(dimensiuni si factori) ale starii de bine la nivelul organizatiilor prescolare. Noile
standarde de calitate pentru invatamantul prescolar, care au intrat in vigoare
incepand cu anul scolar 2021-2022 vizeaza in mod distinct, asigurarea starii de bine,
accesul la educatie si echitatea furnizarii serviciilor educationale, ca dimensiuni
esentiale ale standardelor de calitate.

Cercetarea intreprinsa este subscrisa acestor cerinte, de identificare a factorilor
care pot afecta starea de bine in organizatiile prescolare, incearca sa prezinte partilor
interesate, o imagine a culturii organizatiilor prescolare, pentru a le intelege mai bine,

a le imbunatati si a facilita programe de schimbare.

Limitele cercetarii

Cercetarea a oferit date bogate si riguroase insa lipsa de timp poate fi
considerata o limitare in acest demers, o perioada mai extinsa de cercetare ar fi
contribuit la obtinerea unui numar mai mare de raspunsuri.

Procesul de culegere a datelor a presupus retransmiterea mail-urilor cu

rugamintea de completare a chestionarului.
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Chestionarele au fost transmise pe adresele oficiale ale unitatilor prescolare
asadar exista posibilitatea ca acestea sa fi fost completate de persoane cu functii de
conducere, iar respondentii sa aiba partiniri fata de date si rezultate, care sustin
ipotezele sau argumentele lor. Asadar exista posibilitatea manifestarii unor prejudecati

sau partiniri in raspunsurile cadrelor didactice, in mod constient sau nu.

Directii viitoare de cercetare

Studiul interactiunii dintre variabilele culturii organizationale si a stérii de bine in
organizatiile prescolare este mod clar de o importanta considerabila si depinde in mod
intrinsec de context.

O gama larga de factori si contexte culturale pot fi potential ddunatoare pentru
cultura calitatii in organizatiile prescolare, asadar cercetarile trebuie sa analizeze
variatia factorilor de context cat mai mult posibil.

Trebuie sa extindem in continuare cunostintele despre factorii care influenteaza
starea de bine, precum si a implicatiilor acestora asupra calitatii serviciilor in unitatile

prescolare.
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The actuality, context and motivation of the research

Faced with new circumstances, the human being and the development of his
capabilities are critically important dimensions in the development of all organizations.
The massive increase in information and knowledge, the evolution of technology, the
Internet and instant communications have led to an irreversible process of
globalization, and in this environment education is a determining factor in the
development of people, organizations, societies and countries.

The human being is at the center of every organization, and the ever-changing
requirements bring new responsibilities to educational institutions and teachers, as
transmitters and generators of knowledge. This environment, characterized by
constant change, increases the challenges of educators and educational institutions,
which must look for all possible opportunities to solve new problems and improve the
quality of their work.

Therefore, educational systems that fail to integrate quickly and effectively into
this new society and global economy lag behind development and progress. Under
these conditions, the quality of education is an essential factor for development, and
the search for solutions to the problems of management and quality in education must
be addressed continuously.

In recent decades, the ideology of quality has become one of the most
important and ambitious directions of activity for educational institutions, regardless of
their level. Research emphasizes that organizations achieve quality standards and
can provide the best service when the well-being of workers is central to the
organization and people are at the center of all management objectives. Quality must
be a central concern and a critical responsibility for preschool organizations in both
the public and private sectors. The principles of human-centered management are
essential today in the preschool education sector, for finding new ways to improve
quality.

Quality in education is not a linear narrative, but is dependent on a multitude of
interconnected factors. Today, these factors include the aftermath of the COVID 19

pandemic, the resource crisis and the reduction of public spending as a result of the
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global economic and political crisis. All this leads to a systematic disharmony of the
culture of quality in education 2and reveals a growing lack of trust in educational
institutions.

Education systems today are under the weight of multiple expectations and
aspirations, related to the transformation of societies, contribution to economic growth
and innovation, overcoming social inequalities, employment opportunities for as many
individuals as possible. In this context, improving the quality of education must be
seen as a response, a necessity and a major responsibility.

pre-school teachers , in supporting parents, for the development of children's
cognitive, social and emotional skills. Ensuring that all children receive a high-quality
education is a crucial step in early childhood education. This need existed before the
COVID-19 pandemic, but is even more urgent now that millions of children have been
out of educational spaces, with young children in particular being left out of distance
learning efforts.

Policymakers, parents, educators, and other stakeholders need information to
drive program and policy improvements.

Preschool education and care is the first step on the ladder of lifelong learning.
Therefore, all children must be able to benefit from quality pre-school education,
regardless of their individual or family circumstances. For this reason, research must
aim to increase efficiency and a synergies to improve the quality of preschool
education , through efforts to collect, manage and analyze data about the preschool
educational environment.

The doctoral thesis aims to identify the issues that decision-makers in Romania
must take into account, in the development or revision of mechanisms for monitoring
and ensuring the quality of preschool education services.

While a number of factors can be monitored as part of quality assurance
systems, including staff performance and child development outcomes, this research
focuses on factors that influence quality culture in preschool organizations.

Basic educational functions are permanently affected by information and
communication technologies, changes in knowledge production systems and
disciplinary development. In this context, it was opportune and useful to reflect on the

conditions of the working environment, the practices, roles and relationships that

2Tang, H., (2021), Quality Planning and Assurance, Wiley.
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intervene today, in defining a culture of institutional quality, in preschool units of public
education in Romania.

The research carried out through the doctoral thesis, analyzed the perception
of teachers in public preschool education in Romania, on the factors that affect
organizational culture, through a lens of quality. The different perspectives of the
teaching staff shed light on their barriers, problems, values and motivations, related to
the improvement, development and quality assurance in preschool organizations.
Highlighting their perceptions is in itself an important and necessary activity in the
quality improvement process. The PhD thesis offers many perspectives, which should
interest and engage various stakeholders, stimulate new policies and practices.

The deliberate importation of quality culture concepts and practices from other
sectors into preschool organizations can lead to new forms of professionalism, the
sharing of best practices, to renewed and revitalized quality cultures.

The identification of the influencing factors of the quality culture, at the level of
preschool organizations (micro level of analysis), is particularly important for ensuring
the organizational well-being. Real and sustained quality improvement must be seen
as a shared responsibility, as a result of collaborative efforts between all parties
involved in the educational process, requiring competent leadership, support and
resources. Supporting the culture of quality refers to the recruitment and retention of
qualified teachers and educators, supporting professional learning, providing
appropriate resources for the learning environment, creating a positive working
environment.

In Romania, the National Quality Framework for pre-university education
guides the national objectives for continuous quality improvement. Government
Decision no. 994/2020, established new quality standards for preschool education,
which came into force starting from the 2021-2022 school year.

The new quality standards distinctly aim at ensuring well-being, access to
education and equity in the provision of educational services, as essential dimensions
of quality standards. On the other hand, the evaluation of the feedback provided by
teachers, parents, students, preschoolers, through questionnaires and interviews,
becomes particularly important.

Therefore, the influencing factors of the well-being of the participants in
preschool education must be included in the internal and external quality assessment.
The knowledge of these factors is particularly important, for the adoption of
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improvement actions, the ARACIP guide for the internal and external evaluation of
well-being, mentions the need to collect various data, objective and subjective, for this
purpose.

The effective improvement of the quality of education can be achieved by
researching well-being as a measurable variable and by providing as many conclusive
data as possible in this regard.

The ARACIP Guide proposes collecting as much data as possible related to the
assessment of well-being, as much information as possible about the influencing
factors. On the other hand, it is recognized that this topic has not been the subject of
research concerns in Romania until now.

All pre-school units must assess organizational well-being, using assessment
tools of their choice, so this research is particularly timely in this context. The research
undertaken through the doctoral thesis is subscribed to these requirements, to identify
the factors that can affect the well-being in preschool organizations, it tries to present
to the interested parties, an image of the culture of preschool organizations, in order to
better understand them, improve them and to facilitate programs of change.

The structure of the doctoral thesis

Chapter 1, entitled Quality-centered organizational culture, considers
guality as an imperative of the modern organization, proposes a series of conceptual
benchmarks of organizational culture and quality culture in organizations. Analyzing
the paradigm shift Considering the organizational culture, the Human Centered
Management (HCM) Model and the LEAP Model emerge as basic models for
research to analyze well-being and the facilitators of well-being at the individual and
organizational levels, as essential objectives of ensuring quality.

Chapter 2 , Human-centered management and the culture of quality in the
preschool organization, conceptualizes quality in preschool organizations and
describes the distinctive features of the culture of these organizations. On the other
hand, it is proposed to develop the culture of quality in the preschool organization by
adopting the Human Centered Management (HCM) model, in this context the role of
the manager and the teaching staff is highlighted. Ensuring the quality of the work
environment is determined by the organizational climate, the quality of working
conditions and the quality of relationships. Collaboration and support for quality

improvement are determining factors for teachers' well-being, ensuring their meaning,
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motivation and professional satisfaction.

Chapter 3, Determinants of quality culture in preschool organizations in
European Union and in Romania, analyzes a series of determinants of the culture of
quality, on several levels of analysis. Thus, the working conditions of the teaching
staff, the competences and skills of the staff and the opportunities for professional
development are highlighted. The influencing factors of the quality culture in preschool
organizations in Romania are highlighted on the macro, mezzo and micro levels of
analysis.

Chapter 4, Empirical research of influence factors for the quality culture
and wellbeing in preschool organizations from Romania explores teachers'
opinions related to the conditions and way of working, the challenges, satisfactions
and motivations of the profession, as well as the factors that influence the quality and
state well at the level of preschool units.

Chapter 5, entitled, Proposing a self-assessment model of organizational
culture and well-being in early childhood education , grounds and proposes a self-

assessment model of organizational culture and well-being in preschool units.

The methodological specificity of the research

The specialized literature in the field of education suggests that an essential
way to ensure process quality is to facilitate a positive organizational culture and
climate that supports staff and their professional development.

Organizational culture describes the shared behavioral expectations and norms
that characterize and direct behavior in the preschool organization's work
environment. Its importance is due to its influence on how employees prioritize and
perform work tasks, how they make sense of events in their work environment, and
how they experience the psychological impact of the work environment on their
personal well-being.

In preschools, cultural norms are associated with how educators relate to
children, their level of availability and responsiveness to them , the types of
relationships they can form with children and families, the specific practice models
they use, for the safety and well-being of children.

The empirical and theoretical researches of the organizational culture have led

to the identification of some of its strategic dimensions, which affect the behavior of
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employees and the criteria of results. The organizational culture model based on
Human Centered Management, puts the people in the organizations in the foreground,
represents a vision that aligns with the objectives of the research undertaken in this
doctoral thesis.

Working conditions, organizational climate and the meaning of work are
important determinants of the quality of jobs in preschool units.

The working conditions simultaneously contribute to the increase in the well-
being of the employees and to the increase in the quality of their work. Organizational
climate is important for the results of preschool organizations due to its effects on
employee motivation and job satisfaction, which are associated with increased quality
of educational services. And to be engaged, educators need to feel that their work has
meaning, being valued for their results and effort.

A timely and effective alternative to accelerate the transformation of
organizational culture is considered to put people in the forefront of organizations. The
Human Centered Management (HCM) approach is not new, but focusing on people's
well-being is seen today as a solution to optimize worker performance in a sustainable
way.

The HCM approach pays attention to aspects that affect people's work, such as
physical and mental health, personal vitality, employability, including continuous
improvement of skills, competences and personal development, motivation,
engagement and resilience. All of these dimensions of employee well-being are
necessary for individuals to develop sustainable careers in ever-changing labor
markets. Researchers and managers alike are showing increased interest in the topic

of organizational culture and effective management models that improve quality.

Research objectives

The understanding of the importance of the early years of preschool education
is growing, and during this critical period, the effort to create public policies and
programs that support the quality of educational services must be joint, and in many
ways, must keep pace with change.

The research aimed to highlight the realities faced by the preschool education
system, how systemic changes are perceived at the level of preschool organizations.

Quality in preschool education introduces the meanings of meeting children's
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needs, creating, transferring and evaluating knowledge, training and continuous
improvement of teachers. The results paradigm includes the themes of satisfying the
needs, interests and expectations of children and parents, but also the recognition and
respect of the work done by educators, in the sense of their satisfaction and
motivation. The objectives and results reveal the dimension of the concept of quality in
the preschool education institution, this being the result of the involvement of several
interested parties in the quality assurance processes.

Organizational well-being refers to preschool units' ability to achieve quality
standards and an organizational culture based on trust and ethics, where leaders and
employees feel satisfied with the work environment and social relationships.
Organizational well-being is a precondition for optimizing work commitment,
performance and long-term sustainability, being inextricably linked to the quality of
organizations.

The fundamental objective of the research is to identify the way in which the
organizational culture influences the well-being and quality in preschool organizations
in Romania.

In order to fulfill the fundamental objective of the research, the following derived
objectives were formulated:

» Analysis of organizational culture of quality in the preschool unit,
from the perspective of the quality of the working environment.

» Investigating the relationship between organizational well-being
and organizational culture of quality in the preschool unit.

» Analysis of the influence of well-being in the preschool unit, on the

quality of educational services

Formulation of research hypotheses

Organizational culture within the preschool organization can be seen and
compiled from the typical behavior patterns of its members. Within an educational
system, organizational culture affects teaching and learning activities.

An organizational culture focused on autonomy, learning and performance
increases employee job satisfaction and generates continuous quality improvement.
The success of the quality pedagogical activity depends on the motivation, the setting
of the objectives and the desire for growth of the teaching staff.

Motivation is influenced by various individual and organizational factors related
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to career development, competence, ambitions, communication skills and educational
preparation. Other factors are related to work relations and organizational climate, a
preschool teacher's relationship with colleagues and management.

The well-being of educators, like all employees, is closely related to the quality
of practices, policies and procedures in their work environment. Organizational climate
is an aggregate construct consisting of educators' shared perceptions of how their
work environment affects their own well-being.

Employees' perceptions of the impact of the work environment on personal
well-being form the basis for understanding the organizational climate of the preschool
organization. When teachers in a preschool organization share similar perceptions,
these individual perceptions can be aggregated to characterize its organizational
climate. Organizational climate is important for the outcomes of preschool
organizations due to its effects on employee motivation and work attitudes, job
satisfaction, and organizational commitment, all of which are associated with the
quality of work in the organization.

The establishment of the hypotheses assumed their framing in the context of
the conducted research and the grouping of the variables of the questionnaire on
thematic maps. The hypotheses formulated in the context of the doctoral thesis
represent statements about the relationships between the variables analyzed through
the research carried out. Hypothesis statements contain several variables that are
measurable or potentially measurable and specify how the variables are related to
each other. The following 3 hypotheses were formulated .

Research hypotheses and correlation with derived objectives

Hypotheses Derived objectives
There is a positive Analysis of the organizational
correlation between the culture of quality in the preschool
: qguality of the work unit, from the perspective of the
Hypothesis 1 ) : . .
environment and the quality of the working environment.
organizational culture of
guality.
Organizational quality Investigating the relationship
: culture has a positive between organizational well-being
Hypothesis 2 : o o
relationship with and organizational culture of
organizational well-being. quality in the preschool unit.
The quality of educational Analysis of the influence of well-
, services is positively being in the preschool unit, on the
Hypothesis 3 : : . .
correlated with quality of educational services.
organizational well-being.
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Hypothesis testing

The formulated statistical hypotheses represent statements regarding unknown
characteristics of the variables analyzed in the scientific research. To fulfill the
established research objectives and test the stated hypotheses, the data generated by
submitting the questionnaire were used.

In order to test the hypotheses proposed in the PhD thesis, it was necessary to
formulate a statistical model that represents the empirical phenomenon studied, as
well as to identify the items that need to be taken into account. The questionnaire
used in the research was designed to measure a number of latent variables that are
difficult to measure directly. For this purpose, the questions were classified according
to the dimensions necessary for the research, so that they measure the different
constructs of interest. In order to obtain as much information as possible, starting from
the data set resulting from the application of the questionnaire, inductive analysis
techniques were used.

The statistical model used assumed the grouping of items on relevant
dimensions for the research. These composite variables were made through a specific
averaging method, the original variables being continuous, simple averages of the
item scores were made. Composite indices were used as either dependent (ie,
outcome) or independent (factor) variables in subsequent analyses. This approach
reduced the number of variables included in the analyzes and at the same time
accumulated the information derived from several analyzed aspects, in a single index.
By creating composite indices, new data analysis perspectives could be promoted,
obtaining conclusive results for hypothesis testing, related to the quality of the work
environment, the organizational culture of quality, the quality of education and the

organizational well-being .

Conclusions following hypothesis testing

The final point of testing the statistical hypotheses proposed in the doctoral
thesis was to formulate conclusions with a high level of confidence. By testing the
hypotheses, we tried to confirm or disprove three assumptions about the quality of the
work environment, the organizational culture of quality, the quality of educational

services and the state of well-being, in preschool units of public education in Romania.
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To test Hypothesis 1, summative variables describing the quality of the work
environment and the dimensions of the organizational culture of quality in preschool
units were constructed. The correlations between the summative variables working
conditions, organizational climate, work commitment of teaching staff and the
summative variables learning, autonomy and professional satisfaction, confirmed the
linear, statistically significant relationships between them.

The association between the analyzed variables is positive, low, moderate or
high, demonstrating that they tend to increase or decrease at the same time as
follows:

» the increase in the quality of working conditions is significantly
correlated with the increase in the learning variable (r=0.565), the
increase in autonomy (0.613), the increase in professional satisfaction
(r=0.397);

» the increase in the quality of the organizational climate is
significantly correlated with the increase in learning (r=0.681), an
increased autonomy (0.462) and the increase in professional satisfaction
(r=0.612);

> the increase in work engagement is moderately correlated with the
increase in learning (r=0.551), autonomy (0.507) and professional
satisfaction (0.529).

Hypothesis 1 is confirmed, there is a positive correlation between the
dimensions that describe the quality of the work environment and those that
make up an organizational culture of quality in kindergartens in Romania.

For the testing of Hypothesis 2, summative variables were constructed that
describe the dimensions of the organizational culture of quality and some defining
aspects for the well-being in preschool units. The correlations between the summative
variables learning, autonomy, professional satisfaction, and the organizational well-
being composite index, confirmed the linear, statistically significant relationships
between them. The association between the analyzed variables is positive, moderate
or high, demonstrating that they tend to increase or decrease at the same time as
follows:

» the increase in well-being in preschool units is significantly correlated with
the increase in learning (r=0.685), increased autonomy (r=0.526) and increased

professional satisfaction (r=0.575).
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Hypothesis 2 is confirmed, there is a positive correlation between the
dimensions that make up the organizational culture of quality and the aspects
that contribute to the well-being in preschool units in Romania.

To test Hypothesis 3, summative variables describing the dimensions of the
quality framework of educational services and the composite index of organizational
well-being in preschool units were constructed. Correlations between the summative
variables evaluation and monitoring, professional development of educators,
legislative regulations and funding, accessibility and facilities of the preschool
organization, conditions and learning environment, pedagogical approaches and
curriculum, and the composite index organizational well-being, confirmed the linear
relationships, statistically significant of these. The association between the analyzed
variables is positive, low, moderate or high, demonstrating that they tend to increase
or decrease at the same time as follows:

» evaluation and monitoring that support quality are moderately
correlated with the increase in organizational well-being (r= 0.521);

» the professional development of educators is correlated to a
relatively low extent with organizational well-being (r= 0.203 );

> legislative regulations and financing are moderately correlated with
the increase in organizational well-being (r= 0.534) ;

» the accessibility and facilities of the preschool organization are also
correlated with the organizational well-being (r= 0.622 );

» the learning conditions and environment are highly correlated with
the increase in organizational well-being (r=0.717);

» pedagogical approaches and the curriculum are highly correlated
with the increase in organizational well-being (r= 0.615).

Hypothesis 3 is confirmed, there is a positive correlation between the
dimensions of the quality of educational services and the aspects that

contribute to the well-being in preschool units in Romania.

Final conclusions

An effective process of self-assessment and quality improvement requires the
existence of a commitment to continuous quality improvement, a framework for

continuous improvement of the preschool organization's services. Reflection must be
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embedded in the practice of educators, by reflecting critically on all areas of quality,
they can continuously improve their work.

The main objective provided in the management plans of preschool units in
Romania is the implementation of the educational policy of the Ministry of Education .
At the basis of the fulfilment of this objective, there must be the knowledge and
compliance with the legislation in force, the creation of the conditions for quality
assurance in education, the development of the self-evaluation capacity of the
preschool organization, the correct and consistent application of the principles of
educational management and the consolidation of the organizational culture.

The organizational culture of quality and policy related to the well-being
of the preschool organization must guide all interactions with children, to promote
positive behavior and relationships, to create a safe and respectful environment for
children, parents and educators.

The activity of educators must be based on a rich repertoire of pedagogical
practices, requiring a holistic relational approach, to promote children's learning,
planning and implementing learning through play, through flexible learning spaces that
respond to children's interests and needs. Curriculum decision-making contributes to
each child's learning and development outcomes in relation to their identity,
community connection, well-being and effective communication. For this reason, the
knowledge, strengths, ideas, culture, skills and interests of the teaching staff are the
basis of educational services.

All aspects of the educational program, including daily routines, must be
organized in ways that maximize each child's learning opportunities. Children's
learning and development must be assessed as part of a continuous cycle of
observation, analysis, documentation, planning, implementation and reflection.

Critical reflection on children's learning and development, both as individuals
and in groups, must be included in the planning and implementation of educational
programs. Families should be informed about the educational program and the
progress of their children. Families' expertise, culture, values, beliefs must be
respected and parents should participate in decision-making about their child's
learning and well-being.

On the other hand, the creation of physical and social environments adapted
for the learning process have a positive impact on children's learning. Of great
importance in achieving this objective are capitalizing on the cultural and social
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contexts of children and their families, assessing and monitoring children’s learning to
inform provision and support children in achieving learning outcomes, building
relationships and partnerships with families and others service providers and agencies
to work collectively to provide the child with a quality learning environment.

Management, educators and staff must be aware of their roles and
responsibilities to meet the needs of each child. Outdoor and indoor spaces, buildings,
furniture, equipment, facilities and resources must be fit for purpose, supporting
access for every child. Outdoor learning environments should be developed for play-
based learning experiences that enhance children's development. The teacher/child
ratio must be maintained at all times and teaching staff must have appropriate
gualifications.

Communication, participation and respect among educators must be a high
priority. Regular staff meetings with the professional community help share
professional learning opportunities. Conversations between educators and educators
and parents should be used to discuss and reflect on children's learning and the
practices used.

Early childhood education presupposes a professional learning community, so
continuous professional development and learning must be encouraged and
supported. Educators need to be supported and encouraged to use their skills,
strengths and interests and share them with other educators. The professional
development of educators, by participating in training and development programs, by
exchanging good practices, is particularly important. The performance of educators
and staff members needs to be regularly assessed and individual plans put in place to
support their development.

Teachers must develop respectful, reciprocal relationships with children. The
educator model helps children understand the feelings and rights of others and
creates a culture of inclusion. Each child will be supported to regulate their own
behavior, respond appropriately to the behavior of others and communicate effectively
to resolve conflicts, develop self-help skills and strategies for conflict management,
using appropriate language and gestures .

More than a monolithic variable, organizational culture in a school context is
procedural and dynamic, being the result of the combination of several internal and
external factors. Far from being theoretically and empirically exhausted, organizational

culture research is now one of the fundamental pillars for understanding how
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educational organizations promote equity, inclusion and democracy.

An organizational environment in which there is a culture of quality represents
an environment in which employees follow quality rules and recognize the value of
their teammates, with whom they work together. For quality improvement to be
embraced by the entire staff, it must align with each person's values. When a
connection is developed between what really matters in one's life and what one
achieves professionally, work takes on a different meaning. When people feel good at
work, an intrinsic environment of quality can develop, and the enthusiasm and internal
desire to improve is supported by a culture of quality.

The research undertaken through the PhD thesis reveals to stakeholders a
complex picture of the culture of preschool organizations in order to better understand
them, improve them and facilitate programs of change. For the purpose of academic
research, it was particularly important to reveal what really happens in this
organizational environment, this being facilitated by the long practical experience in
this field, of the author of the doctoral thesis.

The optimal organizational culture is human-centered, enhanced when trusting
bonds are created with all relevant stakeholders as a necessary condition for long-
term sustainability. It is also the best way to make a substantial contribution to the
common good and to building a culture of well-being.

Certainly, researching the various dimensions of organizational culture and
well-being is part of the quality improvement effort, by defining data analysis models,
determining risks and root causes, and implementing improvements.

The PhD thesis offers a different, particularly current perspective to those
interested in quality assurance in preschool education, as well as to researchers in
other fields of interest. The author's intention was to bring to the fore, the way in which
the organizational well-being must be integrated into the culture of the preschool
organization, in order to increase the quality of education. Managers of preschool
units have an important role and increased responsibility in the overall improvement of
the activity. This is best achieved by creating an environment where people feel
valued and are given the guidance and support they need to develop. It is about
forming a shared vision that inspires and creates meaning in the day-to-day work of
the preschool organization. Everyone involved in this activity must align to a common
goal, a team where each team member is focused on the common goal of educating

children and ensuring the well-being of all.
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Quality education and care early in life leads to better health, education and
employment outcomes later in life. The early years are critical for establishing self-
esteem, resilience, healthy growth and the ability to learn. Quality education and care
shapes every child's future and lays the foundation for development and learning.
High-quality early childhood education and care programs must continually improve .
Continuous improvement must begin with preschool principals engaging in reflection
on strengths and areas for growth through self-assessments, feedback from peers
and parents, and data collected about the quality of education, classroom or childcare
. Professional development should be linked to areas of need for improvement, and
programs as a whole should annually update their goals, objectives and service

improvement strategies.

Personal contributions

The research carried out as part of the doctoral thesis, analyzed the perception
of teachers in public preschool education in Romania, on the factors that affect the
organizational culture in preschool units. The different perspectives of the teachers
highlighted their barriers, problems, values and motivations, related to improvement,
development and quality assurance in preschool organizations.

Highlighting teachers' perceptions is in itself an important and necessary
activity in the quality improvement process. The PhD thesis offers multiple
perspectives, which should interest and engage the various stakeholders, stimulate
new policies and practices.

The deliberate importation of quality culture concepts and practices from other
sectors into preschool organizations can lead to new forms of professionalism, the
sharing of best practices, to renewed and revitalized quality cultures .

The research undertaken concerned a wide range of aspects, subordinated to
the dimensions of organizational culture and well-being within preschool units in public
education in Romania, from which comparative, quantitative and qualitative

information was derived.

v' Theoretical contributions in the field of management

The organizational culture model based on Human Centered Management,
which puts the people in the preschool units in the foreground, represented a vision

53



that overlapped with the objectives of the research undertaken through the doctoral
thesis.

The doctoral thesis describes quality, as an imperative of the modern
organization, proposes a series of conceptual benchmarks of organizational culture
and quality culture in organizations. Taking organizational culture into account, the
Human Centered Management (HCM) Model and the LEAP Model emerged as basic
models for research to analyze individual and organizational well-being and well-being
facilitators as essential assurance targets quality.

Theorizing human-centered management and quality culture in the preschool
organization, the doctoral thesis conceptualizes quality in preschool organizations and

describes the distinctive features of the culture of these organizations.

v' Experimental contributions

Researching quality in preschool organizations has required the exploration of
a complex range of analytical dimensions.

The organizational social context was analyzed through the prism of two key
dimensions, organizational culture and organizational climate, which relate
differentially and significantly to organizational and individual performance and results.
In this context, it was opportune and useful to reflect on the conditions of the working
environment, the practices, roles and relationships that intervene today, in defining a
culture of institutional quality, in preschool units of public education in Romania.

As determinants of the quality culture in preschool organizations in the
European Union and in Romania, the working conditions of the teaching staff, the
skills and abilities of the staff and the opportunities for professional development were
highlighted.

The empirical research undertaken was based on the establishment of general
and derived objectives, the formulation and testing of viable working hypotheses.

The influencing factors of the quality culture in preschool organizations in

Romania are evaluated on macro, mezzo and micro levels of analysis.

v' Contributions to the development of scientific research

The research carried out in the doctoral thesis proposes the development of the
culture of quality in the preschool organization, by adopting the Human Centered
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Management (HCM) model, in this sense the role of the manager and teaching staff is
highlighted.

The questionnaire-based investigation allowed both the formulation of
conclusions and the creation of a self-assessment model of organizational culture and

well-being, for early education school units.

v' Contributions to the optimization of the normative

framework of management in early education

The doctoral thesis will be able to be used to document several aspects
(dimensions and factors) of well-being at the level of preschool organizations. The
new quality standards for preschool education, which came into force starting from the
2021-2022 school year, distinctly aim at ensuring well-being, access to education and
equity in the provision of educational services, as essential dimensions of quality
standards.

The research undertaken is subscribed to these requirements, to identify the
factors that can affect the well-being in preschool organizations, it tries to present to
the interested parties, an image of the culture of preschool organizations, in order to

better understand them, improve them and facilitate change programs .

Limits of research

The research provided rich and rigorous data, but the lack of time can be
considered a limitation in this endeavor, a more extensive research period would have
contributed to obtaining a greater number of responses.

The data collection process involved the retransmission of emails with the
request to complete the questionnaire.

The questionnaires were sent to the official addresses of the preschool units,
so there is a possibility that they were completed by people with management
positions, and the respondents have biases towards the data and results, which
support their hypotheses or arguments. So there is the possibility of showing

prejudices or biases in the teachers' answers, consciously or not.
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Future research directions

Studying the interplay between organizational culture variables and well-being

in preschool organizations is clearly of considerable importance and intrinsically

context-dependent.

A wide range of factors and cultural contexts can be potentially detrimental to

quality culture in preschool organizations, so research needs to examine the variation

in context factors as much as possible.

We need to further expand knowledge about the factors that influence well-

being, as well as their implications for the quality of services in preschool facilities.
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