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Multumiri

Finalizarea acestei teze de doctorat marcheaza incheierea unui drum lung, complex
si transformator, un drum pe care nu l-as fi putut parcurge fara sprijinul, rigoarea si
intelepciunea indrumatorului meu, prof. univ. dr. habil Constanta Popescu. Privind in urma,
imi dau seama ca fiecare etapa a cercetarii — de la primele intrebari nesigure pana la formularea
concluziilor finale — a fost modelata de prezenta constanta si de orientarea atentd pe care am
primit-o din partea doamnei prof. univ. dr. habil Constanta Popescu.

Am avut privilegiul de a lucra alaturi de un mentor care nu s-a limitat la rolul formal
de coordonator, ci a devenit un adevarat reper intelectual. Prin modul in care a stiut sd puna
intrebdrile potrivite, sd deschida perspective noi si s ofere claritate in momentele in care
directia parea neclard, a transformat procesul de cercetare intr-o experientd de crestere
autentica. Fiecare discutie, fiecare observatie si fiecare sugestie au contribuit la consolidarea
unei gandiri academice mature, capabile sa priveascd in profunzime si sd argumenteze cu
responsabilitate.

Rigoarea sa stiintifica a fost dublata de o disponibilitate rard: aceea de a intelege ritmul
firesc al evolutiei unui doctorand, cu ezitarile, entuziasmele si momentele de blocaj inerente
unui astfel de demers. In momentele dificile, cdnd volumul de munci parea coplesitor sau cand
indoiala isi facea loc, sprijinul sdu calm si Incurajator a avut un impact decisiv. A stiut sa
transforme obstacolele Tn exercitii de reflectie, iar incertitudinile in oportunitati de rafinare.

fi sunt profund recunoscitoare pentru modul in care a reusit si imbine exigenta
profesionald cu o atitudine umand, deschisa si echilibrata. A oferit libertate acolo unde era
nevoie de explorare si a intervenit cu fermitate acolo unde era necesara clarificarea. Aceasta
balanta subtild intre autonomie si ghidaj a contribuit nu doar la calitatea tezei, ci si la formarea
mea ca cercetator.

Pe parcursul acestor ani, am invatat de la indrumatorul meu nu doar metode de
cercetare, ci 1 0 eticd a muncii, o disciplind a gandirii si o responsabilitate fatd de adevarul
stiintific. Am descoperit, prin exemplul sdu, ce Tnseamna sd ramai fidel rigorii academice, sa
cauti In permanenta precizia si sa privesti fiecare rezultat cu luciditate si onestitate.

Aceasta colaborare a reprezentat pentru mine mai mult decat un cadru formal de lucru;
a fost o experientd formativa, un dialog continuu care mi-a modelat modul de a privi cercetarea
si mi-a consolidat increderea in propriile capacitati. Pentru toate acestea — pentru rabdare,

pentru incredere, pentru exigentd, pentru generozitatea intelectuala si pentru sprijinul constant



— transmit indrumatorului meu intreaga mea recunostintd. Aceasta pagina de multumire este,
in fond, o marturie a respectului profund pe care i-1 port si a rolului esential pe care 1-a avut in
finalizarea acestei teze si in evolutia mea profesionala

Doresc sa adresez multumiri colectivului de profesori ai SCOLII DOCTORALE DE
STIINTE ECONOMICE SI UMANISTE DIN CADRUL ,,UNIVERSITATII VALAHIA DIN
TARGOVISTEI pentru sprijinul oferit pe toatd perioada studiilor. Tuturor celor care au
contribuit la formarea mea ca om si profesionist le ofer cele mai bune ganduri si recunostinta.

Nu 1n ultimul rand, as vrea sd multumesc familiei mele pentru rabdare, sustinere,

intelegere si pentru ca m-a ajutat s trec peste momentele dificile.



Cuvinte cheie: management educational, managementul inovarii, organizatii scolare,
leadership educational, culturd organizationald, inovatie educationald, dezvoltare
institutionala, formare continud, sustenabilitate educationald, Regiunea Nord-Vest a Romaniei

INTRODUCERE

Transformarile profunde care au marcat societatea contemporand, generate de progresul
tehnologic accelerat, globalizare si schimbarile socio-culturale, au condus la redefinirea
functiei educatiei si a rolului organizatiilor scolare. Acestea nu mai sunt doar spatii de
transmitere a cunostintelor, ci devin medii strategice pentru stimularea inovatiei, dezvoltarea
competentelor transversale si formarea capitalului uman adaptabil. In acest context, capacitatea
unei organizatii scolare de a integra procese inovatoare devine esentiald pentru a face fata
provocarilor complexe ale secolului XXI.

Lucrarea de fatd abordeaza managementul inovarii in organizatiile scolare, cu accent
pe analiza perceptiilor, practicilor si barierelor resimtite in procesul de implementare a inovarii
educationale. Tema este una actuald si necesara, intrucat educatia se afla intr-un proces de
reconstructie profundd, impreund cu reformele curriculare, digitalizarea si noile modele
pedagogice, toate reclamand o abordare manageriald strategica, orientata spre schimbare,
creativitate si adaptabilitate institutionala.

Lucrarea de fatd are ca scop analiza managementului inovarii In organizatiile scolare
preuniversitare, prin investigarea perceptiilor cadrelor didactice, a practicilor existente si a
barierelor intalnite in procesul de implementare a inovatiilor educationale. Studiul se
concentreaza asupra Regiunii Nord-Vest a Romaniei, oferind o imagine contextuald asupra
realitatilor educationale din acest spatiu si asupra modului in care politicile europene si
nationale se reflecta la nivel local. Scopul final este de a oferi o baza stiintifica solidd pentru
intelegerea si dezvoltarea managementului inovativ in scoli, utild atat pentru practicieni, cat si
pentru factorii decizionali.

Teza exploreaza potentialul inovarii ca dimensiune strategica a procesului educational
si managerial. Ea se fundamenteaza pe o abordare duald: pe de o parte, ofera o baza teoretica
solida, ancorata n literatura de specialitate nationald si internationald; pe de alta parte, propune
o analiza empiricd riguroasa, desfasurata in scoli din Regiunea Nord-Vest a Romaniei, vizand
identificarea perceptiilor cadrelor didactice cu privire la factorii care sustin sau inhiba procesul

de inovare.



Cercetarea de fata isi propune sa ofere o intelegere cat mai ampla a modului in care
procesele inovative sunt percepute si implementate in organizatiile scolare din Tnvatamantul
preuniversitar. In acest sens, un prim obiectiv vizeazi surprinderea perceptiilor cadrelor
didactice cu privire la inovatie — modul in care profesorii inteleg, valorizeaza si raporteaza
practicile inovative la realitatile scolii in care activeaza. Aceastd dimensiune este esentiala,
deoarece atitudinile si reprezentdrile profesorilor constituie fundamentul oricarei schimbari
sustenabile.

Un alt obiectiv al cercetarii consta 1n identificarea tipurilor de inovatii educationale care
sunt mai frecvent adoptate la nivelul scolilor preuniversitare. Aici intrd atat inovatiile
pedagogice, reflectate in metode de predare si evaluare moderne, cat si cele de ordin
organizational, legate de modul de conducere, comunicare si colaborare institutionala.

Cercetarea isi propune, de asemenea, sa evidentieze obstacolele majore care limiteaza
sau blocheaza implementarea schimbarii. Resursele materiale insuficiente, rezistenta culturala,
lipsa formarii continue sau absenta unei viziuni unitare pot reprezenta bariere semnificative,
iar identificarea lor este cruciald pentru formularea unor solutii aplicabile.

Un obiectiv important priveste si rolul leadershipului educational. Studiul urmareste sa
arate in ce masura stilul de conducere, implicarea directorului si capacitatea acestuia de a crea
un climat organizational pozitiv influenteaza aparitia si sustenabilitatea inovatiilor.

Nu in ultimul rand, cercetarea are ca obiectiv analiza particularitatilor regionale si
contextuale. Intrucat studiul este realizat in Regiunea Nord-Vest, se acordi o atentie speciali
felului in care specificul local — marcat de diversitate culturald, de diferente Intre mediul urban
si rural si de niveluri diferite de resurse — modeleaza atat oportunitatile, cat si provocdrile
procesului de inovare in scoli.

Prin aceasta abordare, obiectivele cercetdrii converg spre conturarea unei imagini
complexe asupra inovatiei in Invatdmantul preuniversitar: o imagine care combina dimensiunea
perceptiilor individuale, dinamica organizationald si influentele contextuale mai largi,

europene, nationale si locale.

Este important de subliniat faptul ca rezultatele cercetarii empirice prezentate in aceasta
lucrare au fost diseminate si validate In comunitatea academica prin publicarea a doud articole
stiintifice, recunoscutd pentru rigoarea evaludrii si vizibilitatea internationala. Aceste articole
au prezentat metodologia, ipotezele, instrumentele utilizate si concluziile formulate in baza
analizei datelor colectate din teren, contribuind astfel la consolidarea cadrului teoretic si la

validarea aplicabilitatii practice a modelului propus. Publicarea acestora a permis nu doar o



confirmare stiintificd a rezultatelor, ci si o diseminare a concluziilor cétre alte cadre didactice,
manageri scolari si factori de decizie din sistemul educational.

Totodata, partea teoretica a tezei — care include analiza conceptuald, studiul modelelor
de management inovativ, tipologiile leadershipului educational si conexiunile dintre cultura
organizationala si adaptabilitatea institutiilor de invatamant — a fost valorificata in doua articole
distincte, publicate in reviste de specialitate indexate. Aceste contributii au adus clarificari
conceptuale necesare in spatiul academic romanesc, oferind o fundamentare teoretica coerenta
pentru cercetarea propriu-zisa. Astfel, lucrarea beneficiaza de un dublu nivel de validare: unul
practic, prin interpretarea datelor colectate n unitati reale de invatamant, si unul academic, prin
diseminarea rezultatelor intr-un cadru stiintific recunoscut.

Primul capitol este dedicat delimitarii conceptuale a temei. Sunt analizate notiunile de
management educational, inovare organizationald si leadership scolar, cu accent pe modelele
teoretice din literatura nationald si internationald. Totodata, se exploreaza relatia dintre cultura
organizationald si deschiderea spre schimbare, evidentiind cum mediul intern al scolii poate
facilita sau bloca procesele inovative. Acest cadru teoretic ofera fundamentul necesar pentru
intelegerea rezultatelor empirice.

Al doilea capitol analizeazd sistemul de invatdmant preuniversitar in dubla cheie:
comparativa si contextuala. Se discutd obiectivele strategice europene (precum reducerea
abandonului scolar sau digitalizarea educatiei), se prezinta politicile si reformele adoptate in
Romania si se descrie situatia specifica a Regiunii Nord-Vest, inclusiv particularitatile
judetelor componente. Aceasta sectiune oferd un cadru de intelegere a provocarilor si
oportunitatilor educationale la nivel macro si micro.

Tematica abordata se situeaza la intersectia dintre managementul educational, inovare
organizationala si dezvoltare institutionald durabild. In acest sens, teza aduce o contributie
originala in delimitarea factorilor care pot stimula sau bloca inovarea in scoli, precum si in
conturarea unui cadru metodologic aplicabil altor cercetari viitoare. Printre acestia se numara:
stilul de conducere al managerului, cultura organizationald existenta, resursele disponibile,
gradul de autonomie decizionald, disponibilitatea cadrelor didactice de a participa la formari
continue si deschiderea fata de nou. De asemenea, teza evidentiaza importanta unui climat
organizational pozitiv, bazat pe incredere, colaborare si implicare colectiva in procesul
decizional.

Pornind de la aceste premise, cercetarea a vizat formularea unor raspunsuri stiintifice
la intrebari relevante pentru domeniul educatiei: Cum percep cadrele didactice procesul de

inovare? Ce tipuri de inovatii sunt mai frecvent adoptate? Care sunt obstacolele cele mai des



intalnite in calea schimbarii? Ce rol joaca leadershipul in declansarea si sustinerea initiativelor
inovative? Si nu In ultimul rand, cum pot fi create conditii optime pentru ca scolile sa devina
organizatii care invata?

Lucrarea este rezultatul unei documentéri ample, multidisciplinare, care a cuprins studii
din domeniile educatiei, managementului, psihologiei organizationale si sociologiei. Analiza
conceptuala a fost completata de o cercetare cantitativa, bazata pe aplicarea unui chestionar in
randul cadrelor did*actice, ale caror raspunsuri au fost prelucrate statistic pentru a identifica
tendinte, corelatii si diferente semnificative. Interpretarea acestor date a permis formularea
unor concluzii relevante pentru practicile manageriale scolare si pentru politicile publice in
educatie.

Astfel, in capitolul al treilea prezintd demersul metodologic al studiului. Sunt descrise
ipotezele formulate, instrumentele de cercetare utilizate (chestionar aplicat cadrelor didactice),
esantionul si metodele de analiza statistica. Accentul este pus pe rigoarea stiintifica a procesului
de colectare si prelucrare a datelor, astfel incat rezultatele sa fie valide si relevante. Tot aici se
argumenteaza alegerea Regiunii Nord-Vest ca teren de cercetare si se justificad relevanta
acesteia 1n raport cu tema investigata.

Al patrulea capitol constituie nucleul empiric al lucrérii. Pe baza datelor obtinute din
aplicarea chestionarelor, sunt analizate perceptiile cadrelor didactice asupra procesului de
inovare, tipurile dce practici inovative identificate si barierele frecvent intdlnite. Rezultatele
sunt discutate n raport cu literatura de specialitate, evidentiind atat convergente, cat si diferente
contextuale. Se acordd o atentie speciala rolului leadershipului scolar si culturii organizationale
in dinamica inovarii.

Al cincilea capitol, pornind de la concluziile obtinute prin analiza ipotezelor sunt
formulate directii strategice, actiuni concrete menite sa sprijine inovarea in organizatiile scolare
si propuneri generale care vizeaza valorificarea potentialului inovativ al scolilor roméanesti

Pe ansamblu, teza demonstreaza ca inovarea in invatamant este posibila si necesara, iar
succesul acestui proces depinde de convergenta mai multor factori: viziunea strategica a
conducerii, sprijinul colectiv al personalului, flexibilitatea institutiei si alinierea valorilor
organizationale la nevoile reale ale beneficiarilor educationali. Intr-o lume educationali aflata
in continua schimbare, capacitatea de a genera, sustine si disemina inovatii devine un indicator
cheie al performantei institutiilor scolare.

Lucrarea se doreste a fi o contributie semnificativd la dezvoltarea cunoasterii in
domeniul managementului educational, oferind o viziune actuala, fundamentata stiintific si

utila pentru practicieni, cercetatori si decidenti. Publicarea rezultatelor in articole din sectiunile



A si B consolideaza impactul lucrdrii, asigurand vizibilitate academicd si recunoastere a

demersului de cercetare intre specialistii din domeniu.

SCOPUL CERCETARII:

Scopul acestei cercetari este de a contribui la intelegerea profunda si sistematica a
managementului inovarii in cadrul organizatiilor scolare din Regiunea Nord-Vest, prin
explorarea relatiilor dintre leadership, structuri organizationale, procese de inovare si
rezultatele obtinute. Studiul urmareste dezvoltarea unui cadru conceptual si metodologic care
sa sprijine implementarea eficienta a inovatiei in contextul educational.

Regiunea de Dezvoltare Nord-Vest este una dintre cele opt regiuni de dezvoltare ale
Romaniei, create in anul 1998 pentru a sprijini implementarea politicilor de coeziune europeana
si pentru a permite accesul la fondurile structurale. Ea cuprinde sase judete: Bihor, Bistrita-
Nasaud, Cluj, Maramures, Satu Mare si Salaj, fiecare cu particularitati geografice, economice
si culturale distincte. Regiunea are o populatie de aproximativ 2,7 milioane de locuitori, fiind
un spatiu eterogen, unde marile centre urbane (Cluj-Napoca, Oradea, Baia Mare) coexista cu
zone predominant rurale, caracterizate prin traditii puternice, dar si prin provocari de
dezvoltare.

In plan educational, regiunea se remarcd printr-o densitate relativ ridicatd a unitatilor de
invatamant preuniversitar, dar si printr-o polarizare accentuata intre scolile urbane, dotate si
atractive, si scolile rurale, care se confruntd adesea cu lipsa resurselor materiale si umane.
Aceastd diversitate constituie un cadru propice pentru analiza perceptiilor cadrelor didactice
asupra inovarii si asupra calitatii procesului educational.

Judetul BIHOR este situat la granita cu Ungaria, judetul Bihor are ca resedintd municipiul
Oradea, un oras in plind dezvoltare urband si economicd. Pozitia de frontiera a judetului
favorizeazi colaborarea transfrontaliera si atragerea de investitii. In plan educational, Bihorul
dispune de o retea scolara diversa, cu accent pe cooperarea cu institutii din Ungaria, dar si cu
centre universitare din tara. In mediul rural, scolile intampina dificultiti legate de infrastructura
si mobilitatea cadrelor didactice, insa proiectele europene au sprijinit modernizarea unor unitati
si implementarea de programe remediale.

BISTRITA-NASAUD are resedinta judetului este municipiul Bistrita, cu un centru istoric bine
conservat. Specificul judetului este dat de pozitionarea montand si de caracterul sdu

predominant rural. Scolile din Bistrita-Nasaud reflecta aceastd realitate: desi existd unitati



moderne Tn mediul urban, multe scoli rurale se confrunta cu scaderea populatiei scolare, cu
transport deficitar si cu dificultati in atragerea cadrelor didactice calificate. Totusi, comunitatile
locale pastreaza un interes puternic pentru educatie, iar traditiile culturale sunt
Judetul CLUJ, cu resedinta la Cluj-Napoca, reprezintd polul educational si universitar al
regiunii. Pe langd universitatile de prestigiu, reteaua de scoli preuniversitare este una dintre
cele mai dezvoltate si performante din tara. In Cluj se implementeaza frecvent proiecte-pilot in
domeniul digitalizarii, al inovarii curriculare si al formarii cadrelor didactice. Discrepanta
majora se regaseste intre urban si rural: in timp ce scolile din Cluj-Napoca au acces la resurse
moderne, scolile din comunele izolate se confrunta cu lipsa dotarilor si cu un grad mai ridicat
de abandon scolar.
Judetul MARAMURES are resedinta la Baia Mare si este recunoscut pentru traditiile sale,
reflectate si in educatia preuniversitara. Scolile rurale joacd un rol important in conservarea
identitatii culturale locale, prin transmiterea traditiilor si a mestesugurilor. In acelasi timp,
existd provocdri legate de accesul la infrastructurd modernd si de asigurarea transportului
scolar. In Maramures, cadrele didactice se confrunti adesea cu un context in care educatia
formala trebuie sa se impleteasca cu specificul cultural local, ceea ce creeaza oportunitati, dar
si dificultati in aplicarea unor standarde educationale unitare.
Jutetul SATU MARE este pozitionat la granita cu Ungaria si Ucraina, judetul Satu Mare are o
populatie eterogena din punct de vedere etnic. Diversitatea culturala se reflecta si in sistemul
educational, unde se regdsesc unitati cu predare in limba romand, maghiara si germana. Aceasta
caracteristicd aduce beneficii In dezvoltarea competentelor interculturale, dar necesita si un
management educational adaptat. In mediul rural, scolile intimpina provocari similare cu cele
din restul regiunii — infrastructura deficitara si migratia populatiei scolare.
Judetul SALAJ are resedinta judetului Silaj este municipiul Zaldu. Judetul are o pondere
ridicata a populatiei rurale, ceea ce se reflectd direct in reteaua scolard. Multe scoli din sate
mici au efective reduse de elevi, functionand uneori cu clase simultane. in ciuda acestor
dificultati, exista initiative de modernizare prin programe nationale si europene, precum si prin
implicarea autoritatilor locale. Educatia preuniversitara din Salaj este marcata de nevoia de a
echilibra resursele limitate cu necesitatea de a asigura sanse egale la educatie pentru toti elevii.
La nivelul Uniunii Europene, educatia preuniversitard este reglementatd prin
obiectivele strategiei Educatie si Formare 2020 si continuata prin agenda Educatia pentru 2030.
Principalele directii vizeaza reducerea ratei abandonului scolar timpuriu, cresterea participarii
la educatia timpurie, dezvoltarea competentelor-cheie si promovarea incluziunii sociale. De

asemenea, digitalizarea si Invatarea pe tot parcursul vietii sunt considerate prioritati, fiind



sprijinite prin programe precum Erasmus+ si Fondul Social European. In acest cadru, Romania
este chemata sa armonizeze propriile politici educationale cu standardele europene, asigurand
echitate si calitate.

In Romania, sistemul de invitimant preuniversitar a trecut prin multiple reforme dupa
1989, incercand sa raspunda atat cerintelor interne, cat si celor europene. Politicile educationale
au vizat modernizarea curriculei, formarea continud a cadrelor didactice, descentralizarea si
cresterea autonomiei scolare. Cu toate acestea, persistd provocari majore: discrepantele intre
urban si rural, abandonul scolar, lipsa resurselor materiale si insuficienta finantdrii. De
asemenea, statutul social al cadrelor didactice si conditiile de munca influenteaza in mod direct
perceptia asupra inovarii si disponibilitatea de a implementa schimbari.

La nivelul regiunii Nord-Vest, invatamantul preuniversitar reflecta tendintele generale
din Romania, dar este influentat si de particularitatile locale. Zonele urbane, in special Cluj-
Napoca si Oradea, beneficiaza de infrastructuri educationale moderne si de programe inovative.
In schimb, in mediul rural, mai ales in judete precum Silaj sau Bistrita-Nasaud, scolile se
confruntd cu lipsa resurselor si cu migratia elevilor. De asemenea, diversitatea etnica din
judetul Satu Mare adauga o dimensiune specifica, in care managementul educational trebuie sa
asigure coeziune si incluziune.

Cadrele didactice din regiune percep inovarea ca fiind necesarda, dar dificil de
implementat 1n lipsa resurselor adecvate. Programele europene si nationale au sprijinit
modernizarea unor unitdti, dar sustenabilitatea acestor schimbari depinde de implicarea

comunitatii si de pregdtirea continud a profesorilor.

OBIECTIVELE CERCETARII:

1. Elaborarea unui cadru teoretic complex pentru analizarea managementului inovarii
in organizatiile scolare, integrand perspective multidisciplinare.

2. Examinarea factorilor organizationali interni si externi care faciliteazd sau inhiba
procesul de inovare in mediul educational.

3. Analiza rolului leadership-ului strategic si a culturii organizationale in stimularea
inovatiei si performantei institutionale.

4. Identificarea modelelor eficiente de implementare a managementului inovarii,
inclusiv a strategiilor, metodelor si instrumentelor utilizate.

5. Dezvoltarea unui set de indicatori si mecanisme de evaluare pentru masurarea

performantei din inovare si maturitatii organizationale in domeniul educational.



Formularea de recomandairi practice si strategice pentru factorii decizionali din
sistemul educational, avand ca scop optimizarea proceselor de inovare si alinierea lor

la cerintele unei economii bazate pe cunoastere.

IPOTEZELE CERCETARII:
Leadership-ul transformational in organizatiile scolare determind o crestere
semnificativd a capacitdtii de inovare si a performantelor organizationale.
Cultura organizationalad orientatd spre colaborare si creativitate este esentiald
pentru succesul proceselor inovative.
Exista o corelatie pozitiva intre implementarea unor structuri si mecanisme bine
definite de management al inovarii si nivelul de maturitate al inovarii in institutiile
educationale.
Factorii externi, cum ar fi politicile publice, finantarea si colaborarea cu parteneri
sociali, influenteaza semnificativ eficacitatea inovarii in sistemul educational.
Utilizarea metodologiilor moderne de management al proiectelor si a tehnologiilor
digitale sprijina imbunatatirea eficientei si a calitatii solutiilor inovatoare in educatie.
Integrarea unor strategii de formare continua pentru resursa umana creste gradul

de implicare si contributie a angajatilor la initiativele inovatoare.

MATERIAL SI METODA

Aceasta cercetare doctorala isi propune sa investigheze si sa aprofundeze intelegerea dinamicii

managementului inovarii in organizatiile scolare din Regiunea Nord-Vest a Romaniei. Studiul

are la baza o abordare sistematica si riguroasa, menitd sa identifice si sa analizeze factorii

interni si externi care contribuie la succesul inovatiei in sectorul educational. Acest demers

vizeazd raspunsul la nevoia acutd de adaptare a sistemului educational la cerintele unei

economii bazate pe cunoastere si la provocarile impuse de globalizare.

Pentru identificarea organizatiilor scolare incluse in studiu, s-au aplicat urmatoarele criterii:

1.

Preocupiri legate de inovare: A fost selectate organizatii care desfasoara activitati
vizibile si semnificative de promovare a inovarii, avand un impact semnificativ asupra
dezvoltarii s1 imbunatatirii performantei organizationale.

Accesibilitate: Disponibilitatea organizatiilor de a oferi acces la informatii relevante

pentru cercetare.



3. Disponibilitatea de participare: Gradul in care angajatii organizatiilor au manifestat
interes si deschidere pentru a participa la demersul stiintific.
S-au invitat la studiu un numar de 50 de organizatii scolare din Regiunea Nord-Vest, dintre
care au acceptat participarea 43 (86%), garantand astfel un esantion relevant si reprezentativ
pentru regiunea analizata.

Regiunea Nord-Vest, una dintre cele opt regiuni de dezvoltare ale Romaniei, este situata
in partea de nord-vest a tarii, avand granite comune cu Ungaria si Ucraina. Aceasta include
judetele Bihor, Bistrita-Nasaud, Cluj, Maramures, Satu Mare si Salaj. Regiunea Nord-Vest
joaca un rol important in procesul de inovare si dezvoltare educationald din Romania, gazduind
institutii de invatdmant superior de prestigiu. Acest cadru socio-economic favorizeaza
proiectele de cercetare si initiativele inovatoare, fiind un punct de referinta pentru dezvoltarea
regionala si nationala.

DESIGNUL CERCETARII
Cercetarea este de tip descriptiv, avand ca scop principal explorarea si Intelegerea
managementului inovarii In organizatiile scolare. Studiul utilizeaza un chestionar structurat
pentru a colecta date de la personalul didactic din scolile din Regiunea Nord-Vest a Romaniei.
Acest design este adecvat pentru a descrie si analiza perspectivele, practicile si factorii care
influenteaza procesele de inovare in mediul educational.
POPULATIA SI ESANTIONUL
Populatia tintd a cercetarii include angajati ai organizatiilor scolare, respectiv profesori,
directori si personal administrativ. Esantionul a fost selectat prin metoda esantionarii
stratificate pentru a asigura reprezentativitatea diverselor subgrupuri (management - 30%,
executie - 70%, grade didactice: debutant, definitiv, grad II, grad I; repartizare geografica:
mediul urban si rural). Dimensiunea esantionului a fost determinatd pe baza calculelor
statistice, avand in vedere un nivel de incredere de 95% si o marja de eroare de £5%. S-a stabilit
ca un esantion de 302 de respondenti este adecvat pentru a asigura validitatea rezultatelor.
INSTRUMENT
Chestionarul utilizat in aceasta cercetare reprezinta principalul instrument de colectare a datelor
si a fost conceput pentru a raspunde obiectivelor cercetdrii privind managementul inovarii n
organizatiile scolare. Acesta a fost elaborat in urma unei analize riguroase a literaturii de
specialitate, fiind adaptat pentru a surprinde specificul domeniului educational. Chestionarul a
fost structurat in mai multe sectiuni pentru a oferi o viziune cuprinzdtoare asupra perceptiilor,
atitudinilor si practicilor legate de inovare.

Chestionarul a fost conceput pentru a colecta date privind:



- Atitudinile si perceptiile angajatilor fata de inovare si managementul inovarii.

- Practicile si strategiile de inovare implementate in organizatiile scolare.

- Factori determinanti si inhibitori ai proceselor de inovare.

- Rolul leadership-ului, culturii organizationale si al resursei umane in

promovarea inovatiei.

- Rezultatele si impactul inovarii asupra performantelor organizationale.
Chestionarul este Impartit in mai multe sectiuni tematice, fiecare corespunzand unui set specific
de intrebari, astfel:

1. Sectiunea A: Perceptii asupra managementului inovarii
Aceastd sectiune include afirmatii care exploreaza perceptiile angajatilor cu privire la
importanta inovarii si rolul acesteia in cadrul organizatiilor scolare.

2. Sectiunea B: Inovarea in sistemul educational
Intrebarile din aceasta sectiune sunt orientate spre analiza modului in care inovarea este aplicata
in domeniul educational, factorii care influenteaza aceste procese si strategiile percepute ca
fiind esentiale.

3. Sectiunea C: Leadership si cultura organizationala
Aceastd sectiune exploreaza impactul leadership-ului si culturii organizationale asupra
promovarii inovarii, implicarii angajatilor si rezultatelor obtinute.

4. Sectiunea D: Factori determinanti si inhibitori ai inovarii
Sunt identificate barierele si stimulentele pentru inovare, inclusiv cele legate de resurse,
finantare si suport organizational.

5. Sectiunea E: Date demografice si profesionale
Aceastd sectiune colecteazd informatii despre respondenti, cum ar fi genul, varsta, gradul
didactic, vechimea in invatdmant si functia ocupata (executie sau conducere). Tip de raspuns:

Intrebari inchise cu optiuni prestabilite.

STRUCTURA TEZEI DE DOCTORAT

Prezenta teza de doctorat este structuratd pe patru capitole, precedate de Argument si
Introducere, in care, pornind de la contextul actual si relevanta temei, sunt formulate
obiectivele si ipotezele cercetarii stiintifice, se realizeaza delimitarile epistemologice si se

prezintia metodologia de cercetare utilizata. Intreaga lucrare combini fundamentele teoretice



cu o investigatie empiricd riguroasd, oferind o imagine complexa asupra managementului

inovarii in organizatiile scolare.

Capitolul 1: SCOALA CA ORGANIZATIE SI SPATIU AL iNVATARII
ORGANIZATIONALE
Acest capitol are rolul de a fundamenta teoretic tema cercetarii printr-o analiza a scolii ca
organizatie modernd, aflatd intr-un permanent proces de adaptare la transformarile sociale si
educationale. Sunt prezentate caracteristicile si functiile manageriale ale organizatiei scolare,
cu accent pe modul in care acestea contribuie la realizarea misiunii educationale si la
dezvoltarea comunitatii. Se subliniazd faptul ca scoala nu este doar un cadru formal de
transmitere a cunostintelor, ci un spatiu dinamic de invatare organizationald, in care profesorii
si elevii participa activ la procese de schimbare si inovare.
Un element central al acestui capitol 1l constituie analiza culturii organizationale, privita ca
fundament al dezvoltarii institutionale. Cultura organizationala influenteaza atat climatul intern
al scolii, cat si gradul de deschidere fata de schimbare, colaborare si creativitate. Prin valorile
si practicile pe care le promoveazd, ea determind modul in care cadrele didactice si conducerea
institutiei percep procesele de inovare si adaptare. Tot aici este integrat conceptul de
,organizatie care invata”, inspirat din literatura internationala de specialitate, care presupune o
scoala reflexiva, capabila sa invete din propriile experiente si sa integreze in mod continuu noi
practici educationale.
Capitolul include si prezentarea unor modele teoretice privind invatarea colectiva si
leadershipul educational, care oferd repere pentru intelegerea dinamicii organizationale. Sunt
evidentiate concepte precum invatarea in bucld simpla si dubld, comunitatile de practica si
leadershipul transformational, participativ si distributional. Toate aceste modele arata ca
succesul scolii ca organizatie depinde Tn mare masura de stilul de conducere si de capacitatea
acesteia de a stimula colaborarea si reflectia colectiva.
Capitolul 2: INOVAREA iIN ORGANIZATIA SCOLARA — ABORDARI SI
INSTRUMENTE
Capitolul al doilea introduce dimensiunea inovarii ca proces fundamental in dezvoltarea
educationala si organizationala. Pornind de la delimitdrile conceptuale dintre inovatie,

creativitate si schimbare, se analizeazd modul in care inovatia se manifesta la nivelul scolilor.



Este subliniatd importanta inovarii nu doar ca rezultat punctual, ci ca proces continuu care
permite adaptarea institutiei la cerintele unei societati in transformare.
Sunt prezentate principalele tipuri de inovatii aplicabile in domeniul educatiei: inovatia de
produs (introducerea de noi programe si discipline), inovatia de proces (modernizarea
metodelor de predare-invitare), inovatia organizationald (restructurarea managementului si a
structurilor de conducere) si inovatia de marketing (strategii de promovare a imaginii scolii).
Aceste forme de inovatie sunt discutate atat din perspectiva impactului asupra elevilor si
profesorilor, cat si din cea a rolului strategic pe care il au in dezvoltarea institutionala.
O atentie speciald este acordatd documentelor manageriale care sustin inovarea: planul de
dezvoltare institutionald, planul anual de scolarizare si planul operational. Aceste documente
constituie instrumente concrete prin care conducerea scolii poate integra si monitoriza
procesele inovative. In plus, capitolul evidentiaza rolul cadrelor de conducere in stimularea si
coordonarea inovarii scolare, ardtdnd ca succesul oricarei schimbari depinde Tn mare masura
de viziunea si implicarea directorilor.
In final, sunt prezentate citeva modele de succes in inovarea educationald, ilustrand bune
practici implementate la nivel national si international. Aceste exemple demonstreaza ca
inovatia poate contribui la cresterea performantelor scolare, la adaptarea la digitalizare si la
consolidarea Increderii comunitatii in institutia de Tnvatamant.

Capitolul 3: MANAGEMENTUL INOVARII iN SCOLI - PRACTICI, POLITICI

SI REZULTATE

Capitolul al treilea este axat pe dimensiunea manageriala a inovarii si pe modul in care politicile
educationale sustin implementarea acesteia. Se analizeaza rolul leadershipului strategic in
promovarea inovarii, aratand ca directiile asumate la nivel politic si managerial au un impact
direct asupra deschiderii scolilor catre schimbare.
Sunt prezentate dimensiunile practice si metodologice ale sustinerii inovarii, incluzand
mecanismele prin care se pot crea conditii favorabile pentru aparitia si dezvoltarea de noi
practici. Capitolul accentueazd importanta formarii continue a cadrelor didactice, privitd ca
motor al schimbarii sustenabile. Profesorii bine pregatiti si dispusi sa invete pe tot parcursul
carierei pot deveni agenti ai inovarii, facilitind adaptarea scolii la cerintele actuale.
Un subcapitol distinct este dedicat impactului culturii organizationale asupra implementarii
inovarii. Cultura bazatd pe colaborare, incredere si deschidere este esentiald pentru succesul
proceselor inovative. De asemenea, se analizeaza metodele de evaluare a rezultatelor inovarii,

cu accent pe sustenabilitate si pe transformarea acestora in practici institutionalizate.



Astfel, capitolul demonstreazd ca managementul inovarii n scoli nu se rezuma la adoptarea
unor masuri punctuale, ci presupune un proces integrat, strategic, prin care intreaga organizatie
este orientata catre schimbare si dezvoltare.

Capitolul 4: CERCETARE EMPIRICA PRIVIND MANAGEMENTUL
INOVARII iN ORGANIZATIILE SCOLARE DIN REGIUNEA NORD-VEST
Capitolul final reprezinta partea aplicativa a tezei si include o cercetare empirica desfasuratd in
unitati scolare din Regiunea Nord-Vest a Romaniei. Sunt prezentate scopul, obiectivele si
ipotezele cercetdrii, precum si metodologia utilizata, bazata pe aplicarea unui chestionar
cadrelor didactice si managerilor scolari.

Rezultatele cercetdrii sunt analizate prin metode statistice si interpretate in raport cu literatura
de specialitate. Acestea evidentiaza perceptiile profesorilor si ale directorilor asupra inovarii,
tipurile de inovatii cel mai frecvent adoptate, factorii care favorizeaza sau impiedica procesele
inovative si impactul acestora asupra calitatii educatiei. Concluziile partiale desprinse din
cercetare ofera raspunsuri la ipotezele formulate si contureaza un tablou realist al situatiei din
regiunea investigata.
Un element important al acestui capitol il reprezintd interpretarea comparativa a rezultatelor,
care permite identificarea unor modele de bune practici, dar si a unor dificultiti majore ce
trebuie depasite pentru a transforma inovatia intr-un proces sustenabil.
Capitolul 5- - DIRECTII DE ACTIUNE PRIVIND STIMULAREA INOVARII iN
ORGANIZATIILE SCOLARE

Pornind de la concluziile obtinute prin analiza ipotezelor din capitolul anterior, In
continuare sunt formulate directii strategice si actiuni concrete menite sd sprijine inovarea in
organizatiile scolare. In contextul transformarilor profunde ce afecteaza sistemul educational,
inovatia devine un factor esential pentru dezvoltarea organizatiilor scolare in contextual
dezvoltarii durabile. Teza de fata, axata pe managementul inovarii in institutiile de invatamant
preuniversitar, subliniaza importanta unei abordari strategice si integrate, menitd sa favorizeze
adaptabilitatea, performanta si competitivitatea educationala.

Principalele directii de actiune recomandate, formulate ca raspuns la provocarile
identificate si sustinute de datele obtinute in cadrul cercetarii.

1. Promovarea unui management inovativ in unititile de invatamant

In actualul context educational, caracterizat de schimbiri accelerate si incertitudini
sistemice, managementul inovativ nu mai reprezintd o optiune, ci 0 necesitate strategica.

Conducerea institutiilor scolare trebuie sa depdseascd paradigma administrativa traditionala si



sa adopte o viziune transformatoare, orientatd spre anticiparea schimbarii, stimularea
creativitatii si valorificarea resurselor umane si informationale.

2. Integrarea tehnologiei in procesele educationale

Tehnologia digitala a devenit un element structural al lumii contemporane, cu impact
profund asupra modului in care se invatd, se preda si se conduce o institutie de Tnvatamant.
Integrarea eficienta a tehnologiei in scoald nu trebuie perceputd ca un demers izolat, ci ca o
parte integrantd a strategiei de inovare educationala.

3. Formarea continua a cadrelor didactice si a managerilor — motor al inovarii
educationale

Unul dintre pilonii centrali ai inovarii in educatie este dezvoltarea profesionala continud
a resursei umane — atat a cadrelor didactice, cat si a celor cu functii de conducere. Inovatia nu
poate fi implementatd sustenabil intr-un mediu profesional stagnant, marcat de rutine
pedagogice invechite sau de lipsa deschiderii catre schimbare

4. Stimularea creativitatii si initiativei la nivel managerial

Un alt element esential pentru generarea si sustinerea inovatiei in scoli este capacitatea
echipei manageriale de a promova si valorifica initiativele inovatoare din interiorul
organizatiei. Creativitatea manageriald nu Tnseamna doar inventarea de solutii inedite, ci si
crearea unui cadru in care ideile valoroase pot fi exprimate, testate si implementate eficient.

5. Colaborarea institutionald si parteneriatele educationale — catalizatori ai
inovarii

Intr-un sistem educational dinamic, inovatia nu mai poate fi conceputi exclusiv ca un
proces intern. Schimbarea durabild in scoli necesita deschidere catre mediul extern, colaborare
interinstitutionald si participare activa in retele educationale, atat la nivel local, cat si national
sau international.

6. Crearea unui climat organizational favorabil inovatiei

Inovatia nu poate fi impusd prin reguli formale sau directive administrative. Ea are
nevoie de un ecosistem intern sdndtos, in care oamenii se simt valorizati, au Incredere unii in
altii, se simt liberi sa exprime idei si sa isi asume riscuri. Cu alte cuvinte, climatul
organizational este mediul ,,psihologic” in care inovatia prinde rddacini sau, dimpotriva, e

blocata.

CONCLUZII GENERALE



Prezenta cercetare doctorald s-a concentrat pe intelegerea aprofundata a dinamicii
managementului inovarii in cadrul organizatiilor scolare din Regiunea Nord-Vest, punand
accent pe interactiunea dintre leadership, structuri organizationale, culturd institutionald,
factori externi si procesele interne de planificare si implementare a inovatiei. Prin utilizarea
unei metodologii cantitative riguroase, a fost posibila nu doar evaluarea perceptiilor actorilor
institutionali implicati in educatie, ci si testarea unor ipoteze relevante din perspectiva teoriei
organizationale si a managementului strategic in educatie.

Un prim rezultat semnificativ al cercetarii il constituie validarea perceptiei asupra
inovatiei ca fiind un proces intentionat, planificat si integrat strategic in viziunea institutionala
a scolii. Respondentii, indiferent de functia ocupata sau statutul profesional, au exprimat un
acord larg fatd de ideea ca inovarea presupune gandire anticipativa, alocare rationala de resurse
si implementarea unor practici clar definite. Astfel, rezultatele confirma faptul ca in scolile din
regiunea analizatd existd deja 0 constientizare puternicd a rolului inovatiei in adaptarea si
modernizarea actului educational.

Un alt aspect esential evidentiat prin analiza datelor este rolul fundamental al
leadershipului transformational in sustinerea si directionarea proceselor inovative.
Réaspunsurile respondentilor au aratat ca liderii institutionali — directori, responsabili de
proiecte sau alte functii de conducere — sunt perceputi ca factori-cheie in crearea unui climat
deschis, incurajator si orientat spre progres. Acestia au capacitatea de a coagula echipe, de a
inspira initiativd si de a sustine experimentarea si reflectia critica. Perceptia pozitiva asupra
leadershipului a fost una constanta in intregul esantion, fara diferente relevante intre gen,
functie sau statut, ceea ce indica o validare colectiva a stilului de conducere practicat in multe
dintre organizatiile analizate.

O dimensiune strans legatd de leadership este cultura organizationala, care, potrivit
datelor obtinute, este caracterizatd de deschidere spre colaborare, valorizarea initiativei
individuale, asumarea responsabilitatii si comunicare eficienta. Raspunsurile respondentilor
releva faptul ca in scolile analizate exista o tendintd evidenta de construire a unei culturi
partajate a invatarii si inovarii, In care schimbarea este acceptatd ca necesard si fireasca.
Aceastd cultura se reflectd in perceptiile pozitive asupra implicérii echipei pedagogice In
initierea de proiecte inovatoare si In convingerea generalizatd cd succesul scolii este strans legat
de capacitatea sa de a se adapta si transforma.

Pe langa leadership si cultura, o alta axa a cercetarii a fost reprezentatd de resursa
umand. Conform rezultatelor, angajatii institutiilor scolare sunt perceputi ca fiind foarte

competenti, implicati si deschisi la invatare continuda. Se remarca un consens clar privind



capacitatea acestora de a genera solutii creative, de a colabora eficient si de a contribui la
dezvoltarea organizatiei. Aceastd perceptie sustine ideea cad scolile detin un capital uman
valoros, care, cu sprijinul unui cadru strategic adecvat, poate deveni un adevarat motor al
schimbarii. De asemenea, raspunsurile au evidentiat faptul cd managementul cunostintelor este
integrat Tn activitatea organizationald, iar invatarea colectiva este perceputd ca un proces
sustinut si functional.

In ceea ce priveste infrastructura si mecanismele organizationale, datele relevi o dubla
perspectiva: pe de o parte, respondentii recunosc existenta unor elemente care sprijind inovatia
— precum colectarea ideilor, comunicarea internd, initiativa sustinutd — dar, pe de altd parte,
semnaleaza insuficienta unor resurse materiale si tehnologice, precum si limitéri in ceea ce
priveste mecanismele de monitorizare si evaluare a inovatiei. Desi planificarea este perceputa
ca fiind bine realizatd, implementarea si urmadrirea rezultatelor inovatiei sunt considerate
puncte slabe, ceea ce sugereaza nevoia dezvoltarii unor instrumente si proceduri de evaluare
mai clare si mai eficiente.

In plan strategic, cercetarea a relevat faptul ca procesele de planificare a inovirii sunt
bine intelese si relativ bine implementate. Respondentii au recunoscut importanta
diagnosticarii nevoilor organizatiei, a formularii unor obiective clare si a integrarii acestora in
planul general de dezvoltare institutionald. De asemenea, este perceputd in mod favorabil
contributia echipei la initierea unor directii de dezvoltare si la adaptarea strategiei in functie de
schimbdrile contextuale. Acest grad de sofisticare a planificarii confirma un anumit nivel de
maturitate organizationala, care permite scolilor sd abordeze inovatia nu doar punctual, ci ca
parte a unei viziuni institutionale pe termen lung.

In ceea ce priveste factorii externi, datele au evidentiat constientizarea clari a rolului
pe care il joacd autonomia institutionala, politicile educationale, colaborarea cu partenerii
sociali si resursele financiare in sustinerea inovatiei. Respondentii semnaleaza faptul ca desi
initiativa locala este esentiald, succesul inovdrii depinde intr-o mare masurd de contextul
sistemic — de gradul de descentralizare, de sprijinul guvernamental si de existenta unor
parteneriate reale si functionale. Aceasta perspectiva contextualizatd confirma ideea ca inovatia
educationala trebuie inteleasa ca un proces complex, aflat la intersectia dintre nivelul intern
organizational si cel extern sistemic.

Un alt rezultat important 1l constituie lipsa unor diferente semnificative intre categorii
demografice si profesionale. Faptul cd perceptiile asupra majoritatii dimensiunilor analizate
(caracterul inovarii, leadership, culturd, strategii, competente etc.) nu variaza in mod relevant

in functie de gen, statut profesional sau functie ocupatd, indicd o coeziune institutionald



puternica. Aceastd coerentd este semnul unei culturi organizationale bine sedimentate, In care
valorile si directiile majore sunt impartasite de intreaga comunitate educationala. Totusi, acolo
unde s-au observat diferente (de exemplu, in perceptia asupra implementarii strategiei sau in
modul de raportare la esec), acestea reflectd o intelegere mai profundda a complexitatii
organizationale din partea celor care detin roluri de decizie sau experienta avansata, fard a
afecta unitatea generala a viziunii institutionale.

In ansamblu, concluziile cercetarii confirma faptul ci scolile din Regiunea Nord-Vest
manifestd un potential real pentru dezvoltarea si sustinerea unui management inovativ,
construit pe baza unor elemente solide de culturd organizationald, leadership transformational,
profesionalism si planificare strategici. In acelasi timp, existd limite evidente in ceea ce
priveste resursele, instrumentele de monitorizare si recunoasterea sistemica a initiativelor
inovative, ceea ce impune necesitatea unor politici educationale coerente, adaptate realitatilor
scolii contemporane.

ORIGINALITATEA SI CONTRIBUTIILE INOVATIVE ALE TEZEI

Aceasta tezd doctorala aduce o contributie valoroasd la dezvoltarea cunoasterii
stiintifice din domeniul managementului educational, printr-0 abordare comprehensiva si
contextualizatd a inovarii in scoald, vazutad atat ca proces sistemic, cat si ca realitate trditd si
gestionata de actorii institutionali. Originalitatea lucrdrii derivad din modul in care a fost
construitd cercetarea — pornind de la un cadru teoretic solid, ancorat in literatura internationala
actuald, si ajungand la o analiza empirica riguroasa, aplicatd unei regiuni relevante din sistemul
educational romanesc.

Unul dintre cele mai importante elemente de originalitate il constituie elaborarea unui
cadru conceptual si operational propriu, care a integrat intr-o arhitectura coerenta factori
interni si externi ai inovarii. Aceastd abordare a permis explorarea inovatiei educationale nu
doar ca fenomen punctual sau tehnologic, ci ca dinamica organizationald complexa, in care
cultura institutionald, stilul de conducere, resursele umane si relatiile cu mediul extern se
intersecteaza intr-un proces continuu de transformare. Cadrul propus poate fi utilizat ca model
de analiza in cercetari viitoare sau adaptat in contexte educationale diferite, fiind validat in mod
empiric prin intermediul cercetarii cantitative desfasurate.

-Teza aduce, de asemenea, o contributie metodologica importantd prin constructia si
aplicarea unui chestionar extins, care surprinde dimensiuni multiple ale inovérii in
organizatiile scolare: de la perceptiile asupra caracterului inovatiei, pana la elemente concrete
precum competentele personalului, mecanismele de implementare, barierele organizationale

sau influentele externe. Acest instrument, adaptat specificului educational autohton, reprezinta



un aport semnificativ la instrumentarul de cercetare din domeniul educatiei si poate fi utilizat
pentru diagnoze institutionale sau evaluari longitudinale ale capacitatii de inovare.

Un alt element de noutate consta in integrarea unei perspective sistemice asupra
inovatiei, prin care aceasta este analizatd ca rezultat al interactiunii dintre variabile
organizationale interne (leadership, cultura, planificare, competente, infrastructurd) si factori
externi (politici educationale, autonomie institutionald, finantare, parteneriate). Aceasta
abordare holistica depaseste modelele partiale sau excesiv tehnocratice regasite in multe
cercetari si oferd o viziune echilibratd, in care inovatia este inteleasad ca un proces conditionat,
dar si modelabil, deopotriva din interiorul si exteriorul organizatiei.

Din punct de vedere empiric, teza oferd o contributie substantiala la intelegerea
modului in care scolile din Regiunea Nord-Vest se raporteaza la inovatie. Esantionul
consistent, care a inclus atdt personal de conducere, cat si personal de executie, a permis
surprinderea unui spectru larg de opinii, experiente si evaludri, intr-un mod reprezentativ si
echilibrat. Rezultatele obtinute completeaza un gol de cunoastere in literatura romaneasca, in
special in ceea ce priveste dimensiunea aplicata si contextuald a inovarii in educatie.

Mai mult decat atat, lucrarea aduce o contributie semnificativa si in plan practic, prin
formularea unor recomandari strategice fundamentate empiric, care pot ghida managerii
scolari, formatorii de politici si actorii educationali in procesul de modernizare institutionala.
Aceste recomandari vizeaza atat dimensiunea conducerii — prin promovarea unui leadership
transformational si participativ —, cat si aspecte structurale, precum necesitatea unei mai bune
coreldri Intre resurse, obiective si mecanisme de monitorizare. De asemenea, sunt aduse in
discutie aspecte relevante legate de digitalizare, formarea continud a cadrelor didactice,
stimularea initiativei si valorizarea colaborarii in scoala.

Nu in ultimul rand, teza contribuie la extinderea teoriei managementului educational
prin aplicarea §i adaptarea unor concepte internationale la contextul specific al scolii
romanesti. Integrarea unor concepte precum ,maturitate organizationala”, ,leadership
transformational”, ,,inovare deschisa” sau ,.evaluare adaptiva” in analiza scolii romanesti
reprezintd un efort de translare teoreticd valabil, care ajuta la sincronizarea cercetarii autohtone
cu directiile actuale din stiintele educatiei.

In ansamblu, originalitatea tezei rezidi in abordarea sa complexd, aplicatd si
integratoare, care a reusit sa traduca o problematica extrem de actuald — cea a inovarii in
educatie — Intr-un demers stiintific solid, relevant teoretic si valoros din punct de vedere practic.

Lucrarea nu doar ca ofera o radiografie pertinentd a stérii actuale a managementului inovarii in



scoald, dar si traseaza directii viabile pentru dezvoltarea institutionald si consolidarea unei

culturi educationale orientate spre schimbare si progres.

LIMITARILE CERCETARII

Orice demers stiintific riguros presupune recunoasterea limitelor sale metodologice si
conceptuale, Intrucat acestea nu diminueaza valoarea cercetarii, ci contribuie la delimitarea
domeniului de validitate a concluziilor si la fundamentarea unor viitoare directii de investigare.
Teza de fata, desi se bazeaza pe un cadru teoretic bine consolidat si o cercetare empirica solida,
prezinta o serie de limitdri care trebuie mentionate, in vederea interpretdrii corecte si prudente
a rezultatelor.

Cercetarea a utilizat exclusiv metode cantitative de colectare si analiza a datelor, prin
aplicarea unui chestionar structurat adresat personalului din organizatii scolare. Desi aceasta
abordare a permis obtinerea unei imagini generale si riguroase asupra perceptiilor legate de
managementul inovarii, lipsa unor metode calitative complementare (interviuri, focus
grupuri, observatii directe) poate limita profunzimea analizei si capacitatea de a surprinde
nuantele fine ale fenomenului investigat. Introducerea unor metode calitative intr-un design de
tip mixt (mixed-methods) ar fi permis o contextualizare mai profunda a datelor, evidentiind
motivatiile, emotiile, constrangerile sau rezistentele reale Intdimpinate de actori in raport cu
inovarea.

Chiar dacd dimensiunea esantionului a fost una semnificativd (n = 302) si a acoperit
organizatii scolare din intreaga Regiune Nord-Vest, rezultatele nu pot fi generalizate la nivel
national. Diversitatea sistemului educational roménesc, marcatd de particularititi geografice,
economice si culturale, impune prudenti in extrapolarea concluziilor catre alte regiuni. in plus,
desi s-a urmarit o stratificare echilibratd a esantionului pe functii, statut profesional si gen,
anumite subgrupuri pot fi subreprezentate, ceea ce poate influenta robustetea comparativa
a analizelor statistice bivariate.

Datele colectate sunt, in intregime, de tip auto-raportare, ceea ce implicad un risc inerent
de subiectivitate, dorintia de conformare sociala sau chiar lipsa de acuratete in autoevaluare.
Astfel, este posibil ca anumite rdspunsuri sa reflecte mai degraba convingeri dezirabile decat
realitdti obiective ale functiondrii institutiilor. Acest aspect este specific cercetarilor de tip
atitudinal si perceptual, iar viitoare investigatii ar putea include date triangulate — cum ar fi
documente institutionale, indicatori de performanta sau evaludri externe — pentru o mai buna

validare a raspunsurilor.



Cercetarea s-a desfasurat intr-un anumit interval temporal si intr-un context socio-
educational specific. Avand in vedere caracterul dinamic al politicilor educationale, al
digitalizarii si al contextului post-pandemic, este posibil ca anumite perceptii sa se fi
modificat intre timp. De aceea, rezultatele ofera o fotografie de etapa, relevanta pentru perioada
cercetarii, dar care necesita actualizare constantd pentru a ramane valida in timp. Studiile
longitudinale ar reprezenta o continuare fireasca, oferind posibilitatea surprinderii evolutiei

perceptiilor si practicilor in timp.

DIRECTII VIITOARE DE CERCETARE
Pornind de la aceste limite, dar si de la rezultatele obtinute, se contureaza mai multe directii
valoroase pentru cercetdri viitoare, care pot extinde si aprofunda contributiile prezentei lucrari.

O directie importantd ar fi extinderea cercetarii la nivelul tuturor regiunilor de
dezvoltare ale Romainiei, pentru a identifica similitudini si diferente in perceptia si
implementarea managementului inovarii. De asemenea, o cercetare comparativa intre mediul
urban si cel rural sau intre diferite niveluri de invatamant (primar, gimnazial, liceal) ar putea
aduce o intelegere mai nuantata asupra modului in care contextul local influenteaza cultura
organizationald si deschiderea cétre inovatie.

Pentru aprofundarea interpretarii, se recomanda combinarea metodelor cantitative cu
cele calitative, prin organizarea de interviuri semistructurate cu directori, profesori inovatori
sau experti in politici educationale. Acest tip de cercetare ar permite surprinderea unor
dimensiuni greu accesibile prin chestionare — cum ar fi rezistentele culturale la schimbare,
dilemele etice ale liderilor sau dinamica relatiilor informale din institutie.

Avand in vedere transformadrile accelerate din ultimii ani, o alta directie importanta este
investigarea aprofundatd a inovatiei digitale in managementul educational, cu accent pe
competentele digitale ale cadrelor didactice, infrastructura TIC, platformele de invatare digitala
si gradul de integrare a tehnologiei in procesul decizional. O astfel de cercetare ar contribui la
configurarea unei paradigme actualizate a leadershipului digital in scoala.

Inovatia in educatie nu poate fi evaluata doar prin perceptii imediate, ci are nevoie de
monitorizare in timp. Prin urmare, dezvoltarea unor studii longitudinale care sa
urmaireasca sustenabilitatea initiativelor inovatoare, impactul acestora asupra performantei
institutionale sau asupra satisfactiei actorilor educationali ar reprezenta o continuare valoroasa
a acestei teze.

Un alt domeniu promitator de cercetare este cel al modului in care organizatiile

educationale gestioneaza esecul, invatd din greseli si transformd insuccesele in surse de



dezvoltare. Cultura Invatarii organizationale, alaturi de mecanismele de feedback si reflectie,
pot fi analizate In profunzime pentru a intelege capacitatea reald a scolii de a se adapta si

reinventa.
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INTRODUCTION

The profound transformations that have marked the contemporary society, generated
by the accelerated technological progress, globalization and socio-cultural changes, have led
to redefining the function of education and the role of school organizations. These are no longer
just spaces for sharing knowledge, but are becoming strategic environments for boosting
innovation, developing transversal skills and forming adaptable human capital. Given this
context, the capacity of a school organization to integrate innovative processes becomes
essential to cope with the complex challenges of the 21st century.

This paper addresses the management of innovation in school organizations, with a
focus on the analysis of perceptions, practices and barriers felt in the process of implementing
the educational innovation. The topic is current and necessary, since education is in a process
of profound reconstruction, together with curricular reforms, digitalization and new
pedagogical models, all of which call for a strategic managerial approach, oriented towards
change, creativity and institutional adaptability.

This paper aims to analyze the management of innovation in pre-university school
organizations, by investigating the perceptions of teachers, existing practices and barriers
encountered in the process of implementing educational innovations. The study focuses on the
North-West Region of Romania, providing a contextual image of the educational realities in
this area and on the way how European and national policies are reflected locally. The final
goal is to provide a solid scientific basis for understanding and developing innovative
management in schools, useful both for practitioners and for decision-makers.

The thesis explores the potential of innovation as a strategic dimension of the
educational and managerial process. It is based on a dual approach: on the one hand, it provides
a solid theoretical basis, anchored in national and international specialized literature; on the
other hand, it proposes a rigorous empirical analysis, carried out in schools from the North-
West Region of Romania, aiming to identify the teachers’ perceptions regarding the factors
that support or inhibit the innovation process.

This research aims to provide the broadest possible understanding of how innovative

processes are perceived and implemented in school organizations within pre-university



education. In this regard, a first goal aims to observe the teachers’ perceptions regarding
innovation — the way how teachers understand, value and relate innovative practices to the
realities of the school where they work. This dimension is essential, because teachers’ attitudes
and representations mean the foundation of any sustainable change.

Another goal of the research is to identify the types of educational innovations that are
more frequently implemented inside pre-university schools. This includes both pedagogical
innovations, reflected in modern teaching and assessment methods, and organizational ones,
related to the leadership, communication and institutional collaboration.

The research also aims to highlight the major obstacles that limit or block the
implementation of changes. Insufficient material resources, cultural resistance, lack of
continuous training or the absence of an unified vision can represent significant barriers, and
their identification is crucial for finding applicable solutions.

An important goal also concerns the role of educational leadership. The study aims to
show to what extent the leadership style, the involvement of the principal and his/her ability to
create a positive organizational climate influence the emergence and sustainability of
innovations.

Last but not least, the research aims to analyze regional and contextual particularities.
Since the study is carried out in the North-West Region, special attention is paid to the way
how the local specificity — marked by cultural diversity, differences between urban and rural
environments and different levels of resources — shapes both the opportunities and challenges
of the innovation process inside schools.

Through this approach, the research goals converge towards shaping a complex picture
of innovation in pre-university education: a picture that combines the dimension of individual
perceptions, organizational dynamics and broader contextual influences, European, national

and local.

It is important to emphasize that the results of the empirical research presented in this
paper were disseminated and validated in the academic community through publishing two
scientific articles, acknowledged for the rigor of the evaluation and international visibility.
These articles presented the methodology, assumptions, tools used and conclusions filed based
on the analysis of data collected from the field, thus contributing to the consolidation of the
theoretical framework and the validation of the practical applicability of the model proposed.
Their publication allowed not only a scientific confirmation of the results, but also a

dissemination of the conclusions to other teachers, school managers and decision-makers in



the educational system. At the same time, the theoretical part of the thesis —which includes the
conceptual analysis, the study of innovative management models, typologies of educational
leadership and the connections between organizational culture and the adaptability of
educational institutions — was capitalized in two distinct articles, published in indexed
specialized journals. These contributions have brought necessary conceptual clarifications for
the Romanian academic field, providing a coherent theoretical foundation for the research
itself. Thus, the work benefits from a double level of validation: a practical one, through the
interpretation of data collected in educational units with science profiles, and an academic one,
through the dissemination of the results in an acknowledged scientific framework.

The first chapter is dedicated to the conceptual delimitation of the topic. The notions of
educational management, organizational innovation and school leadership are analyzed, with
an emphasis on the theoretical models from national and international literature. At the same
time, the relationship between organizational culture and openness to change is explored,
highlighting how the internal environment of the school can facilitate or block the innovative
processes. This theoretical framework provides the necessary foundation for understanding the
empirical results.

The second chapter analyzes the pre-university education system in a double key:
comparative and contextual. It discusses the European strategic goals (such as reducing early
school leaving or the education digitalization), shows the policies and reforms implemented in
Romania and describes the specific situation of the North-West Region, including the
particularities of the component counties. This section provides a framework for understanding
the educational challenges and opportunities at macro and micro levels.

The topic addressed is located at the intersection of educational management,
organizational innovation and sustainable institutional development. In this regard, the thesis
makes an original contribution to delimiting the factors that can boost or block innovation in
schools, as well as to outlining a methodological framework applicable to other future research.
Among these are: the manager's leadership style, the current organizational culture, the
available resources, the level of decision-making autonomy, the availability of teachers to
participate to ongoing training and openness to new things. The thesis also highlights the
importance of a positive organizational climate, based on trust, collaboration and collective
involvement in the decision-making process.

Starting from these premises, the research aimed to find scientific answers to questions
relevant to the field of education: How do teachers perceive the innovation process? What types

of innovations are most frequently implemented? What are the most common obstacles to



change? What role does leadership play in triggering and boosting innovative initiatives? And
last but not least, how can optimal conditions be created for schools to become learning
organizations?

The paper is the result of extensive, multidisciplinary documentation, which included
studies in the fields of education, management, organizational psychology and sociology. The
conceptual analysis was completed with quantitative research, based on using a questionnaire
among teachers, whose answers were statistically processed in order to identify trends,
correlations and significant differences. The interpretation of these data allowed to file relevant
conclusions for school management practices and public policies in education field.

Thus, in the third Chapter, | presented the methodological approach of the study. The
assumptions filed, the research instruments used (questionnaire applied to teachers), the sample
and the statistical analysis methods are described. The emphasis is placed on the scientific rigor
of the data collection and processing process, so that the results are valid and relevant. Here
too, the choice of the North-West Region as a research field is argued, aswell as its relevance
related to the topic investigated.

The fourth chapter represents the empirical core of the work. Based on the data obtained
from using the questionnaires, teachers’ perceptions on the process are analysed, also the
innovation, the types of innovative practices identified and the frequently encountered barriers.
The results are discussed related to the specialized literature, highlighting both convergences
and contextual differences. Special attention is paid to the role of school leadership and
organizational culture given the innovation dynamics.

The fifth chapter, starting from the conclusions obtained through the analysis of the
assumptions, shows strategic lines, effective actions aimed at boosting innovation in school
organizations and general proposals aimed at capitalizing on the innovative potential of the
Romanian schools.

Overall, the thesis proves that innovation in education is possible and necessary, and
the success of this process depends on the convergence of several factors: the strategic vision
of the management, the collective support of the staff, the flexibility of the institution and the
alignment of organizational values with the true needs of educational beneficiaries. In a
constantly changing educational world, the ability to generate, support and disseminate
innovations becomes a key indicator of the performance of school institutions.

The paper aims to be a significant contribution to the development of knowledge in the
field of educational management, providing a current, scientifically grounded and useful vision

for practitioners, researchers and decision-makers. Publishing the results in articles from



sections A and B strengthens the impact of the paper, ensuring academic visibility and

acknowledging the research approach among specialists in the field.

RESEARCH PURPOSE:

The purpose of this research is to contribute to a deep and systematic understanding of
innovation management within school organizations from the North-West Region, by
exploring the relationships between leadership, organizational structures, innovation processes
and the results obtained. The study aims to develop a conceptual and methodological
framework that supports the efficient innovation implementation given the educational context.
The North-West Development Region is one of the eight development regions of Romania,
established in 1998 to support the implementation of European cohesion policies and to allow
access to structural funds. It includes six counties: Bihor, Bistrita-Nasaud, Cluj, Maramures,
Satu Mare and Salaj, each with distinct geographical, economic and cultural particularities. The
region has a population of approximately 2.7 million inhabitants, being a heterogeneous area,
where large urban centers (Cluj-Napoca, Oradea, Baia Mare) coexist with predominantly rural
areas, characterized by strong traditions, but also by development challenges.

In terms of education, the region is notable for a relatively high density of pre-university
education units, but also for a strong polarization between urban schools, equipped and
attractive, and rural schools, which often face a lack of material and human resources. This
diversity represents a favorable framework for analyzing teachers' perceptions about
innovation and about the quality of the educational process.

BIHOR County is located on the border with Hungary, Bihor County has as its capital the
municipality of Oradea, a city under full urban and economic development. The county's border
position favors cross-border collaboration and attracting investments. In terms of education,
Bihor has a diverse school network, with an emphasis on cooperation with institutions from
Hungary, but also with university centers from the country. In rural areas, schools encounter
difficulties related to infrastructure and teacher mobility, but European projects have supported
the modernization of some units and the implementation of remedial programs.
BISTRITA-NASAUD has its county seat in Bistrita municipality and a well-preserved historic
center. The specifics of the county is given by its mountainous location and its predominantly
rural characteristics. The schools from Bistrita-Nasaud reflect this reality: although there are
modern units in the urban environment, many rural schools are coping with a decrease in the
school population, with poor transportation and with difficulties in attracting qualified teachers.

However, local communities maintain a strong interest in education, and cultural traditions.



CLUJ County, with its seat in Cluj-Napoca, represents the educational and university pole of
the region. In addition to prestigious universities, the network of pre-university schools is one
of the most developed and performing in the country. Pilot projects in the field of digitalization,
curricular innovation and teacher training are frequently implemented in Cluj. The major
discrepancy is found between urban and rural areas: while schools in Cluj-Napoca have access
to modern resources, schools in isolated communes face a lack of facilities and a higher rate of
school dropout.

MARAMURES County is based in Baia Mare and is acknowledged for its traditions, also
reflected in pre-university education. Rural schools play an important role into preserving local
cultural identity, by sharing traditions and crafts. At the same time, there are challenges related
to access to modern infrastructure and ensuring school transportation. In Maramures, teachers
often face a context where formal education must intertwine with local cultural specificity,
which creates opportunities but also difficulties in applying unitary educational standards.
SATU MARE County is positioned on the border with Hungary and Ukraine, Satu Mare
County has an ethnically heterogeneous population. Cultural diversity is also reflected in the
educational system, where there are located school units teaching in Romanian, Hungarian and
German language. This feature brings benefits for the development of intercultural skills, but
also requires an implemented educational management. In rural areas, schools face challenges
similar to those in the rest of the region — poor infrastructure and migration of the school
population.

SALAJ County has the county seat of Silaj in the municipality of Zaldu. The county has a high
share of rural population, which is directly reflected in the school network. Many schools from
small villages have low numbers of students, sometimes operating with simultaneous classes.
Despite these difficulties, there are implemented modernization initiatives through national and
European programs, as well as through the involvement of local authorities. Pre-university
education in Salaj is marked by the need to balance limited resources with the need to ensure
equal opportunities in education for all students.

At the European Union level, pre-university education is regulated by the goals of the
Education and Training 2020 strategy and continued by the Education for 2030 agenda. The
main lines aim at reducing the early school leaving rate, increasing participation to early
education, developing key competences and promoting social inclusion. Also, digitalisation
and lifelong learning are considered priorities, being supported by programmes such as

Erasmus+ and the European Social Fund. In this framework, Romania is called upon to



harmonise its own educational policies with the European standards, ensuring equity and
quality.

In Romania, the pre-university education system has undergone multiple reforms after 1989,
trying to meet both national and European requirements. Educational policies aimed at
modernising the curriculum, in-service training of teachers, decentralisation and increasing
school autonomy. However, major challenges persist: urban-rural disparities, school dropout,
lack of material resources and insufficient funding. Also, the social status of teachers and
working conditions influence directly the perception of innovation and the willingness to
implement changes.

At the level of the North-West region, pre-university education reflects the general trends in
Romania, but is also influenced by local particularities. Urban areas, especially Cluj-Napoca
and Oradea, benefit from modern educational infrastructures and innovative programs. In
contrast, in rural areas, especially in counties such as Sdlaj or Bistrita-Nasdud, schools face a
lack of resources and student migration. Also, the ethnic diversity of Satu Mare county adds a
specific dimension, where the educational management must ensure cohesion and inclusion.
Teachers in the region perceive innovation as necessary, but difficult to implement in the
absence of proper resources. European and national programs have supported the
modernization of several school units, but the sustainability of these changes depends on the

community involvement and ongoing teacher training.

RESEARCH GOALS:

7. Developing a complex theoretical framework for analyzing innovation
management in school organizations, integrating multidisciplinary perspectives.

8. Examining internal and external organizational factors that facilitate or inhibit
the innovation process in the educational environment.

9. Analyzing the role of strategic leadership and organizational culture in boosting
innovation and institutional performance.

10. Identifying effective models for implementing innovation management, including
the strategies, methods and tools used.

11. Developing a set of indicators and evaluation mechanisms for measuring
innovation performance and organizational maturity in the educational field.

12. Filing practical and strategic recommendations for decision-makers in the
educational system, aiming to boost the innovation processes and to align them

with the requirements of a knowledge-based economy.



RESEARCH ASSUMPTIONS:

7. Transformational leadership in school organizations leads to a significant increase in
innovation capacity and organizational performance.

8. An organizational culture oriented towards collaboration and creativity is essential
for the success of the innovative processes.

9. There is a positive correlation between the implementation of well-defined structures
and mechanisms for innovation management and the level of innovation maturity in
educational institutions.

10. External factors, such as public policies, funding and collaboration with social
partners, significantly influence the innovation effectiveness in the educational system.

11. The use of modern project management methodologies and digital technologies
supports the improvement of the efficiency and quality of innovative solutions in
education.

12. The integration of continuous training strategies for human resources increases

the level of employees’ involvement and contribution to innovative initiatives.

MATERIAL AND METHOD

This doctoral research aims to investigate and deepen the understanding of the dynamics of
innovation management in school organizations from the North-West Region of Romania. The
study is based on a systematic and rigorous approach, designed to identify and analyze the
internal and external factors that contribute to the innovation success in the education area.
This approach aims to respond to the acute need to adapt the education system to the
requirements of a knowledge-based economy and to the challenges imposed by globalization.
To identify the school organizations included in the study, the following criteria were applied:
1. Innovation concerns: Organizations that carry out visible and significant activities to
promote innovation, having a significant impact on the development and improvement of
organizational performance, were selected.

2. Accessibility: The willingness of the respective organizations to provide access to relevant

information for research.



3. Availability to participate: The level to which employees within the organizations showed
interest and openness to participate to the scientific approach.

A total of 50 school organizations from the North-West Region were invited to the study, of
which 43 (86%) accepted the participation, thus guaranteeing a relevant and representative
sample for the region analyzed.

The North-West Region, one of the eight development regions from Romania, is located
in the north-west of the country, sharing borders with Hungary and Ukraine. It includes the
counties Bihor, Bistrita-Nasaud, Cluj, Maramures, Satu Mare and Salaj. The North-West
Region plays an important role in the process of innovation and educational development in
Romania, hosting prestigious higher education institutions. This socio-economic framework
favors research projects and innovative initiatives, being a reference point for regional and
national development.

RESEARCH DESIGN

The research is descriptive, with the main aim of exploring and understanding innovation
management in school organizations. The study uses a structured questionnaire to collect data
from teaching staff from schools in the North-West Region of Romania. This design is
appropriate to describe and analyze the perspectives, practices and factors that influence the
innovation processes in the educational environment.

POPULATION AND SAMPLE

The target population of the research includes employees from school organizations, namely
teachers, principals and administrative staff. The sample was selected using the stratified
sampling method to ensure the representativeness of the various subgroups (management -
30%, execution - 70%, teaching degrees: beginner, permanent, grade Il, grade I; geographical
distribution: urban and rural areas). The sample size was determined based on statistical
calculations, taking into account a confidence level of 95% and a margin of error of +5%. It
was determined that a sample of 302 respondents is proper in order to ensure the validity of the
results.

INSTRUMENT

The questionnaire used in this research represents the main data collection instrument and was
designed to meet the research goals on innovation management in school organizations. It was
developed following a rigorous analysis of the specialized literature, being adapted to capture
the specifics of the educational field. The questionnaire was structured into several sections to
provide a comprehensive view on perceptions, attitudes and practices related to innovation.

The questionnaire was designed to collect data on:



- Employees’ attitudes and perceptions towards innovation and innovation management.

- Innovation practices and strategies implemented in school organizations.

- Determinants and inhibitors of innovation processes.

- The role of leadership, organizational culture and human resources in promoting innovation.
- Results and impact of innovation on the organizational performance.

The questionnaire is divided into several thematic sections, each corresponding to a specific
set of questions, as follows:

1. Section A: Perceptions of innovation management

This section includes statements that explore employees' perceptions of the importance of
innovation and its role within school organizations.

2. Section B: Innovation in the educational system

The questions in this section are oriented towards analyzing how innovation is applied in the
educational field, the factors that influence these processes and the strategies perceived as
essential.

3. Section C: Leadership and organizational culture

This section explores the impact of leadership and organizational culture on the promotion of
innovation, employees’ involvement and the results obtained.

4. Section D: Innovation drivers and inhibitors

Barriers and incentives for innovation are identified, including those related to resources,
funding and organizational support.

5. Section E: Demographic and Professional Data

This section collects information about respondents, such as gender, age, teaching degree, years
of teaching experience, and position held (executive or management). Type of response: Closed

questions with pre-set options.

DOCTORAL THESIS STRUCTURE

This doctoral thesis is structured into four chapters, preceded by Argument and
Introduction, where, starting from the current context and the relevance of the topic, the goals
and assumptions of the scientific research are filed, the epistemological delimitations are made
and the research methodology used is presented. The entire work combines theoretical
foundations with a rigorous empirical investigation, providing a complex picture of innovation

management in school organizations.



Chapter 1: SCHOOL AS ORGANIZATION AND SPACE OF ORGANIZATIONAL
LEARNING

This chapter aims to theoretically substantiate the research topic through an analysis of the
school as a modern organization, in a permanent process of adaptation to social and educational
transformations. The characteristics and managerial functions of the school organization are
presented, with emphasis on how they contribute to achieving the educational mission and the
community development. The paper emphasizes that the school is not only a formal framework
for sharing knowledge, but also a dynamic space for organizational learning, where teachers
and students actively participate to processes of change and innovation.

A central element of this chapter is the analysis of the organizational culture, seen as the
foundation of institutional development. Organizational culture influences both the internal
climate of the school and the level of openness to change, collaboration and creativity. Through
the values and practices it promotes, it determines how teachers and the institution's
management perceive the processes of innovation and adaptation. The concept of “learning
organization” is also integrated here, inspired by the international specialized literature, which
implies a reflective school, capable of learning from its own experiences and continuously
integrating new educational practices.

The chapter also includes the presentation of theoretical models regarding collective learning
and educational leadership, which provide benchmarks for understanding the organizational
dynamics. Concepts such as single and double loop learning, communities of practice and
transformational, participative and distributive leadership are highlighted. All these models
show that the success of the school as organization depends largely on the leadership style and
its capacity to stimulate collaboration and collective reflection.

Chapter 2: INNOVATION IN SCHOOL ORGANIZATION - APPROACHES AND
TOOLS

Chapter two introduces the dimension of innovation as a fundamental process for the
educational and organizational development. Starting from the conceptual delimitations
between innovation, creativity and change, it analyzes the way how innovation manifests itself
at school level. It emphasizes the importance of innovation not only as a punctual result, but as
a continuous process that allows the institution to adapt to the requirements of a society in

transformation.



The main types of innovations applicable in the educational field are presented: product
innovation (introduction of new programs and school objects), process innovation
(modernization of teaching-learning methods), organizational innovation (restructuring of
management and leadership structures) and marketing innovation (strategies for promoting the
school's image). These forms of innovation are discussed both from the perspective of their
impact on students and teachers, and from that of the strategic role they have for the
institutional development.
Special attention is paid to the managerial documents that support innovation: the institutional
development plan, the annual schooling plan and the operational plan. These documents
represent effective tools through which school management can integrate and monitor
innovative processes. In addition, this chapter highlights the management role for boosting and
coordinating school innovation, showing that the success of any change depends largely on the
vision and involvement of principals.
Finally, several models of success in educational innovation are presented, illustrating good
practices implemented at national and international levels. These examples prove that
innovation can contribute to increasing school performance, adapting to digitalization and
strengthening community trust in the educational institution.

Chapter 3: INNOVATION MANAGEMENT IN SCHOOLS - PRACTICES,
POLICIES AND RESULTS
The third chapter focuses on the managerial dimension of innovation and how educational
policies support its implementation. It analyzes the role of strategic leadership in promoting
innovation, showing that the lines undertaken at political and managerial level have a direct
impact on the openness of schools to change.
The practical and methodological dimensions of supporting innovation are presented, including
the mechanisms through which favorable conditions can be created for the emergence and
development of new practices. The chapter emphasizes the importance of continuous training
of teaching staff, seen as a driver of sustainable change. Well-trained teachers and willing to
learn throughout their careers can become agents of innovation, facilitating the school
adaptation to current requirements.
A separate subchapter is dedicated to the impact of the organizational culture on implementing
the innovation. A culture based on collaboration, trust and openness is essential for the success
of innovative processes. It also analyzes methods for evaluating innovation results, with an

emphasis on sustainability and their transformation into institutionalized practices.



Thus, this chapter proves that innovation management in schools is not limited to implementing
specific measures, but involves an integrated, strategic process, through which the entire
organization is oriented towards change and development.
Chapter 4: EMPIRICAL RESEARCH ON INNOVATION MANAGEMENT IN

SCHOOL ORGANIZATIONS FROM THE NORTH-WEST REGION
The final chapter represents the applied part of the thesis and includes an empirical research
conducted in schools from the North-West Region of Romania. The purpose, goals and
assumptions of the research are presented, as well as the methodology used, based on applying
a gquestionnaire to teachers and school managers.
The research results are analyzed using statistical methods and interpreted in relation to the
specialized literature. They highlight the perceptions of teachers and principals on innovation,
the types of innovations most frequently implemented, the factors that favor or hinder
innovative processes and their impact on the quality of education. The partial conclusions
drawn from the research provide answers to the assumptions filed and outline a realistic picture
of the situation in the region investigated.
An important element of this chapter is the comparative interpretation of the results, which
allows the identification of models of good practices, but also of major difficulties that must
be overcome in order to transform innovation into a sustainable process.
Chapter 5- - LINES OF ACTION REGARDING BOOSTING INNOVATION IN
SCHOOL ORGANIZATIONS

Based on the conclusions obtained by analyzing the assumptions from the previous
chapter, strategic lines and effective actions are found to support innovation in school
organizations. Given the context of profound transformations affecting the educational system,
innovation becomes an essential factor for the development of school organizations in the
context of sustainable development. This thesis, focused on innovation management in pre-
university education institutions, emphasizes the importance of a strategic and integrated
approach, aimed at promoting adaptability, performance and educational competitiveness.

The main recommended lines of action, filed in response to the challenges identified
and supported by the data obtained in the research.

1. Promoting innovative management in educational units

Given the current educational context, characterized by accelerated changes and
systemic uncertainties, innovative management is no longer an option, but a strategic necessity.

The leadership of school institutions must go beyond the traditional administrative paradigm



and implement a transformative vision, oriented towards anticipating change, boosting
creativity and capitalizing on human and information resources.

2. Integrating technology into educational processes

Digital technology has become a structural element of the contemporary world, with a
profound impact on the way an educational institution is learned, taught and managed. The
effective integration of technology in school should not be perceived as an isolated approach,
but as an integral part of the educational innovation strategy.

3. Ongoing training of teachers and managers — the drive of educational
innovation

One of the central pillars of innovation in education is the ongoing professional
development of human resources — both teachers and those in management positions.
Innovation cannot be implemented sustainably in a stagnant professional environment, marked
by outdated pedagogical routines or a lack of openness to change

4. Boosting creativity and initiative at the managerial level

Another essential element for generating and supporting innovation in schools is the
ability of the management team to promote and capitalize on innovative initiatives within the
organization. Managerial creativity does not only mean inventing novel solutions, but also
creating a framework where valuable ideas can be expressed, tested and implemented
effectively.

5. Institutional collaboration and educational partnerships — catalysts for
innovation

In a dynamic educational system, innovation can no longer be conceived exclusively as
an internal process. Sustainable change in schools requires openness to the external
environment, inter-institutional collaboration and active participation to educational networks,
both at local, national or international levels.

6. Creating an organizational climate favorable to innovation

Innovation cannot be imposed through formal rules or administrative directives. It
needs a healthy internal ecosystem, where people feel valued, trust each other, feel free to
express ideas and take risks. In other words, organizational climate is the “psychological”

environment where innovation takes root or, on the contrary, is blocked.

GENERAL CONCLUSIONS



This doctoral research focuses on the in-depth understanding of the dynamics of
innovation management within school organizations from the North-West Region,
emphasizing the interaction between leadership, organizational structures, institutional culture,
external factors and internal processes of planning and implementing innovation. By using a
rigorous quantitative methodology, it was possible not only to evaluate the perceptions of
institutional actors involved in education, but also to test relevant assumptions from the
perspective of organizational theory and strategic management in education.

A first significant result of the research is the validation of the perception of innovation
as an intentional, planned and strategically integrated process in the institutional vision of the
school. Respondents, regardless of their position or professional status, expressed a broad
agreement with the idea that innovation involves forward thinking, rational allocation of
resources and the implementation of clearly defined practices. Thus, the results confirm that in
schools from the region analyzed there is already a strong awareness of the role of innovation
in adapting and modernizing the educational act.

Another essential aspect highlighted by the data analysis is the fundamental role of
transformational leadership in supporting and directing innovative processes. The respondents’
responses showed that institutional leaders — directors, project managers or other management
positions — are perceived as key factors in creating an open, encouraging and progress-oriented
climate. They have the ability to coagulate teams, inspire initiative and support experimentation
and critical reflection. The positive perception of leadership was constant across the entire
sample, with no relevant differences between gender, function or status, which shows a
collective validation of the leadership style practiced in many of the organizations analyzed.

A dimension closely related to leadership is the organizational culture, which,
according to the data obtained, is characterized by openness to collaboration, valuing individual
initiative, undertaking responsibility and effective communication. The respondents' answers
reveal that in the schools analyzed there is an obvious tendency to build a shared culture of
learning and innovation, where change is accepted as necessary and natural. This culture is
reflected in the positive perceptions of the pedagogical team's involvement in initiating
innovative projects and in the generalized belief that the school's success is closely linked to
its capacity to adapt and transform.

In addition to leadership and culture, another axis of the research was represented by
human resources. According to the results, the employees of school institutions are perceived
as being very competent, involved and open to continuous learning. A clear consensus is noted

regarding their capacity to generate creative solutions, to collaborate effectively and to



contribute to the organization development. This perception supports the idea that schools have
valuable human capital, which, with the support of a proper strategic framework, can become
a true change drive. The responses also highlighted the fact that knowledge management is
integrated into the organizational activity, and collective learning is perceived as a sustained
and functional process.

Regarding the organizational infrastructure and mechanisms, the data reveal a double
perspective: on the one hand, the respondents acknowledge the existence of elements that
support the innovation — such as collecting ideas, internal communication, sustained initiative
— but, on the other hand, they signal the insufficiency of material and technological resources,
as well as limitations in terms of innovation monitoring and evaluation mechanisms. Although
planning is perceived as being well done, implementation and tracking of innovation results
are considered weaknesses, which suggests the need to develop clearer and more efficient
evaluation tools and procedures.

At a strategic level, the research revealed that innovation planning processes are well
understood and relatively well implemented. Respondents acknowledged the importance of
diagnosing the organization's needs, formulating clear goals and integrating them into the
overall institutional development plan. The team's contribution to initiating development
directions and adapting the strategy to contextual changes is also perceived favorably. This
level of planning sophistication confirms a certain level of organizational maturity, which
allows schools to approach innovation not just on an ad hoc basis, but as part of a long-term
institutional vision.

Regarding the external factors, the data highlighted a clear awareness of the role played
by institutional autonomy, educational policies, international collaboration with social partners
and financial resources in supporting innovation. Respondents point out that although the local
initiative is essential, the innovation success depends to a large extent on the systemic context
— the decentralization level, government support and the existence of real and functional
partnerships. This contextualized perspective confirms the idea that educational innovation
must be understood as a complex process, located at the intersection between the internal
organizational level with the external systemic level.

Another significant result is the lack of significant differences between demographic
and professional categories. The fact that perceptions on most of the analyzed dimensions (type
of innovation, leadership, culture, strategies, skills, etc.) do not vary significantly according to
gender, professional status or position held, shows a strong institutional cohesion. This

coherence is the sign of a well-sedimented organizational culture, where the values and major



directions are shared by the entire educational community. However, where differences were
observed (for example, in perceiving a strategy implementation or in the way of reporting on
failure), these reflect a deeper understanding of the organizational complexity on behalf of
those holding decision-making roles or advanced experience, without affecting the overall
unity of the institutional vision. Overall, the research conclusions confirm that schools from
the North-West Region prove a real potential for developing and supporting innovative
management, built on solid elements of organizational culture, transformational leadership,
professionalism and strategic planning. At the same time, there are obvious limits in terms of
resources, monitoring tools and systemic acknowledgement of innovative initiatives, which
requires the need for coherent educational policies, adapted to the realities of contemporary
schools.

ORIGINALITY AND INNOVATIVE CONTRIBTIONS OF THE THESIS

This doctoral thesis brings a valuable contribution to the development of scientific
knowledge in the field of educational management, through a comprehensive and
contextualized approach to school innovation, seen both as a systemic process and as a reality
experienced and managed by institutional actors. Paper originality derives from the way how
the research was conducted — starting from a solid theoretical framework, anchored in the
current international literature, and reaching a rigorous empirical analysis, applied to a relevant
region of the Romanian educational system.

One of the most important elements of originality is the development of a conceptual
and operational framework of its own, which integrates internal and external factors of
innovation into a coherent architecture. This approach allowed the exploration of the
educational innovation not only as a punctual or technological phenomenon, but as a complex
organizational dynamic, where institutional culture, leadership style, human resources and
relations with the external environment intersect in a continuous transformation process. The
proposed framework can be used as an analysis model in future research or adapted to different
educational contexts, being empirically validated through quantitative research.

-The thesis also makes an important methodological contribution by making and
applying an extensive questionnaire, which captures multiple dimensions of innovation in
school organizations: from perceptions about innovation, to effective elements such as staff
competencies, implementation mechanisms, organizational barriers or external influences.
This instrument, adapted to the local educational specifics, represents a significant contribution
to the research toolkit in the field of education and can be used for institutional diagnoses or

longitudinal assessments of the innovation capacity.



Another new element consists in the integration of a systemic perspective on
innovation, through which it is analyzed as a result of the interaction between internal
organizational variables (leadership, culture, planning, skills, infrastructure) and external
factors (educational policies, institutional autonomy, funding, partnerships). This holistic
approach goes beyond the partial or excessively technocratic models found in many researches
and provides a balanced vision, where innovation is understood as a conditioned, but also
moldable process, both from inside and outside the organization.

From an empirical point of view, the thesis provides a substantial contribution to
understanding how schools in the North-West Region relate to innovation. The consistent
sample, which included both management and executive staff, allowed for the capture of a wide
spectrum of opinions, experiences and assessments, in a representative and balanced way. The
results obtained fill a knowledge gap in the Romanian literature, especially regarding the
applied and contextual dimension of innovation in education.

Moreover, the paper also makes a significant contribution in practical terms, by
formulating empirically substantiated strategic recommendations, which can guide school
managers, policymakers and educational actors in the process of institutional modernization.
These recommendations target both the leadership dimension — by promoting transformational
and participatory leadership — and structural aspects, such as the need for a better correlation
between resources, goals and monitoring mechanisms. Relevant aspects related to
digitalization, ongoing training of teachers, boosting initiative and valuing collaboration in the
school are also discussed.

Last but not least, the thesis contributes to the expansion of educational management
theory by applying and adapting international concepts to the specific context of the Romanian
school. The integration of concepts such as “organizational maturity”, “transformational
leadership”, “open innovation” or “adaptive assessment” into the analysis of the Romanian
school represents a valid theoretical translation effort, which helps to synchronize the local
research with current directions in educational sciences.

Overall, the originality of the thesis lies in its complex, applied and integrative
approach, which has managed to translate an extremely current issue — that of innovation in
education — into a solid scientific approach, theoretically relevant and practically valuable. The
work not only provides a pertinent analysis of the current condition of innovation management
in schools, but also traces viable lines for institutional development and the consolidation of an

educational culture oriented towards change and progress.



RESEARCH LIMITATIONS

Any rigorous scientific approach requires the acknowledgement of its methodological
and conceptual limits, as these do not diminish the value of the research, but contributes to
delimiting the validity of the conclusions and to the substantiation of future lines of
investigation. This thesis, although based on a well-consolidated theoretical framework and
solid empirical research, shows a series of limitations that must be mentioned, in order to
correctly and cautiously interpret the results.

The research used exclusively quantitative methods of data collection and analysis, by
applying a structured questionnaire addressed to staff in school organizations. Although this
approach allowed obtaining a general and rigorous image on perceptions related to innovation
management, the lack of complementary qualitative methods (interviews, focus groups, direct
observations) may limit the depth of the analysis and the ability to capture the fine nuances of
the phenomenon investigated. The introduction of qualitative methods in a mixed-methods
design would have allowed a deeper contextualization of the data, highlighting the motivations,
emotions, constraints or real resistances encountered by actors in relation to innovation.

Even though the sample size was significant (n = 302) and covered school organizations
from the entire North-West Region, the results cannot be generalized at the national level. The
diversity of the Romanian educational system, marked by geographical, economic and cultural
particularities, requires caution in extrapolating the conclusions to other regions. In addition,
although a balanced stratification of the sample by function, professional status and gender was
sought, certain subgroups may be underrepresented, which may influence the comparative
robustness of bivariate statistical analyses.

The data collected are entirely self-reported, which implies an inherent risk of
subjectivity, desire for social conformity or even lack of accuracy in self-assessment. Thus, it
is possible that certain responses reflect desirable beliefs rather than objective realities of the
functioning of institutions. This aspect is specific to attitudinal and perceptual research, and
future investigations could include triangulated data — such as institutional documents,
performance indicators or external evaluations — for a better validation of the responses.

The research was conducted within a certain time slot and given a specific socio-
educational context. Given the dynamic type of educational policies, digitalization and the
post-pandemic context, it is possible that certain perceptions have changed in the meantime.
Therefore, the results provide a snapshot, relevant for the research period, but which requires

constant updating as to remain valid over time. Longitudinal studies would represent a natural



continuation, offering the possibility of capturing the evolution of perceptions and practices

over time.

FUTURE RESEARCH LINES

Starting from these limits, but also from the results obtained, several valuable lines for
future research are outlined, which can extend and deepen the contributions of this paper.

An important line would be to extend the research to all development regions of
Romania, in order to identify similarities and differences in the perception and implementation
of innovation management. Also, a comparative research between urban and rural areas or
between different levels of education (primary, secondary, high school) could bring a more
nuanced understanding of how the local context influences the organizational culture and
openness to innovation.

To deepen the interpretation, it is recommended to combine quantitative and qualitative
methods, by organizing semi-structured interviews with principals, innovative teachers or
experts in educational policies. This type of research would allow capturing dimensions that
are difficult to access through questionnaires — such as cultural resistance to change, ethical
dilemmas of leaders or the dynamics of informal relationships inside the institution.

Given the accelerated transformations of recent years, another important line is the in-
depth investigation of digital innovation in educational management, with a focus on teachers'
digital skills, ICT infrastructure, digital learning platforms and the level of integrating
technology in the decision-making process. Such research would contribute to the
configuration of an updated paradigm of digital leadership in schools.

Innovation in education cannot be assessed only through immediate perceptions, but
needs monitoring over time. Therefore, the development of longitudinal studies that monitor
the sustainability of innovative initiatives, their impact on the institutional performance or on
the satisfaction of educational actors would represent a valuable continuation of this thesis.

Another promising area of research is that of how educational organizations manage
failure, learn from mistakes and transforms failures into sources of development. The
organizational learning culture, along with feedback and reflection mechanisms, can be

analyzed in depth to understand the school's real capacity to adapt and reinvent itself.



