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As dori sa multumesc si celorlalti membri ai comisiei pentru comentariile si
incurajarile lor perspicace, care m-au determinat sa-mi extind cercetarea de la diverse
perspective.

in cele din urma, as dori si-mi exprim recunostinta familiei mele. Fard intelegerea si
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INTRODUCERE

Conducerea educationald este centratd pe anumite principii cheie. In primul rand,
conducerea educationald creeaza o viziune a succesului academic pentru toti elevii. Acest lucru
este important deoarece a existat intotdeauna un decalaj istoric intre elevii de la diferite niveluri
socio-economice si elevii cu rezultate inalte si slabe. In al doilea rand, conducerea educationald
se straduieste sd mentind un mediu de invatare sigur si receptiv. Adica, un mediu scolar sanéatos
este cheia pentru a oferi sali de clasd confortabile, ordonate si structurate. in al treilea rand,
conducerea educationala deleaga responsabilitatea altora. Aceasta inseamnd cad profesorii,
parintii si chiar elevii sunt Imputerniciti sa isi asume responsabilitatea si sa accepte
responsabilitatea. In al patrulea rand, metodele de instruire si continutul curriculum-ului trebuie
imbunititite continuu. In al cincilea rand, domeniul educatiei trebuie sa imprumute si sa adapteze
instrumente, procese si tehnici moderne de management.

Liderii scolilor sunt responsabili pentru crearea comunitatilor astfel incat sa sprijine
elevii dincolo de experienta scolara. Grija fatd de profesori ca si ,,active necesare” pentru elevi
inseamnd impartasirea responsabilitatii civice si a justitiei sociale pentru a-i ajuta si a-i
imputernici sd devina mai buni dincolo de usile scolii, pregatindu-i sa devina cetateni activi si
contribuitori la 0 societate democratica. Conducerea educationald nu este necesara doar intr-un
cadru organizational, este necesard si in cadrul familiilor. Cand este aplicat in educatie,
leadership-ul imbraca o dimensiune diferitd, deoarece scolile diferd de alte entitati, iar misiunea
lor educativa le face unice.

Leadership-ul educational, intr-un sens, se refera la incurajarea invatarii, a cresterii
personale si a dezvoltarii tuturor participantilor, inclusiv a adultilor la locul de munca, precum
si a studentilor. Acestea fiind spuse, cercetarile abunda despre ceea ce ar trebui sa fie leadership-
ul educational, cum ar trebui sa se comporte si sd actioneze liderii educationali in cadrul scolii
lor; ce este conducerea eficientd. Mai mult, s-a recunoscut ca liderii scolii se schimba constant
si intr-un ritm rapid, in functie de contextul in care este exercitatd. Strans legata de acel
cadru/context specific, conducerea scolara este un ,,proces de influenta sociala”. Acest lucru
ridica intrebari: cine influenteaza pe cine? cu ce scop? cine este lasat deoparte? Iar criticile
privind eficacitatea scolii pun intrebari similare: eficient pentru ce? si eficient pentru cine?.
Avand in vedere tendinta actuala de a vedea scolile (entitati complexe si dinamice) ca organizatii
corporative, termenul de leadership se suprapune cu management si administratie. Ca atare, multi
savanti folosesc acesti trei termeni in mod interschimbabil, in timp ce altii sunt foarte precauti
pentru a face diferenta intre ei. Anumite tari chiar o preferda pe una fatd de celelalte.
Managementul este definit ca un set de activitati indreptate catre utilizarea eficienta a resurselor
organizationale in scopul atingerii obiectivelor organizatiei. In educatie, managementul este, prin
urmare, preocupat de operatiunile institutiilor educationale, cum ar fi scolile. De fapt, se ocupa
de toate operatiunile din cadrul scolilor, de relatiile cu lumea exterioara (mediul) care include
diferitele comunitati si cu agentiile guvernamentale fatd de care sunt responsabile. Exista o
tendinta in crestere in care liderii educationali (EL) sunt asteptati sa fie manageri eficienti in
scolile lor, cu accent pe activitati de intretinere, probleme tehnice si operatiuni legate de scoala.
Astfel de miscari pot fi legate de Noul Management Public (NPM), un set de idei/reforme
colective ale administratiei publice care a ajuns si a afectat si sectorul educatiei. Fiind un
fenomen global care influenteaza politicile la nivel mondial, NPM poate fi definit ca o abordare
de management public care utilizeaza cunostintele, principiile, abilitatile si experienta dobandita
din managementul afacerilor si din alte domenii pentru a spori eficacitatea si performanta
serviciilor publice. Practic, NPM se caracterizeaza prin piatd, privatizare, management,
masurarea performantei si responsabilitate. Impactul si/sau influenta sa in educatie se observa in
principal prin aplicarea principiilor de afaceri, a unui fel de managerialism, in administrarea si
mediile educationale.



UTILITATEA TEZEI DE DOCTORAT

Prezenta tezd de doctorat aratd cum conducerea eficientd joacd un rol cheie in
dezvoltarea noilor programe scolare, liderii eficienti fiind buni comunicatori. Se demonstreaza
ca prin eforturi de colaborare, liderii eficienti creeaza oportunititi de a impartasi roluri de
conducere, care la rdndul lor creeaza noi lideri. Liderii care colaboreaza au un angajament fata
de obiective comune. Ei cred cu tarie in comunitatile profesionale de invatare. Ei cred in luarea
deciziilor in comun si rezolvarea problemelor impreund. Conducerea colaborativa este cheia
pentru a crea schimbari si pentru a-i Imputernici pe ceilalti sé se angajeze in calatorie.

Pasiunea si perseverenta sunt indicatori cheie pentru a se asigura ca un nou program
sau initiativa scolara are succes si prospera pentru multi ani de acum inainte. Liderii pasionati
sunt lideri eficienti. Ei persevereaza. Liderii pasionati sunt dedicati invatarii pe tot parcursul
vietii si impartagesc aceastd pasiune cu ceilalti. Ei se forteaza continuu sa creasca si ii provoaca
pe altii sa faca la fel. Liderii care sunt pasionati ii aprind pe altii sa fie pasionati. Aceasta
atitudine de foc” este apoi Incorporata in climatul scolii si asigura longevitatea programelor.
Conducerea consecventd influenteazd pozitiv rezultatele elevilor. Conducerea eficienta este
fundamentala pentru succesul fiecarei fatete a educatiei: profesori, elevi, programe si scoli.

ORIGINALITATEA, CONTRIBUTIA SI SEMNIFICATIA STUDIULUI

Cercetarea a contribuit la literatura academica in diferite moduri in mai multe domenii
de studiu. Semnificatia si contributia studiului in domeniile leadership-ului educational sunt
strans legate si impletite.

Acest studiu nu aratd doar ca leadership-ul educational este complex si
multidimensional, depinde si de diverse domenii si contexte, componentele sale fiind
interconectate dinamic in ciuda tensiunilor existente. Rezultatele au, astfel, potentialul de a
informa factorii de decizie politica si alte parti interesate in procesul lor de luare a deciziilor, in
special in acest moment in care anumite reforme in educatie de la nivelul ministerului sunt
implementate si puse in aplicare in toata tara. Una dintre contributiile originale ale studiului se
referd la utilizarea instrumentelor de gandire ca o discutie teoretica alternativa a practicilor de
conducere. O astfel de cercetare va ajuta la construirea bazei noastre de cunostinte despre
conducerea scolii in contexte din afara ei. In sens national, acest studiu contribuie la cilitoria
educationala a Romaniei, cu accent pe liderii scolilor.

STRUCTURA TEZEI DE DOCTORAT

Aceasta teza este structuratd pe cinci capitole, dupa cum urmeaza:

Capitolul 1, Stadiul cunoasterii in domeniu, prezinta o abordare a leadership-ului,
ca si concept de bazd al prezentei lucrari. Totodata, s-au relatat teoriile leadership-ului, cu
implicatiile lor in viata organizatiilor.

Capitolul 2, Leadership-ul educational si rolul determinant al actiunilor acestuia,
pentru cresterea performantelor in invatimantul preuniversitar, abordeaza leadership-ul
educational, din perspectiva unor autori celebri, precum si viziunea asupra leadership-ului din
perspectiva unor tari ale UE. Totodatd, demonstreaza cum formarea initiald si cea continua
contribuie nemijlocit la obtinerea performantei in mediul educational.

Capitolul 3, Cadrul conceptual, epistemologic si metodologic, descrie termenii
Cu s-a operat in elaborarea cercetarii empirice, precum si pozitionarea epistemologica a
demersului stiintific. Metodele de realizare a cercetarii, colectarea datelor si prezentarea
programului de lucru, au reprezentat interes pentru realizarea acestui capitol.

Capitolul 4, Cercetarea empiricd, realizata de autor, constituie punct de plecare in
elaborarea de concluzii privind leadership-ul educational in sistemul de invatdmant romanesc.
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Pornind de la rezultatele cercetarii, a fost necesar a se proiecta un model de management
participativ, Leadership — Schimbare — Creativitate, in capitolul 5, ca fiind baza pentru
liderii scolilor in implementarea schimbarii organizationale de succes. Capitolul 5 propune si un
ghid de bune practici fundamentat pe cele trei teme majore ale cercetarii, respectiv, leadership,
schimbare organizationald, creativitate. Acesta vine cu strategii pe care le pot aplica liderii in
scolile lor, pentru obtinerea succesului.

Teza de doctorat se incheie cu concluziile finale, contributiile personale, limitele
cercetarii, cai viitoare de cercetare si bibliografia, ca baza a fundamentarii studiului.

STABILIREA OBIECTIVULUI GENERAL SI A OBIECTIVELOR SPECIFICE

Obiectivul general al studiului de fatd este acela de a identifica aspecte legate de
leadership, schimbare organizationala si creativitate in mediul educational, inovatiile sale fiind
semnificative, deoarece ofera un model de responsabilitate comuna pentru implicarea cu
profesorii, elevii si comunitatea.

Obiectivele specifice evidentiate in aceasta teza sunt:

OS1: Identificarea diferentelor existente intre unitatile de invatamant din mediul
urban si cele din mediul rural in ceea ce privese leadership-ul, schimbarea organizationala si
creativitate in mediul educational.

OS2:Elaborarea si implementarea de planuri si strategii de imbunatatire a
leadershipului in sistemul educational.

0OS3: Identificarea factorilor care determina adoptarea unui management participativ

IPOTEZA CENTRALA SI IPOTEZELE DE LUCRU

Demersul stiintific a pornit de la urmatoarea ipotezd centrald : Managerii
educationali sunt preocupati de dezvoltarea leadershipului, de schimbare organizationalda si de
dezvoltarea creativitatii in unitatile de invatamant.

Ipotezele asociate acestui studiu sunt:

11.S-au identificat diferente in ceea ce priveste leadershipul, schimbarea
organizationald si creativitatea in functie de mediul de provenientd al unitdtii de invdtimadnt.

I2.Cultura scolard pozitiva si mediul scolar participativ au un rol covirsitor asupra
calitdtii actului educational.

13. fmbinarea armonioasi a \eadership-ului si schimbarii organizagionale conduce
la rezultate pozitive

14.Leadership-ul influenteazd pozitiv relatia dintre schimbarea organizationald si
creativitate in domeniul educational.

15.Contextul pandemic actual conduce la crearea unui mediu de schimbare
organizationald pozitiva.



Tabel 4.73 Validarea ipotezelor

11.S-au identificat diferente in ceea ce priveste DA
leadership-ul, schimbarea  organizationala  si
creativitatea in functie de mediul de provenienti al
unitdtii de invatamant.

12.Cultura scolara pozitiva si mediul scolar DA
participativ au un rol covarsitor asupra calitatii actului
educational.

13. Imbinarea armonioasd a leadership-ului si DA
schimbarii organizationale conduce la rezultate pozitive

14.Leadership-ul influenteazd pozitiv relatia NU
dintre schimbarea organizationald si creativitate in
domeniul educational.

15.Contextul pandemic actual conduce la NU
crearea unui mediu de schimbare organizationald
pozitivd.

Sistemul de invatamant trebuie sa faca progrese semnificative catre dezvoltarea si
realizarea educatiei de baza universale pentru cetatenii sii prin implementarea diferitelor reforme
educationale, care sa aiba ca scop imbunatatirea standardului sistemului educational si sa ofere
o educatie accesibila fiecarui copil care a atins vérsta de scolarizare. Unele dintre principalele
obiective ar trebui sd fie imbunatatirea motivatiei profesorilor prin programe de stimulare si
imbunatatirea relatiilor cu comunitatea profesorilor. Acesta este un indiciu ca implicarea
profesorilor si a parintilor in educatie este esentiala. De aici, necesitatea adoptarii practicii de
leadership participativ care urmareste sa implice profesorii si parintii in conducerea liceului.
Leadership-ul participativ creeaza oportunitati pentru profesori si parinti de a participa la
planificarea scolara si procesul de luare a deciziilor. Practica de conducere participativa se opune
conducerii educationale care i considera pe directori unici lideri si centrul tuturor puterilor,
autoritatii si expertizei. Un lucru identificat pentru a stimula motivatia profesorilor este prin
implicarea lor in luarea deciziilor in scoald, ceea ce poate duce la angajament. Profesorii sunt
indispensabili in orice configuratie educationala si, prin urmare, trebuie sa li se permita sa faca
parte din conducerea scolii. Profesorii din comunitatea scolara participativa stimuleaza
colectarea de idei, materiale si metode care pot duce la o instruire de calitate. Leadership-ul
participativ este strategia preferatd pentru realizarea imbunatatirii scolii. Conducerea
participativa nu poate fi practicata fara vointa si aprobarea directorilor, mai ales atunci cand
acestia il vad ca o amenintare la adresa autoritatii lor. Conducerea participativa poate functiona
bine numai atunci cand directorii de liceu vad valoarea luarii deciziilor in echipa si a colaborarii
cu profesorii si parintii pentru planificarea impreuna a activitatilor scolare pe care acestia ar putea
accepta sa-i implice in conducerea scolii. O buna conducere si o relatie constructiva de lucru care
implica profesorii si parintii sunt calea sigura a scolilor de succes. Liderii eficienti se adreseaza
altora pentru sprijin si asistentd, construiesc parteneriate, asigura resursele si impart creditul
pentru succes.

CONCLUZII

Succesul liderilor scolilor care gestioneaza organizatiile educationale, care sunt
fortele motrice ale dezvoltarii si progresului intr-0 lume in care s-au depus eforturi pentru a
obtine rezultate mai bune, mai ales in ultimii ani, depinde de comportamentele excelente de
conducere pe care le vor manifesta. Scolile pot gestiona strategiile de maine alaturi de lideri
excelenti care se angajeaza in mod constant la tot ce este mai bun in activitétile scolare in ceea
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ce priveste structura, procesul, functia, climatul si mediul ei, nu cu structura de astazi si oamenii
din trecut. De fapt, in secolul al XXI-lea, scolile trebuie sa se straduiasca si foloseasca cat mai
bine resursele de care dispun si sa obtind performante. Pentru a obtine performanta, scolile au
nevoie de lideri care au facut din aceasta filozofia lor de viata. Acesti lideri de scoald pot
transforma scoala intr-o organizatie performantd manifestind comportamente excelente de
conducere. Fundamentul unui leadership excelent se bazeaza pe oportunitatile disponibile si pe
asteptdrile reciproce. Liderul excelent ar trebui sa incerce sa obtina tot ce este mai bun cu oamenii
din jurul sau, in limita oportunitatilor disponibile. Cea mai importanta conditie pentru atingerea
acestuia este ca toti factorii interesati ai scolii sa urmareasca sa obtina aceleasi rezultate. Tipul
de leadership necesar pentru a progresa poate fi descris ca fiind un lider excelent. Daca individul
investeste continuu in dezvoltarea unui leadership excelent, el poate obtine in mare masura
rezultatele in timp. Poate cel mai important element care distinge liderul excelent de alti lideri
este capacitatea sa de a se dezvolta constant atat pe sine, cat si pe cei care au pornit cu el.

intr-un leadership excelent, atat liderul, cat si cei care il urmeaza vor obtine cele mai
bune rezultate si vor obtine beneficii mari. A deveni o tard puternica in secolul al XXI-lea si a
mentine aceastd forta reprezinta o necesitate. Fenomenul leadership-ului excelent a fost deschis
discutiei pe baza literaturii de specialitate cu aceasta cercetare.

S-a sustinut ca excelenta in leadership-ul excelent corespunde de fapt cu
perfectionismul pozitiv. Leadership-ul excelent este procesul de influentare a oamenilor in
concordantd cu viziunea pe care si-a creat-o prin filtrul de valori pe calea spre a obtine ce
rezultate bune.

Etapele pe care le-au atins pana acum organizatiile educationale au fost prezentate pe
baza scolii eficiente, a dezvoltarii scolilor si a administratorilor eficienti care gestioneaza aceste
scoli. S-a afirmat cd aceasta cautare constantd a excelentei poate fi realizata prin intermediul
liderilor care au o intelegere a conducerii si demonstreaza acest lucru prin comportamentul lor.
S-a demonstrat ca practicile excelente in scoli pot fi realizate cu modelul de leadership excelent;
acesti lideri pot obtine cele mai bune rezultate in scoala luand in considerare structura, procesul,
functia, climatul si mediul.

Liderii scolilor au nevoie de timp, capacitate si sprijin pentru a se concentra asupra
practicilor cele mai susceptibile de a imbunatati invatarea elevilor. Grade mai mari de autonomie
ar trebui sé fie cuplate cu noi modele de conducere distribuita, noi tipuri de responsabilitate si
formare si dezvoltare pentru conducerea scolii.

Redefinirea responsabilitatilor de conducere scolara pentru o invitare
imbunatititi a elevilor.

Factorii de politici si practicienii trebuie sa se asigure ca rolurile si responsabilitatile
asociate cu rezultate imbunatatite ale invatarii se afla in centrul practicii de conducere scolara si
se bazeaza pe:

. Sprijinirea, evaluarea si dezvoltarea calitatii profesorilor: liderii scolilor trebuie sa fie
capabili si adapteze programul de predare la nevoile locale, sd promoveze munca in
echipa in randul profesorilor prin monitorizare, evaluare si dezvoltare profesionala.

. Stabilirea obiectivelor, evaluarea si responsabilitatea: factorii de decizie politica
trebuie sd se asigure ca liderii scolilor au discretie in stabilirea directiei strategice si
isi optimizeaza capacitatea de a dezvolta planuri si obiective scolare si de a
monitoriza progresul, folosind datele pentru a imbunatati practica.

e  Managementul financiar strategic si al resurselor umane: factorii de decizie pot
imbunatati abilitatile de management financiar ale echipelor de conducere a scolilor
prin furnizarea de formare pentru liderii scolilor, stabilirea rolului de manager
financiar in cadrul echipei de conducere sau furnizarea de servicii de sprijin financiar
scolilor. in plus, liderii scolilor ar trebui si poata influenta deciziile de recrutare a
profesorilor pentru a imbunatati potrivirea dintre candidati si nevoile scolii lor.
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Colaborarea cu alte scoli: aceastd noud dimensiune de conducere trebuie sa fie
recunoscutd ca un rol specific pentru liderii scolilor. Poate aduce beneficii sistemelor scolare in
ansamblu, mai degraba decat doar elevilor unei singure scoli. Dar liderii scolilor trebuie sa-si
dezvolte abilititile pentru a se implica in probleme dincolo de granitele scolii.

Dezvoltarea cadrelor de conducere scolare pentru politici si practici
imbunititite.

Cadrele de conducere scolare pot ajuta la furnizarea de indrumari cu privire la
principalele caracteristici, sarcini si responsabilitati ale liderilor scoli eficienti si semnaleaza
caracterul esential al conducerii scolii ca conducere pentru invatare. Ele pot constitui o baza
pentru recrutarea, formarea si evaluarea consecventa a conducatorilor de scoli. Cadrele ar trebui
sa defineasca in mod clar domeniile majore de responsabilitate pentru conducétorii de scoli si sa
permitd contextualizarea criteriilor locale si la nivel de scoald. Acestea ar trebui dezvoltate cu
implicarea profesiei.

Distribuirea conducerii scolilor

Responsabilitatile sporite ale conducerii scolii creeazd nevoia de distribuire a
conducerii, atdt in interiorul scolilor, cat si intre scoli. Consiliile scolare se confrunta, de
asemenea, cu multe sarcini noi. in timp ce practicienii considerd responsabilititile de
management mediu vitale pentru conducerea scolara eficientd, aceste practici raman rare si
adesea neclare; iar cei implicati nu sunt intotdeauna recunoscuti pentru sarcinile lor. Factorii
politici trebuie sa extinda conceptul de conducere scolara si sd ajusteze politicile si conditiile de
munca in consecinta.

incurajarea distribuirii conducerii

Distribuirea conducerii poate intdri managementul si planificarea succesiunii.
Distribuirea leadership-ului intre diferite persoane si structuri organizationale poate ajuta la
indeplinirea provocarilor cu care se confrunta scolile contemporane si la imbunatatirea eficientei
scolii. Acest lucru se poate face In mod formal prin structuri de echipa si alte organisme sau mai
informal prin dezvoltarea de grupuri ad-hoc bazate pe expertiza si nevoile actuale.

Sprijinirea distribuirii conducerii

Este necesar sa se consolideze conceptul de echipe de conducere in cadrele nationale,
sd se dezvolte mecanisme de stimulare care sd recompenseze participarea si performanta in
aceste echipe si s se extindd formarea si dezvoltarea leadership-ului la managementul de nivel
mediu si potentialii viitori lideri din scoala. In cele din urma, factorii de decizie politica trebuie
sa reflecteze asupra modificarii mecanismelor de responsabilitate pentru a se potrivi cu
structurile de conducere distribuite.

Sprijinirea consiliilor scolare in sarcinile lor

Consiliile scolare eficiente pot contribui la succesul scolilor lor. Pentru ca acest lucru
sa se intample, este esential sa se clarifice rolurile si responsabilitatile consiliilor scolare si sa se
asigure coerenta intre obiectivele acestora si abilitatile si experienta membrilor consiliilor de
conducere. Factorii de decizie pot ajuta prin furnizarea de orientari pentru procese imbunatatite
de recrutare si selectie si prin dezvoltarea structurilor de sprijin pentru a asigura participarea
activa la consiliile scolare, inclusiv oportunitati de dezvoltare a competentelor.

Dezvoltarea abilititilor pentru conducerea scolari eficienta

Practicile de tara si dovezile din diferite surse arata ca liderii scolilor au nevoie de o
pregatire specifica pentru a raspunde rolurilor si responsabilitatilor extinse. Strategiile trebuie sa
se concentreze pe dezvoltarea si consolidarea abilitatilor legate de imbunatatirea rezultatelor
scolare (asa cum este mentionat mai sus) si sd ofere spatiu pentru contextualizare.

Tratarea dezvoltirii leadership-ului ca pe un continuum

Dezvoltarea leadership-ului este mai ampla decat programele specifice de activitate
sau interventie. Este nevoie de o combinatie de procese formale si informale in toate etapele si
contextele practicii de conducere. Aceasta implica sprijinirea coerenta a carierei de conducere
scolara prin aceste etape:



e Incurajarea formarii initiale de conducere;
. Organizarea programelor de initiere;
e Asigurarea formdrii continue pentru a acoperi nevoile si contextul.
Asigurarea coerentei furnizirii de catre diferite institutii
O gama larga de furnizori raspund nevoilor de formare a conducerii scolilor, dar
formarea pe care o oferd trebuie sd fie mai consecventa. Institutiile nationale de conducere
scolard au sporit gradul de constientizare si au imbunatatit furnizarea de oportunitati de
dezvoltare a leadership-ului.
Asigurarea unei varietiti adecvate pentru o formare eficienta
Un spectru larg de cunostinte sustinut de practica a identificat continutul, designul si
metodele programelor eficiente. Ea indicd urmatorii factori cheie: coerenta curriculara,
experienta in contexte reale, gruparea de cohorte, mentorat, coaching, invatare intre egali si
structuri pentru activitatea de colaborare intre program si scoli.

Realizarea din conducerea scolii a unei profesii atractive

Provocarea este de a Imbunatati calitatea conducerii actuale si de a construi un
leadership durabil pentru viitor. Dovezile indica faptul ca potentialii solicitanti sunt descurajati
de volumul mare de munca al directorilor si de faptul ci postul nu pare sd fie remunerat sau
sprijinit in mod adecvat. Procedurile de recrutare incerte si perspectivele de dezvoltare a carierei
pentru directori pot, de asemenea, descuraja potentialii candidati. Strategiile de atragere,
recrutare si sprijinire a liderilor scoli de inaltd performanta includ urmatoarele:

. profesionalizarea recrutarii;
. oferirea de optiuni si sprijin pentru dezvoltarea carierei;
. oferirea de grade mai inalte de autonomie cu sprijin adecvat.

Cercetarea a aratat ca liderii scolii pot face diferenta in performanta scolii si a elevilor
daca li se acorda autonomie pentru a lua decizii importante. Cu toate acestea, autonomia scolara
singurd nu conduce automat la imbundtatirea leadership-ului decat daci este bine sustinuta. In
plus, este important ca responsabilitatile de baza ale conducatorilor de scoli sa fie clar definite si
delimitate. Definirea responsabilititilor de conducere scolara ar trebui sa fie ghidata de
intelegerea dimensiunilor de conducere cele mai propice pentru imbunititirea predarii si
invatarii.

Redefinirea responsabilitatilor conducerii scolii pentru o invitare imbunatitita
a elevilor

Tinand cont de necesitatea contextualizarii, se pare ca existd suficiente dovezi din
cercetare si din practica nationald pentru a incuraja politicile nationale, regionale si locale sa
foloseasca dovezile privind dimensiunile de conducere de baza ca baza pentru proiectarea fiselor
postului viitorilor lor lideri. Tn acest scop, existd patru grupuri largi de responsabilititi de
conducere interconectate care au fost identificate in mod constant ca fiind asociate cu rezultate
imbunatatite ale invatarii:

% Incurajarea liderilor de scoala sa sprijine, sa evalueze si sa dezvolte calitatea profesorilor
si performanta elevilor si conducerea scolii axata pe imbunatatirea motivatiei, capacitatilor
si a mediilor de lucru ale profesorilor este, prin urmare, cel mai probabil sa imbunatateasca
invatarea elevilor. Pentru a spori capacitatea conducerii scolii in sprijinirea, evaluarea si
dezvoltarea calitatii profesorilor, factorii de decizie trebuie sa:

. Consolideze responsabilitatea liderilor scolii in luarea deciziilor
curriculare, astfel incat si poatd adapta programul de predare la nevoile
locale si sa asigure coerenta intre cursuri si niveluri de clasd, pentru a
atinge obiectivele scolare si standardele de performanta.

. Ofere formare pentru liderii de scoald in monitorizarea si evaluarea
cadrelor didactice, fie ca parte a formarii initiale a conducatorilor de scoli,
fie sub forma de formare continua.
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. imbunatateasca rolul liderilor de scoald in dezvoltarea profesionald a
profesorilor: liderii scolii se pot asigura cd dezvoltarea profesionald a
profesorilor este relevantd pentru contextul scolar local si aliniatd cu
obiectivele generale de imbunatitire a scolii si cu nevoile profesorilor.

. ia in considerare transferul la nivel de scoala a puterii discretionare in ceea
ce priveste formarea si bugetele de dezvoltare a profesorilor;

. incurajarea liderilor de scoald si promoveze munca in echipa in randul
profesorilor prin recunoasterea explicita a rolului de baza al liderilor scolii
in construirea de culturi colaborative si prin impartasirea si diseminarea
celor mai bune practici in acest domeniu.

«+  Sprijinirea stabilirii de obiective, evaluarea si responsabilitatii

Stabilirea obiectivelor, evaluarea si responsabilitatea scolii sunt responsabilitati cheie
ale liderilor scolii in majoritatea tarilor. Pentru a optimiza utilizarea de catre conducatorii de scoli

a sistemelor de responsabilitate pentru procesele de imbunatatire a scolii, factorii de decizie

trebuie sa se asigure ca exista o serie de conditii:

e Ofera liderilor scolii discretie in stabilirea directiei strategice si sporesc
capacitatea acestora de a dezvolta planuri si obiective scolare aliniate cu
standardele curriculare nationale mai largi si receptiv la nevoile locale.

e  Promoveaza conducerea ,,inteleapta”: Oferirea de sprijin si oportunitati de
formare pentru liderii scolii pentru a se asigura ca acestia au cunostintele
si abilitatile necesare pentru a monitoriza progresul si a utiliza datele in
mod eficient pentru a imbunatati practica.

. incurajeaza liderii scolilor si distribuie sarcinile legate de evaluare si responsabilitate in
scoli prin dezvoltarea unui grup de oameni competenti si increzatori in analiza si utilizarea
datelor pentru a concepe strategii adecvate de imbunatatire.

fmbunititirea managementului strategic financiar si al resurselor umane

Planificarea si managementul eficient al resurselor pot imbunatati rezultatele scolare
prin alinierea strategica a resurselor cu scopurile pedagogice. Prin urmare, este important si ne
asiguram ca liderii scolilor sunt mai bine pregatiti pentru a face o utilizare strategica a resurselor.

imbunatatirea abilititilor de management financiar ale echipelor de conducere a
scolilor: Acest lucru se poate realiza prin oferirea de formare in acest domeniu conducitorilor de
scoli, prin stabilirea rolului de bursier sau de membru al echipei de conducere cu calificari de
bugetare la nivelul scolii (pentru scoli mai mari sau grupuri de scoli mici) sau prin acordarea de
sprijin financiar sau de servicii scolilor.

Implicarea liderilor scolilor in deciziile de recrutare a profesorilor: Liderilor scolii ar
trebui s li se ofere oportunititi de a influenta luarea deciziilor privind recrutarea profesorilor
pentru a imbunitati potrivirea dintre scoala si candidatul selectat. In acelasi timp, este important
sa se faca pasi paraleli in cadrul sistemului pentru a profesionaliza procesul de recrutare la nivel
de scoald pentru a evita o distributie inechitabila a calitatii profesorilor si pentru a proteja
drepturile profesorilor

«  Adoptarea unei abordari sistemice a conducerii si practicii de colaborare partenerii externi
scolii este 0 noud dimensiune de conducere care este din ce in ce mai recunoscuta ca un
rol clar pentru liderii scolii, deoarece va beneficia sistemele scolare in ansamblu si nu doar
elevii unei scoli individuale. Pentru ca rolurile de conducere ale sistemului sa fie eficiente,
factorii de decizie trebuie sa se asigure ca liderii scolilor au timpul, capacittile, sprijinul
administrativ gi instrumentele pentru a se implica in probleme dincolo de granitele scolii.

. Dezvoltarea de oportunitati pentru liderii scolilor de a coopera activ cu scolile din jur
si comunitatea locald pentru a asigura traiectorii imbunatatite ale elevilor, alinierea
curriculum-ului la nivel local, oferte coordonate de cursuri si partajarea resurselor.

. Incurajarea repartizarii responsabilitatilor de conducere in scoli, astfel incét alte
persoane sa poatd asigura continuitatea sarcinilor de baza de conducere in cadrul
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fiecdrei scoli individuale, in timp ce liderii scolii sunt implicati in activitati dincolo

de granita scolii.

Extinderea si intensificarea rolului conducerii scolilor inseamna ca liderii scolii au
responsabilitdti pentru o gama larga de decizii in chestiuni curriculare, evaluare, resurse si, din
ce in ce mai mult, colaborarea cu parteneri externi. Ca raspuns, sistemele de invatamant trebuie
s adopte o notiune mai complexa de conducere scolara. In timp ce in unele tari exista tendinte
clare cédtre o mai mare distributie a rolurilor si responsabilitatilor de conducere intre personalul
scolii, directorul detine cea mai mare cotd de discretie in randul celor care participa la exercitarea
autonomiei scolii — profesori, sefi de departamente, directori si consilii scolare. in acelasi timp,
consiliile scolare au fost, de asemenea, incarcate cu responsabilitdti sporite, fara sprijinul
corespunzator.

CONTRIBUTII PERSONALE

Studiul are si implicatii metodologice, practice si pedagogice. Din punct de vedere
metodologic, acest studiu contribuie la investigarea conceptiilor de leadership educational
folosind o descriere care poate contribui la extinderea aspectelor de intelegere a domeniului
leadership-ului educational si poate oferi un impuls pentru dezvoltarea si implementarea
curriculei in modulele actuale de leadership educational si studiile de specializare.

in esentd, leadership-ul educational este o chestiune de ghidare, conducere, adunare,
energizare, mobilizare si multi-tasking.

Principalele contributii personale sunt:

e  cercetarea, documentarea, sinteza, prelucrarea si interpretarea datelor care sa releve
specificul leadership-ului din sistemul de invatimant preuniversitar;

e  claborarea cercetdrii empirice cu privire la rolul si importanta leadership-ului din
sistemul de invatamant preuniversitar;

. identificarea si formularea unor strategii de leadership, parte integranta din capitolul
cinci;

. investigarea prin cercetare teoretica si aplicativa privind rolul leadership-ului din
sistemul de invatimant preuniversitar;

e crearea chestionarului;

e crearea unui model original de management participativ;

. realizarea unui ghid de bune practici, care poate fi utilizat de catre liderii educationali,
pentru eficientizarea actului educational;

. propunerea de posibile solutii si recomandari aplicative de eficientizare a dezvoltarii
leadership-ului din sistemul de invatimant preuniversitar.

RECOMANDARI PENTRU PRACTICA

Concluziile si analiza cercetdrii prezentate in capitolul patru permit formularea unui
numar de recomandari de practica privind rolul de conducere al liderilor in sistemul de
invatdmant roméanesc. Recomandarile sunt indicatii ale initiativelor si directiilor pe care grupul
(grupurile) sau indivizii in cauza ar trebui sa le ia in considerare, recunoscand in acelasi timp
constrangerile impuse puterii recomandarilor de limitarile acestei cercetari.

1. Directorii scolilor ar trebui sa se asigure au un rol strategic clar recunoscut si inteles
in planificarea curriculumului scolar si procesul de politici. Liderii ar trebui sa urmareasca acest
rezultat. Natura rolului liderilor si pozitiile lor in scoli ii plaseaza intr-o pozitie ideald pentru a

12



oferi contributii care asigura imbunatatirea practicilor profesorilor, imbunatatirea invatarii
elevilor si sprijinul pentru imbunatatirea scolii.

2. La nivel de sistem, ar trebui sd se acorde atentie dezvoltarii si publicarii unui
document oficial aplicabil liderilor. Un astfel de document ar recunoaste natura rolului lor in
scoli si rolul lor in eficacitatea si imbundtatirea scolii. Documentul ar fi, de asemenea, un pas
catre implementarea recomandarii anterioare.

3. Liderii ar trebui sd aprecieze complexitatea rolului de conducere atribuit lor de
participantii la aceasta cercetare.

4. Sistemul de invatamant roménesc ar trebui sa extinda practica utilizarii datelor
pentru a conduce la schimbarea educationala la diferite niveluri educationale.

5. Liderii trebuie sd posede abilitati eficiente de comunicare, organizare si
interpersonale, precum si sa poata oferi incurajare, sfaturi si sprijin profesorilor, studentilor si
altor colegi.

Aceastd cercetare a demonstrat ca rolul de conducere a liderilor in scolile romanesti
este complex si multidimensional. Avand in vedere timpul limitat disponibil si multiplele
responsabilitati ale rolului, este dificil sa se obtina eficientd maxima.

CAI VIITOARE DE CERCETARE

Diversele limitari ale acestui studiu constituie domenii pentru cercetéri viitoare care
ar adauga mai multe cunostinte domeniului.

in primul rand, cercetarile viitoare ar trebui si lirgeascd grupul de participanti.
Includerea altor agenti sociali implicati in scoald, cum ar fi personalul, profesorii, elevii si
parintii, ar oferi perspective diferite asupra modului in care ei vad rolurile, responsabilitatile,
strategiile si practicile elevilor lor fata de lider.

Un alt studiu ar putea analiza perspectivele elevilor cu privire la ceea ce cred ei ca au
nevoie pentru a invata si a reusi. A le oferi voce in contextul haitian ar fi important, deoarece
sunt incé sub tutela parintilor lor.

Oficialii MEN ar constitui un studiu de cercetare in sine, deoarece reprezinta un alt
nivel de conducere, fac parte din multiple domenii sociale si interactioneaza diferit cu aceste
domenii.

in al doilea rénd, se pot extinde zonele pentru studii viitoare despre conducerea
educationald in Roménia. Acest studiu a fost realizat intr-un judet din Romania, judetul
Déambovita. Prin urmare, replicarea acestui studiu in mai multe judete va oferi noi perspective
literaturii. In plus, concentrarea pe zonele rurale va oferi cunostinte suplimentare, deoarece
contextele, provocarile, obstacolele si realitatile acestor regiuni variaza foarte mult de la nodurile
urbane.

Cercetarile viitoare ar putea fi efectuate pe o linie temporala diferita. Desi nu aveam
control asupra faptului ca se intdmpla in tara, din punct de vedere politic, realizarea unui studiu
similar intr-o perioada diferita (cu mai putine tulburari si tensiuni) ar putea aduce noi perspective.

Directii importante de cercetare includ extinderea anchetei pe liderii de nivel superior
in sistemul de invatamant romanesc si la nivel international, precum si investigarea imbunatatirii
scolii si a rolului acestora, prin studii mai ample.

in cercetarile viitoare in acest domeniu, ar putea fi extrem de benefic si investigim
modul in care rolul liderilor a fost implementat in noul sistem de dezvoltare profesionala a
profesorilor din Romania.
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LIMITELE CERCETARII

Desi utilizarea datelor dintr-o anchet la scard larga ofera posibilitatea de a aplica
metode statistice adecvate si complexe, trebuie facuta referire la caracterul transversal al datelor,
care inhiba interpretarile cauzale. Se asteapta ca schimbarile In comportamentul directorilor sa
evoce schimbari in activitatea de instruire a profesorilor daca diferentele in practicile de
conducere nu sunt asociate cu diferentele de calitate a instruirii.

Prezentul demers stiintific nu conduce spre o posibila generalizare a concluziilor la
nivel national, deoarece esantionul nu este reprezentativ si nu elucideaza toate aspectele
privitoare la leadership-ul educational, doar identificd competente utile privind exercitarea
leadership-ului in organizatiile scolare din perspectiva creativitatii si schimbarii, cu impact
asupra liderilor din organizatiile scolare din invatdmantul preuniversitar dambovitean.

Analiza unui sondaj care nu este reprezentativ la nivel national asupra liderilor de
scoli aratd clar cat de inguste sunt aceste conceptii despre practica leadership-ului si rolurile
posibile pentru cercetare.

Temele de cercetare sunt limitate la trei: leadership, creativitate si schimbare, iar
domeniile ar trebui sd includa proiectarea de politici, programe si initiative, furnizarea de
leadership educational in biroul central si scoli, sprijinirea si monitorizarea implementarii,
proiectarea invatarii profesionale pentru altii si promovarea propriei invatari profesionale.

Constatérile indica necesitatea unei infrastructuri de dovezi sustinute de politici
educationale care s centreze practica imbunatatirii si transformarii educationale conceptualizate
in linii mari. Politicile ar trebui sa reflecte mai bine natura complexa, cu mai multe fatete a
practicii de conducere si tipurile de cercetare care vor fi cele mai utile in cadrul acelor activitati.
Politicile ar putea incuraja liderii sa apeleze la o gama mai larga metodologic de cercetari solide
pentru a-si informa gandirea sau pentru a sprijini o directie strategica in districtele lor.
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CURRICULUM VITAE

-
europass

Curriculum
vitae
Europass

Informatii
personale

Nume / Prenume

Roxana Maria Anghel (Blidaru)

Adresa(e)

Dambovita, Romania

IBld. Inpedentei, nr. 5, bl. Os, sc. Aet. 7, ap. 27, loc. Targoviste, jud.

Telefon(oane)

Mobil: (0723 685 393

Fax(uri)

E-mail(uri)

blidaru_roxana0809@yahoo.com

Nationalitate(-tai)

IRomana

Data nasterii

08.09.1978

Sex

Feminin

Locul de munca
vizat / Domeniul
ocupational

Universitatea ,,Valahia” din Targoviste — Scoala Doctorala
Sustinere teza de doctorat — domeniul ,,Management”

Experienta
profesionala

Perioada

01.09.1998 — 01.09.2013

01.09.2013 — pana in prezent

Functia sau postul
ocupat

invititor / Institutor / Profesor invitiméant primar
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Activitati si
responsabilitati
principale

IAplicarea curriculum-ului national si a curriculum-ului la decizia scolii;
IPregatirea elevilor pentru participare la concursuri scolare, olimpiade, testari;
Organizarea si desfasurarea de activitati cu parintii;

Responsabil al Comisiei metodice a invatatorilor(2000-2017, 2018-2019);
Responsabil Parteneriat Scoala-Familie (2010-2013);

Responsabil Proiectul ,,imi place si citesc” (2010-2013, 2018-2019);
Membru Comisia de Evaluare si Asigurare a Calititii in scoala (2015-2021);
IMembru Consiliul de Administratie (2021-2022)

Numele si adresa
angajatorului

Scoala Gimnaziala ,,Tudor Vladimirescu” Targoviste, Ddmbovita, str. Moldovei,
nr. 2, tel/fax 0245615402;E-mail: scoalabtgv@yahoo.com; Adresa site:
http//www.tvladimirescu.roScoala Gimnaziala ,Jancu Vacarescu” Vacaresti,
Dambovita, tel./fax 0245684214; E-mail: iancuvacarescu@yahoo.com

Tipul activitatii sau
sectorul de activitate

Invatamant primar

Perioada

2015-2022

Functia sau postul
ocupat

Metodist

Activitati si
responsabilitati
principale

Organizarea, indrumarea si controlul activitatilor stiintifice — metodice din cadrul
inspectiei scolare

Educatie si
formare

Perioada

20.11.2021-12.03.2022

Calificarea /
diploma obtinuta

|Adeverintd, Nr. 71/05.07.2022, program de formare continua ,,Abordarea
jocurilor logice si a elementelor de programare pentru scolari”

Disciplinele
principale studiate /
competente
profesionale
dobandite

Utilizarea responsabila si eficientd a tehnologiei informatiei si comunicatiilor;
Identificarea elementelor specifice de predare-invatare-evaluare prin joc bazat pe
algoritmi; Rezolvarea unor probleme elementare prin metode intuitive de
prelucrare a informatiei; Prelucrarea informatiei an format digital; Elaborarea de
produse informatice care sa dezvolte spiritul inventiv si creativitatea; Elaborarea
creativa de miniproiecte care vizeaza aspecte sociale, culturale si personale,
respectand creditarea informatiei si drepturile de autor

Nivelul in|
clasificarea nationala|
sau internationald|

[Program de formare continui acreditat, 15 CPT, Invatimant preuniversitar

Perioada

02.04.2021-05.05.2021

Calificarea /
diploma obtinuta

Atestat de formare continud a personalului didactic — Seria Af, Nr. 0007606,
program de formare continua ,,Marketing educational”
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Disciplinele
principale studiate /
competente
profesionale
dobandite

Conceptul de marketing; Elemente de marketing educational; Planul de marketing
educational

Nivelul in|
clasificarea nationald|
sau internationald

Program de formare continua acreditat, 15 CPT, Invitimént preuniversitar

Perioada

19.08.2020-27.08.2020

Calificarea /
diploma obtinuta

|Atestat de formare continua a personalului didactic — Seria Ae, Nr. 0053163,
program de formare continua ,,Educatie incluziva. Strategii de identificare si
interventie”

Disciplinele |[Educatia incluziva — delimitari conceptuale; ADHD si autism; Tulburéri de
principale studiate / |invétare — limbaj/ scris/ citit/ calcul; Tulburdri de comportament
competente
profesionale
dobandite
Nivelul in| Program de formare continua acreditat, 15 CPT, Invatimant preuniversitar

clasificarea nationalal
sau internationald

Perioada

08.02.2020-04.05.2020

Calificarea /
diploma obtinuta

|Adeverinta, Nr. 1097/78/CRED/TR/DB/30.06.2020, program de formare continua
\,CRED — Curriculum relevant, educatie deschisa pentru toti. Formare nivel 11 —
Envdtimant primar”

Disciplinele
principale studiate /
competente
profesionale
dobandite

Un nou Curriculum national — conceptualizari necesare; Disciplinele de studiu din
perspectiva didacticii specialitatii; Aspecte transversale in abordarea si
implementarea Curriculumului national

Nivelul 1n|
clasificarea nationald
sau internationaldl

IProgram de formare continua acreditat, 30 CPT, Invatimant preuniversitar

Perioada

22.08.2019-31.08.2019

Calificarea /
diploma obtinuta

Adeverinta, Nr. 378/31.08.2019, program de formare continud ,,Managementul
proiectelor educationale”

Disciplinele
principale studiate /
competente
profesionale
dobandite

Elemente de filozofia proiectului; Exemple de bune practici in elaborarea
proiectelor; Implementarea proiectelor
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Nivelul in
clasificarea
nationald sau
internationala

Program de formare continua acreditat, 15 CPT, invatamant preuniversitar

Perioada

30.06.2019-04.07.2019

Calificarea /
diploma obtinuta

Certificat de participare, program de formare continua ,,School leadership in
practice”

Disciplinele
principale studiate /
competente
profesionale
dobandite

Key competences and skills for the 21st Century; Cooperative learning, blended
learning and flipped classroom in Europe; Innovation through non-formal
education and outdoor learning; Innovative ICT tools and blended learning to
foster the school leadership

Nivelul in
clasificarea
nationald sau
internationala

Program Erasmus+, 25 ore, Invatimént preuniversitar

Perioada

28.03.2019-19.04.2019

Calificarea/diploma
obtinuta

|Adeverinta, nr. 24-3/F/19.04.2019 — program de formare continua ,,Dezvoltarea
lorganizationald prin intermediul proiectelor”

Disciplinele
principale studiate /
competente
profesionale
dobandite

IDezvoltarea organizationald; Fonduri europene in Roménia; Programul
Operational Capital Uman; Etapele realizarii unui proiect

Nivelul in
clasificarea
nationald sau
internationala

Program de formare continua avizat, 26 ore, Invatimant preuniversitar

Perioada

12.03.2019-16.04.2019

Calificarea/diploma
obtinuta

|Adeverinta, nr. 21-4/F/16.04.2019 — program de formare continua ,, Abilitarea
lcurriculard in vederea aborddrii transdisciplinare a demersului didactic”

Disciplinele
principale studiate /
competente
profesionale
dobandite

invitarea pentru societatea cunoasterii; Modalitati de abordare integrata a
continuturilor

Nivelul in
clasificarea
nationald sau
internationala

IProgram de formare continua avizat, 26 ore, Invatamant preuniversitar

Perioada

15.09.2018-15.12.2018
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Calificarea /
diploma obtinuta

|Atestat de formare continua a personalului didactic - Seria Ac, Nr. 0079940,
program de formare continua ,,Dezvoltarea competentelor de evaluare a cadrelor
didactice care participi la examenul de definitivare in invatamdnt i concursul
inational pentru ocuparea posturilor didactice in unitdtile de invatamant
preuniversitar”

Disciplinele
principale studiate /
competente
profesionale
dobandite

Evaluarea in invatamantul preuniversitar — fundamente, delimitari conceptuale,
noi abordari; Specificul evaluarii pedagogice in contextul unor probe scrise versus
orale; Elaborarea de instrumente si probe de evaluare; Specificul evaluarii in
situatii educationale diverse — examene, concursuri; Subiectivitate versus
subiectivism 1n evaluarea didactica. Factori perturbatori in aprecierea si notarea
lucrarilor scrise; Asumarea si intelegerea rolului de evaluator. Caracterul reflexiv
si autoreflexiv al activitatii evaluatorului in domeniul pedagogic

Nivelul in
clasificarea
nationald sau
internationala

IProgram de formare continua acreditat, 30 CPT, 120 ore, Invatamant
preuniversitar

Perioada

15.03.2018-26.05.2018

Calificarea /
diploma obtinuta

IAtestat de formare continud a personalului didactic, Seria Ab, Nr.
0025239/15.06.2018, program de formare continua ,,Eficientizarea
imanagementului institutiilor de invatimdnt preuniversitar”

Disciplinele
principale studiate /
competente
profesionale
dobandite

Managementul organizatiei scolare; Managementul integrarii resurselor umane;
Comunicarea in managementul educational; Eficientizarea managementului
calitatii; Managementul carierei si progresului profesional; Planificarea,
promovarea si desfasurarea activitatilor dintr-un proiect

Nivelul in
clasificarea
nationald sau
internationala

IProgram de formare continud acreditat, 30 CPT, 120 ore, invétémént
preuniversitar

Perioada

08.03.2018-26.05.2018

Calificarea /
diploma obtinuta

|Atestat de formare continud a personalului didactic, Seria Ab, Nr.
0025264/15.06.2018, program de formare continua ,,Inovare si schimbare in
managementul institutiilor de invatamdant preuniversitar”

Disciplinele
principale studiate /
competente
profesionale
dobandite

Managementul inovarii si schimbarii; Politici de marketing; Managementul
inteligentei emotionale; Managementul timpului si al prioritatilor; Managementul
situatiilor de criza; Management si leadership

Nivelul in
clasificarea
nationald sau
internationala

Program de formare continua acreditat, 30 CPT, 120 ore, invatimant
preuniversitar

Perioada

02.04.2017-21.04.2017

Calificarea /
diploma obtinuta

Atestat de formare continud a personalului didactic - Seria A, Nr.
0071233,program de formare continua ,,Management educational performant”
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Disciplinele
principale studiate /
competente
profesionale
dobandite

Managementul motivatiei si competentei didactice catre performanta;
Managementul prioritatilor si stresului in activitatile educationale; Managementul
inovatiei si schimbarii scolare

Nivelul in
clasificarea
nationald sau
internationala

IProgram de formare continua acreditat, 15 CPT, 60 ore, Invatamant preuniversitar

Perioada

08.10.2016-28.11.2016

Calificarea /
diploma obtinuta

|Atestat de formare continud a personalului didactic - Seria A, Nr. 0055497,
program de formare continua ,,Educatia nonformald — management si bune
practici”

Disciplinele
principale studiate /
competente
profesionale
dobandite

[Educatie formala, nonformala, informald; Managementul activitatilor de educatie
nonformala; Practici ale educatiei nonformale valorificate in scoala; Parteneriatul
scoald - comunitate

Nivelul in
clasificarea
nationald sau
internationala

IProgram de formare continud acreditat, 12 CPT, 48 ore, Invatamant preuniversitar

Perioada

martie- iulie 2016

Calificarea /
diploma obtinuta

|Adeverinta, Nr. 3733-3/14.07.2016, program de formare continua ,,4bordari
moderne in educatia pentru sandtate”

Disciplinele
principale
studiate /
competente
profesionale|
dobandite

IEducatia pentru Sanatate in context curricular european; Elemente de proiectare
didactica in Educatia pentru Sanatate; Strategii si forme de evaluare; Instrumente
informatice in predarea Educatiei pentru Sanatate; Nutrientii si rolul acestora in
alimentatia sanatoasa; Riscuri chimice si biologice in consumul alimentelor si
prevenirea acestora; Etichetarea alimentelor; Igiena alimentara

Nivelul in
clasificarea
nationald sau
internationala

IProgram de formare continua acreditat, 15 CPT, 60 ore,Invatamant preuniversitar

Perioada

02.02.2016-12.02.2016

Calificarea /
diploma obtinuta

|Adeverinta, Nr.3/12.02.2016, program de formare continua ,,Instruirea
profesorilor metodisti pentru realizarea obiectivelor inspectiei scolare”
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Disciplinele |Competente privind cunoasterea si aplicarea cadrului legal de desfagurare a
principale studiate / [inspectiilor scolare pentru obtinerea definitivarii in invatamant si a gradelor
competente (didactice, cét si a inspectiilor de specialitate/frontale/tematice; Formarea de
profesionale |competente de organizare, indrumare i control a activitatilor stiintifice — metodice
dobandite |din cadrul inspectiei scolare; Competente privind elaborarea raportului scris de
inspectie

Nivelul in [Program de formare continua avizat MEN, 24 ore, invatdmant preuniversitar
clasificarea
nationald sau
internationala

Perioada [18.12.2015-17.01.2016

Calificarea / |Atestat de formare continud a personalului didactic - Seria A, Nr. 0016632,
diploma obfinutd |program de formare continua ,,Leadership in organizatiile scolare”

ILeadership si self-management in educatie; Inteligenta emotionala si sociald in
Disciplinelerelatiile educationale (managementul conflictelor educationale); Managementul
principaleorganizatiei scolare
studiate /
competente
profesionale|
dobandite]

Nivelul in [Program de formare continua acreditat, 30 CPT, 133 ore, Invatamant
clasificarea [preuniversitar

nationald sau

internationala

Perioada |03.02.2015-28.04.2015

Calificarea / |Adeverinta, Nr. 4/06.05.2015, program de formare ,,Comisia metodicd in
diploma ob{inutd |contextul asigurdrii calititii in educatie”

IAplicarea prevederilor legislative privind comisia metodica in cadrul unitatii de
Disciplinelefinvatamant; Familiarizarea cu documentele specifice portofoliului comisiei
principalemetodice; Dezvoltarea competentelor de planificare, organizare, indrumare,
studiate /monitorizare si evaluare a activitatii desfasurate la nivelul comisiei metodice a
competentefinvatatorilor; Elaborarea instrumentelor de control / monitorizare-evaluare a
profesionalefactivitatii comisiei metodice in functie de scop; Manifestarea unei conduite
dobandite|(auto)reflexive asupra activitatilor didactice/pedagogice proprii si a activitatii
celorlalti; Promovarea unei culturi a calitatii in educatie

Nivelul in | Program de formare continua avizat MEN, 36 ore, invatdmant preuniversitar
clasificarea
nationald sau
internationala

Perioada |06.02-16.02.2015
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Calificarea/diploma
obtinuta

|Atestat de formare continua a personalului didactic - Seria F, Nr. 0215007,
program de formare continua ,,/nvatind s traim impreunda”

Disciplinele
principale studiate /
competente
profesionale
dobandite

Conceptele cheie ale programului ; Specificul procesului de invatare; Strategii de
implementare, evaluare si follow-up

Nivelul in
clasificarea
nationald sau
internationala

Program de formare continua acreditat, 11 CPT, 42 ore,invﬁtémﬁnt preuniversitar

Perioada

28.05.2014-31.07.2014

Calificarea/diploma
obtinuta

Certificat de absolvire, Seria I.,Nr.00238232, program de specializare pentru
ocupatia ,,Formator ” — cod COR 242401

Disciplinele
principale studiate /
competente
profesionale
dobandite

Competente privitoare la pregatirea formarii, realizarea activitatilor de formare,
evaluarea participantilor la formare, aplicarea metodelor si tehnicilor speciale de
formare, marketing-ul formarii, proiectarea programelor de formare, organizarea
programelor si a stagiilor de formare, evaluarea, revizuirea si asigurarea calitatii
Iprogramelor si a stagiilor de formare

Nivelul in
clasificarea
nationald sau
internationala

IProgram de formare continua avizat Ministerul Muncii, Familiei, Protectiei
Sociale si Persoanelor Varstnice si MEN, 80 ore

Perioada

16.06.2014-26.06.2014

Calificarea/diploma
obtinuta

IAdeverinta, Nr.2/14.07.2014, Program de formare continua ,, Cu pdrintii la
scoala”

Disciplinele
principale studiate /
competente
profesionale
dobandite

insusirea unor idei moderne despre nevoile de educatie ale copilului, despre noile
competente educative ale parintilor; Competente de relationare eficienta intre
cadre didactice si parinti in legatura cu nevoile educative ale copilului

Numele si tipul
institutiei de
invatamant /

furnizorului de
formare

ICCD Dambovita, Str. Calea Domneasca nr. 127, Targoviste

Nivelul in
clasificarea
nationald sau
internationala

IProgram de formare continua avizat MEN, 23 ore, invatamant preuniversitar

Perioada

iulie-octombrie 2013
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Calificarea/diploma
obtinuta

Atestat de formare continud a personalului didactic - Seria F, Nr. 0178932,
program de formare continud ,,Organizarea interdisciplinara a ofertelor de
invagare pentru formarea competentelor cheie la scolarii din clasele I-1V —
program de formare continud de tip blended learning pentru cadrele didactice
din invatamantul primar — nivel 27

Disciplinele
principale studiate /
competente
profesionale
dobandite

IFundamente teoretice ale abordarii interdisciplinare a curriculumului in procesul
de predare-invatare-evaluare; Proiectarea activitatii didactice din perspectiva
labordarii interdisciplinare si a invatarii integrate; Metoda proiectelor

Nivelul in
clasificarea
nationald sau
internationala

Program de formare continua acreditat, 34 CPT, 134 ore,invﬁtﬁmént preuniversitar|

Perioada

2013

Calificarea/diploma
obtinuta

Adeverintd, Nr. 100/25088/18.03.2015, program de formare ,,Coordonate ale
unui nou cadru de referinti al curriculumului national” din cadrul
proiectului POSDRU/55/1.1/S/25088,,Cadru de referinga al curriculumului
national pentru invatamantul preuniversitar: un imperativ al reformei curriculare

Disciplinele
principale studiate /
competente
profesionale
dobandite

[Proiectarea, implementarea si evaluarea Curriculumului National valorificand
fundamentarea conceptuald din documentul referitor la cadrul de referinta al
Curriculumului National pentru invatamantul preuniversitar din Romania

Nivelul in
clasificarea
nationala sau
internationala

Program de formare continua acreditat, 15 CPT, Invitimant preuniversitar

Perioada

16.08.2012-18.08.2012

Calificarea/diploma
obtinuta

|Adeverintd, nr. 1/20.08.2012 — program de formare ,, Violenta in mediul scolar”

Disciplinele
principale studiate /
competente
profesionale
dobandite

|Abilitarea cu metode, proceduri si instrumente eficiente de monitorizare a
violentei scolare; Proiectarea unor continuturi instructiv-educative, din perspectiva
imultidimensionald, cu scopul prevenirii si combaterii a violentei in scoli;
[Elaborarea de strategii eficiente de relationare in cadrul parteneriatului scoala —
familie — comunitate —presa; Valorificarea componentelor actului de comunicare
in organizarea, desfagurarea si evaluarea activitatii de prevenire si combatere a
violentei in mediul scolar; Asumarea responsabila a rolului social al cadrului
didactic

Nivelul in
clasificarea
nationald sau
internationala

Program de formare continua avizat, 24 ore, Invitimant preuniversitar

Perioada

26.03.2012-18.05.2012
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Calificarea/diploma
obtinuta

|Atestat de formare continua a personalului didactic - Seria E, Nr. 0100348,
program de formare continua ,, Tinerii impotriva violentei”

Disciplinele
principale studiate /
competente
profesionale
dobandite

Strategii de prevenire si combatere a violentei la nivelul scolii
Strategii de monitorizare a fenomenelor de violenta scolara

Indicatori privind monitorizarea si evaluarea fenomenelor de violenta in scoala

Nivelul in
clasificarea
nationald sau
internationala

IProgram de formare continua acreditat, 21 CPT, 84 ore,Invatamant preuniversitar

Perioada

martie-aprilie 2012

Calificarea/diploma

|Adeverinta, Nr. 6/04.07.2012, program de formare ,,Proiectarea curriculara si

obtinutd |evaluarea in contextul invatarii active la clasele I-1V””
Disciplinele [Proiectarea continuturilor instructiv-educative; Utilizarea metodelor si strategiilor]
principale studiate / |de predare adecvate particularitdtilor individuale/de grup, scopului si tipului lectiei;
competente |yrojectarea, conducerea si realizarea procesului instructiv-educativ, ca act de|
pr(:ifets)lor:igie comunicare; Proiectarea evaludrii; Utilizarea strategiilor adecvate de evaluare|
ovanalte L dividuala/de grup; Elaborarea instrumentelor de evaluare; valorificarea metodelor|
si tehnicilor de cunoastere si activizare a elevilor; Manifestarea unei conduite|
(auto)reflexive asupra activitatilor didactice/pedagogice proprii.
Nivelul in [Program de formare continud avizat, 40 ore, Invatimant preuniversitar
clasificarea
nationald sau
internationala
Perioada [18.02.- 19.02.2012

Calificarea/diploma
obtinuta

Certificat de instruire, curs de formare suplimentara ,,Metode si tehnici de
interventie in activitatea de prevenire si reducere a fenomenului de parisire
timpurie a scolii, de citre prescolarii si elevii cu dizabilitati” destinat
personalului specializat ca mediator scolar

Disciplinele
principale studiate /
competente
profesionale
dobandite

intelegerea fenomenului de pardsire timpurie a scolii; Factori externi care
afecteaza activitatea cadrelor didactice; Modalititi de motivare a copilului in
imediul scolar; Plan de interventie personalizat

Nivelul in
clasificarea
nationald sau
internationala

Program de formare continua avizat

Perioada

18.02.- 19.02.2012

Calificarea/diploma
obtinuta

Certificat de instruire, curs de formare suplimentara ,,Metode si tehnici de
linterventie in activitatea de prevenire si reducere a fenomenului de parisire
timpurie a scolii, de citre prescolarii si elevii cu dizabilitati” destinat

personalului specializat ca mediator scolar

35



Disciplinele
principale studiate /
competente
profesionale
dobandite

intelegerea fenomenului de parasire timpurie a scolii; Factori externi care
afecteaza activitatea cadrelor didactice; Modalitati de motivare a copilului in
imediul scolar; Plan de interventie personalizat

Nivelul in
clasificarea
nationald sau
internationala

IProgram de formare continud avizat

Perioada

2011-2012

Calificarea/diploma

IAdeverinta, nr. 422/P4/62624/12.03.2013, Programul de formare continua

obtinutd |,,ForEdu” derulat in cadrul proiectului POSDRU/87/1.3/S/62624
Disciplinele [Tic-e-Educatie; Proiectarea §i implementarea curriculumului centrat pe
principale studiate / |competente,: Managementul clasei de elevi; Pedagogie interactiva
competente
profesionale
dobandite
Nivelul in |[Program de formare continua acreditat, 90 CPT, Invatimént preuniversitar
clasificarea
nationala sau
internationala
Perioada [17.06.2011-07.07.2011

Calificarea/diploma
obtinuta

Certificat de absolvire — Seria F, Nr. 0308603, program de specializare - ocupatia
v, Mediator scolar”

Disciplinele
principale studiate /
competente
profesionale
dobandite

[Planificarea activitatii; Munca in echipa; Dezvoltarea profesionala; Utilizare PC;
Comunicare; Rezolvare de conflicte; Dezvoltarea parteneriatului scoald-familie;
Consilierea familiilor/categoriilor sociale dezavantajate privind rolul si importanta
scolarizarii copiilor; Aplicarea practicilor incluzive; Asigurarea respectarii
drepturilor copilului; Promovarea limbii, traditiilor si obiceiurilor comunitatii in
scoala

Nivelul in
clasificarea
nationald sau
internationala

Program de formare continud avizat Ministerul Muncii, Familiei , Egalitatii de
Sanse si MECT, 60 ore

Perioada

iulie - octombrie 2010

Calificarea/diploma
obtinuta

Atestat de formare continud a personalului didactic - Seria E, Nr. 0017190,
program de formare continua ,, Instruirea in societatea cunoasterii”

Disciplinele
principale studiate /
competente
profesionale
dobandite

IPredarea prin proiecte; Planificarea unitatii de invatare; Realizarea conexiunilor;
Crearea unor exemple din perspectiva elevilor; Evaluarea proiectelor elevilor;
IPlanificarea pentru succes in invatare; Facilitatea cu ajutorul tehnologiei;
Prezentarea portofoliilor unitatilor de invatare
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Nivelul in
clasificarea
nationald sau
internationala

Program de formare continua acreditat, 25 CPT, 89 ore,fnvétémént preuniversitar

Perioada

21.05.2010-30.05.2010

Calificarea/diploma

Certificat de absolvire — Seria G, Nr. 00040653, program de perfectionare -

obtinutd |ocupatia ,,Mentor”
Disciplinele [Planificarea si organizarea evaluarii; Cunoasterea tehnicilor de comunicare in
principale studiate / [procesul de evaluare; Efectuarea evaluarii; Elaborarea instrumentelor de evaluare;
competente |Inregistrarea si raportarea rezultatelor evaludrii; Analizarea informatiilor si luarea
profesionale [deciziei privind competenta; verificarea interna / externa a proceselor de evaluare;
dobandite |Abordarea sistematica a procesului de evaluare
Nivelul in [Program de formare continud avizat Ministerul Muncii, Familiei, Protectiei
clasificarea [Sociale si MECI, 40 ore
nationald sau
internationala
Perioada [septembrie 2008 - septembrie 2010
Calificarea/diploma [Diploma de Master, seria A, Nr. 0009057
obtinuta
Disciplinele |Consiliere scolari si dezvoltarea carierei
principale studiate /
competente
profesionale
dobandite
Nivelul in (Ciclul Il — Studii universitare de masterat
clasificarea
nationald sau
internationala
Perioada [septembrie 2008
Calificarea/diploma (Certificat de acordare a gradului didactic I, Seria G. Nr. 0048112
obtinuta
Disciplinele
principale studiate /
competente
profesionale
dobandite
Nivelul in finvatator — grad didactic |
clasificarea

nationald sau
internationala

Perioada

octombrie 2004 - iulie 2008

Calificarea/diploma
obtinuta

IDiploma de licenta, Seria A1, Nr. 0284723
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Disciplinele
principale studiate /
competente
profesionale
dobandite

Sociologie generala, Metodologia cercetarii sociologice si psihologice,
Fundamentele psihologiei, Istoria sociologiei universale, Istoria psihologiei,
IPsihologia varstelor, Sociologia culturii si educatiei, Consiliere psihologica,
IPsihologie experimentala, Psihopatologie si psihiatrie, Psihoterapie

Nivelul in
clasificarea
nationald sau
internationala

ILicentiat in Sociologie — Psihologie
Studii Universitare de lunga durata (la zi)

Perioada

septembrie 2004

Calificarea/diploma
obtinuta

Certificat de acordare a gradului didactic Il, Seria E, nr. 0017703

Disciplinele
principale studiate /
competente
profesionale
dobandite

Limba si literatura romana, Metodica predarii limbii si literaturii roméana,
IMatematica, Metodica predarii matematicii, Pedagogie, Psihologie

Nivelul in
clasificarea
nationald sau
internationala

invatator — grad didactic 1

Perioada

octombrie 2000 - 2003

Calificarea/diploma
obtinuta

IDiploma de absolvire, Seria U, nr. 0040519

Disciplinele
principale studiate /
competen;e
profesionale
dobandite

IPsihologie generala, Psihologie scolara, Pedagogie prescolara, Limba romana,
Literatura romana si literatura pentru copii, Metodica predarii limbii romane,
IAritmetica, Metodica predarii activitatilor matematice, Muzica si metodica
predarii muzicii

Nivelul in
clasificarea
nationald sau
internationala

Institutor — profilul Sociopsihopedagogie
Specializarea Institutori-Muzica

Perioada

august 2000

Calificarea/diploma
obtinuta

Certificat de acordare a definitivarii, Seria C, nr. 0011373

Disciplinele
principale studiate /
competem;e
profesionale
dobandite

Limba si literatura roméana, Metodica predarii limbii si literaturii romana,
IMatematica, Metodica predarii matematicii, Pedagogie, Psihologie
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Nivelul in
clasificarea
nationald sau
internationala

invatator — grad definitiv

Perioada

septembrie 1993 — iulie 1998

Calificarea/diploma

Diploma de bacalaureat, Seria R, nr. 0129176

obtinuta
Disciplinele [Pedagogie, Psihologie, Limba roméana, Matematica, Istorie, Geografie, Educatie
principale studiate / |plastica, Limba franceza
competente
profesionale
dobandite
Nivelul in [invatator - educatoare
clasificarea
nationald sau
internationala
Disciplinele |[ALTE STAGII DE FORMARE
principale studiate / |LA NIVEL LOCAL
co;np_eten}e - Workshop cu tema ,,Planifici si construieste!” organizat in cadrul Festivalului
pr%ssg:i?tg National al Sanselor Tale” organizat de CCD Dambovita in data de 25 .11.2014;

|Adeverinta nr. 2623/25.11.2014;
-Seminar cu tema ,,Securitatea alimentatiei — abordarea temei in contextul educatiei
formale si nonformale” (Sdptimana Educatiei Globale) organizat de CCD
IDambovita in data de 20.11.2014; Adeverinta nr. 5/20.11.2014;

-Workshop cu tema ,,Roméan in Europa” organizat cu prilejul ,,Festivalului
INational al Sanselor Tale — editia a XIV-a”, organizat de CCD Dambovita, in data|
de 22.11.2013, Adeverinta nr. 4/22.11.2013;

- Workshop cu tema ,,Vrei si fii un profesor mai bun? invata sa planifici!”
organizat cu prilejul Zilei Mondiale a Educatiei organizat de CCD Dambovita in|
data de 03.10.2013, Adeverinta nr. 5/03.10.2013;

- Seminar de evaluare si cooperare europeand ,,Voluntariatul — valori si practici”
organizat de CCD Dambovita in data de 23.02.2013; Adeverinta nr.16/25.02.2013;
- Seminar de evaluare si cooperare europeana ,,Voluntariat pentru o viati mai
lbuna” organizat de CCD Dambovita in perioada 28.09-29.09.2012; Adeverintd
nr.6/01.10.2012
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LA NIVEL REGIONAL, NATIONAL

- Simpozionul National ,, Calitate si performanti educationali in scoala
romdneasca“, 11.05.2019, Liceul de Arte ,,Balagsa Doamna”, Targoviste;
adeverinta nr. 1468/11.05.2019;

- Simpozionul National ,,Practici inovative in activitatea didactica”, 20.04.2019,
Scoala Gimnaziala ,,Serban Cioculescu” Gaesti;

- Simpozionul National ,, Tehnici alternative de comunicare cu elevul cu C.E.S”,
28.04.2018, Scoala Gimnaziala Speciala Targoviste, Dambovita, diploma nr. 714-
111/28.04.2018,;

-Sesiunea de comunicari stiintifice pentru cadrele didactice din invatamantul
luniversitar i preuniversitar ,,Scoala intre traditional si modern”, Universitatea
\Valahia Targoviste, Dambovita, 30.05.2017; diploma;

- Workshop cu tema ,,Mijloace si metode pentru optimizarea integrarii copiilor
cu C.E.S. ”, Scoala Liteni, lasi, 14.01. 2015, Adeverinta nr. 74/05.02.2015;

- Simpozionul National ,,Activitdtile extrascolare oglindite in Sirbdtoarea Nasterii
Domnului” , 24.10.2014, diploma nr. 71/05.02.2015

LA NIVEL INTERNATIONAL

- Congresul International al Cadrelor Didactice din Romdnia si al Cadrelor
\Didactice de Etnie Romdnd de peste Hotare — al XLII-lea congres al Asociatiei
Generale a Invatatorilor din Roménia, 07-09.08.2019; diploma nr.
725/09.08.2019;

-Workshop ,, Practici internationale de succes in invitamdntul primar”, Istanbul,
[Turcia, 01-05.05.2019; certificat de participare;

- Simpozionul International ,,Alternative ale managementului pentru calitate si
progres in educatie”, Scoala Gimnaziala Liteni Iasi, ”, iunie 2018; diploma nr.
1005/19.08.2018;

- Conferinta Internationala ,,Jmproving professionals’ skills in work based
learning — useful guide-line”, Universitatea Valahia Targoviste, 07.07.2017;
certificat de participare;

- Conferinta Internationala ,,4 year of creativity”; 06.06.2017; certificat de
participare;

-Workshop ,,Dissemination Workshop” din cadrul proiectului Erasmus ,,Edu For
Health — Let’s make it better! Raising the awareness of the triad nutrition — health
I food safety in school education”, Universitatea Valahia Targoviste, 15.07.2016;
certificat de participare;

-Workshop ,,Healthy Life” din cadrul intdlnirii ,, Third International Sustain
Biennial”, Universitatea Valahia Targoviste, 14 - 15.07.2016; certificat de
participare;

-Workshop ,,Health Education — Let’s Learn to Choose Nutritive and Safe Food
Products”, din cadrul proiectului Erasmus ,,Edu For Health — Let’s make it better!
Raising the awareness of the triad nutrition — health — food safety in school
education”, Universitatea Valahia Targoviste, 17.05.2016; certificat de
participare;

40



- cursuri §i ateliere organizate in cadrul Scolii Internationale de Vara Agiro),
perioada 20-28.08.2014 adeverinta de participare, nr. 2863/26.08.2014;
-Congresul al XXXVl-lea al cadrelor didactice din Republica Moldova, Roménia
isi al cadrelor didactice din Ucraina, Serbia, Bulgaria; certificat de participare nr.
2698/24.08.2014;

- Simpozionul International ,,Jmpactul formarii continue asupra calitatii in
leducatie”, 15.05-17.05.2014; diploma nr. 2198/15.05.2014;

- Simpozionul Interational ,,Copii, salvati Planeta Albastra”, 08.07-10.07.2013,
Moreni; certificat de participare nr. 415/05.07.2013;

- Congresul al XXXlI-lea al Asociatiei Generale a Invititorilor din Romania,
Congresul cadrelor didactice din Romdnia si al cadrelor didactice roméne de
peste hotare, 25.08-28.08.2011; adeverinta nr. 403/27.08.2011;
- Simpozionul International ,,Performantd in activitatea scolard si extragcolara”,
07.05.2011; diploma nr.5/07.05.2011

Nivelul in
clasificarea
nationald sau
internationala

Stagii de perfectionare la nivel local, judetean, regional, national, international.

Aptitudini si
competente
personale

Limba(i) materna(e)

ILimba roméana

Limba(i) straina(e)

cunoscuta(e)
Autoevaluare intelegere Vorbire Scriere
Nivel european (*) Ascultare Citire Participare la | Discurs oral | Exprimare scrisa
conversatie
Limba franceza B _Utlllzator B| Utilizator _Utlllzator Utilizator Utilizator
independe| , |. B1|independen|B1|. B1|.
2 nt 2 |independent t independent independent

-Supliment la diploma, seria A1, nr. 0284723 Facultatea de Sociologie —
Psihologie, Universitatea ,,Spiru Haret” Bucuresti;

-Foaie matricola, seria U, nr. 0040519, Colegiul Universitar Pedagogic,
Universitatea ,,Valahia” din Targoviste;

-Foaie matricola, nr. 1270/28.03.2013, Scoala Normala Targoviste

Limba(i) straina(e)

cunoscuta(e)
Autoevaluare intelegere Vorbire Scriere
Nivel european (*) Ascultare Citire Participare la | Discurs oral |Exprimare scrisa

conversatie
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Limba engleza

Bﬁ]t(;lelzztlogB Utilizator B1 Utilizator B1 Utilizator B1 Utilizator
1 er?t 1 |independent independent independent independent

Certificat de competenta lingvistica — FSPLC, Nr. 1079/18.12.2018 / Seria
F.024.2010.Ed.1, / Nr. 8088/ 20.12.2018 - Universitatea ,,Valahia” dinTargoviste
- Facultatea de Stiinte Politice, Litere si Comunicare — Departamentul de Litere

(*) Nivelul Cadrului European Comun de Referinta Pentru Limbi Straine

Competente si
abilitati sociale

-abilitati de comunicare;

-spirit de initiativa, spirit civic, seriozitate si corectitudine, punctualitate;
-competente de indrumare si consiliere a cadrelor didactice (responsabil comisie|
metodica, responsabil cerc pedagogic, metodist);

-Ccompetente si aptitudini pentru educatia parintilor;

-capacitate de adaptare la schimbare

Competente si
aptitudini
organizatorice

roiectare, organizare activitati metodico-stiintifice, instructiv-educative;
-aptitudini si competente organizatorice dovedite prin intreaga activitate derulata in
calitate de invatator;

-initiator/partener/colaborator proiecte educationale (,,Patrula de reciclare”, ,,Scoli
pentru un viitor verde”, ,,Cartea - izvor de intelepciune”, ,,Sa crestem mari §i
sanatosi” ,,Craciun de la inima la inima”)

IPublica Dambovita, Inspectoratul Judetean de Politie Dambovita;

-organizator al unor concursuri la nivel de scoald, ,,Mate+”, ,Fii inteligent la
imatematica”, ,,Comunicare.Ortografie”, ,,Micii exploratori”, ,,Gazeta Matematica
unior”, ,,Cu Europa ... la joaca.Euroscolarul”;

-coordonator la nivel de scoald al unor proiecte ce vizeaza educatia elevilor
proveniti din medii defavorizate (,,Atelierele de Vara Sotron” in parteneriat cu|
|Asociatia ,,Ovidiu.Ro”; ,,Scoala de Vara cu scLipici” si ,,Laborator de literatie” in|
parteneriat cu Fundatia Noi Orizonturi);

-coordonarea la nivelul scolii al actiunii SNAC ,,Saptamana fructelor si legumelor]
donate”(octombrie 2014);

- organizarea activitatii ,,Votam pentru educatie!’ sustinuta in cadrul Campaniei
Globale pentru Educatie in parteneriat cu Organizatia ,,Salvati copiii” (4.05- 10.05
2015)

Competente si
aptitudini tehnice

-Utilizarea mijloacelor audio-vizuale necesare in practica didactica, precum si in
tehnoredactarea documentelor

Competente si
aptitudini de
utilizare a
calculatorului

Word, Excel, Power Point, navigare internet (cursuri de formare) toate cunostintele
fiind dobandite prin intermediul cursurilor de formare absolvite
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http://europass.cedefop.europa.eu/LanguageSelfAssessmentGrid/ro

Competente si
aptitudini artistice

-Organizare evenimente cultural — artistice cu elevii clasei sau scolii;

-Colaborator al revistei ,,Dialog targovistean” (revista Scolii ,, Tudor
\Vladimirescu®);

-Colaborator al Revistei ,,Gazeta Matematica Junior” — publicare de probleme
pentru elevii din clasele primare;

- Colaborator al publicatiei cadrelor didactice din judetul Dambovita ,,Graiul
Dambovitei”, nr. 120 — serie noua — martie 2012 Targoviste — publicare articol
,,Educatia fetelor si a femeilor — premisd a

unei dezvoltari durabile”

- Colaborator al publicatiei cadrelor didactice din judetul Dambovita ,,Graiul
Dambovitei” — nr. 124 — serie noud — noiembrie 2013 Targoviste — publicare articol
,,Strategii didactice utilizate in formarea competentelor de lectura la elevii din clasa|
all-a”

-Publicare articol ,,Educatia ecologica prin activitati extragcolare cu caracter|
interdisciplinar” in publicatia interactiva a cadrelor didactice, anul I, nr.1, noiembrie
2011 ,,Performanta in activitatea scolara si extragcolara”

-Participare cu lucrari de specialitate la: Simpozionul International ,,Alternative ale
imanagementului pentru calitate si progres in educatie”; Simpozionul Internationall
,,Performanta in activitatea scolara

si extragcolara”; Simpozionul International ,,Copii, salvati Planeta Albastra”;
Simpozionul National ,,Calitate si performanta educationala in scoala romaneasca;
Simpozionul National ,,Practici inovative in activitatea didactica”; Simpozionul
INational ,,Tehnici alternative de comunicare cu elevul cu C.E.S”;

Simpozionul National ,,Activitatile extragcolare oglindite in Sarbatoarea Nasterii
IDomnului”;

-Elaborare de programe de cursuri optionale;

-Spirit creator, artistic, abilitati practice dovedite in cadrul activitatilor cu caracter]
ecologic realizate cu elevii

Alte competente si
aptitudini

-responsabilitate in indeplinirea tuturor sarcinilor;

-competente si aptitudini pentru educatia adultilor;

-discretie §i capacitate de a trata cu confidentialitate informatiile obtinute in|
exercitarea atributiilor de serviciu,

-capacitatea de a investiga si documenta activitati diverse; meticulozitate in
realizarea sarcinilor

Permis(e) de
conducere

Categoria B
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LISTA PUBLICATIILOR REZULTATE iN URMA CERCETARII STIINTIFICE DIN
PERIOADA DOCTORATULUI (2019 - 2022)

» Management Practiced in Education Systems - articol publicat in Volumul XX, nr. 2/2022 al
Analelor Universitatii Ovidius. Seria: Stiintfe Economice, continand articolele participante la
Conferinta Internationald Global Economy Under Crisis (GEUC) — editia a 1X-a, 10-12
decembrie 2020;

https://stec.univ-ovidius.ro/html/anale/RO/ovidius-university-annals-economic-sciences-series-
volume-xx-issue-2/

* Theorization of Educational Leadership - articol in curs de publicare in revista Conferintei
Internationale pentru Management, Economie si Contabilitate — ICMEA 2022, editia a XIV-a;
19-20 mai 2022;

+ Educational Leadership and Governance of Educational Systems - articol in curs de publicare
in revista Conferintei Internationale pentru Management, Economie si Contabilitate — ICMEA

2022, editia a XIV-a; 19-20 mai 2022;

« Creativity at the heart of learning - articol in curs de publicare in Analele Universitatii Ovidius.
Seria: Stiinte Economice, continand lucrarile participante la Conferinta Internationala Present

Issues of Global Economys 2022;

* The leadership of Primary School Principals and the academic success of students - articol
in curs de publicare in Analele Universitatii Ovidius. Seria: Stiinte Economice, continand

lucrarile participante la Conferinta Internationala Present Issues of Global Economys 2022.
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INTRODUCTION

Educational leadership is centered on certain key principles. Firstly, educational
leadership creates a vision of academic success for all students. This is important because there
has always been a historical gap between students at different socio-economic levels and students
with high and poor results. Secondly, educational leadership strives to maintain a safe and
responsive learning environment. A healthy school environment is the key to providing
comfortable, orderly and structured classrooms. Thirdly, educational leadership delegates
responsibility to others. This means that teachers, parents and even students are empowered to
take responsibility and accept responsibility. Fourthly, the training methods and curriculum
content must be continuously improved. Fifthly, the field of education must borrow and adapt
modern management tools, processes and techniques.

School leaders are responsible for creating communities to support students beyond
the school experience. Caring for teachers as "invaluable assets" for students means sharing civic
responsibility and social justice to help and empower them to become better outside school,
preparing them to become active citizens and contributors to a democratic society. Educational
leadership is not only needed in an organizational setting, it is also needed within families. When
applied to education, leadership takes on a different dimension because schools differ from other
entities and their educational mission makes them unique.

In a sense, educational leadership is about encouraging learning, personal growth and
development for all participants, including adults in the workplace as well as students. That said,
research abounds on what educational leadership should be, how educational leaders should
behave and act within their school; what effective leadership is. Moreover, it has been recognized
that school leaders change constantly and at a rapid pace, depending on the context. Closely
related to that specific setting/context, school leadership is a 'process of social influence'. This
raises questions: who is influencing whom? for what purpose? who is left out? And criticisms of
school effectiveness ask similar questions: effective for what? and effective for whom?. Given
the current tendency to see schools (complex and dynamic entities) as corporate organizations,
the term leadership overlaps with management and administration. As such, many scholars use
these three terms interchangeably, while others are very cautious to differentiate between them.
Certain countries even prefer one over the other. Management is defined as a set of activities
aimed at the efficient use of organizational resources in order to achieve the organization's goals.
In education, management is therefore concerned with the operations of educational institutions
such as schools. In fact, it deals with all the operations within the schools, the relationships with
the outside world (the environment) which includes the various communities and government
agencies to which they are responsible. There is a growing trend where educational leaders (ELs)
are expected to be effective managers in their schools, with a focus on maintenance activities,
technical issues and operations related to the school. Such movements can be linked to the New
Public Management (NPM), a collective set of public administration ideas/reforms that has
reached and affected the education sector as well. As a global phenomenon influencing policies
worldwide, NPM can be defined as a public management approach that uses the knowledge,
principles, skills and experience gained from business management and other fields to enhance
the effectiveness and performance of public services. Basically, NPM is characterized by market,
privatization, management, performance measurement and accountability. Its impact and/or
influence in education is mainly seen through the application of business principles, a kind of
managerialism, in administration and educational environments.
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THE USEFULNESS OF THE DOCTORAL THESIS

This PhD thesis shows how effective leadership plays a key role in the development
of new school programs, effective leaders being good communicators. It is shown that through
collaborative efforts, effective leaders create opportunities to share leadership roles, which in
turn create new leaders. Collaborative leaders have a commitment to common goals. They
strongly believe in professional learning communities. They believe in joint decision making and
problem solving together. Collaborative leadership is key to creating change and empowering
others to embark on the journey.

Passion and persistence are key indicators to ensure that a new school program or
initiative is successful and thrives for many years to come. Passionate leaders are effective
leaders. They persevere. Passionate leaders are committed to lifelong learning and share that
passion with others. They continually push themselves to grow and challenge others to do the
same. Leaders who are passionate motivate others to be passionate. This "fiery attitude" is then
embedded in the school climate and ensures the longevity of the programs. Consistent leadership
positively influences student achievement. Effective leadership is fundamental to the success of
every facet of education: teachers, students, programs and schools.

THE ORIGINALITY, CONTRIBUTION AND SIGNIFICANCE OF THE STUDY

The research has contributed to the academic literature in various ways in several
fields of study. The significance and contribution of the study in the fields of educational
leadership are closely related and intertwined.

This study not only shows that educational leadership is complex and
multidimensional, it also depends on various domains and contexts, its components being
dynamically interconnected despite existing tensions. The results thus have the potential to
inform policymakers and other stakeholders in their decision-making, especially at this time
when certain ministry-level education reforms are being implemented and enforced across the
country. One of the original contributions of the study concerns the use of thinking tools as an
alternative theoretical discussion of leadership practices. Such research will help build our
knowledge base about school leadership in contexts outside school. At a national level, this study
contributes to Romania's educational journey, with an emphasis on school leaders.

STRUCTURE OF THE DOCTORAL THESIS

This thesis is structured in five chapters, as follows:

Chapter 1, The State of Knowledge in the Field, presents an approach to leadership,
as the basic concept of this thesis. At the same time, leadership theories were reported, with their
implications in the life of organizations.

Chapter 2, Educational Leadership and the Determining Role of Its Actions, for
Increasing Performance in Pre-University Education, addresses educational leadership, from
the perspective of some famous authors, as well as the vision of leadership from the perspective
of some EU countries. At the same time, it demonstrates how initial and ongoing training directly
contribute to achieving performance in the educational environment.

Chapter 3, The Conceptual, Epistemological and Methodological Framework,
describes the terms used in the elaboration of the empirical research, as well as the
epistemological positioning of the scientific approach. The research methods, data collection and
presentation of the work program were of interest for this chapter.

Chapter 4, Empirical Research, carried out by the author, constitutes a starting
point in the elaboration of conclusions regarding the educational leadership in the Romanian
education system. Starting from the research results, it was necessary to design a participative
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management model, Leadership — Change — Creativity, in chapter 5, as the basis for school
leaders in implementing successful organizational change. Chapter 5 also proposes a good
practice guide based on the three major themes of the research, respectively, leadership,
organizational change, creativity. It comes with strategies that leaders can apply in their schools
to achieve success.

The doctoral thesis ends with the final conclusions, personal contributions, research
limits, future research directions and bibliography, as the basis of the substantiation of the study.

SETTING THE GENERAL OBJECTIVE AND SPECIFIC OBJECTIVES

The general objective of the present study is to identify aspects related to leadership,
organizational change and creativity in the educational environment, its innovations being
significant, because it offers a model of shared responsibility for involvement with teachers,
students and the community.

The specific objectives highlighted in this thesis are:

OS1: Identifying the existing differences between the educational units in the urban
environment and those in the rural environment in terms of leadership, organizational change
and creativity in the educational environment.

0S2: Development and implementation of plans and strategies to improve leadership
in the educational system.

0S3: lIdentifying the factors that determine the adoption of participatory
management.

CENTRAL HYPOTHESIS AND WORK HYPOTHESES

The scientific approach started from the following central hypothesis: Educational
managers are concerned with the development of leadership, organizational change and the
development of creativity in educational institutions.

The hypotheses associated with this study are:

11. Differences were identified in terms of leadership, organizational change and
creativity depending on the environment of origin of the educational unit.

12. The positive school culture and the participatory school environment have an
overwhelming role on the quality of the educational act.

13. The harmonious combination of leadership and organizational change leads to
positive results.

14. Leadership positively influences the relationship between organizational
change and creativity in the educational field.

15. The current pandemic context leads to the creation of an environment of
positive organisational change.
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Table 4.73 Validation of hypotheses

11. Differences were identified in terms of YES
leadership, organizational change and creativity
depending on the environment of origin of the
educational unit.

12. The positive school culture and the YES
participatory  school  environment have an
overwhelming role on the quality of the educational

act.

13. The harmonious combination of YES
leadership and organizational change leads to positive
results.

14. Leadership positively influences the NO

relationship between organizational change and
creativity in the educational field.

15. The current pandemic context leads to NO
the creation of an environment of positive
organisational change.

The education system must make significant progress towards the development and
realization of universal basic education for its citizens by implementing various educational
reforms aimed at improving the standard of the education system and providing accessible
education to every child who has reached school age. Some of the main goals should be to
improve teacher motivation through incentive programs and to improve relations with the teacher
community. This is an indication that the involvement of teachers and parents in education is
essential. Hence, the need to adopt the participatory leadership practice that aims to involve
teachers and parents in the management of the high school. Participatory leadership creates
opportunities for teachers and parents to participate in school planning and decision-making. The
practice of participative leadership is opposed to educational leadership that sees headmasters as
the sole leaders and the center of all power, authority, and expertise. One thing identified to boost
teacher motivation is by involving them in school decision-making, which can lead to
commitment. Teachers are indispensable in any educational setup and therefore they must be
allowed to be part of the school leadership. Teachers in the participatory school community
stimulate the collection of ideas, materials, and methods that can lead to quality instruction.
Participatory leadership is the preferred strategy for achieving school improvement. Conducerea
participativd nu poate fi practicata fara vointa si aprobarea directorilor, mai ales atunci cand
acestia 1l vad ca o amenintare la adresa autorittii lor. Participative leadership cannot be practiced
without the will and approval of managers, especially when they see it as a threat to their
authority. Participatory leadership can only work well when high school headmasters see the
value of team decision-making and collaboration with teachers and parents to plan together
school activities that they might agree to involve in school leadership. Good leadership and a
constructive work relationship involving teachers and parents lead to successful schools.
Effective leaders reach out to others for support and assistance, build partnerships, secure
resources and share credit for success.
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CONCLUSIONS

The success of school leaders who manage educational organizations, which are the
driving forces of development and progress in a world where efforts have been made to achieve
better results, especially in recent years, depends on the excellent leadership behaviours they will
manifest. Schools can manage tomorrow's strategies with excellent leaders who consistently
commit to the best in school activities in terms of its structure, process, function, climate and
environment, not with today's structure and people of the past. In fact, in the 21st century, schools
must strive to make the best use of their resources and achieve performance. To achieve
performance, schools need leaders who have turned this into their life philosophy. These school
leaders can transform the school into a high-performing organization by exhibiting excellent
leadership behaviours. The foundation of great leadership is based on available opportunities and
mutual expectations. A great leader should try to get the best out of the people around him/her,
within the limits of the available opportunities. The most important condition for its achievement
is that all the school stakeholders aim to achieve the same results. The type of leadership needed
to progress can be described as an excellent leader. If the individual continuously invests in
developing excellent leadership, he can greatly achieve the results over time. Perhaps the most
important element that distinguishes the great leader from other leaders is his/her ability to
constantly develop both himself/herself and those who set out with him/her.

In excellent leadership, both the leader and those who follow him/her will achieve the
best results and have great benefits. Becoming a strong country in the 21st century and
maintaining that strength is a must. The phenomenon of excellent leadership was opened to
discussion based on the literature with this research.

It has been argued that excellence in excellent leadership actually corresponds to
positive perfectionism. Excellent leadership is the process of influencing people in accordance
with the vision that the leader has created through the filter of values on the way to achieving
good results.

The milestones educational organizations have reached so far have been presented on
the basis of effective schooling, school development and effective administrators managing these
schools. It has been argued that this constant pursuit of excellence can be achieved through
leaders who have an understanding of leadership and demonstrate it through their behavior. It
has been shown that excellent practices in schools can be achieved with an excellent leadership
model; these leaders can achieve the best results in the school by considering structure, process,
function, climate and environment.

School leaders need time, capacity, and support to focus on the practices most likely
to improve student learning. Greater degrees of autonomy should work together with new models
of distributed leadership, new types of responsibility, and school leadership training and
development.

Redefining school leadership responsibilities for improved student learning

Policy makers and practitioners need to ensure that the roles and responsibilities
associated with improved learning outcomes are at the heart of school leadership practice and
are based on:

. Supporting, evaluating and developing the quality of teachers: school leaders must
be able to adapt the teaching program to local needs, promote teamwork among
teachers through monitoring, evaluation and professional development.

. Goal setting, evaluation and responsibility: policy makers need to ensure that school
leaders have discretion in setting strategic direction and optimize their ability to
develop school plans and goals and to monitor progress, using data to improve
practice.

. Strategic financial and human resource management: decision makers can improve
the financial management skills of school leadership teams by providing training for
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school leaders, establishing the role of financial manager within the leadership team

or providing financial support services to schools. Additionally, school leaders should

be able to influence teacher recruitment decisions to improve the match between
candidates and their school's needs.

Collaboration with other schools: this new dimension of leadership needs to be
recognized as a specific role for school leaders. It can be beneficial for school systems as a whole,
rather than only for students in a single school. But school leaders need to develop their skills to
engage with issues beyond school boundaries.

Developing school leadership frameworks for improved policy and practice

School leadership frameworks can help provide guidance on the key characteristics,
tasks and responsibilities of effective school leaders and signal the essential character of school
leadership as leadership for learning. They can form a basis for the consistent recruitment,
training and evaluation of school leaders. Frameworks should clearly define the major areas of
responsibility for school leaders and allow local and school-level criteria to be contextualised.
These should be developed with the involvement of the profession.

Distribution of school management

The increased responsibilities of school leadership create the need for distributed
leadership, both within and between schools. School boards also face many new tasks. While
practitioners consider middle management responsibilities vital to effective school leadership,
these practices remain rare and often unclear; and those involved are not always recognized for
their tasks. Policy makers need to expand the concept of school leadership and adjust policies
and working conditions accordingly.

Encouraging the distribution of leadership

Sharing leadership can strengthen management and succession planning. Sharing
leadership among different people and organizational structures can help meet the challenges
facing contemporary schools and improve school effectiveness. This can be done formally
through team structures and other bodies, or more informally through the development of ad-hoc
groups based on expertise and current needs.

Supporting management distribution

There is a need to strengthen the concept of leadership teams in national frameworks,
develop incentive mechanisms to reward participation and performance in these teams, and
extend leadership training and development to middle management and potential future school
leaders. Finally, policy makers need to reflect on changing accountability mechanisms to match
distributed governance structures.

Supporting school boards in their tasks

Effective school boards can contribute to the success of their schools. For this to
happen, it is essential to clarify the roles and responsibilities of school boards and ensure
consistency between their objectives and the skills and experience of board members. Policy
makers can help by providing guidance for improved recruitment and selection processes and
developing support structures to ensure active participation in school boards, including
opportunities for skill development.

Developing skills for effective school leadership

National practices and evidence from different sources show that school leaders need
specific training to respond to expanded roles and responsibilities. Strategies must focus on
developing and strengthening skills related to improving school outcomes (as mentioned above)
and provide room for contextualization.

Treating leadership development as a continuum

Leadership development is broader than specific activity or intervention programs. A
combination of formal and informal processes is needed in all stages and contexts of leadership
practice. This involves coherently supporting the school leadership career through these stages:

. Encouraging initial leadership training;
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e  Organization of initiation programs;
e  Providing ongoing training to cover needs and context.
Ensuring consistency of provision by different institutions
A wide range of providers meet the training needs of school leaders, but the training
they provide needs to be more consistent. National school leadership institutions have increased
awareness and improved the provision of leadership development opportunities.
Ensuring adequate variety for effective training
A broad spectrum of knowledge supported by practice has identified the content,
design and methods of effective programs. It points to the following key factors: curricular
coherence, experience in real contexts, cohort grouping, mentoring, coaching, peer learning and
structures for collaborative work between the program and schools.

Making school management an attractive profession

The challenge is to improve the quality of current leadership and build sustainable
leadership for the future. Evidence indicates that potential applicants are discouraged by the high
workload of headmasters and the fact that the job does not appear to be adequately paid or
supported. Uncertain recruitment procedures and career development prospects for executives
can also deter potential candidates. Strategies for attracting, recruiting and supporting high-
performing school leaders include the following:

e  professionalization of recruitment;

e  offering options and support for career development;

e  providing higher degrees of autonomy with adequate support.

Research has shown that school leaders can make a difference in school and student
performance if they are given autonomy to make important decisions. However, school
autonomy alone does not automatically lead to improved leadership unless it is well supported.
In addition, it is important that the core responsibilities of school leaders are clearly defined and
delineated. Defining school leadership responsibilities should be guided by an understanding of
the dimensions of leadership which lead to improving teaching and learning.

Redefining school leadership responsibilities for improved student learning

Bearing in mind the need for contextualisation, there appears to be sufficient evidence
from research and national practice to encourage national, regional and local policies to use the
evidence on core leadership dimensions as a basis for designing the job descriptions of their
future leaders. To this end, there are four broad groups of interconnected leadership
responsibilities that have been consistently identified as being associated with improved learning
outcomes:
< Encouraging school leaders to support, assess and develop teacher quality and student

achievement and school leadership focused on improving teacher motivation, capabilities
and working environments is therefore most likely to improve student learning. To enhance
the capacity of school leadership in supporting, evaluating and developing the quality of
teachers, decision makers need to:

. Strengthen the responsibility of school leaders in making curricular
decisions so that they can adapt the teaching program to local needs and
ensure coherence between courses and grade levels in order to achieve
school goals and performance standards.

. Provide training for school leaders in teacher monitoring and evaluation,
either as part of initial school leader training or as continuous training.

. Enhance the role of school leaders in teacher professional development:
school leaders can ensure that teacher professional development is
relevant to the local school context and aligned with overall school
improvement goals and teacher needs.
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e  Consider devolving school-level discretion over teacher training and
development budgets;

. Encourage school leaders to promote teamwork among teachers by
explicitly recognizing the core role of school leaders in building
collaborative cultures and by sharing and disseminating best practices in
this area.

«+  Supporting goal setting, evaluation and accountability

Goal setting, evaluation and school accountability are key responsibilities of school
leaders in most countries. To optimize school leaders' use of responsibility systems for school
improvement processes, decision makers need to ensure that a number of conditions exist:

. Giving school leaders discretion in setting strategic direction and
enhancing their capacity to develop school plans and objectives aligned
with wider national curriculum standards and responsive to local needs.

. Promoting 'wise' leadership: Providing support and training opportunities
for school leaders to ensure they have the knowledge and skills to monitor
progress and use data effectively to improve practice.

e  Encouraging school leaders to distribute assessment and accountability
tasks across schools by developing a group of people who are competent
and confident in analyzing and using data to design appropriate strategies
for improvement.

Improving strategic financial and human resource management

Effective resource planning and management can improve school outcomes by
strategically aligning resources with pedagogical goals. It is therefore important to ensure that
school leaders are better equipped to make strategic use of resources.

Improving the financial management skills of school management teams: This can be
achieved by providing training in this area to school leaders, by establishing the role of fellow
or member of the management team with budgeting qualifications at school level (for larger
schools or small school groups) or by providing financial support or services to schools.

Involvement of school leaders in teacher recruitment decisions: School leaders should
be given opportunities to influence teacher recruitment decisions to improve the match between
the school and the selected candidate. At the same time, it is important to take parallel steps
within the system to professionalize the recruitment process at school level to avoid an
inequitable distribution of teacher quality and to protect teachers' rights.

«  Adopting a systemic approach to leadership and collaborative practice with external
school partners is a new dimension of leadership that is increasingly recognized as a
clear role for school leaders as it will benefit school systems as a whole and not just
the students of an individual school. For system leadership roles to be effective,
policy makers must ensure that school leaders have the time, capabilities,
administrative support, and tools to engage with issues beyond school boundaries.

e Developing opportunities for school leaders to actively collaborate with surrounding
schools and the local community to ensure improved student pathways, local
curriculum alignment, coordinated course offerings, and resource sharing.

e  Encouraging the distribution of leadership responsibilities within schools so that
others can ensure the continuity of core leadership tasks within each individual school
while school leaders are involved in activities beyond the school boundary.

The broadening and intensifying role of school leadership means that school leaders have
responsibilities for a wide range of decisions about curriculum, assessment, resourcing and,
increasingly, collaboration with external partners. In response, education systems must adopt a
more complex notion of school leadership. While in some countries there are clear trends towards
a greater distribution of leadership roles and responsibilities among school staff, the principal
holds the greatest share of discretion among those who participate in the exercise of school
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autonomy — teachers, heads of departments, principals and school boards. At the same time,
school boards have also been burdened with increased responsibilities without adequate support.

PERSONAL CONTRIBUTIONS

The study also has methodological, practical and pedagogical implications. From a
methodological point of view, this study contributes to the investigation of conceptions of
educational leadership using a description that can help to expand the understanding of the field
of educational leadership and can provide an impetus for the development and implementation
of curriculum in current educational leadership modules and studies of specialization.

At its core, educational leadership is a matter of guiding, leading, rallying, energizing,
mobilizing and multi-tasking.

The main personal contributions are:

. research, documentation, synthesis, processing and interpretation of data to reveal the
specifics of leadership in the pre-university education system;

e  developing empirical research on the role and importance of leadership in the pre-
university education system;

. identifying and formulating leadership strategies, an integrating part of chapter five;

. investigation through theoretical and applied research regarding the role of leadership
in the pre-university education system;

e creating the questionnaire;

e creation of an original participatory management model;

e  creation of a good practice guide, which can be used by educational leaders, to make
the educational act more efficient;

e  proposing possible solutions and application recommendations to improve the
efficiency of leadership development in the pre-university education system.

PRACTICAL RECOMMENDATIONS

The conclusions and analysis of the research presented in chapter four allow the
formulation of a number of practical recommendations regarding the leadership role of leaders
in the Romanian education system. The recommendations are indications of initiatives and
directions that the group(s) or individuals concerned should consider, while recognizing the
constraints imposed on the strength of the recommendations by the limitations of this research.

1. School headmasters should ensure they have a clearly recognized and understood
strategic role in the school curriculum planning and policy process. Leaders should aim for this
outcome. The nature of leaders' roles and their positions in schools places them in an ideal
position to provide input that ensures improved teacher practice, improved student learning and
support for school improvement.

2. At the system level, attention should be paid to the development and publication of
an official document applicable to leaders. Such a document would recognize the nature of their
role in schools and their role in school effectiveness and improvement. The document would also
be a step towards implementing the previous recommendation.

3. Leaders should appreciate the complexity of the leadership role assigned to them
by the participants in this research.

4. The Romanian education system should expand the practice of using data to drive
educational change at different educational levels.
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5. Leaders must possess effective communication, organizational and interpersonal
skills and be able to provide encouragement, advice and support to teachers, students and other
colleagues.

This research demonstrated that the leadership role of leaders in Romanian schools is
complex and multidimensional. Given the limited time available and the multiple responsibilities
of the role, it is difficult to achieve maximum efficiency.

FUTURE RESEARCH PATHS

The various limitations of this study constitute areas for future research that would
add more knowledge to the field.

First, future research should broaden the group of participants. Including other social
agents involved in the school, such as staff, teachers, students and parents, would provide
different perspectives on how they see the roles, responsibilities, strategies and practices of their
students towards the leader.

Another study might look at students' perspectives on what they think they need to
learn and succeed. Giving them a voice in the Haitian context would be important because they
are still under the tutelage of their parents.

MEN officials would constitute a research study in itself, as they represent another
level of leadership, are part of multiple social domains, and interact differently with these
domains.

Secondly, areas for future studies on educational leadership in Romania can be
expanded. This study was carried out in a county in Romania, Dambovita county. Therefore,
replication of this study in more counties will provide new insights to the literature. Furthermore,
the focus on rural areas will provide additional knowledge as the contexts, challenges, obstacles
and realities of these regions vary greatly from urban hubs.

Future research could be conducted on a different timeline. Although we had no
control over what was happening in the country politically, conducting a similar study in a
different time (with less turmoil and tension) could bring new insights.

Important research directions include expanding the inquiry into senior leaders in the
Romanian education system and internationally, as well as investigating school improvement
and their role through larger studies.

In future research in this area, it could be extremely beneficial to investigate how the
role of leaders has been implemented in the new teacher professional development system in
Romania.

LIMITATIONS OF THE RESEARCH

Although the use of data from a large-scale survey provides the opportunity to apply
appropriate and complex statistical methods, reference must be made to the cross-sectional
nature of the data, which inhibits causal interpretations. Changes in headmasters' behavior are
expected to evoke changes in teacher instructional activity if differences in leadership practices
are not associated with differences in instructional quality.

The present scientific approach does not lead to a possible generalization of the
conclusions at the national level, because the sample is not representative and does not elucidate
all aspects regarding educational leadership, it only identifies useful skills regarding the exercise
of leadership in school organizations from the perspective of creativity and change, with an
impact on the leaders of school organizations in Dambovita pre-university education.
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The analysis of a non-nationally representative survey of school leaders makes clear
how narrow these conceptions of leadership practice and possible roles for research are.

Research themes are limited to three: leadership, creativity and change, and areas
should include designing policies, programs and initiatives, providing educational leadership in
central office and schools, supporting and monitoring implementation, designing professional
learning for others and promoting self professional learning.

Findings point to the need for an evidence infrastructure supported by educational
policies that center the practice of broadly conceptualized educational improvement and
transformation. Policies should better reflect the complex, multifaceted nature of leadership
practice and the types of research that will be most useful in those pursuits. Policies could
encourage leaders to draw on a broader range of methodologically sound research to inform their
thinking or support strategic direction in their districts.
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Personal
information

Last Name /First
Name

Roxana Maria Anghel (Blidaru)

Address(s)

Dambovita, Romania

Bld. Inpedentei, nr. 5, bl. O3, sc. A.et. 7, ap. 27, loc. Targoviste, jud.

Phone(s)

Mobile: [0723 685 393

Fax(s)

E-mail(s)

Nationlity

Romanian

Date of birth

08.09.1978

Sex

Female

Job / Ocupational
field

,,Valahia”University - Targoviste — Doctoral School
Presentation of the Phd thesis — field: ,,Management”

Professional
experience

Period

01.09.1998 — 01.09.2013
01.09.2013 — present

Occupation or
position held

Teacher / Elementary teacher / Primary education teacher
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Main activities and
resposibilities

IApplication of the national curriculum and the school based curriculum;
Preparing students for participation in school competitions, olympics, tests;
Organizing and carrying out activities with parents;

Responsible for the teachers' methodical committee (2000-2017, 2018-2019);
School-Family Partnership Manager (2010-2013);

Responsible for the "I Like to Read" Project (2010-2013, 2018-2019);
Member of the Evaluation and Quality Assurance Commission in the school
(2015-2021);

Member of the Board of Directors (2021-2022)

Name and address of
employer

Secondary school ,, Tudor Vladimirescu” Targoviste, Dambovita, str. Moldovei, nr|
2, tel/fax 0245615402;E-mail:  scoalabtgv@yahoo.com;  Adresa  site:
http//www.tvladimirescu.roScoala Gimnazialda ,Jlancu Vacarescu” Vacaresti,|
Dambovita, tel./fax 0245684214; E-mail: iancuvacarescu@yahoo.com

Type of business or
sector

Primary education

Period

2015-2022

Occupation or
position held

Methodist

Main activities and
resposibilities

Organization, guidance and control of scientific-methodical activities within
the school inspection

Education and
Training

Period

20.11.2021-12.03.2022

Qualification /
diploma obtained

Certificate, No. 71/05.07.2022, continuous training programme "Approaching
logical games and programming elements for school children”

The main subjects
studied / professional
skills acquired

Responsible and effective use of information and communication technology;
Identifying specific elements of teaching-learning-evaluation through game based
on algorithms; Solving elementary problems through intuitive information
processing methods; Information processing in digital format; Development of IT
products to develop inventiveness and creativity; Creative development of mini-
projects targeting social, cultural and personal aspects, respecting information
credit and copyright.

Level in national or|
international
classification

Certified continuous training programme, 15 CPT, Pre-university education

Period

02.04.2021-05.05.2021
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Qualification /
diploma obtained

Certificate of continuous training of teaching staff — Series Af, No. 0007606,
continuous training programme ,,Educational Marketing”

The main
subjects studied /
professional skills
acquired

The marketing concept; Educational Marketing Elements; Educational Marketing
Plan

Level in national or|
international
classification

Certified continuous training programme, 15 CPT, Pre-university education

Period

19.08.2020-27.08.2020

Qualification /
diploma obtained

Certified continuous training programme for teaching staff — Series Ae, No.
0053163, continuous training programme ,,Inclusive Education. Identification
and Intervention Strategies”

The main
subjects studied /
professional skills
acquired

Inclusive education — conceptual delimitations; ADHD and autism; Learning
disorders — language/writing/reading/calculation; Behavioral disorders

Level in national or|
international
classification

Certified continuous training programme, 15 CPT, Pre-university education

Perioada

08.02.2020-04.05.2020

Qualification /
diploma obtained

Certificate, No. 1097/78/CRED/TR/DB/30.06.2020, continuous training
programme ,,CRED — Relevant curriculum, open education for all. Level 11
training — primary education”

The main
subjects studied /
professional skills
acquired

IA new National Curriculum - necessary conceptualizations; Study disciplines
from the didactic perspective of the specialty; Transversal aspects in the approach
land implementation of the National Curriculum

national or international

Level in

classification

Certified continuous training programme, 30 CPT, Pre-university education

Period

22.08.2019-31.08.2019

Qualification /
diploma obtained

Certificate, No. 378/31.08.2019, continuous training programme ”Management of]
educational projects”

The main
subjects studied /
professional skills
acquired

Elements of the project's philosophy; Examples of good practices in project
development; Implementation of projects
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Level in national or
international
classification

Certified continuous training programme, 15 CPT, Pre-university education

Period

30.06.2019-04.07.2019

Qualification /
diploma obtained

Certificate of participation, continuous training programme ”School leadership in
practice”

The main
subjects studied /
professional skills
acquired

Key competences and skills for the 21st Century; Cooperative learning, blended
learning and flipped classroom in Europe; Innovation through non-formal
education and outdoor learning; Innovative ICT tools and blended learning to
foster the school leadership

Level in national or
international
classification

Erasmus+ Program, 25 hours, Pre-university education

Period

28.03.2019-19.04.2019

Qualification /
diploma obtained

Certificate, no. 24-3/F/19.04.2019 —continuous training programme
”Organizational development through projects”

The main subjects
studied / professional
skills acquired

Organizational development; European funds in Romania; Human Capital
Operational Program; Stages of a project

Level in national or
international
classification

Certified continuous training programme, 26 hours, Pre-university education

Period

12.03.2019-16.04.2019

Qualification /
diploma obtained

Certificate, no. 21-4/F/16.04.2019 —continuous training programme ”Curricular
qualification for a transdisciplinary approach to teaching”

The main subjects
studied / professional
skills acquired

Learning for the knowledge society; Ways of integrated approach to contents

Level in national or
international
classification

Certified continuous training programme, 26 hours, Pre-university education

Period

15.09.2018-15.12.2018

Qualification /
diploma obtained

Certified continuous training programme for teaching staff - Series Ac, No.
0079940, continuous training programme ”Developing the evaluation skills of
teachers participating in the final exam in education and the national

competition for teaching positions in pre-university education units”
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The main
subjects studied /
professional skills
acquired

Evaluation in pre-university education - foundations, conceptual delimitations,
new approaches; The specificity of pedagogical evaluation in the context of

ritten versus oral tests; Development of assessment tools and samples; The
specifics of assessment in various educational situations — exams, contests;
Subjectivity versus subjectivism in didactic evaluation. Disruptive factors in the
lassessment and marking of written works; Taking on and understanding the role
of evaluator. The reflexive and self-reflexive nature of the evaluator's activity in
the pedagogical field

Level in national or
international
classification

Certified continuous training programme, 30 CPT, 120 hours, Pre-university
education

Period

15.03.2018-26.05.2018

Qualification /
diploma obtained

Certified continuous training programme for teaching staff, Series Ab, No.
0025239/15.06.2018, continuous training programme ”Streamlining the
management of pre-university education institutions”

The main
subjects studied /
professional skills
acquired

School organization management; Management of the integration of human
resources; Communication in educational management; Streamlining quality
management; Career and professional development management; Planning,
promoting and carrying out activities in a project

Level in national or
international
classification

Certified continuous training programme, 30 CPT, 120 hours, Pre-university
education

Period

08.03.2018-26.05.2018

Qualification /
diploma obtained

Certified continuous training programme for teaching staff, Series Ab, No.
0025264/15.06.2018, continuous training programme **Innovation and change in
the management of pre-university educational institutions"*

The main
subjects studied /
professional skills
acquired

Innovation and change management; Marketing policies; Management of
emotional intelligence; Time and priority management; Crisis management;
Management and leadership

Level in national or
international
classification

Certified continuous training programme, 30 CPT, 120 hours, Pre-university
education

Period

02.04.2017-21.04.2017

Qualification /
diploma obtained

Certified continuous training programme for teaching staff - Series A, No.
0071233, continuous training programme”High-performing educational
management”

The

main subjects studied
/ professional skills
acquired

Management of motivation and didactic competence towards performance;
Management of priorities and stress in educational activities; Management of
school innovation and change

Level in national or
international
classification

Certified continuous training programme, 15 CPT, 60 hours, Pre-university
education
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Period

08.10.2016-28.11.2016

Qualification /
diploma obtained

Certified continuous training programme for teaching staff - Series A, No.
0055497, continuous training programme ’Non-formal education — management|
land good practices”

The main subjects
studied / professional
skills acquired

Formal, non-formal, informal education; Management of non-formal education
activities; Practices of non-formal education capitalized in the school; School-
community partnership

Level in national or
international
classification

Certified continuous training programme, 12 CPT, 48 hours, Pre-university
leducation

Period

March- July 2016

Qualification /
diploma obtained

Certificate, No. 3733-3/14.07.2016, continuous training programme ”Modern
approaches in health education”

The main subjects|
studied /|
professional skills
acquired

Health Education in the European curriculum context; Didactic design elements in
Health Education; Evaluation strategies and forms; IT tools in teaching Health
Education; Nutrients and their role in healthy eating; Chemical and biological
risks in food consumption and their prevention; Food labelling; Food hygiene

Level in national or
international
classification

Certified continuous training programme, 15 CPT, 60 hours, Pre-university
leducation

Period

02.02.2016-12.02.2016

Qualification /
diploma obtained

Certificate, N0.3/12.02.2016, continuous training programme “The training of
methodist teachers to achieve the objectives of the school inspection”

The main subjects
studied / professional
skills acquired

Competences regarding the knowledge and application of the legal framework for
conducting school inspections to obtain finalization in education and teaching
degrees, as well as specialized/frontal/thematic inspections; Formation of skills
for organization, guidance and control of scientific-methodical activities within
the school inspection; Competences regarding the preparation of the written
inspection report

Level in national or
international
classification

Continuous training programme certified MEN, 24 hours, Pre-university
leducation

Period

18.12.2015-17.01.2016

Qualification /
diploma obtained

Certified continuous training programme for teaching staff - Series A, No.
0016632, lifelong learning program “’Leadership in school organizations”

The main subjects|
studied /]
professional skills
acquired

Leadership and self-management in education; Emotional and social intelligence
in educational relationships (educational conflict management); School
organization management
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Level in national or
international
classification

Certified continuous training programme, 30 CPT, 133 hours, Pre-university
education

Period

03.02.2015-28.04.2015

Qualification /
diploma obtained

Certificate, No. 4/06.05.2015, continuous training programme “Methodical
commission in the context of quality assurance in education"*

The main
subjects studied /
professional skills|
acquired

The application of the legislative provisions regarding the methodical commission

ithin the educational unit; Familiarization with the specific documents of the
methodical commission's portfolio; Development of planning, organizing,
guiding, monitoring and evaluation skills of the activity carried out at the level of
the teachers' methodical committee; Elaboration of control tools / monitoring-
evaluation of the activity of the methodical commission depending on the
purpose; Manifesting a (self)reflective behavior on one's own
didactic/pedagogical activities and the activity of others; Promoting a culture of
quality in education

Level in national or
international
classification

Continuous training programme certified MEN, 36 hours, Pre-university
leducation

Period

06.02-16.02.2015

Qualification /
diploma obtained

Certified continuous training programme for teaching staff - Series F, No.
0215007, C ontinuous training programme ”Learning to live together"*

The main subjects
studied / professional
skills acquired

Key concepts of the program; The specifics of the learning process; Strategies for
implementation, evaluation and follow-up

Level in national or
international
classification

Certified continuous training programme, 11 CPT, 42 hours, Pre-university
leducation

Period

28.05.2014-31.07.2014

Qualification /
diploma obtained

Certificate of completion, Series 1.,N0.00238232, specialization program for the
ljob of a ”Trainer” — code COR 242401

The main subjects
studied / professional
skills acquired

Competences regarding training preparation, carrying out training activities,
evaluating training participants, applying special training methods and techniques,
training marketing, designing training programs, organizing training programs and
internships, evaluating, revising and ensuring the quality of programs and of
training courses

Level in national or
international
classification

Continuous training programme approved by the Ministry of Labour, Family,
Social Protection and the Elderly and MEN, 80 hours

Period

16.06.2014-26.06.2014

Qualification /
diploma obtained

Certificate, N0.2/14.07.2014, continuous training programme ”Parents at school ”
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The main subjects
studied / professional
skills acquired

IAcquiring modern ideas about the educational needs of the child, about the new
educational skills of the parents; Effective communication skills between teachers
and parents in relation to the child's educational needs

Name and type of
educational
institution / training
provider

CCD Dambovita, Str. Calea Domneasca no. 127, Targoviste

Level in national or
international
classification

Program de formare continud avizat MEN, 23 ore, invatamant preuniversitar

Period

July-October 2013

Qualification /
diploma obtained

Certified continuous training programme for teaching staff - Series F, No.
0178932, continuous training programme “The interdisciplinary organization of
learning offers for the training of key skills for schoolchildren in grades I-1V -
continuous training program of the blended learning type for primary education
teachers - level 2"

The main subjects
studied / professional
skills acquired

Theoretical foundations of the interdisciplinary approach to the curriculum in the
teaching-learning-evaluation process; Designing the didactic activity from the
perspective of interdisciplinary approach and integrated learning; The project
method

Level in national or
international
classification

Certified continuous training programme, 34 CPT, 134 hours, Pre-university
education

Period

2013

Qualification /
diploma obtained

Certificate, No. 100/25088/18.03.2015, Continuous training programme
”Coordinates of a new frame of reference of the national curriculum® within
the project POSDRU/55/1.1/S/25088 Reference framework of the national
curriculum for pre-university education: an imperative of curriculum reform”

The main subjects
studied / professional
skills acquired

The design, implementation and evaluation of the National Curriculum
capitalizing on the conceptual foundation from the document relating to the
reference framework of the National Curriculum for pre-university education in
Romania

Level in national or
international
classification

Certified continuous training programme, 15 CPT, Pre-university education

Period

16.08.2012-18.08.2012

Qualification /
diploma obtained

Certificate, no. 1/20.08.2012 —continuous training programme *Violence in the
school environment”
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The main subjects
studied / professional
skills acquired

Empowerment with effective methods, procedures and tools for monitoring school
\violence; The design of instructive-educational contents, from a multidimensional
perspective, with the aim of preventing and combating violence in schools;
Developing effective communication strategies within the school-family-
community-press partnership; Capitalizing on the components of the
communication act in organizing, conducting and evaluating the activity of
preventing and combating violence in the school environment; Responsible
lassumption of the social role of the teaching staff

Level in national or
international
classification

Certified continuous training programme, 24 hours, Pre-university education

Period

26.03.2012-18.05.2012

Qualification /
diploma obtained

Certified continuous training programme for teaching staff - Series E, No.
0100348, continuous training programme “Youth against violence”

The main subjects
studied / professional
skills acquired

Strategies for preventing and combating violence at the school level
Strategies for monitoring school violence phenomena
Indicators regarding the monitoring and evaluation of school violence phenomena

Level in national or
international
classification

Certified continuous training programme, 21 CPT, 84 hours, Pre-university
leducation

Period

March-April 2012

Qualification /
diploma obtained

Certificate, No. 6/04.07.2012, continuous training programme “Curriculum design
land assessment in the context of active learning in grades I-1V*

The main subjects
studied / professional
skills acquired

Designing instructional-educational contents; The use of teaching methods and
strategies appropriate to the individual/group particularities, the purpose and the
type of lesson; designing, leading and carrying out the instructional-educational
process, as an act of communication; Evaluation design; Using appropriate
individual/group assessment strategies; Development of assessment tools;
capitalizing on the methods and techniques of knowledge and student activation;
The manifestation of a (self)reflective behavior on one's own didactic/pedagogical
activities.

Level in national or
international
classification

Certified continuous training programme, 40 hours, Pre-university education

Period

18.02.- 19.02.2012

Qualification /
diploma obtained

Training certificate, additional training course "*Methods and techniques of
intervention in the activity of preventing and reducing the phenomenon of
early school leaving, by preschoolers and students with disabilities' intended
for specialized staff as school mediators

The main subjects
studied / professional
skills acquired

Understanding the phenomenon of early school leaving; External factors that
affect the activity of teaching staff; Ways of motivating the child in the school

environment; Personalized intervention plan
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Level in national or
international
classification

Certified continuous training programme

Period

18.02.- 19.02.2012

Qualification /
diploma obtained

Training certificate, additional training course "*Methods and techniques of
intervention in the activity of preventing and reducing the phenomenon of
early school leaving, by preschoolers and students with disabilities' intended
for specialized staff as school mediators

The main subjects
studied / professional
skills acquired

Understanding the phenomenon of early school leaving; External factors that
affect the activity of teaching staff; Ways of motivating the child in the school
environment; Personalized intervention plan

Level in national or
international
classification

Certified continuous training programme

Period

2011-2012

Qualification /
diploma obtained

Certificate, no. 422/P4/62624/12.03.2013, continuous training programme
”ForEdu” carried out within the project POSDRU/87/1.3/S/62624

The main subjects
studied / professional
skills acquired

Tic-e-Education; The design and implementation of the competence-centered
curriculum: Management of the class of students; Interactive pedagogy

Level in national or
international
classification

Certified continuous training programme, 90 CPT, Pre-university education

Period

17.06.2011-07.07.2011

Qualification /
diploma obtained

Certificate of completion — Series F, No. 0308603, specialization program -
occupation ”School Mediator”

The main subjects
studied / professional
skills acquired

IActivity planning; Teamwork; Professional development; PC use;
Communication; Conflict resolution; Development of the school-family
partnership; Advising families/disadvantaged social categories regarding the role
land importance of children's schooling; Application of inclusive practices;
Ensuring the respect of the child's rights; Promoting the language, traditions and
customs of the community in the school

Level in national or
international
classification

Continuous training programme approved by the Ministry of Labour, Family,
Equal Opportunities and MECT, 60 hours

Periof

July - October 2010

Qualification /
diploma obtained

Certified continuous training programme for teaching staff - Series E, No.
0017190, continuous training programme “Training in knowledge society”

The main subjects
studied / professional
skills acquired

Teaching through projects; Planning the learning unit; Making connections;
Creating examples from the students' perspective; Evaluation of students' projects;
Planning for learning success; The facility with the help of technology;

Presentation of portfolios of learning units
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Level in national or
international
classification

Certified continuous training programme, 25 CPT, 89 hours, Pre-university
education

Period

21.05.2010-30.05.2010

Qualification /
diploma obtained

Certificate of completion — Series G, No. 00040653, training program - job -
”Mentor”

The main subjects
studied / professional
skills acquired

Planning and organizing the assessment; Knowledge of communication
techniques in the evaluation process; Carrying out the assessment; Development
of evaluation tools; Recording and reporting of evaluation results; Analyzing the
information and making the decision regarding the competence; internal / external
\verification of evaluation processes; Systematic approach to the evaluation
process

Level in national or
international
classification

Continuous training programme approved by the Ministry of Labour, Family,
Equal Opportunities and MECT, 40 hours

Period

September 2008 - September 2010

Qualification /
diploma obtained

Master's degree, series A, No. 0009057

The main subjects
studied / professional
skills acquired

School counseling and career development

Level in national or
international
classification

Cycle 11 — University master's studies

Period

September 2008

Qualification /
diploma obtained

Certificate of award of teaching degree I, Series G. No. 0048112

The main subjects
studied / professional
skills acquired

Level in national or
international
classification

Primary school teacher - didactic degree |

Period

October 2004 - July 2008

Qualification /
diploma obtained

Bachelor's degree, Series A1, No. 0284723

The main subjects
studied / professional
skills acquired

General sociology, Methodology of sociological and psychological research,
Foundations of psychology, History of universal sociology, History of
psychology, Psychology of ages, Sociology of culture and education,
Psychological counseling, Experimental psychology, Psychopathology and

psychiatry, Psychotherapy
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Level in national or
international
classification

Graduated in Sociology - Psychology
Long-term University Studies (daily)

Period

September 2004

Qualification /
diploma obtained

Teaching degree award certificate 11, Series E, no. 0017703

The main subjects
studied / professional
skills acquired

Romanian language and literature, Methodology of teaching Romanian language
and literature, Mathematics, Methodology of teaching mathematics, Pedagogy,
Psychology

Level in national or
international
classification

Primary school teacher - didactic degree Il

Period

October 2000 - 2003

Qualification /
diploma obtained

Graduation diploma, Series U, no. 0040519

The main subjects
studied / professional
skills acquired

General psychology, School psychology, Preschool pedagogy, Romanian
language, Romanian literature and children's literature, Romanian language
teaching methodology, Arithmetic, Mathematical teaching methodology, Music
and music teaching methodology

Level in national or
international
classification

Elementary teacher— Sociopsychopedagogy profile
Specialization Elementary teacher -Music

Period

IAugust 2000

Qualification /
diploma obtained

Permanent teacher certification, Series C, no. 0011373

The main subjects
studied / professional
skills acquired

Romanian language and literature, Methodology of teaching Romanian language
and literature, Mathematics, Methodology of teaching mathematics, Pedagogy,
Psychology

Level in national or
international
classification

Primary teacher - Permanent teacher degree

Period

September 1993 —July 1998

Qualification /
diploma obtained

High school diploma, Series R, no. 0129176

The main subjects
studied / professional
skills acquired

Pedagogy, Psychology, Romanian language, Mathematics, History, Geography,
Plastic education, French language

Level in national or
international
classification

Primary teacher — kindergarten teacher
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Level in national or
international
classification

OTHER LOCAL TRAINING COURSES

- Workshop on the topic "Plan and build!" organized within the National Festival
of Your Chances" organized by CCD Dambovita on 25.11.2014; Certificate no.
2623/25.11.2014;

- Seminar on the topic "Food security - approaching the theme in the context of]
formal and non-formal education” (Global Education Week) organized by CCD
Dambovita on 20.11.2014; Certificate no. 5/20/11/2014;

- Workshop on the topic "Romanian in Europe" organized on the occasion of the
""National Festival of Your Chances - 14th edition", organized by CCD Dambovita,|
on 22.11.2013, Certificate no. 4/22/11/2013;

- Workshop on the topic "Do you want to be a better teacher?" Learn to plan!"
organized on the occasion of the World Education Day organized by CCD
Dambovita on 03.10.2013, Certificate no. 5/03/10/2013;

- Evaluation and European cooperation seminar "Volunteering - values and
practices" organized by CCD Dambovita on 23.02.2013; Certificate no|
16/25.02.2013;

- Evaluation and European cooperation seminar "Volunteering for a better life"
organized by CCD Dambovita during 28.09-29.09.2012; Certificate no.
6/01.10.2012
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AT A REGIONAL, NATIONAL LEVEL

- The National Symposium "Quality and educational performance in the
Romanian school”, 11.05.2019, High School of Arts, "Balasa Doamna",
Targoviste; certificate no. 1468/11.05.2019;

- National Symposium "Innovative practices in teaching activity", 20.04.2019,
,,Serban Cioculescu” Secondary School, Gaesti;

- The National Symposium "Alternative Communication Techniques with the
Student with C.E.S", 28.04.2018, Targoviste Special Secondary School,
Dambovita, diploma no. 714-111/28.04.2018;

- Scientific communications session for university and pre-university teaching
staff, "School between traditional and modern", Valahia University Targoviste,
Dambovita, 30.05.2017; diploma;

- Workshop on the topic "Means and methods for optimizing the integration of
children with C.E.S.”, Liteni School, Tasi, 14.01. 2015, Certificate no|
74/05/02/2015;

- The National Symposium, "Extracurricular activities reflected in the Feast of]
the Nativity", 24.10.2014, diploma no. 71/05/02/2015.

AT AN INTERNATIONAL LEVEL

- The International Congress of Teaching Staff from Romania and of Teaching
Staff of Romanian Ethnicity Abroad - XLII congress of the General Association
of Teachers from Romania, 07-09.08.2019; diploma no. 725/09.08.2019;

- Workshop "International successful practices in primary education®, Istanbul,
Turkey, 01-05.05.2019; certificate of participation;

- The International Symposium "Management alternatives for quality and
progress in education", Liteni lasi Secondary School, June 2018; diploma no.
1005/19.08.2018;

- International Conference "Improving professionals' skills in work based
learning - useful guide-line", Valahia University Targoviste, 07.07.2017;
certificate of participation;

- The International Conference "A year of creativity"; 06.06.2017; certificate of
participation;

-Workshop "Dissemination Workshop" within the Erasmus project "Edu For
Health - Let's make it better!" Raising the awareness of the triad nutrition — health
I food safety in school education", Valahia University Targoviste, 15.07.2016;
certificate of participation;

- Workshop "Healthy Life" from the "Third International Sustain Biennial"
meeting, Valahia University Targoviste, 14 - 15.07.2016; certificate of
participation;

- Workshop ,,Health Education — Let’s Learn to Choose Nutritive and Safe
Food Products”, from the Erasmus project ,,Edu For Health — Let’s make it
better! Raising the awareness of the triad nutrition — health — food safety in school
education”, Valahia University Targoviste, 17.05.2016; certificate de
participation;
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- courses and workshops organized within the Agiro International Summer|
School, period 20-28.08.2014 certificate of participation, no. 2863/26.08.2014;

- XXXVI Congress of teaching staff from Republic of Moldova, Roménia and
teaching staff from Ucraine, Serbia, Bulgaria; participation certificate no.
2698/24.08.2014;

- International Symposium ,,Impact of continuous training on quality in
leducation”, 15.05-17.05.2014; diploma no. 2198/15.05.2014;

- International Symposium ,,Children, save the Blue Planet”, 08.07-10.07.2013,
Moreni; participation certificate no. 415/05.07.2013;

- XXXII Congress of the General Association of Teachers from Romania,
Congress of teachers from Romania and Romanian teachers from abroad , 25.08
28.08.2011; certificate no. 403/27.08.2011;

- International Symposium ,,Performance in school and extracurricular activity”,
07.05.2011; diploma no. 5/07.05.2011

Level in national or
international
classification

Training courses at local, county, regional, national, international level.

Personal skills and
competences

Native language

Romanian language

Foreign language(s)

known
Self-Evaluation Understanding Speaking Writing
European level (*) Listening Reading |Participating in| Oral speach Written
the conversation expression
French | |B| Independent |B |Independent|B| Independent |B| Independent |B| Independent
2 user 2 user 1 user 1 user 1 user

- Supplement to the diploma, series Al, no. 0284723 Faculty of Sociology -
Psychology, “Spiru Haret" University Bucharest;

- Transcript, series U, no. 0040519, Pedagogical University College, "Valahia"
University Targoviste;

- Transcript, no. 1270/28.03.2013, Targoviste Normal School

Foreign language(s)

known
Self-Evaluation Understanding Speaking Writing
European level (*) Listening Reading |Participating in| Oral speach Written
the conversation expression
English B (Independent| B Independent|B| Independent (B| Independent |B| Independent
1 user 1 user 1 user 1 user 1 user

Language proficiency certificate — FSPLC, No. 1079/18.12.2018 / Series
F.024.2010.Ed.1, / No. 8088/ 20.12.2018 - "Valahia" University Targoviste

- Faculty of Political Sciences, Letters and Communication - Department of Letters
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(*) The level of the Common European Framework of Reference for Foreign
Languages

Social skills and
competences|

- communication skills;

- spirit of initiative, civic spirit, seriousness and correctness, punctuality;

- skills for guidance and counseling of teaching staff (responsible for the|
methodological committee, responsible for teachers’ meetings, methodist);

- skills and abilities for parents' education;

- ability to adapt to change

Organisational skills|
and competences|

- design, organization of methodical-scientific, instructive-educational activities;

- organizational skills and competences proven through the entire activity carried

out as a teacher;

- initiator/partner/collaborator of educational projects (“Recycling Patrol", “Schools|

for a green future", "Book - source of wisdom", "Let's grow tall and healthy",

"Christmas from heart to heart" ")

- organizer and coordinator of some activities in collaboration with the Dambovital

Public Health Directorate, the Dambovita County Police Inspectorate;

- organizer of some contests at school level, "Mate+", "Be intelligent in|

mathematics”, "Communication. Spelling”, "Young Explorers”, "Junio

Mathematics Newspaper", "With Europe ... at play. The Euroschooler";

- coordinator at the school level of some projects aimed at the education of students|

from disadvantaged backgrounds ("Summer Workshops Hopscotch" in partnership
ith the "Ovidiu.Ro" Association; " Scoala de Vara cu scLipici " and "Literacy|

Laboratory" ” in partnership with the New Horizons Foundation);

-coordination at the school level of the SNAC action "Week of donated fruits and

\vegetables" (October 2014);

- the organization of the activity "We vote for education!" supported within the

Global Campaign for Education in partnership with the "Save the Children"”

Organization (05/04- 05/10/2015)

Technical skills and
competences|

- The use of the audio-visual means necessary in teaching practice, as well as in the
technical editing of documents

Computer skills and
abilities

\Word, Excel, Power Point, internet browsing (training courses) all knowledge
being acquired through completed training course

Acrtistic skills and
competences

- Organization of cultural - artistic events with the students of the class or school;

-Collaborator of the magazine "Dialog Targovistean" (magazine of the Tudor

Vladimirescu School);

- Collaborator of the "Junior Mathematical Gazette" Magazine - publication of

problems for primary school students;

- Collaborator of the publication for teachers from Dambovita county, "Dambovitg

\Voice", no. 120 - new series - March 2012 Targoviste - publication of the article

"Education of girls and women - premise of sustainable development"

- Collaborator of the publication for teaching staff from Dambovita county,

"Dambovita Voice" - no. 124 - new series - November 2013 Targoviste -

publication of the article "Teaching strategies used in the formation of reading

skills in second grade students™

-Publication of the article "Ecological education through extracurricular activities
ith an interdisciplinary character” in the interactive publication of teaching staff,

lyear I, no.1, November 2011, "Performance in school and extracurricular activity"
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-Participation with specialized presentations at: International Symposium
""Management alternatives for quality and progress in education™; The
International Symposium "Performance in school activity and extracurricular”;
The International Symposium "Children, save the Blue Planet"; The National
Symposium, "Quality and educational performance in the Romanian school"; The
National Symposium "Innovative practices in didactic activity"; The National
Symposium "Alternative communication techniques with the student with C.E.S";
The National Symposium "Extracurricular Activities Reflected in the Feast of the
Nativity";
- Elaboration of optional course programs;
- Creative, artistic spirit, proven practical skills in ecological activities carried out
ith students

Other skills and|

-responsibility in fulfilling all tasks;

- competencies and skills for adult education;

- discretion and ability to treat with confidentiality the information obtained in the
exercise of the duties of the service,

- the ability to investigate and document various activities; meticulousness in
carrying out tasks

Driver's license(s)

,,B”” Category
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LIST OF PUBLICATIONS RESULTING FROM SCIENTIFIC RESEARCH DURING
THE PHD PERIOD (2019 — 2022)

» Management Practiced in Education Systems - articol publicat in Volumul XX, nr. 2/2022 al
Analelor Universitatii Ovidius. Seria: Stiinfe Economice, continand articolele participante la
Conferinta Internationald Global Economy Under Crisis (GEUC) — editia a 1X-a, 10-12
decembrie 2020;

https://stec.univ-ovidius.ro/html/anale/RO/ovidius-university-annals-economic-sciences-series-
volume-xx-issue-2/

* Theorization of Educational Leadership - articol in curs de publicare in revista Conferintei
Internationale pentru Management, Economie si Contabilitate — ICMEA 2022, editia a XIV-a;
19-20 mai 2022;

« Educational Leadership and Governance of Educational Systems - articol in curs de publicare
in revista Conferintei Internationale pentru Management, Economie si Contabilitate — ICMEA

2022, editia a XIV-a; 19-20 mai 2022;

« Creativity at the heart of learning - articol in curs de publicare in Analele Universitatii Ovidius.
Seria: Stiinfe Economice, continand lucrarile participante la Conferinta Internationala Present

Issues of Global Economys 2022;

* The leadership of Primary School Principals and the academic success of students - articol
in curs de publicare in Analele Universitatii Ovidius. Seria: Stiinte Economice, continand

lucrarile participante la Conferinta Internationald Present Issues of Global Economys 2022.
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