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IMPORTANTA, ACTUALITATEA, NECESITATEA, OPORTUNITATEA
SIUTILITATEA TEMEI

Calitatea poate fi reflectatd sau lipsitd de toate aspectele activitdtilor comunitatilor sau
institutiilor umane. Exista multe definitii ale conceptului de calitate si fiecare definitie se bazeaza pe
gradul in care munca este mai mult sau mai putin potrivita pentru organizatie. Cel mai mare clasic
defineste calitatea ca un produs a carui calitate reprezintd buna utilizare sau capacitatea de
utilizare."

Termenul-utilizabil-reprezinta o eticheta care poate fi aplicata 1intregii activitati
educationale: nivelul de capacitate al absolventilor, rezultatele generale ale cercetarii stiintifice si
cunostinte profesionale sau consultantd. Din aceastd perspectiva, calitatea reprezintd toate
productiile mentionate, ca raspuns la cerintele clientilor si adecvarea produsului sau serviciului
corespunza?ltor.2

Plecand de la premisa ca copilul este principalul ,, client ” al sistemului educational si
beneficiarul direct unei educatii de succes, in functie de el, ar trebui definita ,,calitatea”.

Calitatea in educatie reprezintd o constructie formatd din: sistem, proces de Invatimant,
activitatea In sine, precum si proiectarea ei. Aceastd constructie are ca rol obtinerea unor rezultate,
corelate cu standarde si orientate spre satisfacerea doleantelor beneficiarilor si constituie punctul de
plecare al dezvoltarii sociale in contextul noii societati a cunoasterii.

Calitatea actului educational are ca nucleu ,,scoala”, in jurul careia se regdsesc ceilalti
factori: mediul de invatare, cadrele didactice, metodele de lucru, colaborarea cu beneficiarii
indirecti-familia si comunitatea. In acest mod ,,scoala de calitate” are in vedere un ansamblu de
factori, nu numai o ord de curs, o sala de clasa, un profesor, etc.

Implicarea acestor factori ne apropie de controlul total al calitatii managementului (Total
Quality Management, TQM). Calitatea totald a managementului std la baza educatiei tinerei
generatii.

Procesul educational poate fi imbunatatit prin:

+ dezvoltarea din punct de vedere stiintific si tehnologic,

+ schimbarea nivelului social si organizational.

! http://revped.ise.ro/ro/author/oana/

2 Chan, L., L., M., Shaffer, M., A, & Snape, E., In search of sustained competitive advantage: the impact of
organizational culture, competitive strategy, and human resource management practices on firm performance.
International Journal of Human Resource Management, 2004, p. 90.
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Gradul eficientei si al succesului demersului educational nu se bazeazd numai pe
cantitate, ci si pe calitate, sistemul indicatorilor, In acest sens, precum si criteriile asociate,
ajutand unitatile de Invatamant la identificarea domeniilor esentiale derularii activitatii lor-
puncte tari, puncte slabe, amenintari si oportunitati de dezvoltare.

Managementul calitatii educationale nu poate fi eficient fard comunicare si interactiuni
personale, aceste relatii interumane avand un rol esential pentru atingerea obiectivelor unei
institutii de invatamant. Atmosfera pozitiva, care ofera un mediu interactional propice dezvoltarii
spiritului colaborativ, poate contribui la obtinerea unei performante institutionale, in domeniul
calitatii serviciilor educationale. Planificarea sistemului de comunicare, precum si monitorizarea
realizarii acestuia, pot facilita dialogul educativ, atingerea scopurilor comune si imbinarea utild a
cunostintelor teoretice cu veele practice.

Climatul favorabil desfasurarii procesului instructiv-educativ este conditionat de conduita
cadrelor didactice, dar si de comportamentul si actiunile managerilor/conducerii superioare, care,
prin maniera decizionala, pot influenta atingerea standardelor de calitate propuse, dar si
prestigiul unitatii scolare in comunitate, prin promovarea unui ambient propice dezvoltarii
intelectuale a elevilor si dezvoltarii preofesionale, in randul profesorilor. Dascalii, in demersul
lor educativ, se bazeza foarte mult pe directori, care prin modalitatea de a conduce, pot garanta o
educatie de calitate, deoarece, ei sunt reprezentantii scolii in comunitate si tot ei au posibilitatea
de a mentine standardele academice, la un nivel ridicat. Deasemenea, alt rol important pe care
managerii scolari il detin, este acela de a motiva, in permanenta, cadrele didactice, cu scopul de a
promova perseverenta acestora in instruirea adecvata a copiilor.

Incurajarea comunicirii interpersonale, indeosebi, in randul elevilor si familiilor acestora,
este foarte relevantd pentru imbundtdtirea calitdtii scolilor romanesti, fiind corelatd cu
leadershipul, cu munca dezvoltatd pentru a aduce, laolalta, toti factorii implicati in procesul de
invatare. Aceste adevarate comunitati educationale, care promoveaza modalitatile colaborative si
colegiale de lucru, pot genera schimbarea directiei de orientare a practicilor de predare, spre
modernitate si deschidere fatd de noile tendinte de dezvoltare ale societatii competitive. Atunci
cand Intreg personalul unei institutii de invatdmant se simte motivat prin implicarea in procesul
de luare a deciziilor cu privire la invétarea elevilor, In mod automat, va intreprinde toate
eforturile necesare imbunatatirii practicii pedagogice si formarii profesionale.

Abordarea educatiei din punct de vedere al -calitdtii, presupune obtinerea unei
performante pe termen lung, cu un impact major asupra dezvoltdrii viitoare a comunitatii.
Plecand de la aceastd gandire, ne putem intreba:

o Calitatea ar trebui definita in functie de fiecare mediu educational?
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e Un proces instructiv-educativ de calitate poate influenta dezvoltarea
personald a individului?

o Imbunititirea managementului calititii procesului instructiv-educativ=
performanta?

e Care este viziunea unui act managerial educational calitativ?

Principalul obiectiv al prezentei cercetari stiintifice este de a identifica un raspuns
potrivit pentru intrebdrile de mai sus, care vor constitui si fundamentul pentru elaborarea
propriului model de masuri pentru imbunatatirea calitatii sistemului de invatdmant romanesc.

Toate argumentele prezentate mai sus, reprezinta oportunitatea elaborarii demersului
stiintific, care este bazat pe identificarea pilonilor de sustinere a calitatii educatiei si a
principalelor mijloace de realizare a acestui obiectiv.

Necesitatea si utilitatea tezei de doctorat constd in contributia adusa la imbogatirea si
imbundtatirea practicii manageriale din scoli. Mangementul calitatii este de o importanta majora
in cadrul institutiilor de invatdmant, deoarece contibuie la crestera nivelului performantei si
implicit la cresterea perstigiului acestora, prin adoptarea celor mai potrivite strategii conforme

culturii organizationale, stimuland, astfel, atingerea celor mai inalte standarde de educatie.

STRUCTURA TEZEI DE DOCTORAT

Lucrarea stiintifica ,,Managementul procesului instructive-educativ, in contextul
societatii moderne” este structurata astfel:

Capitolul I- Abordari conceptuale introductive;

Capitolul 1l- Cadrul conceptual, epistemologic si metodologic al demersului
stiintific;
Capitolul I11- Prezentarea cercetarii empirice;

Capitolul IV- Modelul calitatii in educatie, in contextul dezvoltarii durabile
si digitalizarii (C.E.3.D.).

Capitolul I, ,,Abordari conceptuale introductive”,descrie sistemul de calitate, din
perspectiva functiilor managementului. Functiile managementului au un rol important pentru
imbunatatirea performantei unei unitati de invatamant, deoarece, dacd sunt cunoscute si aplicate
corect, pot contribui la cresterea gradului de eficientd al procesului educativ. Deasemenea, in
partea a doua a capitolului, sunt evidentiate tendintele si perspectivele in evolutia

managementului calitatii. Analiza tendintelor nationale si europene, scoate n evidenta tranzitia
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de la o cunoastere traditionalista, conservatoare, la o cunoastere moderna, bazata pe descoperire
si adaptare la nou. O astfel de organizare a procesului educational, care se fundamenteaza pe
calitatea competentelor, pe capacitatea de corelare a practicii pedagogice, pe facilitatea adaptarii
la schimbare, este utila tuturor celor care doresc sa se racordeze la un sistem de valori actualizat
nevoilor socio-economice.

Capitolul Il prezintd ,,Cadrul conceptual, epistemologic si metodologic al demersului
stiintific”. Se prezinta obiectivul general, obiectivele specifice ale demersului stiintific, ipoteza
principald si ipotezele secundare, utilizandu-se abordarea din punct de vedere calitattiv si
cantitativ. Deasemenea, se stabilesc si cele trei teme majore: managementul calitdtii in educatie,
impactul factorului ,,schimbare” asupra educatiei si managementul resurselor umane.

Capitolul 11l ,,Prezentarea cercetarii empirice”, evidentiaza rezultatele chestionarelor
aplicate cadrelor didactice, axate pe cele trei teme majore:

e Managementul calitétii in educatie;
e Impactul factorului ,,schimbare” asupra educatiei,
e Managementul resurselor umane din invatamant.

Dupi fiecare tema majora, se regisesc concluziile intermediare.In incheierea capitolului,
se regaseste validarea ipotezelor, care conduce la necesitatea elaborarii planului de propuneri si
masuri pentru imbunatatirea calitatii sistemului de Invatdmant romanesc.

Capitolul 1V ,,Modelul calitatii in educatie, in contextul dezvoltarii durabile si
digitalizarii C.E.3.D”, are ca obiectiv identificarea propunerilor necesare pentru a spori calitatea
actului educational romanesc, plecand de la:

e accesibilitatea invatamantului;
e continuitatea procesului de invétare;
o digitalizarea invatamantului;
e formarea continud a cadrelor didactice.
Lucrarea de doctorat se incheie cu concluziile finale, referintele bibliografice folosite,

contributiile personale, limitele demersului stiintific precum si directiile viitoare de cercetare.
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OBIECTIVUL GENERAL SI OBIECTIVELE SPECIFICE

Obiectivul general al tezei de doctorat a fost fixat plecand de la ipotezele formulate:
Identificarea si proiectarea intrumentarului managerial necesar, care poate influenta
calitatea procesului instructiv-educativ, in functie de cerintele societitii moderne.

In functie de obiectivul general, au fost stabilite obiectivele specifice, plecind de la
fiecare tema majora, astfel:

Tema majora 1- Managementul calititii in educatie

e 0O.S.1 - Explicitarea sintagmei ,,calitate in educatie”, din perspectiva
factorilor de influenta ai procesului instructiv-educativ;

e 0.S.2 - Stabilirea modalitatii de implicare a tuturor beneficirilor, in actul
decizional, la nivelul institutiei de invatamant;

e 0.S.3 - Cresterea gradului de implicare a cadrelor didactice, in procesul de
invatamant, pentru a obtine un act educational de calitate;

Tema majora 2- Impactul factorului ,,schimbare”asupra calititii invatamantului

e 0.S4 -Crearea unei perceptii pozitive despre schimbare, din partea
actorilor educationali;

e 0.S.5 -Stabilirea directiilor ,,de schimbat”, pentru dezvoltarea institutiilor
de invatamant;

e 0O.5.6 -ldentificarea schimbarilor necesare obtinerii unui invatdmant de
calitate;

Tema majora 3 — Managementul resurselor umane din invitaméant

e 0O.S.7 -Identificarea celor mai optime modalitati de selectie a personalului
didactic;
e 0.S5.8 -Analizarea modalitatii in care formarea continud a cadrelor

didactice poate influenta calitatea procesului de Invatamant.
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IPOTEZA CENTRALA SI IPOTEZELE DE LUCRU

Teza de doctorat este structuratd din punct de vedere particularizat céat si din punct de
vedere explicativ, pe baza ipotezei principale, care are la baza ipoteze secundare. Ipotezele
demersului stiintific au ca scop identificarea solutiilor optime pentru problematica evidentiatd in
cadrul obiectivului general. In acelasi timp, va crea posibilitatea validirii ipotezelor secundare.

Ipoteza principald a demersului stiintific, referitor la managementul calitatii procesului
instructiv-educativ are ca punct de plecare faptul ca in cadrul tuturor institutiilor scolare exista
un interes deosebit pentru acest domeniu. In acest scop, apare ideea imbunitatirii intreg
sistemului de invatamant, in functie de trei factori esentiali:

e Managementul calitatii in educatie-CALITATE;

e Impactul schimbarilor asupra calitatii invatdmantului-SCHIMBARE;

e Managementul resursei umane-RESURSA UMANA

CALITATE SCHIMBARE RESURSA
e ———— e X
UMANA

iMBUNATATIREA
SISTEMULUI DE iNVATAMANT

Figura 2. 1. Factorii esentiali de care depinde imbunititirea sistemului de invitamant
Sursa: Autorul

Imbunatatirea sistemului de invatdimant romanesc are la baza mai multi factori, doar cd se
poate spune cd toti pot fi inglobati In cei trei, prezentati in figura de mai sus. De asemena,
importantd este si identificarea tuturor determinantilor necesari in vederea realizarii unui act

educational performant.
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Stabilirea factorilor esentiali pentru un proces educativ de calitate, aduce in atentie cele
trei directii pe care se va axa elaborarea lucrarii stiintifice, si care, vor constitui temele majore de

cercetare ale acesteia.

Managementul calitatii sistemului de educatie

* Tema Majora 1

* Tema Majora 2

* Tema Majora 3

Figura 2. 2. Factorii esentiali de care depinde imbunititirea sistemului de invatimant
Sursa: Autorul

Plecand de la ipoteza centrala, s-au fixat urmatoarele ipoteze secundare:
Tema majora 1- Managementul calititii in educatie
O H.S.1. In cadrul institutiei existdi informatii privitoare la activitatea de
imbunatatire a calitatii;
QO H.S.2. Fiecare actor implicat in actul educational are responsabilitatile, foarte
bine, stabilite;
O H.S.3. Directorii de scoli manifesta interes pentru promovarea unor politici
educationale eficiente.
Tema majora 2 - Impactul factorului ,,schimbare”asupra calititii invatamantului
O H.S.1. Actorii educationali percep schimbarea ca modalitate de dezvoltare
personala;
O H.S.2. Existd preocupare pentru asumarea, din partea tuturor factorilor
determinanti ai schimbarii;
O H.S.3-Schimbarea conduce la performanta, in sistemul educational.
Tema majora 3 — Managementul resurselor umane din invitimant
QO H.S.1. Cadrele didactice pregatite profesional= invatamant performant;
QO H.S.2. Managementul resurselor umane are ca principald responsabilitate crearea
unui sistem educational eficient;
O H.S.3. Exista interes din partea managerilor scolari pentru incurajarea participarii

la programe de formare profesionala.
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CONCLUZII FINALE

Problemele legate de resursele umane au ajuns sa fie vazute ca centrale pentru fiecare
initiativd politica, in domeniul educatiei din intreaga lume. In timp ce problemele acute din
educatie se concentreaza invariabil pe realizarea numarului de elevi, finatarea pentru educatie si
problemele de acces si calitate, factorii care se referd la recrutarea, pregdtirea, angajarea,
evaluarea si dezvoltarea profesionald a fortei de munca, devin esentiali, pentru identificarea,
intelegerea si solutionarea problemelor in sine.

Managementul eficient al resurselor umane (MRU), este cheia furnizarii de experiente
educationale de calitate inaltd. Pe masurd ce managementul calititii totale (TQM) isi gaseste
drumul in scoli, tot mai multi educatori descopera potrivirea naturald pe care o au principiile si
practicile de calitate, cu propriile aspiratii pentru Imbunatétirea continud a educatiei. Scoala este
responsabila pentru asigurarea bunastarii educationale, pe termen lung, a elevilor, invatandu-i
cum sa cum sa invete si s comunice, cum sa evalueze calitatea Tn propria lor munca si in cea a
altora, procesele de invitare, prin maximizarea oportunitatilor de crestere, in fiecare aspect al
vietii dezi cu zi.

Daci scolile trebuie sé fie adevarate organizatii de invatare, trebuie sa li se aloce resurse,
in special temporale si financiare, necesare pentru formare, activititi metodice de calitate,
cercetare si comunicare cu partile interesate ale scolii: parinti, elevi, companii, colegii, rezidenti
al comunitdtii, contribuabili si altii. Scolile care au adoptat principiile si practicile TQM,
investesc resurse substantiale pentru a descoperi modalitati noi si mai potrivite si pentru a
contribui la maximizarea potentialului tuturor.

In noua paradigmi a educatiei, imbunititirea continui a proceselor de invitare, va
inlocui modul invechit de transmitere a cunostintelor, bazat pe a preda si a testa. Calitatea
proceselor de predare/invatare este reflectata in rezultatele invatarii. Prin urmare, trebuie sa
recunoastem ca a ne concentra atentia asupra rezultatelor, este prematur sau chiar contrproductiv,
fara o concentrare prealabild si generala asupra proceselor care produc rezultatele dorite.

In educatie, liderii scolii trebuie si se concentreze pe stabilirea contextului in care elevii
isi pot realiza cel mai bine potentialul, prin imbunatatirea continua a muncii lor, laolalta cu cea a
profesorilor. Liderii educationali, care creazd medii scolare de calitate totald, cunosc faptul ca
imbunatatirea rezultatelor testelor si a simbolurilor de evaluare, este mai putin importanta decat
progresul inerent al proceselor de invatare ale elevilor, profesorilor, administratorilor si al tuturor

partilor interesate.
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Masurarea cantitativd a procesului educational, prin anii de scolarizare ai elevilor, a
reprezentat o buni perioada de timp, obiectivul deciziilor politice si al dezbaterilor academice. In
timp ce cresterea accesului la educatie este importanta, obiectivul real al scolii, este acela de a
descoperi si de a dezvolta abilitati, de a transfera cunostinte, elevilor, in clasa. Acest factor se
axeaza pe rezultatele scolarizarii, care conduc la obtinerea calitatii procesului educational.

Acolo unde tot personalul intelege care sunt asteptarile, in legaturd cu realizarea
obiectivelor de calitate ale scolii si existd asiduitate pentru a le indeplini, va exista o mai buna
coordonare si cooperare, 0 comunicare mai coeziva intre clase, grupuri de ani si etape cheie.

Acest lucru este extrem de dorit pentrua a aborda unele dintre problemele care reies din
revizuirea actuald a proiectarii si livrarii curriculumului. Crearea viziunii este doar punctul de
plecare. Competentele esentiale sunt acelea pe care liderii le afiseaza pe masurd ce isi
impartasesc misiunea cu tot personalul si gasesc modalitati de a se asigura ca acestea se traduc in
obiective, care pot fi livrate in intreaga scoala.

In cazul in care liderii isi exprima increderea si credinta in personalul lor, pentru a oferi o
invatare de calitate, au o atitudine de toleranta zero fatd de orice chestiune lipsitd de relevanta
pentru procesul educational, se poate crea un impact puternic asupra ridicarii aspiratiilor
individuale si a angajamentului pentru schimbare. Stabilirea unei culturi a increderii si a
integritatii, este fundamentala, mai ales daca liderii se concentreaza asupra pozitivului si asupra
punctelor forte individuale, ale echipei si ale organizatiei.

Liderii trebuie sa 1si demonstreze angajamentul fatd de calitate si sa fie ei insisi exemple
pozitive. Trebuie, de asemenea, sd se asigure cd cei cu responsabilitate in implementarea
viziunii, au resursele necesare, inclusiv timpul, pregatirea si autoritatea relevantd, pentru a
actiona cu responsabilitate, dar si posibilitatea de a inspira, a Incuraja si a recunoaste
contributiile individuale, la implementarea rezultatelor de succes.

Persoanele, din cadrul echipelor sau departamentelor, trebuie sa aiba o intelegere comuna
a realizarii indeplinirii obiectivelor propuse. Persoanele care lucreaza ca parte a acestor echipe,
trebuie sd fie Incurajate si motivate sd isi doreascd sa obtind rezultatele vizate si trebuie sa
contribuie la impartdsirea propriilor experiente profesionale de Invatare, cu privire la propriile
succese si strategii de imbunatatire ale acestora. Trebuie sd existe oportunitdti pentru discutii
deschise, schimburi de cunostinte si expertiza. Profesorii individualisti ar trebui sd se simta
abilitati sa inoveze, sa provoace si sd isi manifeste curiozitatea, prin adresarea intrebarilor.

Obiectivul principal al oricarui proces de management al calititii este concentrarea pe

satisfacerea nevoilor beneficiarilor directi, care au un rol esential in obtinerea unor rezultate
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remarcabile. Succesul vine atunci cand scoala si personalul acesteia implica toti elevii in
aprofundarea cunostintelor si stimularea lor, pentru a-si realiza sau depasi potentialul.

Planul de Invatdmant este modalitatea prin care fiecare cadru didactic oferd invatare prin
dezvoltarea competentelor, in utilizarea abilititilor si in dobandirea cunostintelor. In fiecare
lectie, profesorul trebuie sa se straduiascd sa adauge valoare procesului instructiv-educativ,
pentru elevii sdi si sa poatd evalua nevoile acestora, raportandu-se la rezultatele si lacunele lor.

Prin urmare, este esential ca programa scolara sa fie conceputa pentru a satisface nevoile
elevilor. Continutul trebuie sa fie corelat cu contextul local, in care este plasata scoala si ar trebui
sa tind seama de invdtarea anterioard si de modul in care elevii isi pot consolida cunostintele.
Trebuie s ofere elevilor posibilitatea de a avea acces la noi experiente de invatare, legate de
propriul context, dar care sa vizeze, de asemenea, provocarea extinderii lor, in scopul
aprofundarii si aplicarii lor, 1n viata cotidiana.

Cu cat elevul este mai implicat in procesul de invétare, cu atit se simte mai valoros si
creste probabilitatea dorintei de a face parte din comunitatea scolara. Invitarea trebuie sa fie in
centrul oricarei decizii luate 1n proiectarea unui curriculum. Trebuie sa existe o secventa care sa
conduca cursantul intr-o calatorie de invatare de la subiect, la subiect, an la an si etapa cheie, la
etapd cheie. Daca invatarea se referd la ceea ce este pastrat in memorie, pe termen lung, atunci
trebuie avuta in vedere o proiectare a materiei, pentru a oferi elevilor posibilitatea de a face
conexiuni, de a-si controla si dezvolta abilitatile care ii ajuta sa isi acceseze si sa isi pastreze
cunostintele, oferindu-le posibilitatea de a le reconsolida si aplica, intr-0 serie de alte noi
contexte.

Calitatea actului pedagogic permite elevilor s se simta increzatori in propriile puteri si sa
accepte provocarea, ca parte integrantd a modului de invatare. Este un aspect cheie al asigurarii
unei predari de Tnaltd calitate. Modul in care profesorii 1si planifica lectiile, trebuie sd tind cont
de ceea ce elevii cunosc deja, de lipsurile lor si de modul in care isi pot aprofunda cunostintele,
in timp. Pentru a face acest lucru, trebuie ca ratiunea curriculumului, sa fie reconsiderata, in cel
mai larg context al sdu, luand in considerare legatura continutului subiectului, cu ceea ce a fost
dobandit anterior, concentrandu-se pe competentele de care elevii au nevoie, pentru a accesa
cunostintele si a aprofunda intelegerea lor si daca elevii detin deja aceste abilitati sau dacd au
nevoie de timp, pentru a le dezvolta.

O parte a procesului de asigurare a calitatii, este responsabilitatea fiecarui profesor de a
intelege modalitatea in care predarea lor creazad elevilor, ocazia de a-si activa cunostintele
anterioare, de a prezenta noi experiente, prin oferirea unui feedback formativ si prin conversatii

motivationale. Este imperativ ca liderii sa indeplineascd acest obiectiv si sd fie capabili sa
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evalueze capacitatile structurilor detinute, pentru a se asigura ca planificarea, cu un acces la toate
informatiile relevante, poate fi realizata.

Pe langa cunoasterea subiectului, dezvoltarea abilitatilor de baza, elevii trebuie sa aiba
incredere 1n puterea lor de a crea, de a rezolva probleme si de a deveni tot mai independenti, in
modul lor de a invata. Este necesar ca toate cadrele didactice sa reflecteze asupra modalitatii de
transmitere a cunostintelor si sa se asigure ca abordarile lor pedagogice, nu Tmpiedica procesul
de invétare.

Educatia de calitate depinde, in mare masura, de instruirea profesorilor, de abordarea
centrata pe elev, de resursele si facilitdtile potrivite, de programele si de materialele adecvate, de
sprijinul oferit familiei si comunitatii si de siguranta si favorabilitatea mediului de invatare.

Educatia este un sistem complex, care necesitd un cadru in care sd se contureze clar,
elementele fundamentale ale asigurdrii calitatii. Standardele de calitate trebuie sa fie aplicate atat
educatiei din sectorul public, cat si celei din sectorul privat si sd fie sustinute de un regim de
reglementare corespunzator.

Niciun efort de reformare a educatiei nu poate avea succes fara sustinerea cadrelor
didactice. Cu toate acestea, in ciuda a ceea ce se cunoaste despre importanta calitatii procesului
instructiv-educativ, profesia de dascil, a fost de prea mult timp o gandire ulterioara, fiind
subremunerata si subevaluata.

Daca s-ar crea o corelare a recompensei financiare a cadrelor didactice, cu cea a altor
profesii, s-ar oferi motivatia necesara, pentru a sprijini profesorii sa raspunda nevoilor populatiei
de elevi, aflati in schimbare. In acelasi timp, aceastd meserie ar cipita vizibilitate si ar cAstiga
respect. Un program de politici cuprinzator pentru atingerea acestui obiectiv, ar trebui sa fie
multidimensional si ar trebui sd se asigure ca profesorilor li se ofera pregdtirea si resursele
necesare, pentru a-si indeplini sarcinile, la un nivel superior.

Un alt rol esential pentru eficienta asigurarii calitdtii educatiei, il are procesul de
evaluare. Evaluarea, intr-o scoald, include evaluarea impactului conducerii si managementului,
evaluarea predarii prin observarea si analiza datelor, evaluarea invatdrii prin strategii formative si
sumative. Evaluarea trebuie sa devina un motor pentru schimbare si pentru celebrarea succesului,
precum si pentru recunoasterea faptului ca trebuie facut mai mult. Cu cat membrii personalului si
elevii, pot observa ca imbunatatirile sunt in curs de desfasurare si 1i ajutd sa se autodepdseasca,
cu atat sunt mai motivati si mai increzatori.

Prin urmare, rolul evaludrii este de a stabili o strategie scolara intreaga, pentru a asigura o
invatare de inalta calitate, legatd de justificarea, livrarea si impactul curriculumului. Tot

personalul trebuie sa facd parte din proces, sa aiba abilitatile relevante cu care sa evalueze, sa
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evalueze si sd Incurajeze reflectia. Trebuie sa existe o culturd in care indivizii sd fie incurajati sa
isi asume riscuri masurate, sd se simta capabili pentru a sugera noi abordari si idei. Scoala ar
trebui sd creeze oportunitati de a implica cursantul in procesele de luare a deciziilor si evaluarea
propriilor lor invatari si realizari. De asemenea, trebuie sa existe oportunitdti bine definite pentru
a scoate in evidentd, ceea ce functioneaza bine.

Obiectivele, standardele si practicile scolii trebuie sd fie consecvente si dezvoltate in
parteneriat cu parintii $i membrii comunitatii. Acordul comunitar, cu privire la rezultatele scolare
dorite, este esential pentru a avea un invatamant eficient. Sprijinul comunitar, pentru o unitate de
invatdmant, este vital. Parintii si membrii comunitatii trebuie sa fie parteneri activi si aliati, nu
adversari.

Schimbarea, realizatd doar superficial, prin inspirarea din practicile existente in
straindtate si punerea lor in aplicare, fara pregatirile necesare, aduce consecinte negative si
esecuri. O initiativd de schimbare ar trebui pusd in actiune tindnd seama de caracteristicile
Romaniei si ale regiunilor sale geografice, de structura sa economicd §i socio-economica.
Reformele, care trebuie efectuate, ar trebui planificate cu mult inainte de punerea lor in aplicare
si ar trebui luate in considerare atat aspectele pozitive, cét si cele negative. Cel mai important
factor pentru esec este realizarea bruscd a reformelor dorite fard planificarea si pregatirile
necesare.

Educatia conteaza pentru individ si pentru societate. Dar calitatea educatiei oferite intr-un
sistem de invatamant local, afecteaza comunitatea locald in moduri importante. Angajamentul
comunitar, care se bazeazd pe participarea activa atat a scolii, cit si a comunitatii, produce
consecinte, pentru elevi. Exista un sentiment, din ce in ce mai mare, in toatd tara, ca schimbarea
reald si de lunga durata, este urgenta, indispensabila si posibila.

Cercetdrile arata ca resursele materiale au impact pentru educatie. Finantarea afecteaza
disponibile, pentru clase de dimensiuni numerice, mai mici, pentru oferte mai riguroase de
cursuri si pentru personal suplimentar de sprijin, precum profesionisti din domeniul asistentei
sociale, care vor conduce la succesul si bunastarea elevilor, aceste caracteristici scolare fiind
deosebit de importante pentru copii.

Internetul are un potential imens de a imbunatati calitatea educatiei, care este unul dintre
pilonii dezvoltarii durabile. Acesta deschide portile catre o multitudine de informatii, cunostinte
si resurse educationale, sporind oportunitétile de invatare in clasd si n afara acesteia. Profesorii
folosesc materiale online pentru a pregati lectiile, iar elevii pentru a-si extinde gama de invatare.

Metodele interactive de predare, sustinute de internet, permit profesorilor sa acorde mai multa

18



atentie nevoilor individuale ale elevilor si sa sustind invatarea comuna. Acest lucru poate ajuta la
remedierea inegalitdtilor in educatie. Digitalizarea 1i ajutd pe administratorii educationali sa
reduca costurile si sa Imbunatiteasca calitatea scolilor si colegiilor.

In concluzie, un proces instructiv-educativ eficient pentru toti beneficiarii lui, se bazeaza
pe toate eforturile factorilor implicati, de a pune la dispozitie resurse umane potrivite, capabile
de receptivitate la schimbare si resurse financiare suficiente pentru a crea un mediu educational
potrivit tendintelor societatii actuale si pentru a oferi comunitatii, servicii educationale de o

calitate superioara.

CONTRIBUTII PROPRII

Contributiile personale la elaborarea cercetarii stiintifice in domeniul

managementului calitatii procesului instructiv-educativ, sunt prezentate atsfel:

1. CONTRIBUTII TEORETICE SI EXPERIMENTALE

v’ realizarea unui studiu aprofundat al literaturii de specialitate, in scopul formarii
unor pareri personale cu privire la problematica managementului calitatii din
sistemul de invatamant preuniversitar;

v" identificarea tuturor informatiilor relevante pe baza carora am definit totalitatea
conceptelor referitoare la:

v" cadrul conceptual al managementului calitatii;

v’ stabilirea modalitatii in care calitatea, impactul schimbarilor si resursa umana, pot
influenta procesul instructiv-educativ din sistemul de invatamant preuniversitar;

v' elaborarea si aplicarea chestionarului, in vederea obtinerii de informatii legate de
calitatea Tnvatdmantului romanesc ;

v formularea obiectivelor si a ipotezelor cercetarii, bazate pe continutul teoretic al
cercetarii;

v’ proiectarea unui model de management al calititii corelat cu societatea
contemporana;

v' integrarea, in cadrul modelului, a influentei factorilor sociali si educationali;
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CONTRIBUTII DE SINTEZA

prezentarea abordarilor conceptuale introductive cu privire la managementul
calitatii sistemului de Tnvatamant preuniversitar romanesc;

identificarea si analizarea lucrarilor in specialitatea managementului calitatii;
citarea celor mai importante cercetari in domeniu,

abordarea problematicii lucrdrii stiintifice din punct de vedere metodologic,
sociologic, statistic, etc;

definirea procesului de management si a termenilor aferenti;

enumerarea functiilor managementului educational;

prezentarea conceptelor de management al calitatii;

realizarea unei analize comparative Intre sistemul de Invatdmant romanesc si cel
european,

prezentarea importantei calitatii procesului educational;

analiza impactului factorului ,,schimbare” asupra calitatii procesului de invatare;

sinteza managementului resurselor umane din punt de vedere educational;

CONTRIBUTII PRACTICE

elaborarea si aplicarea unui chestionar pe trei ramuri ale managementului
educatiei, si anume: chestionar de opinie aplicat cadrelor didactice care activeaza
in domeniul educational, cu privire la managementul calitatii in educatie, cel de-al
doilea chestionar abordeaza tema referitoare la impactul pe care factorul
schimbare il are in educatie si cel de-al treilea chestionar face referire la intreg
procesul de management al resursei umane in educatie. Avand in vedere noile
directii de cercetare, consider c@ aceste chestionare aplicate in cadrul sistemului
de management educational in vederea identificarii de bune practici si de factori
esentiali care determina sistemul de management al calitdtii si al perfectionarii
acestuia, au dorit sa clarifice sistemul de management existent astazi, precum si
modalitatile de perfectionare in scopul unor imbunatatirii viitoare.

realizarea unui ghid ,,C.E.3.D.”, in care sunt prezentate masuri cu privire la

imbunatatirea calitatii precesului educational roméanesc.
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LIMITELE DEMERSULUI STIHNTIFIC

numarul redus al respondentilor, nu poate conferi un grad de generalizare a
concluziilor la un nivel extins, din cauza lipsei altor judete, altor medii
educationale (ex. mediul privat), etc. ;

refuzul subiectilor chestionati pentru completarea chestionarelor;

existenta un grad de subiectivitate, in acordarea raspunsurilor, generat de anumite
situatii existente la nivelul organizatiei scolare (fie comunicarea eficientd, fie
ineficienta sau inexistenta dintre director si cadre didactice) ;

un grad scazut al cunoasterii minime a principiilor managementului educational,
precum si indiferenta cadrelor didactice chestionate fata de acest domeniu;
suspendarea cursurilor si desfasurarea invatamantului on-line, provocata de
prevenirea raspandirii virusului SARS-COV 2, care a cauzat o lipsa de
receptivitate fatd de completarea electronica a chestionarelor, deoarece cadrele
didactice erau suprasolicitate, in vederea identificarii celor mai bune si adecvate
metode de invatare pentru a asigura conectivitatea si demersul activ-participativ al

elevilor.

DIRECTII VIITOARE DE CERCETARE

Din perspectiva mangementului educational, directiile viitoare de cercetare, se pot

indrepta catre:
v

identificarea modalitatii Tn care calitatea managerului poate aduce influente
pozitive actului educational;

includerea si altor tipuri de unitati de invatdmant in studiul de cercetare;

analiza impactului real al formdrii continue profesionale asupra calitatii
procesului de invatamant;

aprofundarea modului in care toate schimbarile, aduse de diferiti factori,
sistemului educational, pot afecta atingerea standardelor de calitate impuse

invatamantului romanesc.
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THE IMPORTANCE, TIMELINESS, NECESSITY, OPPORTUNITY AND
USEFULNESS OF THE THEME

Quality can be reflected or devoid of all aspects of the activities of communities or
human institutions. There are many definitions of the concept of quality, and each definition is
based on the degree to which the work is more or less suitable for the organization. The greatest
classic defines quality as a product whose quality represents good usability or usability capacity®.

The term usable is a label that can be applied to the entire educational activity: the level
of capacity of graduates, the general results of scientific research and professional knowledge or
advice. From this perspective, quality represents all afore mentioned productions, in response to
clients requirements and the adequacy of the corresponding product or service®.

Starting from the premise that the child is the main "client" of the educational system and
the direct beneficiary of a successful education, "quality” should be defined according to him

Quality in education is a construction consisting of: system, educational process, the
activity itself, as well as its design. This construction has the role of obtaining results, correlated
with standards and oriented towards satisfying the wishes of the beneficiaries and represents the
starting point of social development in the context of the new knowledge society.

The quality of the educational act has as its core the "school™, around which are found the
other factors: the learning environment, the teachers, the working methods, the collaboration
with the indirect beneficiaries- the family and the community. In this way, the "quality school™
takes into account a set of factors, not only a class, a classroom, a teacher, etc.

The involvement of these factors brings us closer to the total quality control of the
management (Total Quality Management, TQM). The total quality of management is the basis of
education of the young generation.

The educational process can be improved by:

* development from a scientific and technological point of view,

* changing the social and organizational level.

The degree of efficiency and success of the educational approach is not only based on
quantity, but also on quality, the system of indicators, in this respect, as well as the associated
criteria, helping schools to identify the areas essential to the development of their activity -

strengths, weaknesses, threats and opportunities for development.

¥ http://revped.ise.ro/ro/author/oana/

*Chan, L., L., M., Shaffer, M., A., & Snape, E., In search of sustained competitive advantage: the impact of
organizational culture, competitive strategy, and human resource management practices on firm performance.
International Journal of Human Resource Management, 2004, p. 90.
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The management of educational quality cannot be effective without communication and
personal interactions, these interpersonal relationships having an essential role in achieving the
objectives of an educational institution. The positive atmosphere, which offers an interactional
environment propitious to the development of the collaborative spirit, can contribute to achieving
an institutional performance in the field of the quality of educational services. Planning the
communication system, as well as monitoring its achievement, can facilitate educational
dialogue, the achievement of common goals and the useful combination of theoretical knowledge
with practical lessons.

The favorable climate for the educational process is conditioned by the conduct of the
teachers, but also by the behavior and actions of the managers/superior management, who,
through the decision-making manner, can influence the achievement of the proposed quality
standards, but also the prestige of the school unit in the community, by promoting an
environment propitious to the intellectual development of the students and the professional
development of teachers. Teachers, in their educational approach, rely a lot on principals, who,
through their way of leading, can guarantee a quality education, because they are the
representatives of the school in the community and they also have the opportunity to maintain
academic standards at a high level. Also, another important role that school managers have is to
motivate, at all times, teachers, in order to promote their perseverance in the adequate training of
children.

Encouraging interpersonal communication, especially among students and their families,
is very relevant for improving the quality of Romanian schools, being correlated with leadership,
with the work developed to bring together all the factors involved in the learning process. These
true educational communities, which promote collaborative and collegial ways of working, can
generate a change in the direction of orientation of teaching practices, towards modernity and
openness to the new development trends of the competitive society. When all staff of an
educational institution feel motivated by being involved in the decision-making process
regarding the students' learning, they will automatically undertake all the efforts necessary to
improve pedagogical practice and vocational training.

Approaching education from the point of view of quality involves achieving a long-term
performance, with a major impact on the future development of the community. Starting from
this thinking, we can ask ourselves:

* Should quality be defined according to each educational environment?

« Can a quality instructive-educational process influence the personal development of the

individual?
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* Improving the quality management of the instructive-educational process=
performance?

» What is the vision of a qualitative educational managerial act?

The main objective of the present scientific research is to identify an appropriate answer
to the above questions, which will also be the foundation for the elaboration of its own model of
measures for improving the quality of the Romanian education system.

All arguments presented above represent the opportunity to develop the scientific
approach, which is based on identifying the pillars that are to support the quality of education
and the main means of achieving this objective.

The necessity and usefulness of the thesis consists in the contribution made to the
enrichment and improvement of the managerial practice in schools. Quality management is of
major importance within educational institutions, because it contributes to increasing the level of
performance and implicitly to increasing their prestige, by adopting the most appropriate
strategies in line with the organizational culture, thus stimulating the achievement of the highest

standards of education.
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THESIS STRUCTURE

The scientific work "Quality management of the instructive-educational process in
the context of modern society™ is structured as follows:
Chapter I - Introductory conceptual approaches;
Chapter Il - The conceptual, epistemological and methodological framework of
the scientific approach;
Chapter 111- Presentation of empirical research;
Chapter 1V- The quality model in education in the context of sustainable
development and digitalization (C.E.3.D.).

Chapter 1, ""Introductory conceptual approaches™, describes the quality system from
the perspective of management functions. The functions of management have an important role
in improving the performance of a school, since if they are known and applied correctly, they
can contribute to increasing the efficiency of the educational process. Also, in the second part of
the chapter, the trends and perspectives in the evolution of quality management are highlighted.
The analysis of national and European trends highlights the transition from a traditionalist,
conservative knowledge to a modern knowledge, based on discovery and adaptation to the new.
Such an organization of the educational process, which is based on the quality of competences,
on the capacity to correlate the pedagogical practice, on the ability to adapt to change, is useful
to all those who want to connect to a value system updated to socio-economic needs.

Chapter 11 presents ""The conceptual, epistemological and methodological framework
of the scientific approach™. The general objective, the specific objectives of the scientific
approach, the main hyphothesis and the secondary hypotheses will be presented, using the
approach from a quality and quantitative point of view. Also, the three major themes are
established: quality management in education, the impact of the "change" factor on education
and human resources management.

Chapter 11l "Presentation of empirical research™, highlights the results of the
questionnaires applied to teachers, focused on the three major themes:

* Quality in education;
* The impact of the "change" factor on education;

* Human resources in education.
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After each major theme, the intermediate/ interim conclusions are to be found. At the end
of the chapter comes the validation of the hypotheses, which leads to the need to elaborate the
plan of proposals and measures to improve the quality of the Romanian education system.

Chapter IV ,, The quality model in education, in the context of sustainable
development and digitalization of C.E.3.D", aims to identify the necessary proposals to
increase the quality of the Romanian educational act, starting from:

* accessibility of education;

* the continuity of the learning process;
» digitalization of education;

* continual teacher training.

The PhD thesis ends with the final conclusions, the bibliographic references used, the
personal contributions, the limits of the scientific approach as well as the future directions of

research.

GENERAL OBJECTIVE AND SPECIFIC OBJECTIVES

The general objective of the PhD thesis was fixed starting from the formulated
hypotheses: Identification and design of the necessary managerial intrumentary, which can
influence the quality of the instructive-educational process, depending on the requirements
of the modern society.

Depending on the general objective, the specific objectives were set, starting from each
major theme, as follows:

Major topic 1- Quality management in education

* O.S.1 - Explanation of the phrase "quality in education”, from the perspective of
the influence factors of the instructive-educational process;

* 0.S.2 - Establishing the way of involving all beneficiaries, in the decision-
making process, at the level of the educational institution;

* 0.S.3 - Increasing the degree of involvement of teachers in the educational
process, in order to obtain a quality educational act;

Major theme 2- The impact of the ""change’ factor on the quality of education

* 0.S.4 - Creating a positive perception about change, from educational actors;
* 0.S.5-Establishing the "to change" directions for the development of educational
institutions;

* 0.S.6 - Identifying the changes necessary to obtain a quality education;
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Major topic 3 — Human resources management in education
* 0.S.7 - Identifying the most optimal ways of selecting the teaching staff;
» 0.S.8 -Analyzing the way in which continual teacher training can influence the

quality of the educational process.

CENTRAL HYPOTHESIS AND WORKING HYPOTHESES

The PhD thesis is structured from a customized point of view as well as from an
explanatory point of view, based on the main hypothesis, which is based on secondary
hypotheses. The hypotheses of the scientific approach aim to identify the optimal solutions for
the problem highlighted within the general objective. At the same time, it will create the
possibility of validating secondary hypotheses.

The main hypothesis of the scientific approach, regarding the quality management of the
instructive-educational process, has as a starting point the fact that within all school institutions
there is a special interest in this field. To this end, the idea of improving the entire education
system arises, depending on three essential factors:

* Quality management in education- QUALITY;

* The impact of the changes on the quality of education - CHANGE;

* Human resource management - HUMAN RESOURCE

QUALITY HUMAN

CHANGE RESOURCES
~— ——

IMPROVING THE EDUCATION
SYSTEM

Figure 2. 2. The essential factors on which the improvement of the education system depends
Source: Author
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The improvement of the Romanian education system is based on several factors, but it
could be said that all of them can be embedded in those three presented in the figure above. Also
important is the identification of all the necessary determinants in order to achieve a performing
educational act.

Establishing the factors essential to a quality educational process, brings to attention the
three directions on which the elaboration of the scientific work will be focused, and which will

constitute its major research themes.

[ Quality management in education ]

e Major theme 1

[ The impact of the changes on the quality of education ]

e Major theme 2

Human resource management

e Major theme 2

Figure 2. 3. The essential factors on which the improvement of the education system depends
Source: Author
Starting from the central hypothesis, the following secondary hypotheses have been
established:
Major topic 1- Quality management in education
Q H.S.1. Within the institution there is information on the quality improvement
activity;
QO H.S.2. Every actor involved in the educational act has well established
responsibilities;
QO H.S.3. School leaders show interest in promoting effective educational policies.
Major topic 2 - The impact of the ""change™ factor on the quality of education
O H.S.1. Educational actors perceive change as a way of personal development;
Q H.S.2. There is interest for taking responsibility from the part of all factors/
drivers of change;
Q H.S.3 Change leads to performance in the educational system.
Major topic 3 — Human resources management in education

QO H.S.1. Professionally trained teachers = high-performance education;
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QO H.S.2. Human resources management has as main responsibility the creation of
an efficient educational system;
QO H.S.3. There is interest from school managers to encourage participation in

vocational training programs.

FINAL CONCLUSIONS

Human resource issues have come to be seen as central to every policy initiative in the
field of education around the world. While acute problems in education invariably focus on
achieving the number of students, financing for education, and issues of access and quality, the
factors that relate to the recruitment, training, hiring, evaluation and professional development of
the workforce, become essential for identifying, understanding and solving the problems
themselves.

Effective human resource management (HRM) is the key to providing high-quality
educational experiences. As total quality management (TQM) finds its way into schools, more
and more educators are discovering the natural fit that quality principles and practices have, with
their own aspirations for the continuous improvement of education. The school is responsible for
ensuring the educational, long-term well-being of the students, teaching them how to learn and
communicate, how to assess the quality in their own work and in that of others, the learning
processes, by maximizing the opportunities for growth, in every aspect of everyday life.

If schools are to be true learning organisations, they must be allocated resources,
especially temporal and financial, necessary for training, quality methodical activities, research
and communication with the school's stakeholders: parents, students, companies, colleges,
community residents, taxpayers and others. Schools that have adopted TQM's principles and
practices are investing substantial resources to discover new and more appropriate ways and help
maximize everyone's potential.

In the new paradigm of education, the continuous improvement of learning processes will
replace the outdated way of transmitting knowledge, based on teaching and testing. The quality
of the teaching/ learning processes is reflected in the learning outcomes. Therefore, we must
admit that focusing our attention on the results is premature or even counterproductive, without a

prior and general focus on the processes that produce the desired results.
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In education, school leaders need to focus on determining the context in which students
can best realize their potential by continuously improving their work, along with that of teachers.
Educational leaders, who create high-quality school environments, know that improving test
results and assessment symbols is less important than the inherent progress of students' learning
processes, teachers, administrators and all stakeholders.

The quantitative measurement of the educational process, through the students' schooling
years, was for a long time the objective of political decisions and academic debates. While
increasing access to education is important, the real goal of the school is to discover and develop
skills, to transfer knowledge, to students, in the classroom. This factor focuses on the results of
schooling, which lead to obtaining the quality of the educational process.

Where all staff understand what the expectations are, in relation to the achievement of the
school's quality objectives and there is assiduity to achieve them, there will be better
coordination and cooperation, a more co-sustainable communication between classes, year
groups and key stages.

This is highly desirable to address some of the issues arising from the current review of

curriculum design and delivery. Creating the vision is just the starting point. The core
competencies are those that leaders display as they share their mission with all the staff and find
ways to ensure that they translate into goals that can be delivered throughout the school.
If leaders express their trust and belief in their staff, in order to provide quality learning, have an
attitude of zero tolerance towards any issue irrelevant to the educational process, it can create a
strong impact on raising individual aspirations and a commitment to change. Establishing a
culture of trust and integrity is fundamental, especially if leaders focus on the positive and the
strengths of the individual, the team and the organization.

Leaders must demonstrate their commitment to quality and be positive examples
themselves. They must also ensure that those with responsibility for implementing the vision,
have the necessary resources, including time, training and relevant authority, to act responsibly,
but also the opportunity to inspire, encourage and recognise individual contributions to the
implementation of successful results.

Individuals, within teams or departments, must have a common understanding of
achieving the proposed objectives. People who work as part of these teams must be encouraged
and motivated to want to achieve the intended results and must contribute to sharing their own
professional learning experiences, with regard to their own successes and strategies for their

improvement. There must be opportunities for open discussions, exchanges of knowledge and
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expertise. Individualistic teachers should feel empowered to innovate, provoke and show their
curiosity by asking questions.

The main objective of any quality management process is to focus on meeting the needs
of direct beneficiaries, who have an essential role in achieving remarkable results. Success
comes when the school and its staff involve all students in deepening their knowledge and
stimulating them, in order to realize or exceed their potential.

The curriculum is the way in which each teacher offers learning by developing
competences, in the use of skills and in the acquisition of knowledge. In each lesson, the teacher
must strive to add value to the instructive-educational process for his students and be able to
assess their needs, referring to their results and gaps.

It is therefore essential that the curriculum is designed to meet the needs of students.
Content should be linked to the local context in which the school is placed and should take into
account prior learning and how students can strengthen their knowledge. It must give students
the opportunity to have access to new learning experiences, linked to their own context, but also
aimed at challenging their extension, in order to deepen and apply them in their daily life.

The more involved the student is in the learning process, the more valuable he feels and
the more likely they want to be part of the school community. Learning must be at the heart of
any decision made in designing a curriculum. There must be a sequence that leads the learner on
a learning journey from topic to topic, year to year and key stage to key stage. If learning refers
to what is kept in memory, in the long term, then a design of the subject must be considered, in
order to give students the opportunity to make connections, control and develop the skills that
help them access and retain their knowledge, giving them the opportunity to reinforce and apply
them, in a number of other new contexts.

The quality of the pedagogical act allows students to feel confident in their own powers
and accept the challenge as an integral part of the way of learning. It is a key aspect of ensuring
high-quality teaching. The way teachers plan their lessons must take into account what the
students already know, their shortcomings and how they can deepen their knowledge over time.
To do this, the rationale of the curriculum must be reconsidered, in its broadest context, taking
into account the connection of the content of the subject with what has been previously acquired,
focusing on the competences that students need in order to access the knowledge and deepen
their understanding, and whether students already possess these skills or if they need time to
develop them.

Part of the quality assurance process is the responsibility of each teacher to understand

how their teaching creates for students the opportunity to activate their previous knowledge,
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present new experiences, by providing formative feedback and through motivational
conversations. It is imperative that leaders achieve this objective and are able to assess the
capabilities of their structures to ensure that planning, with access to all relevant information, can
be carried out.

In addition to knowing the subject, developing basic skills, students need to trust their
power to create, solve problems and become increasingly independent, in their way of learning.
It is necessary for all teachers to reflect on how to transmit knowledge and to ensure that their
pedagogical approaches do not hinder the learning process.

Quality education depends to a large extent on teacher training, the student-centred
approach, the right resources and facilities, the right programs and materials, the support
provided to the family and the community, and the safety and sustainability of the learning
environment.

Education is a complex system that requires a framework in which to clearly outline the
fundamental elements of quality assurance. Quality standards must be applied to education in
both the public and private sectors and be supported by an appropriate regulatory regime.

No effort to reform education can be successful without the support of teachers.
However, despite what is known about the importance of the quality of the instructive-
educational process, a teaching profession has been for too long an afterwards thinking,
underpaid and undervalued.

If a correlation of the financial reward of teachers with that of other professions were
created, the necessary motivation would be provided to support teachers in meeting the needs of
the changing population of students. At the same time, this profession would gain visibility and
gain respect. A comprehensive policy programme to achieve this goal should be multi-
dimensional and should ensure that teachers are provided with the necessary training and
resources to carry out their tasks at a higher level.

Another essential role for the effectiveness of quality assurance of education is played by
the evaluation process. Evaluation, in a school, includes assessing the impact of leadership and
management, evaluating teaching through data observation and analysis, evaluating learning
through formative and summative strategies. Evaluation must become an engine for change and
for celebrating success, as well as for recognizing that more needs to be done. The more staff
members and students can see that improvements are underway and help them overcome
themselves, the more motivated and confident they are.

Therefore, the role of evaluation is to establish a whole school strategy to ensure high-

quality learning, linked to the justification, delivery and impact of the curriculum. All staff must
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be part of the process, have the relevant skills with which to evaluate, evaluate and encourage
reflection. There must be a culture where individuals are encouraged to take measured risks, to
feel able to suggest new approaches and ideas. The school should create opportunities to involve
the learner in the decision-making processes and evaluation of their own learning and
achievements. There must also be well-defined opportunities to show off what works well.

The school's goals, standards and practices must be consistent and developed in
partnership with parents and community members. Community agreement, on the desired
educational outcomes, is essential in order to have an effective education. Community support
for a school is vital. Parents and community members must be active partners and allies, not
adversaries.

Change, achieved only superficially, by taking inspiration from existing practices abroad
and implementing them, without the necessary preparations, brings negative consequences and
failures. A change initiative should be put into action taking into account the characteristics of
Romania and its geographical regions, its economic and socio-economic structure. The reforms,
which need to be carried out, should be planned well before their implementation and both
positive and negative aspects should be taken into account. The most important factor for failure
is the sudden realization of the desired reforms without the necessary planning and preparations.

Education matters to the individual and to society. But the quality of education provided
in a local education system affects the local community in important ways. Community
engagement, which is based on the active participation of both the school and the community,
produces consequences for the students. There is a growing sense across the country that real and
long-lasting change is urgent, indispensable and possible.

Research shows that material resources have an impact on education. Funding affects
every aspect of excellent education. Increased financial opportunities mean available funds, for
smaller numerically sized classes, for more rigorous course offers and for additional support
staff, such as social work professionals, that will lead to the success and well-being of students,
these school characteristics being especially important for children.

The Internet has a huge potential to improve the quality of education, which is one of the
pillars of sustainable development. It opens the doors to a wealth of information, knowledge and
educational resources, increasing learning opportunities in and out of the classroom. Teachers
use online materials to prepare lessons, and students to expand their learning range. Interactive
teaching methods, supported by the Internet, allow teachers to pay more attention to the
individual needs of students and support joint learning. This can help remedy inequalities in

education. Digitalisation helps educational administrators reduce costs and improve the quality
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of schools and colleges. In conclusion, an efficient instructive-educational process for all its
beneficiaries is based on all the efforts of the actors involved, to provide adequate human
resources, capable of receptivity to change and sufficient financial resources to create an
educational environment according to the trends of the current society and to provide the

community with high quality educational services.

PERSONAL CONTRIBUTIONS

Personal contributions to the elaboration of the scientific research in the field of quality

management of the instructive-educational process are presented as follows:

1. THEORETICAL AND EXPERIMENTAL CONTRIBUTIONS

v conducting an in-depth study of the specialized literature, in order to form
personal opinions on the issue of quality management in the pre-university
education system;

v" identification of all relevant information on the basis of which we have defined all
the concepts relating to:

v" the conceptual framework of quality management;

v' establishing the way in which the quality, impact of changes and human resources
can influence the instructive-educational process in the pre-university education
system;

v' elaboration and application of the questionnaire, in order to obtain information
related to the quality of the Romanian education;

v" defining research objectives and hypotheses, based on the theoretical content of
the research;

v designing a quality management model correlated with the contemporary society;

V" integration, within the model, of the influence of social and educational factors;
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2. SYNTHESIS CONTRIBUTIONS

v’ presentation of the introductory conceptual approaches regarding the quality
management of the Romanian pre-university education system;

v' identification and analysis of works in the field of quality management;

v" quoting the most important research in the field;

v’ approaching the issue of the scientific work from the methodological,
sociological, statistical point of view, etc.;

v" definition of the management process and related terms;

v"enumeration of the functions of educational management;

v' presentation of quality management concepts;

v’ carrying out a comparative analysis between the Romanian and European
education system;

v' presentation of the importance of the educational process quality;

v' analysis of the impact of the "change" factor on the quality of the learning
process;

v' synthesis of human resources management from an educational point of view;

3. PRACTICAL CONTRIBUTIONS

v' the elaboration and application of a questionnaire on three branches of education
management, namely: opinion questionnaire applied to teachers working in the
educational field, on quality management in education, the second questionnaire
addresses the topic on the impact that the change factor has in education and the
third questionnaire refers to the entire process of human resource management in
education. In view of the new research directions, | believe that these
questionnaires applied within the educational management system in order to
identify good practices and essential factors that determine the quality
management system and its improvement, wanted to clarify the management
system existing today, as well as the ways of improvement in order to better it in
the future.

v" the realization of a guide "C.E.3.D.", in which are presented measures regarding

the improvement of the quality of the Romanian educational process.
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THE LIMITS OF THE SCIENTIFIC APPROACH

the low number of respondents cannot confer a degree of generalization of
conclusions at an extended level, due to the lack of other counties, other
educational environments (e.g. the private environment), etc.;

refusal of the interviewed subjects to fill in the questionnaires;

the existence of a degree of subjectivity, in the given answers, generated by
certain situations existing at the level of the school organization (either the
efficient communication, or inefficient or non-existent between the headmaster
and the teachers);

a low degree of minimum knowledge of the principles of educational
management, as well as the indifference of the teachers surveyed in this field;

the suspension of courses and the conduct of online education, caused by the
prevention of the spread of SARS-COV 2 virus, which caused a lack of
receptivity to the online completion of questionnaires, because teachers were
overworking in order to identify the best and appropriate learning methods to

ensure connectivity and the active-participatory approach of students.

FUTURE DIRECTIONS FOR RESEARCH

From the perspective of educational management, the future directions of research can

aim at:

v

v
v

identifying the way in which the quality of the manager can bring positive
influences to the educational act;

inclusion of other types of educational establishments in the research study;
analysis of the real impact of continual vocational training on the quality of the
educational process;

deepening the way in which all changes, brought about by different factors, to the
educational system, may affect the achievement of the quality standards imposed

on the Romanian education.
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